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The knowledge and experience gained within Professional Teaching Experience One was indispensable. After spending two weeks in a Reception class, I was exposed to situations that, for a four or five-year-old, were invaluable; situations such as learning to read and write. The week designated for observations reiterated the importance of play within the Foundation Phase, an aspect that enabled me to plan lessons accordingly. From the outset I amerced myself in getting to know the children and creating a bond with them. This directly links to the Qualified Teacher Status (QTS) standard S1.2 which states that “They demonstrate the professionalism to ensure that relationships with learners are built on mutual trust and respect and to recognise that this will help maximise their learning potential.” (Welsh Government, 2009). By doing this, it enabled me to gain an understanding of the differing abilities of the children within the class and would consequently further enable me to plan lessons based on those needs of the children. 
Within my placement school, the Foundation Phase adopts a Reggio Emilia style of learning. There is a strong attraction to using natural resources and encouraging children to lead their own learning. The Reggio approach foresees that “Children’s ideas are respected and taken seriously by adults and by fellow children, thereby creating an environment in which children are unafraid of making mistakes or of reconstructing their own ideas.” (Thornton and Brunton, 2009, p.16). As having never previously come across this philosophy, I took it upon myself to research into the practise in order to adopt the school’s style of learning. This enabled me then to plan lessons that align with the practise of the class. Evidence of this will be discussed further in the essay. I believe that by ensuring I had knowledge of how the class operates, this enabled me to fulfil the QTS standard S1.7 which states “They are able to contribute to the wider development of the school and profession and are aware of the importance of maintaining up-to-date professional knowledge, understanding and skills and are able to reflect on their own practice. They recognise their own needs and take responsibility for their continuing professional development.” (Welsh Government, 2009).
Within the Reggio approach “Children are encouraged to develop their own theories about the world and how it works and to explore these collaboratively in great depth.” (Thornton and Brunton, 2009, p.15). By allowing the children to lead their own learning, activities could deviate into a direction that was not previously intended at the beginning of the lesson. It was because of this that the class teacher was unable to provide me with mid-term or even weekly planning. Their approach was to focus on the skills that they wanted the children to be introduced to, aligning them with the National Curriculum documents. This immediately indicated that by allowing the children to have the majority of the say with where the lesson would go, my initial understanding of planning lessons would have to be altered accordingly. Upon reflection, I believe that I dealt with this in a very professional manner and planned lessons that aligned with the school’s approach to learning. 
My placement school is underpinned by the ‘Mantle of the Expert’ philosophy. Developed by Dorothy Heathcote in the 1980s, Mantle of the Expert enables children to develop drama across the curriculum. It encourages the teacher and students to work collaboratively as people working for the same team on the same commission (Mantle of the Expert). This approach to learning, although an important part of the school’s philosophy, is not as prominent in the Reception class where I undertook my initial placement. The children were exposed to Mantle perhaps one or two days a week whereas I know that other classes experience it daily. As this is already planned for, I was unable to lead this area of development. However, when assisting in these activities and through observing the roles of the Teaching Assistants, it allowed me to “recognise and understand the contribution provided by and needed from support staff and other professionals in the learning process” (Welsh Government, (2009). QTS standard S1.6)
[bookmark: _GoBack] As a collective, I believe that the lessons I planned and lead were successful, with the exception of one. I had planned a Welsh session to be undertaken in groups, however, once two groups had completed the activities, I felt underwhelmed.(See Appendix 1) I felt that the children weren’t enjoying what I had planned as much as I had anticipated so I made a decision to stop the session in order to re-plan it overnight and professionally I feel that it was the best decision I could have made. I didn’t want to carry on with a session that the children seemed bored by and were easily distracted just to make up the designated hours of teaching time. This also highlighted to me that just because an activity sounds enjoyable and looks good on paper, it certainly does not mean that it will be received that way within the classroom. After completely renovating the idea for my lesson I felt more enthusiastic about the day ahead, the children all really enjoyed the new session as they were more focussed, the engaged more with the resources and as it was a creative session, they were all very proud of what they had created. (See Appendix 2) I was praised by the class teacher for acting in a professional manner regarding re-planning the lesson. 
I believe that working with small groups of around 5 to 7 children initially encouraged me to further develop my understanding of the children’s individual abilities, consequently allowing me to engage with two more QTS standards, the first being S3.1.1 stating that “They set challenging and teaching and learning objectives which are relevant to all learners in their classes” and the second being S3.1.2 “They use teaching and learning objectives to plan lessons and sequences of lessons, showing how they will assess learners’ knowledge, skills and understanding. They take account of and support learners’ varying needs so that all those they teach can make good progress. I was further able to support the QTS standard 3.1.2 through the maths lessons I taught. Using the learning objective “To add one more number to a given number between zero and ten”, I was able to challenge the children based on their abilities, for example, there were six children in the class that found this easy and so I was able to increase the complexity of this lesson by allowing those children to add one more to a given number between zero and twenty. This is a Year One outcome; according to the Foundation Phase framework, Year one children should have the opportunity to “mentally recall ‘one more’ of a number within 20” (Welsh Government, (2015) p.33). By challenging certain pupils in this way, I am also able to give evidence for the QTS standard S3.2.4 which allows me to “identify and support more able and talented learners, those who are working below age-related expectations, those who are failing to achieve their potential in learning, and those who experience behavioural, emotional and social difficulties” (Welsh Government 2009).
When it came to whole class teaching, I not only tried to mirror the class teacher’s behaviour but undertook research into class management in order to keep the children focussed and engaged with the lessons I had planned. Bright Hub Education (2019) suggests five main strategies for effective classroom management, among the five, I found the most important being “keeping the lesson moving”. The pace of the lesson, especially when the children are four or five years of age is crucial; by minimising the opportunity for them to get distracted, it is inevitable that they will remain focussed. Children of such a young age do not want to be sat around for extended periods of time whilst the teacher talks about rules and expectations, therefore by keeping them short and informative I was able to ensure that the children understood their role without deviating from the task. I also found that by singing songs to and with the children, it allowed them to engage and conform to the expectations of the classroom. 
During the period of whole class teaching, I was awakened to the importance of planning in minute detail for the lessons to work effectively. This included planning for other adults within the classroom, something that I had previously never done. By experiencing this, it enabled me to work towards the QTS standard S3.1.4 which states “they take part in, and contribute to, teaching teams, as appropriate to the school. Where applicable, they plan for the deployment of additional adults who support learning in children and young people.” One particular session I met this standard was after a whole class phonics lesson, I planned enhanced provision whereby the children would practice letter formation in sand and have the ability to match the phoneme to the grapheme, I deployed a Learning Support Assistant to oversee this activity whilst I conducted a separate one. By building a solid relationship with the additional adults in the class, it enabled mutual respect to be earned.
Whilst reflecting on my Profession Teaching Practice, I have had the ability to understand positive aspects of myself as a teacher and perhaps what didn’t go so well. The process has enabled and encouraged me to highlight what didn’t go so well in order to inform my future planning. Overall, the experience is invaluable and one that will undoubtably stay with me whilst I progress in my studies. 
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Appendix 1: Please note that the dates and session references were left blank as I had planned the lessons before knowing exactly what day I was teaching them. This was due to commitments within the school. 

	Name of Trainee:
	Hannah Warrilow                         
	Session ref:
	
	Date:
	
	Class:
	
Reception
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Targed(au) Hyfforddi Personol:
	S1.2 – They demonstrate the professionalism to ensure that relationships with learners are built on mutual trust and respect and to recognize that this will help them maximise their learning potential. 
S3.2.2 – They monitor and assess as they teach, giving immediate and constructive feedback to support their learners as they progress. They involve learners in reflecting on, evaluating and improving their own performance.
	Number of learners:
	
	Age:
	






4/5
	

	
	

	Learning objectives/intentions: 
	· To be able to identify family members in Welsh.
· To recognise and recall colours and item of clothing in Welsh. 
· To engage with the story ‘Teulu Tomos’



	Success Criteria
	· Join in and repeat vocabulary from ‘Teulu Tomos’ 
· Be able to sort and match colours to items of clothing. 













	Meeting learners’ needs:
	This activity will be conducted in groups. Differentiation will occur through the number of questions asked and the length of the independent activity. 

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction: 
This lesson could take place both indoors or outdoors dependent on the weather. 

The book ‘Teulu Tomos’ will be introduced to the children. As a group, the children will discuss what they believe the book will be about. 


	Trainee focused task:
The book will be read to the pupils once through and the children will be asked to think about what they see on the pages. On the second reading questions will be asked to encourage children’s use of the welsh vocabulary they are already familiar with. 
The children will then have the opportunity, using vocabulary cards laid out on the floor, to devise their own outfit for a family member. 




	Resources:
· Photocopied book ‘Teulu Tomos’
· Question Cards
· Colour  Vocab Cards
· Clothes Vocab Cards


Key Vocabulary:
· Tad
· Mam
· Tad-Cu
· Mam-gu
· Brawd
· Chwaer
· Teulu
· Porffor
· Coch
· Glas
· Brown
· Melyn

	As questions will be asked continuously throughout the task, assessment will naturally occur through the ease or struggle to answer the questions. 



	
	Additional adult tasks:
Any additional adults will supervise the activity and will assist in ensuring pupils are focused. 
	
	

	Plenary:
To conclude, 2/3 pages of the book will be picked at random and the children will be asked who the character is and what colour their items of clothes are. 
	Independent learning opportunities: 
The children will have the opportunity to independently match colours to items of clothing and create their own outfits. 
	
	

	Curriculum coverage (range and skills)
Range:
· experience activities in the indoor and outdoor learning environments
· asking and answering questions
· joining in with simple rhymes and stories

Skills:

· show that they understand basic instructions
· listen to familiar and unfamiliar voices
· building on previous experience, speak with confidence


	Literacy (LNF):
· Speak audibly 
· Exchange idea in one-to-one and small group discussions. 
	Numeracy (LNF)

	DCF
	Thinking
	ESDGC
	YCC:
The children will be reinforcing vocabulary previously learned.



Appendix 2:


	Name of Trainiee:
	Hannah    Warrilow
	Session ref:
	
	Date:
	
	Class:
	
Reception
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Targed(au) Hyfforddi Personol
	S1.2 – They demonstrate the professionalism to ensure that relationships with learners are built on mutual trust and respect and to recognise that this will help them maximise their learning potential. 
S3.2.2 – They monitor and assess as they teach, giving immediate and constructive feedback to support their learners as they progress.
	Number of learners:
	27
	Age:
	
4/5
	

	
	

	Learning objectives/intentions: 
	· To be able to identify family members in Welsh.
· To recognise and recall colours and item of clothing in Welsh.
· To engage with the story ‘Teulu Tomos’
	Success Criteria
	· Join in and repeat vocabulary from ‘Teulu Tomos’
· Be able to match colours to items of clothing. 
· Create a family member using the cut outs provided.
	Meeting learners’ needs:
	

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction:
Briefly explain and outline the intentions of the lesson. 
Begin to engage with the story ‘Teulu Tomos’ 
	Trainee focused task (purpose, outline of trainee’s role and children’s learning):  
The story ‘Teulu Tomos’ will be read to the children. The children will be asked the question ‘Pwy yw hwn?’ ‘Who is this?’ on each page. Pages at random will be chosen to focus on the clothes worn by the characters. This will introduce the children to names of clothing items. The children will then can pick a family member cut out and give them clothes using the resources available. 


	Resources:
· Photocopied book ‘Teulu Tomos’
· Question bubbles
· Colour Vocab cards
· Clothing Vocab cards
· People cut outs
· Feathers
· Paint pens
· Shredded Paper
· Glue
· Googly eyes
· Pens
Key Vocabulary:
· Tad
· Mam
· Tad – Cu
· Mam – Gu
· Brawd
· Chwaer
· Porffor
· Coch
· Glas
· Melyn
	Assessment will naturally occur through questions asked. For example, when the children choose a pen or feather to decorate their family member, they will be asked what colour it is. The ease or hesitation when answering will give an indication of whether the child needs more practice. 

	
	

	
	

	Plenary:
To finish, the children will be asked what colours they have used, and they will answer in Welsh. 
	Independent learning opportunities: 
The children will have the opportunity to independently match colours to items of clothing and create their own outfits. 
	
	

	Curriculum coverage (range and skills):
Range:
· Asking and answering questions
· Joining in with simple rhymes and stories
Skills:
· Show that they understand basic instructions
· Listen to familiar and unfamiliar voices
· Building on previous experience, speak with confidence.



	Literacy (LNF):
· Speak audibly
· Exchange ideas in one-to-one and small group discussions
	Numeracy (LNF)

	DCF
	Thinking
	ESDGC
	YCC:
The children will be reinforcing vocabulary they have previously learned. 
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