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	Module Learning Outcomes 
(from module syllabus)

	Criminology
· Critically review the constitutional role of the police in contemporary society and the wider criminal justice system
· Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies
· Evaluate the benefits that a greater understanding of sociology and criminology can have on operational policing and decision making
Counter Terrorism 
· Explain the organisational structures and inter-relationships that exist in counter-terrorism policing and the current threats faced by the UK CT network
· Analyse the potential links between terrorism and other forms of criminality
Response Policing
· Illustrate how theories and principles of psychology and human behaviour can be applied in various response contexts
· Critically review key issues relating to the complexity and challenges of operational policing
· Undertake the role and responsibilities of a first responder to a critical incident
· Review examples of high-profile critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’ 

Policing Communities 
· Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Engage with the community to examine/critique how current policing practice can impact upon the community
· Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement
Policing the Roads 
· Apply police powers in relation to commercial vehicle enforcement
· Explain how to police the strategic road network effectively and safely
· Explain roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Explain and employ analytical products provided by intelligence specialists during the course of an investigation
Conducting Investigations 
· Understand the difference between 'volume and priority' crime
· Understand the importance of the concept of memory upon interview methods and process






	
TASK DESCRIPTION





Task 1

In 1829, the Metropolitan Police Act 1829 established the Metropolitan Police in Central London and this was the start of the modern police force (Open University, 2015). At the time many people were opposed to the idea of a state-run police force as they believed it would threaten freedom and that the Government would use the police force to do what they wanted (BBC, 2021). Now, almost two hundred years on from the formation of the police, the legitimacy of the police is still questioned by many. It is alleged that institutional racism within the police is still prevalent in 2021 and that the distrust between police and the black community in some areas is only getting worse (The Voice, 2021). This essay will highlight key events in modern times that have left black communities to distrust the police and thus have had a detrimental effect on the willingness of those communities to engage with the police. It will also consider the role of community policing in improving community relations and outline some of the principles of effective community engagement.

The Brixton Riots of April 1981 have been described as the first large scale racial confrontations between black British youth and white British Police. In 1981, the area of Brixton was heavily populated by West Indian and East Indian immigrants and was in decline. The unemployment rate in the area was high and sixty-five percent of the unemployed were black. A police operation to address the crime rate in Brixton resulted in a significant number of black youths being stopped and searched, infuriating the local population and creating tensions between white police officers and black youths (Black Past, 2010). The riots began when two police officers attempted to help an injured black male, and this was misinterpreted by the black community as harassment of the injured male. The confusion escalated and for three days, young, black men battled against police, attacking buildings and setting fire to cars. More than 300 people were injured (Huffington Post, 2019).

The Scarman Report (1981) resulted from an official inquiry into the riots and concluded that the police had become too remote from their communities, that local citizens should have more input into police policy making, and that police tactics should be more sensitive to the growing cultural pluralism of Britain’s major cities (Britannica, 2021). One of the recommendations from the Scarman Report was for new codes of behaviour for the police and in 1984, the Police and Criminal Evidence Act 1984 (PACE) was introduced as a response to a growing perception that the public had lost all confidence in the English criminal justice system. “The main aim of the legislation was to “standardise and professionalise police work” correcting the public perception of a corrupt and incompetent police force” (Law Teacher, 2019). In 1999 however, findings from the Macpherson inquiry which was set up after the racially motivated murder of Stephen Lawrence noted that most of the Scarman recommendations had been ignored or barely implemented (Studymode, 2014). It is acknowledged that out of the 350-page report, two words had the biggest impact. Sir William Macpherson labelled London’s Metropolitan Police as "Institutionally Racist” (BBC, 2019). 

In May 2020, the death of George Floyd in Minneapolis, USA inspired massive protests across the world where demonstrators campaigned against police brutality and racial injustice. George Floyd, a black male, was killed by white police officer Derek Chauvin who restrained him by pressing his knee on his back for over nine minutes. A video recording of the entire incident was shared across the world and sparked outrage (Independent, 2021). Although the British Police were not to blame for the death of George Floyd, campaigners in Britain argued that institutional racism still exists at every level of the British criminal justice system, from who gets stopped and searched, to who gets arrested, to who gets charged, to who gets convicted (Guardian, 2020). 

Recent Home Office figures for stop and searches highlighted the disproportionality that is still prevalent in Britain today showing that there were 6 stop and searches for every 1,000 white people, compared with 54 for every 1,000 black people (Home Office, 2021). It is therefore no wonder that these figures, along with the historic events highlighted above have meant that many black people living in Britain feel oppressed by the police and do not trust that the police treat everyone with the respect and impartiality that would make the police legitimate to them.

It is not only the black communities that the police have a duty to improve relations with. Section 34 of the Police Reform and Social Responsibility Act 2011 provides a legal requirement for chief officers to make arrangements to consult with the public in every neighbourhood, provide local information about policing and crime and hold regular public meetings (College of Policing, 2021). A two-way dialogue between the public and the police is essential for the police to have a better understanding of communities and their needs, risks and threats (Blackstone’s, 2019). By collaborating with the public for the purposes of problem solving, the police can reduce perceived disorder and increase trust and perceived legitimacy in the police (College of Policing, 2018).

Effective community engagement with the police can provide opportunities for the public to become more involved in decisions that affect them and thus have an impact on their quality of life. Community engagement can take many guises, ranging from formal structured meetings to more informal contacts such as speaking to officers during foot patrols. (Blackstone’s, 2019). “Foot patrol is claimed to improve community relations changing the nature of interactions creating approachability, familiarity, and trust between officers and residents” (Kelling and Coles, 1996). The need for a more visible police presence in communities was recognised when provisions in the Police Reform Act 2002 introduced Police Community Support Officers (PCSOs). PCSOs are civilian members of police staff who work alongside their police officer colleagues to interact with the public, acquire local knowledge, address problems and gather intelligence (House of Commons, 2012).  The use of social media is also now firmly embedded in all police force communication strategies as a key means for the police to engage with communities and for the public to gather, use and share information (Blackstone’s, 2019).
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Task 2

It has been said that ‘the policing of local communities impacts at the very heart of community safety’. Neighbourhood policing strategies are vital in obtaining trust and cohesion within the community whilst also aiming to increase the fear of crime (Blackstone’s, 2019). This essay will analyse the strengths and weaknesses of varying policing models including crime prevention theories and their purpose. It will also describe how intelligence specialists are able to inform decision making during complex investigations by outlining some of the analytical products that are provided by them.

Most police models have a specific focus on targeting criminal activity but each model has a different approach on how they want to achieve it. For example, following exceptionally high levels of crime in New York City in the 70’s and 80’s, during the 1990’s the police department in the City began using more aggressive police tactics which became known as zero-tolerance policing (ZTP). ZTP is a strategy used to try and reduce both minor offences and serious crimes ‘through relentless order maintenance and aggressive law enforcements’ (College of Policing, 2021). Police officers responded to low-level crimes in the same aggressive, vigorous way that they did to serious crimes. 

Although crime rates appeared to be reduced following the introduction of ZTP, critics brought attention to the fact that other cities who did not adopt the ZTP also had reduced crime numbers. Locals also began to criticise officers for using ZTP as they felt that the officers were too harsh on them. 

However, rational-choice theory suggests that some criminals will commit crimes if they are easy to do and the results appear to have better rewards than what the punishment is. If the ZTP approach was used on a criminal with this mindset then this could be used as a deterrent to prevent the individual from committing further crimes as the punishment is much more severe than the reward (Blackstone’s, 2019).

Another model used is hot-spot policing. It has been reported that crimes tend to occur clustered in small areas so hot spot policing tries to target locations where crimes are most common by analysing crime patterns and placing more resources there as a deterrent.  The aim is to prevent crime in specific areas in the hope that it will in turn reduce overall crime levels in the wider community. There are no specific tactics to this style of policing other than the increase of resources such as increased police patrols in high crime locations. 

Reviews into hot-spot policing have shown that although crime is significantly reduced when the surge of resources is implemented, it is not a sustainable model to use for long periods. Staff shortages due to funding, increased service demand or operational requirements prevents hot-spot policing from being used as a permanent approach to reduce crime (College of Policing, 2017).

Crime prevention advice is deemed the responsibility of all officers. It has been said that preventing hot spots is a better, more long-term solution for reducing crime. By using intelligence specialist’s, they can analyse factors relating to how, where and when crimes are committed and implement appropriate measures to assist in reducing crimes. For example, if there are multiple robberies being reported in a dark alleyway then better lighting and CCTV can be implemented (Blackstone’s, 2019).

Intelligence led policing developed in recent years as a response to the complex challenges of ever-changing criminal patterns and increasing demand for services provided by the police. The model not only provides a modern approach to identifying and planning countermeasures against increased transnational threats such as terrorism and organised crime, but it can also be applied to day-to-day proactive planning and police management (OSCE, 2014).

Intelligence units can play an essential role in any major investigations but will most often be employed when the investigation is complex. The job of an intelligence officer has been described as being comparable to a jigsaw puzzle where they begin with a few pieces and over time more pieces are gathered. As analysts, intelligence officers must make sense of that information and form reports that others can act on. However, they cannot be certain that all the information gathered is necessary to the investigation (BSC Policing Network, 2020).

The main accountabilities of an intelligence specialist is to undertake qualitative and quantitative research to produce intelligence and/or inform analytical products, including collecting, collating and evaluating information from a wide variety of sources at a strategic, tactical or operational level (College of Policing, 2021). For example, an intelligence unit could be tasked with the responsibility of providing a target profile in respect of a specific person. This would compromise a complete information package of all intelligence known of a person including their personal record, criminal record, financial profile, communications report and transport report. A target profile will also provide an interpretation on the best course of action in dealing with a specific person based on the intelligence picture around them (NCIS, 2000). 

One of the analytical products that an intelligence specialist would consider when completing a target profile would be network analysis. “Network Analysis describes not just the linkages between people who form criminal networks, but also the significance of the links, the roles played by individuals and the strengths and weaknesses of a criminal organisation” (NCIS, 2000). Network analysis will show key attributes and functions of individuals within a network as well as analysis of financial and communications data. This analysis can be beneficial in suggesting effective lines of enquiry and opportunities for disrupting criminality.

Crime pattern analysis can also be an aid for investigators in identifying new and emerging trends. Such analysis would search links between crimes for example, same MO. It can help to reveal the relationships between crimes and offer opportunities to link committed offences quickly to possible offenders (NCIS, 2000).

Market profiles are assessments that surveys the criminal market around particular commodities such as drugs or stolen vehicles, or of services, such as prostitution, in an area. “A market profile will detail how active the market is, the trends in availability and price of the commodities or services, the key individuals, networks, criminal assets and associated trends in related criminality which are driven by or connected to the criminal market” (NCIS, 2000). This analysis can inform management decisions about the prioritisation of significant criminal problems and can help identify targets.
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Task 3

This essay will look to critically review two of the key issues relating to the complexity and challenges of operational policing in the modern day. It will also review examples of critical and major incidents and will analyse the role of the police within a joint emergency services operation to establish ‘best practice’.

One of the challenges faced by a modern police officer is that posed by the continued rise in scale and complexity of cybercrime. Cybercrime costs the UK billions of pounds, affecting essential services, businesses and private individuals alike. It also threatens national security (National Crime Agency, 2021). Online fraud such as identity theft, online transactions, dating scams and more are designed to fool people and take their money. One could argue that most crimes could be prevented by making a few small changes in online behaviour such as never giving out personal information (Metropolitan Police, 2021). However, to better understand the nature of offences and victimisation, ‘Routine Activity Theory’ with its emphasis on offenders, targets and (lack of) capable guardians offers insights into this particularly economic cybercrime (University of Birmingham, 2021). Older people are often seen as prime targets for motivated offenders as they are perceived to be less tech savvy than younger people. However, research shows that young people are often less cautious with giving out personal information online, putting them at a higher risk of fraud than older people (RBS, 2017). The range of victims make it difficult for the police to target harden individuals and prevent the crimes from happening. Interactions between online fraudsters and their victims are generally a one to one exchange and are unguarded with victims often not knowing they are victims until it is too late. Many cybercrimes are committed by offenders who may be thousands of miles away, which makes it difficult for police to bring them to justice (Victim Support, 2021).

Another key issue faced by a modern police officer is the complexity of the mental health crisis that affects the UK. Lord Adebowale, chair of the Independent Commission on Mental Health and Policing, stated in the Commission’s 2013 report that mental health needs to be “seen as a part of the core business of policing” (BASW, 2013). However, funding cuts have reduced community mental health services and it is argued that this unmet need means police forces are seeing unjustifiably higher demand for their services (HMICFRS, 2018).

It has been reported that the number of 999 callouts of incidents involving people suffering from mental health crises has risen by 41% in England in the last five years (Guardian, 2020). The police are called because someone having a mental health emergency may pose a risk to themselves or others. However, this presents a huge challenge to operational policing because police officers are not mental health professionals. People suffering from mental health crises need expert support in a healthcare setting and it is argued that too often, police officers find themselves responsible for the safety and welfare of people that other professionals would be better placed to deal with. This means that already overstretched police officers cannot always respond appropriately, and people suffering from mental health crises don’t always get the help they need (HMICFRS, 2018).

Failure by the police to provide an effective response to someone suffering with a mental health crisis is likely to escalate into a critical incident. This means that “the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community” (College of Policing, 2021). This was none more evident than in a recent Court case whereby serving Police Constable Benjamin Monk of West Mercia Police was found guilty of killing ex professional footballer Dalian Atkinson. The incident occurred in August 2016 where Monk and a colleague were called to attend a disturbance when Atkinson was said to be suffering from an ‘acute mental health crisis’. The trial heard that Atkinson’s behaviour was erratic and out of character. The Court heard that Monk had tasered Mr Atkinson for 33 seconds – more than five times longer than the standard length – and kicked him in the head at least twice as he lay stunned on the floor. Atkinson received medical treatment after going into cardiac arrest but was sadly pronounced dead in hospital around 70 minutes after the incident. (Telegraph, 2021). The incident had a significant impact on the public confidence in the police with members of Atkinson’s family commenting after the trial “PC Monk used horrendous violence against Dalian, who was in an extremely vulnerable position, in mental health crisis, and needed help. This was a callous attack and a terrible abuse of a police officer's position of trust.”

Though the incident drew criticism on the police use of tasers, the incident drew wider condemnation from those reporting that “there must be a prejudice that fuels officers’ use of taser”, referring to a statistic that black people in the UK are three times more likely than their white counterparts to have a taser used on them (Independent, 2016). 

The above mentioned incident also falls within the category of a major incident which has been defined as "an event or situation with a range of serious consequences which requires special arrangements to be implemented by one or more emergency responder agency" (UKFRS, 2021). Major incidents involve the interoperability between emergency response services including the police, ambulance and fire service. Each service has committed to the Joint Doctrine: the interoperability framework coordinated by JESIP and is based on the Civil Contingencies Act (2004). The framework exists to ensure that agencies work together at major incidents in the most coherent and effective way possible (JESIP, 2021).

The primary responsibility of the police at a major incident is to save life and prevent further loss of life in conjunction with the other emergency services. The police must also ensure the escalation of the incident is prevented and the response phase of the incident is coordinated. The police are able to achieve ‘best practice’ by communicating effectively with other emergency services, local authorities and other supporting organisations both at the scene of the incident and elsewhere (College of Policing, 2020). This includes activation of the strategic coordination group at the earliest opportunity who will in turn determine or confirm a specific response strategy and record a strategy statement (JESIP, 2021). 
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Task 4

It has been said that terrorism and crime are inextricably linked as terrorist organisations use numerous crimes to fund and facilitate the terrorist activities they are involved in (FBI, 2003). This essay will analyse potential links between terrorism and other forms of criminality including drug trafficking, which is one of the most predominant criminal connections to terrorism. This essay will also consider how policing the roads assists in counter terrorism investigation (FBI, 2003).

Studies suggest that socioeconomic factors such as poverty, lack of opportunity, unemployment and poor education make people more vulnerable to become radicalised by terrorist groups (Guardian, 2017). Criminologists have long assumed that socioeconomic conditions and social inequality play an important role in many individuals becoming involved in criminal activity (LSE, 2016) because the stress of living in poverty can create an overwhelming desire for individuals to resort to crime to meet their basic needs (Vittana, 2016). 

Although the presence of ex-offenders in terrorist groups is not a recent occurrence, there is now a more predominant link between those with a criminal past being involved in a terrorist future as research has shown that criminals and terrorists tend to become involved in the same social networks and environments (Mondaq, 2017). Lorenzo Vidino found that over half (57%) of perpetrators in terrorist attacks in Europe and North America between June 2014 and June 2017 had been involved in criminal activity unrelated to terrorism prior to carrying out their attacks (Forbes, 2019). There is therefore a clear link whereby terrorist groups and organised crime groups both target young people of low socioeconomic background because these people are the most vulnerable in society. They are also usually looking for more of a purpose to life.

Although drug trafficking is thought to be the main source of funds for terrorist organisations, there are other serious crimes committed that can be linked to terrorism. Terrorists are likely to be involved in crimes such as prostitution, the sale of human organs and human trafficking, kidnap for ransom and money laundering. These crimes all relate to raising funds for their terrorist activities (Forbes, 2019).

Research on links between terrorism and other criminal activity shows much of the discussion focuses on crimes committed for financial benefit which is then used to fund terrorist activity. It has been reported that ‘drug trafficking is the most lucrative and widely documented criminal endeavour that terrorists are involved in’ (it4sec, 2016) as it generates billions of dollars in profit (FBI, 2003). Reports show that the international drug trade is a $400 billion dollar business over the world and these funds are then used to facilitate their terrorist agendas. Drug traffickers are happy to collaborate with terrorist organisations as they can benefit from the terrorists’ military skills and weapons supply and could also benefit from freedom of movement and protection when they cooperate with terrorists who control large amounts of territory (Law, 2017).

This highlights the importance of tackling drug trafficking to aim to reduce the funds available for the terrorist organisations. The National Police Chief’s Council created a 3-year strategy in 2018 aimed at ‘reducing road casualties, disrupting criminality, counter terrorism and patrolling the roads (College of Policing, 2018). 

According to the Counter Terrorism and Border Security Act 2019, amendments have now been made to the Road Traffic Regulation Act 1984 to allow Anti-Terrorism Traffic Regulation Orders (ATTROs) to be used more effectively. ATTRO’S are a legislative tool that now allows the police and local authorities to use protective safety measures to help keep people safe from the threat of terrorism. The aim is to reduce the vulnerability of attacks and try to reduce the impact of potential attacks on or near roads. As radicalisation and terrorist activity is continuously developing it is important to monitor and improve counter terrorism frameworks to effectively respond to emerging trends. As vehicles are now being used as weapons by terrorists in the UK, ATTRO’s are a good tool to help mitigate the potential impact, such as the installation of bollards and vehicle barriers, gates and fences (Home Office, 2019). Section 43 of the Terrorism Act 2000 also allows officers to search a vehicle if they suspect terrorist activity or if they suspect evidence relating to terrorism is in or on the vehicle. This gives the police further powers to ensure safety on the roads (Blackstone’s, 2019).   

It has been reported that ‘terrorists connect with other criminal groups making use of new technology to operate across borders’ (United Nations, 2011). However, a new counter terrorist unit has been set up in 2020 to protect London’s transport hubs from attacks and criminal behaviour. It involves newly trained officers to be located on roads, buses, at bus stations/stops and transport interchanges to observe any signs that someone is planning to commit a criminal or terrorist act. They will also be stopping vehicles around London at key areas. This is designed to disrupt terrorist and criminal activity whilst also reassuring the public (London news, 2020). 

This essay concludes that the link between crime and terrorism is inextricable and that each profits from the other. Terrorists would not be able to carry out any terrorist activity without the crimes they are committing to obtain the funds in the first place. Policing of the roads is of utmost importance when trying to tackle terrorism as multiple checks are performed by traffic officers to try and prevent terrorist attacks from occurring. There are also frameworks in place to implement safety measures to lessen the impact if they unfortunately did happen.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic for example can states commit ;’terrorism’? some would argue that they can whilst others would disagree. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments, for example why might one group be labelled ‘terrorist’ whilst another is not, is it the intended target? Or the ideology?




5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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