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Modelling
Purpose
To demonstrate the thinking behind how and why something is done.
Description
Modelling is not new. In fact, it is probably one of the oldest and most popular teaching techniques. Consider how we teach someone to drive a car, to cook a meal or to use a drill press correctly: a proficient person will show the learner what to do, usually by demonstrating and talking through the steps.
The effectiveness of modelling often hinges on an explicit demonstration, which often includes think-aloud statement that give learners insight into the instructor’s cognitive processes.
Modelling should be thought of as a mini-lesson or as a lesson within a lesson.
Key features
· Brevity, usually around 5-10 minutes
· Control that is with the teacher
· Clear think-aloud statements
· A single specific focus
· A connection with other modelling sessions (Annandale et al. 2003)
Using modelling to support reading strategies
· Be clear with the students about the reading strategy being demonstrated. It is best to focus on one strategy at a time.
· Introduce the text. Pause at a predetermined place in the text to think aloud and demonstrate the strategy.
· Continue explicit demonstrations of the selected strategy including thinking aloud. For example, if the focus is on skimming, a think-aloud statement could be: ‘I can see from the headings, lead statements and pictures that this site will be useful for my assignment. It includes information on elements, compounds and mixtures: just what I need!’ Students may ask questions to clarify their understanding.
· After modelling with the text, review the selected focus (Annandale et al. 2004)
After a mini-lesson it is usually helpful for the students to take part in some shared, guided or independent sessions to practise and apply the new learning.




Sharing
Purpose
To jointly construct meaning
Description
Sharing the accomplishment of a learning task is a cooperative and supportive way of engaging learners. The teacher leads the demonstration of the understanding, skill or strategy, pausing at predetermined points to include learners in the task, such as by asking a question or seeking student input. The teacher and the students are collaborative participants in a joint exercise.
This is different from modelling where the teacher is the expert demonstrator with the students as observers.
Key features
· Interaction that is focused on the joint achievement of a clear purpose
· A teacher-managed blend of modelling, student input and discussion
· Joint decisions about the text
· Brevity, usually about 10-15 minutes
· Text that is visible and accessible to all
· A single or limited focus
· Targeted feedback
· Explicit connections with other sharing sessions (Annandale et al. 2003)
Using sharing to support reading strategies
· Be clear about the focus of the session
· Activate the students’ prior knowledge; invite students to state what they already know about the subject, discussing the form of the text, or highlight certain vocabulary
· Read the whole text
· Reread part of the text, ask a question, and invite students to respond
· Conclude by emphasising the shared experience (Annandale et al. 2004)
Consider the following example of a statement and a question to involve students. If a science text on solutions and suspensions was just shared, and the focus was on summarising and paraphrasing, the question and statement might be: ‘So solution particles are so small they cannot be filtered out to form a sediment. How are suspensions different?’ Seek a response from the students. A student could then summarise part of the text by responding to the question.
When texts are reread it is also important to point out that rereading supports deeper understanding. Compare watching a movie once with watching a movie for the second time, where extra information is picked up that was ‘missed’ in the first viewing. Note that during sharing sessions, the role of the teacher is to invite greater student input than during modelling. The teacher seeks students’ ideas and information. The questions asked by the teacher are focussed on stimulating comprehension and drawing out understanding of the text.


Guiding
Purpose
To provide scaffolded support through strategic assistance at appropriate times
Description
Guiding involves the teacher explicitly scaffolding a task. This could be done by removing distracting elements, dividing the task into manageable parts or providing strategic assistance at key points. The student maintains control, but requests assistance at any point.
Key features
· Frequent support and opportunities for teacher-student interaction
· Frameworks that scaffold the task, such as note-taking templates or questioning patterns
· Decisions are made by the students
· Targeted feedback
· A singular or limited focus for student-teacher interaction (Annandale et al. 2003)
Using guiding to support reading strategies
Guiding differs from sharing in that the student is performing the task. The tasks may be structured so that the teacher provides assistance, but the completion of the task is controlled by the student.
When guiding the teacher should:
· Outline the focus of the lesson, including why it is important for successful reading
· Activate the students’ prior knowledge and provide additional information that will help them relate to the text
· Ask questions related to the focus of the lesson
· Explain the guided practice activity
· Indicate the text to be read










Applying
Purpose
To independently use a skill, strategy or understanding to achieve a purpose.
Description 
Applying is the purposeful use of reading to make ongoing and independent decisions.
Applying is often seen as the end-point of a teaching cycle as it represents student autonomy. Teacher advice is provided, but it is planned and structured in a way to encourage student independence.
A range of applying tasks enables teachers to form sound judgements and conclusions.
Key features
· Minimal support for students
· Application of learning to a different context
· Need for students to address the context, including a clear knowledge of the reading purpose.
Using applying to support reading strategies
Students are applying their knowledge when they choose a range of texts or known text forms in response to a task. Using what is learned from a guided practice activity in a different independent context is considered to be ‘applying’ (Annandale et al. 2004)
An example is students’ independent use of a Before and After Chart to evaluate any new information they have acquired, their level of comprehension and whether their reading supports the goals of the learning area task.
