SJIE6003 – Case Study - Inclusive Education: Policy and Practice

Introduction

Organisation outline:

School A is a Community Primary School five miles south of Haverfordwest in the Pembrokeshire local education authority and serves rural communities. There are currently 92 pupils on roll, including 10 nursery pupils who attend in the afternoons. There are four mixed-age classes for full-time pupils. Around 11% of pupils are eligible for free school meals, which is below the national average of 21%. The school identifies around 33% of pupils as having additional learning needs. This is above the national average of 22%. 

The school is an English medium school with no children having English as an additional language. Nearly all pupils are of white British ethnicity and very few speak Welsh at home. The school’s last inspection was in February 2015. The headteacher took up the post in September 2016. The individual school budget per pupil in 2014-2015 means that the budget is £4,175 per pupil. The maximum per pupil in the primary schools in Pembrokeshire is £6,240 and the minimum is £3,570. School A is 30th out of the 61 primary schools in Pembrokeshire in terms of its school budget per pupil.

School A is both a Statutory and voluntary provision as the school accommodates a morning playgroup with a wraparound facility available to those children who attend nursery in the afternoon.  The is available to children from the age of two.  Children who attend the playgroup generally go on to attend the school nursery followed by Reception, KS1 and KS2.

There are three classes for learners in reception and key stages 1 and 2. Class 1 caters for 35 learners from reception and Years 1 and 2, as well as for the nursery children in the afternoons. Class 2 caters for 32 pupils from Years 3 and 4 and Class 3 caters for 18 pupils from Years 5 and 6. 

The school’s motto is “we care, we work, we learn”.  The settings aims include ensuring that each child is received into a welcoming and secure atmosphere where he or she will be given the opportunity to fulfil his or her potential academically, physically, aesthetically, socially, psychologically and spiritually. The professed aim of the staff is to provide a quality education for all learners. 

Teachers, support staff and volunteers work effectively as a team to provide a wide range of purposeful, exciting learning tasks for nursery and reception children. This ensures that learning is well focused on communication and language and the development of personal and social skills. 

All staff are good role models for learners and the atmosphere of mutual respect encourages success. 
Consistent use of praise and encouragement helps to raise self-esteem significantly. All learners are treated equally with respect to their race, gender and ability (Estyn, 2019). 

As Professor Donaldson outlined in his report ‘The cultural, cognitive and practical benefits of learning Welsh as a living language provides a strong case for its inclusion as a compulsory element in the school curriculum’ (Williams, 2017). The teaching and use of Incidental Welsh are practised regularly within day-to-day routines and this is encouraged throughout the school with elements used within the playgroup.

There are currently three full-time teachers, one playgroup leader and playgroup assistant and three learning support assistants who have the higher-level teaching assistant status.  Currently, there are no learning support assistants working one to one with children with additional learning needs (ALN). Additionally, we have a number of volunteer helpers who attend the school regularly every week to assist with a variety of activities such as listening to readers in both English and Welsh, leading story writing clubs during lunch breaks and Lego clubs to promote self-confidence.

Outline of the issue:

Does having a label or not have an impact on a five-year-old child in a small school in Wales?

The key focus pupil is an amusing yet challenging five-year-old boy who joined our school Nursery. For the purpose of this pen picture, I will refer to him as Child B. He is working slightly behind some of his peers in many areas of the curriculum as well as his own personal development. It is my opinion that his academic delay is resultant of his errant behaviour as opposed to a neurological condition. Child B, if focused and controlled, can produce decent pieces of work. He is not diagnosed with any special educational needs.

Language and Communication.

Child B experiences greater difficulty in learning than his peers due to his disruptive behaviour, this also has an effect on his ability to maintain relationships with his friends.

He will share conversation with his peers, but his interaction can vary day to day depending on his attention levels, concentration and overall behaviour.  When unsupported he will flit between activities, disturbing even destroying the work of his peers.  He can choose tasks independently however, he will not to follow or stay on the task that has been set for him.  He particularly enjoys messy or sensory activities that being said, this has to be supervised at all times due to his exuberance
Social, Emotional and Mental Health 

Child B is sociable and happy amongst his peers. Nonetheless, he is oblivious that his overzealous behaviour causes distress and anxiety.  Child B will look to interact with others however, it is common for children to avoid contact or be wary around him. He does not respond well to routines or when asked to change activities.

Personal care and welfare 

Child B is toilet trained but will soil himself for no apparent reason. He is able to dress and undress, unfortunately, he has used this time to expose himself and behave inappropriately towards others. Child B appears to struggle to coordinate a knife and fork and will eat large mouthfuls with his fingers rather than cutting his food. He can drink from a cup but again will use this time to deliberately spill drinks on the table.

Sensory, Physical and Health 

His development of fine and gross motor skills is secure, and he can step up and down, kick a ball, balance and climb.   He has no sensitivity to loud music, clapping and shouting, in fact, the louder the better.

Methodology:

I am a Higher-Level teaching Assistant in my setting, I teach Child B every morning as part of the Reception class and then in the afternoon session which includes our Nursery children.  
The mornings are more structured, and the tasks include, Literacy - Phonics (Read, Write Inc), Numeracy task set according to skill and Hands on Literacy.  The activities are designed to incorporate games which are fun for the children to participate in and which will engage them in activity-based learning which they will anticipate with enthusiasm and excitement within a structured plan (Fawcett, n.d.).

Child B was introduced to me when he joined our school Nursery class. His parents were not happy with his previous setting as they felt the children in this school had taught Child B inappropriate behaviour.  During his initial meeting with myself and other staff, Child B would comfortably use expletive language in the correct context.
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When I reflect back to my initial meeting with Child B, it is fair to say, that I had a pretty biased view about how I envisaged the setting to be with him in the class. I had a preconceived idea of chaos and anarchy. Whilst it is uncommon for a child of four years to have a label or diagnosis, my initial thoughts about his behaviour were linked to poor parenting and lack of control. 

Findings:

The Pygmalion effect, or Rosenthal effect, is the phenomenon in which the greater the expectation placed upon people, the better they perform. Conversely, the golem effect occurs when low expectations lead to a decrease in performance. The Pygmalion effect and the golem effect are forms of self-fulfilling prophecy, those with positive labels succeed accordingly (Morrison McGill, 2013). Initially, my demeanour with child B was detached, this caused me concern, was I constructing child B’s erratic and unpredictable behaviour through the Golem effect? Was he feeding off my low expectation of him?  I needed to change my biased view and modify my approach to encourage more of the Pygmalion effect, inspire child B to feel good about himself and his work. 

As an educator, it is my role to modify behaviour and maintain classroom management ideally through the use of positive reinforcement.  Skinner developed the concept of radical behaviour, which was known as positive and negative reinforcement.  Positive reinforcement is where good behaviour can be encouraged by offering a reward, negative reinforcement is where the likelihood of poor behaviour can be discouraged by pairing it with an unpleasant consequence.  Reinforcers can only be used when the reward is something an individual craves and the punishment is something they are not keen about.  I introduced a raffle ticket reward system, for every good behaviour a raffle ticket was issued, the more raffle tickets the higher a chance of gaining a prize at the end of the day.  Inappropriate behaviour meant no raffle tickets. This new reward system was open to the entire class to ensure that there was equity all around.  The rest of the class were totally enthused by this new system and I was handing out tickets for fabulous behaviour which I hoped child B would copy.  Regrettably, this was not the case, child B was not motivated by my rewards. The negative reinforcer was to contact child Bs Father, child B was more concerned about disappointing his Father than his Mother.  To date, this reinforcer seems to be working however, the Father appears to be tiring of his son’s behaviour and trying to contact him is proving difficult.  The Mother tends to bring child B to school and pick him up, however, Father has asked us not to worry or contact the Mother as firstly, as she is pregnant and secondly, she suffers from depression and has autistic spectrum condition.

Many children whose parents or carers have mental health problems go on to achieve full potential in life, particularly if their parents receive the right support at the right time (Hogg, 2013 cited in NSPCC, n.d.).  However, there is a risk that parental mental health problems can have a negative impact on children. 
They risk developing behaviour problems such as physical aggression by the time they reach school age (NSPCC, n.d.).  As soon as the setting became aware of this information, we needed to reflect on whether this was having an impact on child B and could this be affecting his own behaviours or was there a problem with parenting in this house.

Without question, labelling a child can have an effect on the way that child is perceived and treated by others within the setting. Labelling is linked to the labelling theory that was created by Becker in 1963 and underpins the role of society in defining behaviour, when they are not of the norm and become deviant.  The education system must respond to the needs of all children. This includes children with special needs in education. One of the debates on special needs education has focused on the role of labelling as the education system attempts to provide for children who are exceptional and with various learning disabilities (Samkange, 2015). It could be considered advantageous to have a label, as receiving a diagnosis (also known as a label) may lead to receiving extra resources not available to a child without a label. 

Child B does not have a label and therefore, whilst his behaviour is challenging in class, and often results in him receiving an inordinate amount of the teacher’s time, he will not qualify for additional support.  The Education Act 1981 introduced the requirement of education authorities to identify and assess pupils who may additional provision, ‘Statementing' was also introduced, which gave children entitlement to special educational support in lessons.  Effective from April 2018, Statements of SEN were replaced by Individual Development Plans (IDP) in Wales, these will not be issued if the child does not have a label.  The Special educational needs code of practice introduced in 2002 describes two levels of additional support, 'School Action' and 'School Action Plus'. These can be offered to children with SEN who have not been assessed as needing a statement of special educational needs.  

If a setting believes that a child has SEN, additional support which is different from that needed by other children in the class will be put into place.  Child B regularly receives support from staff who are providing him with strategies to regulate his behaviour.  Vygotsky (1934) believed that knowledge and thought were constructed through social interaction, with family, friends and teachers.  He developed the concept of scaffolding, using a ‘More Knowledgeable Other’ for an individual to imitate and then internalise (Bates, 2016). We have attempted to use Vygotsky’s theory to scaffold appropriate classroom behaviour modelled from other children, using older and younger children, however, this has proven unsuccessful, to the point where the modelling has often resulted in Child B being the leader.

Despite raising our concerns to both parents, they are unwilling to address Child Bs’ challenging behaviour, despite confessing to problems at home themselves.  In fact, the schools’ behaviour management of child B has received some criticism from the parents and grandparents, suggesting that the setting was not being inclusive.  
The failure to accept child B’s challenging behaviour could be linked to the Mothers own mental health. As a family, they would have to accept the reality of their own unchangeable circumstances.  Childs B mother often finds discipline very difficult and only rewards good behaviour exhibited in the setting.  The behaviour could simply be listening to the teacher, however, Child B will receive a lavish reward in recognition.  Ultimately, a raffle ticket for completing a piece of work or for having kind hands during the day does not meet with child Bs’ expectations of reward.  Without the engagement and collaboration of child B’s parents, the setting is unable to provide enhanced provision.  

Conclusion:

It could be considered that the Warnock report and subsequent changes to educational policy along with the Special educational needs and disability act (SEND), work if a child has been assessed as needing a label resulting in an Individual Development Plan.  In summary, labels have served special education well by securing extra resources for children. Families generally seek out a diagnosis with the idea that the label will lead to additional intervention and support that will ultimately improve their child’s experience in the setting. It is also accepted that settings find it is easier to respond to an identified condition than to identification of particular difficulties without a label. In practice, there are many children who are not clearly ‘label-able’, but the question that should be raised is: should these children receive less in the way of provision just because a label has not been attached? (Lauchlan and Boyle, 2007)

Additionally, loving your child unconditionally no matter what problems they have, is our responsibility as parents.  That being said, it can be extremely difficult to deal with and accept mental health conditions, therefore ignoring the signals, especially if a family has already been dealing with mental health conditions already, can be the easiest solution. 
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