A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience. 

Within this essay, I will be discussing the effectiveness of Assessment for Learning strategies, including an evaluation of the following elements: quality of questions; self and peer assessment; and sharing criteria with the learners. The class that my lessons are intended for a year 4 class. Within this class, there are 29 children who are split into 4 groups, tables 1&3 are working at a lower progression step in comparison to tables 2&4, within my class, there are 2 children with English as a second language, these children will be in group 1 and will be given help by another teacher and they will also have individual sessions with the English as Second language teacher.  The area that this school is in is classed as a low income which effects the learning of my pupils. My pupils are working at a Progression step 2 for the majority of their lessons, including History, however, they are working at a Progression step 3, which according to Donaldson (2015, p. 7), is an advancement on where he suggests children aged 8 to be.

My first lesson will focus on the Mathematics and Numeracy area of learning with a cross-curriculum of expressive arts (lesson plan found in Appendix 1). The main focus of this lesson, as stated within the what matters statement (Welsh Government, 2019c), will be ‘Algebra uses symbol systems to express the structures of relationships between numbers, quantities and relations.’ In particular, my lesson will focus on progression step 2, as it states that the children should be able to ‘recognise, copy and generate sequences of numbers and visual patterns’ (Welsh Government, 2019c, p. 30). Prior to this lesson, the children would have had an Art lesson where they learnt what a pattern is. This will advance them in this lesson as it would allow them to notice if there is a pattern/ sequence within the shape list that they are given. This lesson will then be followed by having the children practise their sequences using not only shapes, but also numbers. It will also give them knowledge to be able to work out the rule within each of the sequences. 
The focus of my second lesson will be around the area of learning of Language, Literacy and Communication (lesson plan found in Appendix 2). The aim of this lesson will be for the children to be able to ‘use a range of punctuation accurately, use a range of sentence structures, including complex sentences, use software tools to enhance the outcomes for specific audiences’ (progression step 3) as stated by the Welsh Government (2019b) in the ‘Learners who speak and write effectively are prepared to play a full part in life and work’ section of the Language, Literacy and communication document (2019b, p. 50) from within the draft curriculum for Wales. The children will have a previous knowledge of having read the first 10 chapters, both in school and some as homework. This would allow the children to have an in depth analyse of the characters and their situations and allowing them to create a detailed plan for their newspaper article. After this lesson, the children will be able to officially write their newspaper articles within the correct format for the class display. 
My third lesson will be focused around the Humanities area of learning (lesson plan found in Appendix 3). Within this lesson, the main focus will be, as stated within the Humanities document (Welsh Government, 2019a), ’Events and human experiences are complex, and are perceived, interpreted and represented in different ways.’ In particular, my lesson will focus on progression step 3, as it states that the children should be able to ‘form, express and discuss my own opinion on issues, after considering some evidence and the views of others’ (Welsh Government, 2019, p. 34). The children will have previously learnt about Physicians, this will allow the children to have a bit of background on the medical methods used during the Tudor times. After this lesson, the children will then learn about the Barber Surgeons and the method that they used as a way of medicating. The children will then be able to compare all of the different methods and develop their own opinion on the ‘best method’ as well as allowing them to compare it to modern medicines. 

The term Assessment for Learning is also referred to as formative assessment and involves feedback to and from the teachers through gaining evidence of the children’s learning through the use of: ‘observing; listening; questioning; discussing; and reviewing their work’ (CCEA, 2019). Assessment for Learning is made up of five key strategies, some of which include clarifying, activating children’s knowledge and providing feedback (Sherrington, 2010). There are many different AFL strategies which cover at least one of the four elements, these include: sharing success criteria with learners; the quality of questions and talk; the quality of feedback; peer and self-assessment. The use of these Assessment for Learning (AFL) strategies have been proven to increase teaching time and amount of learning by an average of 8 months (Dylan Wiliam, 2009a)

There are a wide range of questioning AFL strategies some of which include Pose, Pause, Pounce, Bounce; Plickers; and Basketball not Ping Pong. These are some of the many successful methods of questioning. Within this particular questioning method, it is imperative that the teacher also the children the appropriate amount of thinking time. According to the Welsh Assembly Government (2010), currently teachers give children an average of 0.9 seconds to develop their answers. Welsh Assembly Government then goes on to suggest giving the children 3 seconds will increase: ‘the number of learners responding; the depth of the answers given; and in the range of language used’ (2010, p. 25). Although Stahl agrees with giving the children 3 seconds of thinking time, he states that the quality of the questions is also important because if the questions are worded in a particular way to allow the children to understand the question and avoid their frustration (cited from Bennett, 2017). Another commonly used questioning AFL technique is to cover a range of open-ended, thought- provoking questioning. This would be beneficial to the children as questioning is the ‘driving force of developing thinking and assessment for learning’ as enforced by the Welsh Assembly Government (2010, p. 16). 

Both Self and Peer as an AFL strategy are beneficial to the children some of the most successful strategies are, but are not limited to, the use of a RAG list where the children have a Self, Peer and Teacher column, the use of a Peer helper, the use of vocabulary sheets, dictionaries and thesaurus’s and the use of Blind-5 for the children to share their progression with the teacher. The use of self- assessment, according to Sebba J et al. (2008), allows for a positive outcome on pupil attainment, pupil self- esteem and an enforces an increased engagement with learning. Although this is a relevant stance on the benefits of self-assessment, this particular resource is not reliable enough to be used as a stand-alone piece of literature as the page states ‘Several studies in earlier review…’ (Sebba J et al. 2008). The use of the term ‘Several’ creates an unreliable bias as the report from the EPPI centre does not specify the number of studies, as well as the studies used not being specified. However, the views from Sebba J et al (2008) are supported by Sadler (1989, cited in Black, 2004) as he believes that self- assessment is essential to learning. Sadler’s later work (1998, cited from Paul Black, 2004, p.7) follows on from this as he discusses the importance of following self-assessment with peer-assessment as it allows the children to accept criticisms which they may not want to hear from their teacher. Black and Wiliam (2001, pp.6-7) support Sadler’s views, as they observed that the use of peer and self-assessment is effective for pupil’s progression as long as they are given a ‘sufficiently clear picture of the targets’ that they are expected to have achieved by the end of the lesson. Black and Wiliam go on to argue that children tend to be honest and reliable when they are asked to assess themselves or others, however, it has been observed that children can be either too hard on themselves or too kind.

Another AFL element which is used with teaching practice is sharing criteria with the children, this can be through giving the children a list of the criteria that the children will understand, teacher modelling or using a good or bad example of the children’s task. The use of sharing learning intentions is supported by Clarke (2002, cited from The Northern Ireland Curriculum, 2007, p. 8) as she believes that ‘The first ‘active’ element of formative assessment in the classroom is the sharing of learning intentions with children… Without the learning intentions, children are merely victims of the teacher’s whim.’ The Northern Ireland Curriculum (2007) states that the benefits of sharing success criteria and learning objectives is that it can help the children to develop their independence and confidence during classroom activities. Using modelling of a bad example to the children is supported by the Welsh Assembly Government (WAG) as they conclude that one of the most powerful way of teaching is teacher modelling (2010). 

The first AFL strategy that I will use in my first lesson is Pose, Pause, Pounce, Bounce. This strategy will be used within the starter of my sequencing lesson (lesson plan in Appendix 1. The activity will be to get the children to recall their knowledge on sequences, this will then be developed through the use of Pose, Pause, Pounce, Bounce, along with the use of Poker-face, as it will allow for the children the necessary thinking time for each question. As shown in earlier paragraphs, the benefits of the extended thinking time will allow the children to think of their answers and extend their answers. The use of this AFL strategy will allow all of the children to be involved in the lesson as the teacher can randomly select a child to participate with an answer. The benefits of keeping all the children involved is that it will ensure all the children understand the topic. From my own experience, I have found that the use of Pose, Pause, Pounce, Bounce is one of the most beneficial methods of questioning as it displays the children’s understanding of the task with a final summary/ working out at the end to ensure the children don’t just guess a random answer. However, I found that some children were determined to share their ideas and would raise their hand in hopes to be chosen. After some research, I found that Wiliam (2009b) suggests that along with the Pose, Pause, Pounce, Bounce technique, the teacher should enforce a ‘no hands-up’ rule to allow the chance for all the children to be questioned.
	
Within this lesson, I will use the self- assessment strategy of Blind 5. This AFL strategy will be used halfway through the main activity as it will allow the children to assess themselves and tell the teacher without feeling as though their friends are judging them. Blind 5 also gives the teacher an idea of which children feel like they might need more help with the work. As stated earlier, Sadler (1989, cited in Black, 2004) agrees with the use of small ways of self- assessment as he states that self- assessment is essential to learning. The use of Blind 5 in the middle of the lesson is supported by Ashford University students (2019) as they discuss that the use of mid- lesson assessment ensures the children are grasping the concepts of the lesson. Although the use of Blind 5 is very successful, completing it in the middle of a task could be distracting for the children as they would then have to change their direction of attention. However, the alternative would be to do it at the end of the activity. This can also be argued to be too late for the use of a formative assessment since the children will be giving the feedback of how to improve after they have completed their activity. To use Blind 5 at the end of the lesson, I would have to ensure that I would single out the children to develop their knowledge and encourage them to practice developing their skills for the lesson, in this case it would be sequencing. 

The final AFL strategy to be used within my first lesson, was bad modelling. This technique is used during the plenary of the task as it will allow the children to use their new knowledge to work out which number in the sequence is the odd one out. As well as stretching the children’s new knowledge, the use of modelling a bad example will allow the children to recognise ways to check their own work. The use of modelling a is support by TES Professional (2015), as they state that modelling increases the rate of thought processes as well as encouraging the use of subject- specific vocabulary. Although I find that the use of modelling a bad example is a successful way of ensuring that the children understand the task, some children may not benefit from this form of AFL because if a child is struggling with grasping the task, then they will not be able to identify the errors in the example. One way of increasing the amount of learning within the lesson would be to use a WAGOLL (What A Good One Looks Like) as it would allow the children who are struggling to see, roughly, what their final product should look like.

Within the introduction of my second lesson, I will use the peer helper method to develop the children’s pronunciation and the best way to dissect a word that they are struggling to read. Some of the many benefits of peer helper are allowing the children to help each other without them feeling singled out by the teacher, also the children will feel good about themselves as they will be able to help their peers. This use of peer helper supported by Vygotky’s Zone of Proximal Development, ZPD, (McLeod, 2018) as he states that the use of a more knowledgeable other increases a child’s knowledge as the More Knowledgeable Other helps the child to work in their ZPD, the space between what a child can do alone and what they can do with help.  potentially add new ref

The next AFL strategy within my English lesson will be the use of self- marking materials such as key/ new vocabulary sheets with dictionaries and thesaurus’. The use of these self- marking techniques within my lesson will allow the children a chance to develop their own vocabulary. The use of self- marking/ assessment is supported by Black and Wiliam (2001) as they observed that this form of assessment allows the children to reflect truthfully and with accuracy while allowing an insight into the minds of the children. Although I agree with Black and Wiliam that supplying the children with the correct tool to complete their self- assessment is an effective for of AFL, I have found that some people question the benefits of this type of assessment. One of the things that people may question is that if the children are using words from the vocabulary sheets, they might use the new language in the wrong context, which would consequently lead to the children not understanding the word and sentence. To improve this technique, I would get the children to help me, as the teacher, make a class vocabulary list where they can share their new vocabulary and explain the meaning or get the teacher to explain the meanings to the unsure children. This would enhance the learning further as it would increase the likelihood of the children remembering and re- using the language that they learn in the lesson. Along with this, I will get the children to do a learning walk half way through the lesson as this will allow the children to see each other’s work and use a similar idea in their own work. 

The final main AFL strategy I will use is a self- peer- self- assessment within the plenary. This will allow the children to look over their own work, then swap for advice from their peers, then they will be given time to amend things in their work that has been picked out by their peers. The use of both peer and self-assessment in one task is beneficial as Race (2006, cited in University of Bristol, 2002- 2019) states that self- assessment encourages reflection and peer assessment helps the children to develop a sense of constructive criticism. I have found from my own experiences and observations that, although this task takes longer than just self or peer- assessment, the children benefit from looking for their own mistakes and swapping to get further feedback. However, I have noticed that this task can be limited as, if the two students struggle with the same section of the task, then they will not notice the mistake. The best way around this is to have a buddy system which will pair a child who may be struggling with commas, for example, with a child who can use commas and can help explain when to use them in their writing.

Similar to the Pose, Pause, Pounce, Bounce (PPPB) strategy, I will be using the questioning technique of Basketball not Ping Pong within my third lesson. I will be using this strategy in my History lessons about Apothecaries as a part of the starter task. The starter task will involve getting the children to compare the three different medicine types of the Tudor times (lesson plan in Appendix 3). This strategy, much like PPPB, allows the children to develop their own answers through the use of thinking time as well as allowing them to develop the answers of their peers. Basketball not Ping Pong is beneficial within this particular lesson as it allows the children a way of discussing their views without feeling as if they are being assessed. The main difference between PPPB and Basketball not Ping Pong is that Basketball not Ping Pong is based on sharing their ideas and develop them as a group, whereas PPPB ends in a summary, therefore making it better for either a starter or conclusion task. Wiliam (2009b) supports the use of Basketball not Ping Pong as he states that this strategy, along with using no hands-up, allows the children to retain more information. Wiliam (2009b) later says that, even though a classroom with hands up looks effective, in reality, it has been shown that the children lose gains in cognitive power. Personally, I found that Basketball not Ping Pong is a more effective AFL strategy as it can be used throughout the lesson and allows the children to add onto each other’s points.

Th next AFL strategy I will use within my History is the use of open-ended, thought- provoking questions along with a Poker Face. The use of these two strategies as a pair as a part of the main task will get the children to assess their own, as well as each other’s, work without the prompting they would usually receive from the teacher. These open questions will also allow the children to express their own emotions and reflect on their work/ knowledge. The use of open- ended questions is supported by the Expert Program Management (2009-2018) as they explain that these questions allow the children to express different answers as well as letting the children feel like they are receiving personal attention which they may not be getting anywhere else. However, Copeland (2017) reviews that open- ended questions can be limited as it may lead to a misdirection of the topic due to the broad coverage of the question. Copeland (2017) also examines the consumption of time during the use of this questioning technique as the children will need more thinking and response time. Personally, I find that the use of these thought-provoking questions is important within the Humanities topics as it allows the children to explore different views and build their opinions through the use of evidence and other people’s views. However, the amount of open- ended questions used within one lesson is a factor which the teacher must be aware of as too many of these questions lead to lack of interest from the children.

The final AFL strategy I will use in my History lesson is the quiz game, Plickers. The use of Plickers in this lesson will allow the children to answer the questions given by the teacher without them having to say their answer out loud, preventing embarrassing the children or making them feel nervous. Plickers, along with most quizzing techniques, is supported by Kleeman as he states that using testing and quizzes allow the teacher a way of identifying the gap in each child’s knowledge. Another proven benefit of using Plickers is that it allows for less technological devices tobe used at one time (Howell, Mull and Tompkins, 2016- 2019). Howell, Mull and Tompkins (2016- 2019) continue to state that the use of Plickers allows the teacher to see all the children’s answers and record them without any hassle. Personally, I found Plickers to be an excellent form of Assessment for Learning as it allows all of the children to give their answers without feeling as though they may be judged. Plickers is also beneficial as it allows all children and teachers to use it since it does not require any method of technology once the quiz has been made. Although I find this strategy extremely useful, I can see that some people may find that it is limited due to the lack of the children showing their working out. As a result of this, the children could guess an answer and have a 25% chance of getting it right. 

To conclude, the use of Assessment for Learning within an average lesson is beneficial to the children’s learning progress. This is proven by Black and Wiliam (2001) as they state that learning time can be increased by 8 months just through the use for AFL. However, teachers must be cautious of how many AFL strategies are used within one lesson as too many could over power the lesson and cause the children to lose interest in the topic.
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Appendix:

Appendix 1:

Lesson Plan
	Student-teacher
	Megan Lawley
	Class:
	Year 4

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	30/10/19

	Lesson Focus:
	To be able to finish the sequences

	Meaningful links to Curriculum 
	I can recognise, copy and generate sequences of numbers and visual patterns.                                                                                            I can interpret, explain in words and generalise numerical sequences and spatial patterns. 

	Meaningful links to:
Cross Curricular Responsibilities
	The children will be using their shapes to practise and develop the element of pattern.

	Personal Targets (Linked to QTS and identifed in weekly review)








	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· be able to finish the sequences using shapes 
· begin to finish number sequences



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	To find out the next numbers in the sequence

To find out the rule for each sequence.

	Work out the next numbers in the sequence

Work out the rules



	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)
	Resources
(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	The teacher will put a few pictures on the board and ask the children to identify the ones which are a part of the pattern. The teacher will then put a sequence of shapes and ask the children to think about what shape/s would follow. 

If the children struggle with the term pattern then the teacher can use small paper squares to show the difference betweeen a sequence with a pattern and without one.
	The children will be asked to think about what shape/s will follow in each sequence and write their answers on their whiteboard with any appropriate working out.

Pose, Pause, Ponce, Bonce- this will allow all the children to evaluate the posibilities as a class

	Whiteboards and Pens

	






Teaching & Core Learning
	The teacher will give each group a sheet with a range of sequences with shapes and some groups will be asked to figure out the sequences with numbers on using help from their peers or other teachers.

Halfway through the lesson, the teacher will get the children’s attention and assess their progress by marking the first few questions. This will also give the teacher the chance to assess how the children are finding the work. The children who have found the task easy will have a chance to attempt a number sequence.
	Group 1 & 3:
Complete the sequences using shapes. If this is completed before the end of the lesson, the children can make their own shape sequences for their friends/ groups to try. One teacher will be placed with this group so they can have support if it is needed.
Group 2 & 4:
Complete the sequences using shapes. If this is finished before the end of the lesson, then the children will be encouraged to attempt the sequences with numbers and figure out the rules. 

Regular checks from the teacher to check their understanding.

Blind 5 to assess the children’s progress and understanding of the task halfway through the lesson
	Each group will have their own worksheets to complete their work on.

	Plenary
	The teacher will put a few examples on the board for the children to complete the sequences and finalise their knowledge. 
Using an example to get the children to find the wrong answer in the sequences

	The children will be doing a few examples of working out the rule and will use the teachers example to find the wrong number in the sequence.

Modelling- this allows the children to see where they might go wrong and let them see how they can avoid/ indentify their own mistakes.

	A whiteboard in pairs to allow the children to get them to write down the answers and show their working out





Appendix 2:
Lesson Plan
	Student-teacher
	Megan Lawley
	Class:
	Year 4

	AoLE or Subject
	Language, Literacy and Communication- English
	Date:
	

	Lesson Focus:
	To be able to write a newspaper article based on the class book. 

	Meaningful links to Curriculum 
	To be able to write for impact through the format of a newspaper article by using:                    
· a range of sentence structures
· a range of punctuation accurately. 

	Meaningful links to:
Cross Curricular Responsibilities
	N/A 

	Personal Targets (Linked to QTS and identifed in weekly review)




	The pupils will learn to:
Use a range of sentence structures and punctuation within their newspaper article.
Use the correct structure for their newspaper article.




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I will develop my sentences by including more compound sentences.

I can use the correct format of a newspaper to develop my writing
	Create a newspaper article using the key features

Have a range of sentence structures with the correct punctuation







	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	Opening phase  (with links to  prior learning)
	The teacher will get the children to reread a chapter of the book as a class.

After this, the children will recap the key features of a newspaper article.

	As a class, take turns to read the story and help their peers that might be struggling.
The children will help the teacher to choose which Bono hat is relevant to the lesson as this will allow the children to focus ona few key details and allow them to not get distracted by irrevelant information.

All around the world reading- the children will read a paragraph each till they reach the end of the chapter.
Peer helper- the children will help each other with their pronounciation of the words in the story. 

	The Pirates of the Caribbean, Curse of the Black Pearl book








	Teaching & Core Learning
	Prior to this lesson, the children would have developed their knowledge on the structure of a newspaper article, completed a WAGGLE and would have planned their articles. The teacher would then put a checklist on each table and on the board and ask the children to make their own newspaper article about the chapter they just read, with the help of their plans.

	The children will begin to write their newspaper article and ensure that they have a headline, subtitiles, pictures and captions with a range of sentences structures.

Vocabulary sheets- this will be a sheet with a range of synonyms for the children to use in their work. 

Dictionaries- the children will use these to check their spellings and the definitions of the synonyms.

Both of these will be methods to allow the children to self assess

The children will be able to do a learning walk to see anything they might want to use within their own work.

	Each child will have their newspaper article plan. As well as a dcitionary and Vocabulary sheets between their pairs.

	Plenary
	The teacher will get the children to self- peer- self assess to allow them to meet the criteria of having a range of sentence structures, punctuation and ensuring they are following the format of a newspaper
	The children will assess their own work using the vocabulary sheets and dictionaries on their tables.

They will then swap with a friend and peer assess each others work around the sucess criteria and learning objectives.

The children will then get their own work back and complete their feedback from their peers.

Self-Peer-Self assessment- this allows the children to read their own work and a partners work. Then they get to re- evaluate their own work and complete their feedforwards. This will be done with a RAG list of the success criteria.

	RAG lists with a Self, Peer and Teacher column.



Appendix 3:
Lesson Plan
	Student-teacher
	Megan Lawley
	Class:
	Year 4

	AoLE or Subject
	Humanities- History
	Date:
	

	Lesson Focus:
	

	Meaningful links to Curriculum 
	I have been able to form, express and discuss my own opinion on issues, after considering some evidence and the views of others. 


	Meaningful links to:
Cross Curricular Responsibilities
	The children will us their communication skills to find out what illness their patient, the teacher, has and figure out the best cures.     The children can explain information, ideas, their own and others’ points of view. 


	Personal Targets (Linked to QTS and identifed in weekly review)





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
Develop previous knowledge about Physicians.
Develop an understanding of the Apothecary role during Tudor times.
Be able to compare health during the Tudor times with modern day health.



	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I can discuss my opinions with my peers

I can understand the role of the Apothecary

I can compare the health status between Tudor times with our modern day.


	Use key words to express their opinions

Understand an Apothecaries role

Compare the different time periods medicines



	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirements)

	Opening phase  (with links to  prior learning)	
	There will be 3 members of staff, each one dressed as either a Physician, Apothecary or a Barber surgeon. The teacher would then give the children different illnesses and scenarios of which they would have to decide which of these doctors would be the best way to sort out their problem. After each scenario, the teacher should use the basketball questioning technique to randomly pick a child to find out why they chose that doctor.

	The children will be given different illnesses and scenarios of which they would have to decide which of these doctors would be the best way to sort out their problem. The children will need to ensure they have a reasoning as the teacher will be picking random children to share their opinions.

Basketball questioning- this will keep all the children engage as they don’t know who will be picked to answer the question.

	N/A

	Teaching & Core Learning	
	The teacher would tell the class about the ingredients which the Apothecaries used to cure during the Tudor times. 
The class will then be split into 4 groups, all groups containing a mixture of abilities.
each group given one of two recipes to follow. 
Each group would have a teacher or TA with them, the adult would then watch the children as they attempt to make the given recipe, ensuring they know they have the teachers support if it is needed.

	Each group given one of two recipes to follow.  The children will be given the opportunity to collect the ingredients from the garden, if the ingredient cannot be found then the teacher would have these ingredients in a box for the children to find. 

Open- ended, thought- provoking questions along with a Poker Face to get the children to assess their own/ each other’s work without prompting from the teacher
	There will be a tray of ingredients as well as some of the plants from outside being used to create the medicines

	Plenary
	The teacher will check the children’s understanding of the remedies they made by having them use the iPad to match the ingredients from each of the cures into the correct bowl. This would allow the teacher to see the children’s progress while developing their ICT. Then the teacher will ask a few questions using Plickers to allow the teacher to assess who understands the topic.
After this, everyone would take part in a mini debate about the effectiveness of the cures they found.

	The children will use the iPad to match the ingredients from each of the cures and put it in the correct bowl. This would allow the teacher to see the children’s progress while developing their ICT. 
The children will then take part in a mini debate about the effectiveness of the cures they found and compare them to the medicine we have today.

Plickers-  this would allow the teacher to assess who understands the topic without the children being embarrassed about getting the answer wrong.

	[bookmark: _GoBack]The Plickers pad will be on the back of their History books to allow for participation.

















