Name: Amy Beer 
Student Number: 2300707

	
	Targets
	What I have done in this assignment to improve 

	Target 1
	Ensure that more key theorists are included in both discussion and referencing.
	I have included more references to theory within my essay that relates to the topic.

	Target 2
	Try to support your key messages with research, who agrees? who disagrees?
	I have supported arguments with references.

	Target 3
	Provide a counter argument for recommendations made or critically evaluate aspects to be cautious with. 
	I have provided counter arguments using theory and opinion within my conclusion. 

	Target 4
	Extend your reading to support your referencing.
	I have extended and furthered my reading to allow me to include different references within this assignment. 




How do mixed ability group tasks affect pupil engagement during a teacher-led lesson?

Introduction
Throughout this assignment, I will be discussing my findings in relation to my chosen research question; How do mixed ability group tasks affect pupil engagement during a teacher-led lesson? To begin the research, I have taken part in two enrichment days following the creation of my question, which has given me the opportunity to observe a lesson that relates to pupil engagement when children are being taught in mixed ability groups. A Leuven Scale was used to record the levels of engagement of the 3 pupils that I had chosen to focus on (Child A, Child B, Child C) and results were recorded in intervals of 5 minutes during a 15-minute task. The Leuven scale that I have formed based on the results of my observation was created in line with the current British Educational Research Association (BERA) Guidelines, meaning my research and findings are both ethical and reliable. (British Educational Research Association, 2018). Each of the learners that I have observed are at a different stage of development for the subject area of that lesson, Mathematics. The lesson provided all of the children within the class an opportunity to answer a question given to them by the class teacher, this was either an adding question or subtraction question that was visibly shown to the class on a whiteboard. The aim of the lesson was to allow each child to wait for their question and respond back with the answer they believed to be correct, verbal support was given by the class teacher if she felt that it was necessary. From the results, I was able to see that each of the children engaged with the activity differently, this will be shown within my discussion and findings.

Literature Review 
The Foundation Phase Framework, now known as Foundation Learning, is included within the Curriculum for Wales and states that primary school practitioners should ‘plan and provide an appropriate curriculum for children who are at an early stage of their development and for those who are more able.’ (Welsh Government, 2018).  This quote is relevant to my observation as it was a mixed ability, whole class activity, therefore the classroom teacher needed to organise a lesson that would support the children who find this subject area difficult, and also create a challenging task for the other children who excel in mathematics, particularly subtraction and addition. This was successful, as the questions given to each pupil were tailored to their subject ability. (Seligson, P, 1997). 
The Foundation Phase Framework also discusses the importance of another, smaller framework within itself, known as the National Literacy and Numeracy Framework (Welsh Government, 2018). This framework places an emphasis on the importance of using Literacy and Numeracy in multiple lessons, not just that focus area. This is also known as a cross-curricular activity. The lesson that I had observed encouraged the children to communicate with their class teacher when asking for support and also their peers, to enable them to work out the correct answer to the question together. By doing this, the children were not only developing their mathematical skills, but also their literacy skills by using oracy and communication to reach their end goal as a team.
 The Welsh Government Consultation document states that Numeracy, Literacy, and Digital Competence are the 3 mandatory cross-curricular skills that should be included in all lessons when possible. (Welsh, Government, 2021). 
Through the use of cross-curricular activities and mixed ability groups, the children were able to gain ideas and learn from each other. Lev Vygotsky’s More Knowledgeable Other theory relates to the second zone of his proximal development. This is the section where children receive support from others. The theory relates to the mathematics lesson I have observed as all of the children in the class were involved, and they are each at a different level of development. The children in the class who had a higher level of ability were able to support the children who were finding the question that they had been given challenging. A More Knowledgeable Other, in some cases, could also be the classroom teacher. (Mcleod, S, 2024). 
The use of mixed ability groups in schools can be a both positive and negative experience for some learners. Sources state that by using a mixed ability grouping strategy, all children are being benefitted, not just higher achieving children within the classroom. Another reason to why mixed ability grouping may be better than ability grouping is that it does not label the children or place them into a category relating to their ability. Confidence and well-being are both affected by grouping within primary schools. (Hooper, J. 2012). The same source also states that it will allow ‘students to develop growth mindsets around learning, as well as higher self-efficacy in their academic and non-academic skills’. This suggests that by teaching children who are developmentally at a variety of different levels, that they will not only be expanding their knowledge academically, bust also other life skills such as fine and gross motor skills, communication and listening skills, and also decision making. (The Learning Accelerator, ND) 
On the other hand, many sources will state that ability grouping within primary schools are more beneficial for pupils and the impact on their future. Ann Logsdon, a school psychologist has shared that she believes pupils are more likely to take part in lessons and will be more confident with their learning when the other children within the group are at a similar level to themselves. (Logsdon, A, 2022). 
The 9th of the 12 pedagogical principles involved within the new curriculum relates to cross-curricular activities. The principle states that practitioners should ‘regularly reinforce the cross-curricular skills of literacy, numeracy and digital competence, and provides opportunities to practise them’. (Welsh Government, 2023). 


Methodology 
As I began to explain during the introduction, A Leuven Scale was the method I had used to complete my research observation. The scale is most often used by childcare workers and educators as a way to measure children’s involvement in activities over a period of time, and also their emotional well-being. From researching the benefits of using a Leuven Scale, I was able to notice that through using this method of observation, the child is put at the centre of their learning experience and also gives practitioners the opportunity to view each child individually and allows them to see if the children in their care would need any extra support with well-being or motivation, furthering a high level of involvement in lessons. (Structural Learning, 2021).
A Leuven Scale had 5 points of observation, these range from one being the lowest level of engagement, up to 5 being the highest level. Children who show a higher level of engagement in lessons are more likely to gain a wider understanding of each toping that they are being taught, this in turn will also create better well-being for each of the children with a larger engagement level. (UK Government, 2012) 
 Jean Piaget, a theorist who focuses mainly on child psychology, has an appropriate theory that relates to the Leuven Scale. He strongly believes in a child-centred approach, meaning that each child is placed in the centre of their learning experiences, ensuring that they get the best possible outcomes from their education. Practitioners will often plan activities around what the children like to heighten engagement, enjoyment, and interest within their lessons. On the other hand, Lev Vygotsky’s theory strongly suggests that an adult led educational experience can be more beneficial to children. (Pacey, 2016). 
 In relation to the research I have conducted, the Leuven scale was used to measure 3 children’s involvement within a whole class lesson. The results were recorded every 3 minutes throughout a 10-minute lesson. I have focused my observation on 3 of the children within the class and have recorded my results in the Leuven Scale shown in appendix 1 to enable me to answer my chosen research question. 


Discussion and Findings 
When research is being conducted, the researcher should ensure that all decisions are ethical, following the British Educational Research Association (BERA) Guidelines. The guidelines allow researchers to ensure that their work is ethical and correct, and also state that teachers have a duty to safeguard the children within their care and should do so by not disclosing any information that is not needed such as their name and any background information when they are not needed. (BERA, 2018). The children who have taken part in the observation have been protected and safeguarded from any unnecessary issues that could have been caused by unethical research being conducted. As each of the children that I was observing are under the age to give legal consent alone, I ensured that another member of staff was involved and clearly explained to the children what I was going to be doing when watching the lesson and what the information would be used for, and if they were unhappy with this at any point within the observation, that they would have the right to withdraw at any time they felt that they needed to. Therefore, assent was given to myself by the children involved, and the classroom teacher has given full consent, allowing me to have the opportunity to complete the observation. According to the Cambridge dictionary, 2024, Assent is an ‘official agreement to or approval of an idea, plan, or request’. (Cambridge Dictionary, 2024). 
Throughout the observation, it was clear to see that the three children taking part had a wide range of different abilities. This is shown in Appendix 1. From looking at the appendix, it is evident to see that Pupil A had the lowest levels of engagement throughout the lesson, with the highest level being moderate for a short period of time. From the observation, I found that this child experiences challenges to sit and listen for a long period of time when engaging in a single activity due to them having an additional learning need, this was taken into account when discussing the results found. 
Pupil B showed continuous engagement throughout the lesson and showed a good understanding by putting their hand up, offering answers to the class teachers’ questions and by also coming up with their own things to ask. As the Leuven Scale created from the observation shows, the pupil often engaged with the activity at a high level, however, they did lose concentration slightly towards the end. I believe this to be because they had been sitting on the carpet for a long period of time. 
Pupil B was sat between 2 friends that seemed to cause a distraction at the beginning of the activity. The child was asked to move for this reason, and as the results show, their engagement with the activity continued to grow from that moment on, creating a fluctuation in the findings displayed within the Leuven Scale. 
Overall, it is clear to see from the results that there are may different factors that can affect pupil engagement including ability level, having an additional learning need, and where the children were sat throughout the time of the lesson. If the lesson was planned to be taught in small groups, I think that it would have caused a differentiation in the results found, as there would have been less distractions for the children, leading to creating higher levels of engagement for a longer period of time. In my opinion, I believe that the Leuven Scale was an affective way of observing pupil engagement in a mixed ability group during this lesson as it has produced accurate results about the three children and showed their levels of engagement accurately for the time that they were in the lesson. 


Conclusion and Recommendations 
To conclude, I believe that this method of observation created accurate results from the three children that I had observed. However, the Leuven Scale did not take into account the environment in which the lesson had taken place, and also may have not given enough information about each child and the factors that may cause lower levels of engagement. From a researcher’s perspective, the Leuven Scale was an easy and time efficient method of observation to complete. 
If I was to complete the observation for a second time, I would observe a lesson for 12 minutes instead of 10 and note the children’s level every 4 minutes instead of 3. I believe that by doing this, I would have found more accurate outcomes that relate to each of the children. However, I would observe the same children if I was able to, as they are all very different and seem to learn through different methods. 
Overall, I think that the Leuven Scale was an affective way of observing the lesson and the children that I have chosen to do. I am able to see that this method might not create the most accurate results as the environmental factors, and factors that affect each of the three children’s development would not have been considered unless done so by the researcher. If I was to complete the observation again, I would choose to observe a smaller group of children for a longer period of time, allowing me to find more accurate results. 
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Appendix

Section A
Year Group: Year 1 
Lesson: Addition and Subtraction 
Objectives: Supporting children in developing adding and subtracting skills 
Number of pupils within the group: whole class activity, led by class teacher 
Observation: engagement in lessons 

1. Extremely Low 
2. Low 
3. Moderate 
4. High 
5. Extremely High 


Section B 

	
	Pupil A

	Pupil B
	Pupil C

	Extremely Low
	

	
	

	Low 
	4        
            4      
	
	

	Moderate 
	                                2

	                                      3
	3          

	High
	           

	4  
              4          
	                    4             

	Extremely High
	

	
	                                     2


Leuven Scale: 1= Never, 2= Rarely, 3= Sometimes, 4= Often, 5= Always





Professional Reflection
1. Describe one of the observations you carried out. What did you learn from it?
I have observed a mixed-ability whole class lesson based on addition and subtraction. I have learned that the children working at a lower level in that subject were learning different ways of working out the answers from the children at a higher ability level. 

2. What were the challenges and opportunities of being a non-participant observer in the classroom?
The opportunities that I was able to see were the children supporting each other to develop their skills and knowledge without a lot of teacher support and input, and the challenges that I experienced were the children wanted myself to help and they found it difficult to differentiate that I was just there to watch that lesson and wasn’t there to help. 

3. In your experience, what were the benefits and limitations of the Leuven scale as a research tool? 
The Leuven scale was a good way to research a mixed-ability lesson as it allowed me to focus on 3 children who were at different points of development within that subject and give me many ideas on how I could support each of them individually to hit the next point of development. The limitations were that the scale does not take into account the environment of the lesson and if there were any interruptions that could’ve affected the results shown in the scale. 

4. What were the main points of learning for you in terms of being a researcher in the classroom?
I have learned different methods to support the children at their different ability levels and also different ways to engage with the children throughout the time of the lesson, and also how to keep them engaged. 

5. What would you do differently if you were to conduct this research again? Why? 
If I was to complete the research again, I would observe a lesson for 12 minutes instead of 10 and note the children’s level every 4 minutes instead of 3. I believe that by doing this, I would have found more accurate outcomes that relate to each of the children.

          


