Element 1
I currently work within Gwent Police as a sergeant in the neighbourhood policing team with just under 10 years’ experience. Within my career I have undertaken many different roles providing me with a variety of different experiences across many different workstreams. One of my roles and my favourite so far, has been working within the learning and development department teaching and assessing new student officers through their probationary period. However, due to organisational factors, I was required to move from this department, unwillingly hence why I have moved into a neighbourhood policing role. But my ultimate desire and ambition is to go back into the world of teaching in the future as this is what I really do enjoy and get immense satisfaction from helping others at the start of their career. Within my role, I do get opportunities to teach and assist others even outside the learning and development department. I also carry out coaching and mentoring sessions with different persons within my organisation to help them develop into their desire roles. I often complete 1 to 1 session where I teach the client about different aspects of the role they wish to move into. For example, I currently have 1 staff member wishing to join the neighbourhood policing team when the next applications become available, so I engage in 1 to 1 sessions where I teach them about the role and what to expect. This ranges from the application process to completing the actual role so they have the knowledge and understanding of what will be expected of them when they pass the process. 
Furthermore, I often link up with my colleagues in learning and development, assisting them with new cohorts as they come through. Due to my new role within the organisation, I often teach subjects that are linked to my new role such as stop and search and drug related sessions. These are areas that I manage and work around day to day. With the operational experience I have now I can relate this into my teaching by using examples from the ‘real world’. This gives a unique experience to my students where they can see where practical knowledge can be applied in real life examples. Within these teaching sessions I also undertake practical assessments where I observe the students applying the knowledge and legislation that I have taught them. In this role, I am able to feedback to the student and allows me to understand if my teaching methods have provided the student with the right information and skills to apply it within a work setting. From this, I am able to adapt my teaching methods and revisit key elements if common mistakes are being made in a certain area.

Element 2 

Record of teaching hours

	Date 
	Teaching Hours
	Observed? 
	Topic 

	07.02.25
	2
	No
	Becoming a PCSO

	20.02.25
	10
	Yes x2 
	Stop and search 

	21.02.25
	10
	No
	Stop and search 

	13.02.25
	2
	No
	Becoming a PCSO

	04.04.25
	8
	No
	Team Building

	09.04.25
	2
	No 
	Promotion Boards 

	10.04.25
	1
	No 
	Marking/ feedback

	30.04.25
	1
	No
	Marking / feedback

	07.05.25
	1
	No
	Becoming a PCSO input

	08.05.25
	1
	No
	How to complete ride along

	09.05.25
	10
	Yes 
	Community Policing 

	13.05.25
	1
	No
	Promotion boards/Marking/ feedback

	13.05.25
	1
	No
	Interview






Lesson observations

Attached 
Element 3

Reflective Evaluation

For my final reflective evaluation of my teaching experiences to date and across my PGCE program, I am going to use the Gibbs, G (1988) reflective cycle. I have now completed several teachings sessions which have been observed by my assessor to which I have obtained feedback from as well as feedback from those I have participate in my lessons. Throughout my teaching journey, I have undertaken different roles within my organisation and this has led me to develop my skills sets and broaden my experience and knowledge. 

Description 
Initially, I started my teaching journey within the department of learning and development where I was one of the lead teachers for training the new tutors within my organisation. I led a series of lessons which was aimed around teaching candidates the role of a tutor constable and how they can support their students into becoming fully independent police officers. These lessons were PowerPoint based, with interactive activities to assist learning and maintain motivation. This was a new program for my organisation and I assisted in the development and was one of the first teachers to deliver this program. Due to this, there was elements of fine tuning that needed to be completed and was perfect for me to do at the start of my teaching journey.
Furthermore, I have provided teaching lessons around the topic of dyslexia as this was another topic area I had an interest in. Through my lessons I wanted to teach others within my organisation, what it is and how reasonable adjustments can assist. I was conscious to relate this topic area to policing and enhance knowledge and understanding within my organisation.   
Additionally as well as actively teaching, I have also undertaken several observations of other professional practitioners in my field to view best practice as they had much more experience than I did and was very beneficial for me to see how different lessons can be delivered to the class. 
Following this, I moved away from learning and development and into a different role within my organisation. Last year I found myself undertaking a neighbourhood policing role, initially against my will. This was not a direct teaching role but has provided me with the opportunity to enhance my knowledge and skills of a police officer and I can be relate this back into my teaching and more recently, I have been leading inputs around my new area of work and built strong connections with other experts within this field allowing me to use this dept of knowledge and experience around my teaching. This has included utilising guest speakers who assist in breaking up my lessons and give my students more ‘real life’ experiences which I discovered enhanced engagement. 

Feelings
Obviously at the start of my teaching journey I experienced a lot of nervousness and anticipation. This was about pushing me out of my comfort zone and undertaking a role I had limited experience. The topic area’s I was teaching, even though I had plenty of experience in terms of the knowledge, teaching this to others was completely new to me. I believe an element of the unknown was what contributed to my nervousness but as soon as I had undertaken several teaching lessons, I felt I worked into my stride and this nervousness decreased. However, even today with more experience I still have a feeling of nervousness, and I believe this will always be the case due to the type of person I am internally. Every class that I teach is different in size and the topic areas vary. There is always a feeling of unknown regarding how the students will react to the lesson and how engaging they will be. In additional to this feeling, I believe my confidence has increased significantly since my first teaching lesson and I think this is because of the more experience I have obtained. During my early teaching lessons I encountered issues that I had never experienced before and resulted in me having to problem solve to overcome these. This has taken time and encroached into my lessons meaning they sometimes overran. During these types of incidents I did have a feeling of panic and stress but once I found ways to overcome them, I found a way to get back on track. I believe my problem solving skills were slower earlier on in my teaching journey was due to me not having past experience to relate back to. Therefore, when I experienced these issues again in latter lessons on my journey, I applied the past knowledge on how to overcome an issue meaning they were not so impactful on my lessons and resulted in me not overrunning. Being able to do this has increased my confidence as a teacher and problem solving in a pressure situation is now more fluid for me and less impactful. 

Moreover, during the middle of my teaching journey, I was moved from within the learning and development department and into a ‘non-teaching role’. This filled me with great anxiety as I was unsure about how I was going to complete my qualification and do something that I enjoy. I moved into a role which I had limited experience and knowledge around and resulted in me taking a few months away from teaching. This allowed me to upskill myself with the knowledge I needed but I always had the vision of wanting to continue my teaching journey. As I became more knowledgeable within my new field, I have touched base with my colleagues in learning and development asking them if I could complete some lessons within the new field I was working within. Initially I was nervous as I had limited teaching experience in this area, but the basic elements of lesson planning and delivery of the content was the same or like my other teaching lessons. The only difference was I was now teaching a new topic area and this versatility in teaching I believe helped contain my anxiety when stepping back into the classroom to deliver.

Evaluation 

There are many positive and areas for development within my teaching journey. 

Positives
· Firstly, I’d like to note that I believe I have come a long way in my teaching career to date and this has been reflected in my teaching. I am more confident when delivering content to different students than when I first started and do not feel as anxious when delivering lessons. 
· Can link real world experiences to the content giving me more credibility as a teacher.
·  I feel I can better adapt to unexpected challenges prior to or during teaching sessions. 
· More recently, the use of guest speakers who are experts within their field. 
· Been able to deliver sessions across a range of different topic areas. 
· Completed sessions to large classes of 20 plus to 1 to 1 session for those requiring additional support. This allowed me to build positive relationships with my students.
· Maintained same assessor throughout who can give me an accurate reflection of my journey throughout and accurately note any positive or negative developments within my teaching journey. 
· Built positive working relationships with different experts in their fields. 
· Maintained balance between being approachable and maintaining authority. 


Areas for development
· Not being able to undertake more teaching hours that I’d like to do. 
· Limited resources at times and changing venues
· Overcommitting to delivering sessions
· Overloading some lessons with content
· Managing to engage whole classes 

Analysis

Now I am going to analyse points raised above through my evaluation of my teaching journey to date. 
My confidence has grown as I have moved through my teaching journey and this has been noted by my assessor. As well as benefiting my teaching, it has also had a positive impact to my mental wellbeing as the sense of satisfaction I have from competently delivering my sessions. This has boosted my self-esteem and as noted by Abtahi, 2022 this in turn promotes positive coping strategies when faced with a dilemma. I believe this to be correct as when I have moved through my journey I mange issues more effectively and efficiently than previously. This maybe due to me perceiving myself to be more socially competent and self-assured in my ability from past experiences I have encountered (Abtahi, 2022). Self confidence and esteem are fundamental to personal growth as well as professionally as without it, this growth will become stunted (Abtahi, 2022) so it is important that I keep building on this moving forward. When faced with a problem not, I think back to my pervious experience and establish how I overcame the issue and supports me in my decision making, boosting my confidence. 
Furthermore, a real positive I discovered recently, is the use of guest speakers within my sessions. It has provided a different perspective to my teaching and has been noted by Leor, (2015) to improve the teaching experience. It is understood that by including a guest speaking who is an expert in their field, offers a better one to one experience between the teacher and students as without this a topic can become unclear and dull for the learners (Leor, 2015). Moreover, I discovered that the use of a guest speaker allowed the learners to ask specific questions that only the speaker from their experiences would be able to answer, giving student a more in depth view of the role and skills required (Leor, 2015). Another benefit that was unexpected is how much I leant from the guest speaker about their roles meaning not just the learners gained from this experience, but I did too as the teacher enhancing my knowledge. 
Linking into the way students learn, it is widely documented that different persons learn in different ways and the use of guest speakers can help support students with a range of different learning styles (Karns, 2005) improving the learning experience. 
In addition to guest speakers, I myself have been required to undertake new roles within my organisation whilst on my teaching journey. This has meant that I have had to upskill myself in certain areas by undertaking additional CPD and meant a few months away from the classroom. However, with the practical element of my role, it has allowed me to obtain evidence that I can relate to when back in the classroom teaching new learners. I discovered that when I started teaching again, I felt I had more credibility as I could relate the content back to real life examples giving the students a vision of how the role is outside the classroom setting. I discovered that this was very effective in capturing the students attention and enhanced their learning experience. This was also noticed by my assessor who has worked with me over my entire journey. The positive impact this had on the students has been also noticed with an increase in engagement and it stimulated active questions from them about the role. 

Teaching a variety of different students has presented different challenges and a reasonable adjustment or method to help overcome this has been the use of one-to-one teaching sessions. I soon discovered the benefits of this and included within my journey. I was able to tailor the sessions towards my students needs and gave students the confidence to ask specific questions that they may otherwise not have asked within a large classroom environment. However, I did discover that this can be time consuming and is not very cost effective when looking to teach a high number of students. Therefore, I have limited these to students who have additional learning needs such as dyslexia for me to still maintain the quality of teaching and preventing me from burning out as well as not appearing to favour some students over others. Teaching is not my main role within my organisation and fitting it around my day-to-day role as a police officer can be challenging. However, making these small amendments and only offering 1 to 1 sessions to a limited amount of students allowed me to still support those who needed it and meant I have not struggled with capacity.  

There is fine balance between being open and approachable as well as maintaining authority as the teacher. This has been easier for me to maintain than I previously thought, mainly due to the fact that we are a disciplined organisation and my rank as a sergeant. However, I have found that this may sometimes act as a barrier to the students as they maybe intimidated by the rank and prevents them from asking questions or engaging. Therefore, I have been conscious of this as I thought back to when I was a student in this situation and aimed to make myself as approachable as possible. To do this, I have linked my teaching to more personal experiences in my career to show I am human and opened up around some of the struggles I had faced in a bid for the students to relate. Once I had built a rapport with my students, I found that engagement was maintained or increased and that my approachability helps in this. I always advise my students that no question is a silly question and that another may also be thinking the same as them. 
Managing to engage whole classes was a challenge for me within my teaching and I think will always be a challenge for any teacher. I believe this is linked to the self confidence of students. However, it has been noted that there is no significant correlation between self-confidence and academic achievement (Glenda and Anstey, 1990). Moreover, low confidence has been suggested to be related to poor participation from students within the learning environment (Akbari & Sahibzada, 2020) therefore to maintain or gain engagement from students whilst teaching it is important to ensure that their self confidence is either maintained or increased. 
A key aspect of increasing a student’s confidence is providing them with opportunities for self-realisation such as group tasks where there is limited influence from the teacher, requiring students to problem solve and overcome issues independently (Nurhayati, Rosmaiyadi and Buyung, 2017). This is an aspect I am going to maintain in my teaching sessions moving forward as I am constantly teaching new students who will have different levels of self-confidence depending on their past experiences (Abtahi, 2022). 
Another aspect that I believe I could develop and is in agreement with my assessor; is the introduction of more activities within my sessions to maintain and encourage engagement. This will help me to accommodate all 4 learning styles as documented by Fleming and Mill (1992) as group tasks will support the kinaesthetic learners within the group by moving away from just PowerPoint presentations. Recently there has been a requirement for content being taught to students to be more standardised, and meant I was required to present the PowerPoint given to me rather than designing my own. This meant I had to follow a strict process of what content I was required to teach, but I did have flexibility to incorporate different teaching methods. I believe my lack of activities was due to me being concerned that I was going to venture away from the content too much, but with better planning in future, I am sure I can find a way to incorporate these into my lessons making these tedious PowerPoints more interactive. 

Conclusion 

To conclude, I have really enjoyed my teaching journey throughout my PGCE and am looking to continuing teaching following this program. I have managed to teach a wide range of topic areas and worked with a variety of students from different backgrounds. My motivation and enthusiasm to teach into the future is a strong as ever, even with the challenges I have faced such as moving outside a teaching role within my organisation. With supportive supervisors and an ability for me to balance both teaching and my day-to-day learning, I feel I can continue my teaching with the vision to undertake this full time in the future. 
I feel so much more confident and when I reflect on my previous experiences, I can see how far I have come in terms of my teaching journey. However, I am aware that there is always room for improvement and will always make an effort to develop and maintain my CPD. Below is an action plan that I will take forward with me into the future to ensure I continue to develop my teaching and enhance my experience. 

Element 4

Action Plan
As part of my action plan, I am going to ensure it is SMART to ensure it is as effective as possible in allowing me to continue my development as a teacher. 

	Action
	How is it specific? 
	How am I going to measure performance?
	How am I going to achieve? 
	How is it relevant?
	What is the timescale? 

	Maintain knowledge and skills around topic areas I am teaching as well as new teaching practices. 
	If I do not keep myself updated, then I cannot provide accurate information to my students. 
	· Completion of courses and training days- pass or fail. 
· Observed and feedback provided by assessor and other professionals in the field. 
	· Attend training days related to my topic areas. 
· Complete NCALT packages
· Request protected learning time from supervisors 
· Attend refresher training courses.
· Complete observations of other professionals. 
· Complete any additional courses provided by the university following PGCE. 
· Review new teaching literature that is released 
	In order for me to remain operationally competent and  continue my teaching journey. 
	Ongoing throughout year, aim to attend 1 training session per month. 

	Include more activities within teaching sessions 
	As noted above, it is important to include to engage with students and assists with supporting different learning styles. Specific feedback from assessor. 
	· Review and feedback from students and self following lessons to see how many activities I included apart from just PowerPoint and the impact this has on the group. 
· Observation from other professionals and my assessor. 
	· Review PowerPoints prior to lessons and establish how activities can be included. 
· Review previous lessons I have provided and review which activities worked well and look to include them in these future lessons. 
· Complete observations of other professionals to see how they incorporate activities into their sessions. 
· Read academic literature into different teaching activities that can be included. 
	Feedback from assessor as part of teaching journey to date. Allows for different learning styles to be incorporated into lessons. 
Relevant to teacher as they provide rest bite from PowerPoint and allow students to undertake own learning. 
	Ongoing but within next lesson I would like to include more activities such as group tasks or breakout groups. 
I want to get to a stage where all my lessons are well balance with different activities rather than just PowerPoint. 

	Keep teaching (due to new role not requiring me to teach). 
	If I do not maintain my teaching, I will quickly become deskilled and lose all the progress I have made to date. 
	· I am going to complete 1 teaching session a month and review as part of my PDR 1 to 1 review with supervisor.
· Complete self assessments following lessons as well as feedback from students for improvements.  
	· Maintain close links with learning and development for teaching opportunities.
· Obtain training programs currently running within my organisation.
· Request time from supervisor to undertaking teaching role. 

	This is relevant as with practically teaching I cannot maintain or improve my teaching skills. Observing other will help but practically doing it will be best practice. 
	Once a month. 

	Use more guest speakers from professional settings within lessons (collaborative working).
	From using guest speakers in my recent inputs, I can see they can add specific details that only someone who is undertaking the role can provide. 
	· Review lessons following completion to see if guest speak would be beneficial or not. 
· Assessor to observe my performance and provide feedback. 
	· Maintain and build close linked with professionals in different fields within my organisation. 
· Build a contacts list for those willing to support me and the students. 
· Forward planning to ensure availability. 
· Review PowerPoints and content provided by college of policing and see where guest speakers suit. 
	I am aware that I have limited practical experience to some of the topics I teach and therefore need more detailed information provided a guest speaker to make sure content is relevant. 
	Wherever suited. Ongoing. 

	Promote positive attitude to learning 
	Linked to Professional standards for further education teachers and work-based learning practitioners in Wales (2017).

To encourage others to learn and keep learning as well as promoting the positives of learning new skills or content. 
	· Have other professionals observe my practices to establish if I am promoting this attitude within my lessons. 
· Ask students to complete survey/questionnaires following lessons to establish if they have positive attitude to learning following my session. 
· Review and assess responses and levels of engagement from students e.g. are they completing pre reads and are they attending? 
	· Ensure I am up to date with all relevant training myself so any new practises can be used. 
· Maintain an open mind and remain enthusiastic throughout lessons and if a requirement to vent about frustrations, do this out of view of the students.
· Celebrate achievements in the class no matter how small and offer 1 to 1 support for those struggling. 
· Emphasis the positives of completing the lessons and the possibilities following. 
	Linked to Professional standards for further education teachers and work-based learning practitioners in Wales (2017).
 
From experience, having a positive attitude to learning means better engagement from students and increased learning. 
	Every session I undertake and review every 3 months when I ask for other professional to observe lesson and provide feedback on my performance as a teacher. 

	Promote and support diversity in the classroom.
	Linked to Professional standards for further education teachers and work-based learning practitioners in Wales (2017).

To overcome challenges faced by different students from different backgrounds or with different protected characteristics. 
	· Link in with positive action team to assist in monitoring those with characteristics and supporting them. 
· Link with HR to review demographics of group to measure those with protected characterises in the class and any reasonable adjustments that maybe required
· Link in with other professionals to review content to see if it is fit for purpose. 
	· Incorporate any reasonable adjustments that are required e.g. extra time for those with dyslexia. 
· Support those to obtain needs assessments through access to work if needed. 
· Provide 1 to 1 sessions to those who are struggling. 
· Provide time to those who require it to attend religious events or pray. 
· Challenge inappropriate behaviour. 
· Include a range of different learning styles to accommodate everyone. 
· Treat all students equally. 
	Linked to Professional standards for further education teachers and work-based learning practitioners in Wales (2017).

Part of organisational pledge for us to reflect our communities within our workforce. 
	Ongoing through every lesson and teaching session I undertake. 

	Promote Welsh language where possible. 
	Linked to Professional standards for further education teachers and work-based learning practitioners in Wales (2017).

Legal requirement for my organisation to provide bilingual content. 

Meets needs of those in the organisation who speak the native language. 
	· Link in with positive action and Welsh speakers’ network in organisation. 
· Allocate Welsh speaker to lead or translate lessons for students as I am a non-Welsh speaker myself.
· Assessments through Welsh courses I undertake to improve speaking skills. 
	· Undertake level 1 Welsh course so I can support students. 
· Link and build relationships with Welsh speakers in organisation to provide inputs in Welsh and relevant information sheets. 
· Provide assessment documentation in Welsh. 
· Be transparent to student when Welsh not available due to logistical issues. 
· Maintain knowledge of the professional standards and promote benefits of learning Welsh within the organisation.  

	Legal requirement for organisation and fits around pledge for us (as a workforce) to reflect our communities within our workforce.
	Ongoing through every lesson and teaching session I undertake. 



Element 5

For my research project, my question would be: how does dyslexia impact the learning of student police officers and suitable reasonable adjustments both in the classroom and when out in the community. 

Having dyslexia myself, I am well aware of the struggles it can represent and due to this I have a specific interest in this field. I have been provided many different reasonable adjustments within my role but I appreciate everyone is different and impacted in different ways (Riddick, 2001).  I would like to examine how dyslexia impact those who are training to become police officers both in the classroom and when out in the community. From extensive reviews of the existing literature, I have struggled to locate any research that specially looks into how dyslexia impact student police officers and nor examines how or what reasonable adjustments can be put in place to support those students within the classroom. With approximately 5 to 10% of the population (Knight 2018) said to have dyslexia and with police organisations across the country pledging to recruit those that are reflective of communities means there is a strong chance that dyslexic officers find their way into the police force and a question I would ask is; are the polices forces ready to support those with dyslexia? There is plenty of research to suggest the impact of dyslexia and potential causes and definitions but how this specifically affects police officers, there is little research conducted. Most research appears to be around the school setting linked to children and young adults. 
A difficulty for police forces are, the learning environment is very unique in that there is a lot of practical and theory elements that need to be achieved before an officer can determine themselves as independent. These strict processes are set out by the college of policing and are important due to the potential impacts if something goes wrong. Firstly, there is the threat to life and police officers often expose themselves to significant risk. If an officer makes a mistake it can result in themselves or someone else getting seriously hurt. Moreover, there is the public confidence which is very important as if the public do not have confidence in the police, who will they turn to in their time of need? Pressures from the media on chief constables and the government have meant and justifiably so, a complex and rigorous training program is needed. However, has it been considered how these programs work with those who have dyslexia? It appears not. 
Having joined my local police organisation a little under 10 years ago and straight from a university setting, I was amazed to see how little support I received in the training environment for my dyslexia. Policies and attitudes towards the neurodiverse condition were dated or non-existent and it was only when completing promotion processes a few years later, did I notice little change in this. Having joined the learning and development department over recent years, me and other officers have been driving the need for better support to those with dyslexia and I have also been asked, what does the literature say about supporting officers with dyslexia, to which I reply ‘there is none’. 
Due to lack of guidance and research specially for police officers we have had to rely on other research liking to schools and other employments and  tried to implement reasonable adjustments that suit these industries. However, it was discovered by me initially but then by others, that many of the reasonable adjustments were not fit for purpose when it came to the role of a police officer. An example of this is providing extra time to process information. This is suitable within the classroom environment but when the student is working alongside a tutor or independently in the community, they are not going to be afforded this time and need to act quickly to potentially prevent harm. From experience as you become competent in the role, I required less time to digest information as I could relate to previous experiences, however, as noted by Riddick, (2001) and the British Dyslexia Association, everyone is affected differently and what worked for me may not work for others. This is another rationale for why research needs to be carried out in this area. 
Dyslexia is often seen as part of a continuum with people at different stages (Riddick, 2001) and impacted different by the condition. I recently worked alongside someone who I would deem as at a different stage of the continuum based on the symptoms and struggles, they were enduring within the role of a police constable. These included literacy difficulties and organisational issues which has also been documented by (Caravolas, et al 2012) as part of dyslexia. College of policing guidance dictates that student officers are required to work on a police response shift answering 999 and 101 calls so they can achieve all portfolios to demonstrate occupational competence. However, this student was really struggling with the symptoms of dyslexia and it had come to the conclusion that they were unable to complete their probation period on response as per the college of policing guidance. This led to out the box thinking and the consideration of other roles within the organisation. Dyslexia is a disability under the equality act 2010 and for the organisation to dismiss this officer based on their dyslexia, would be discriminatory and unfair. When linked up with other forces around this issue, there was little support or knowledge as different forces were taking different approaches. Eventually this was resolved and the officer worked from a different workstream in the end and passed their probation. This was a reasonable adjustment for this officer and they are now thriving within their role. However, as well as the organisation being confused and lost as to what they were going to do about this situation. There is also a personal impact here, on the individual themselves. It has been evidenced by Potard et al., (2022) that if persons is not supported it can lead to psychological problems further impacting the individual’s ability further to complete their probation period. 
Student officers with dyslexia should not be left alone to overcome these challenges and requires a collaborative approach between different persons such as supervisors and assessor to support them (Knight et al; 2024). Other reasonable adjustments such as softwares that read and write when the officer speaks can be beneficial within the classroom environment but less so when working in stations and in the community. Issues such as background noise and suitable locations to use such softwares on devices have been an issue experienced by myself and others within my organisation. This is another avenue to which this research come move towards around the effectiveness of different reasonable adjustments within a policing context. As noted above, most of the research is around school children and the next progression for such research would be to reach out into the work environments, especially the police. Whereas a lot of the reasonable adjustments that we currently provide work within the classroom setting, there is little to no research into how they work outside the classroom and how we can maintain support for those officers. 
Through research and working alongside partners, we recently discovered the use of coloured overlays to help with visual stress which is a common symptom of someone with dyslexia (British Dyslexia Association, 2010). We were able to provide officers with a software downloaded onto their laptop screens that changes the colour of it, meaning that they did not need to read black writing on white paper any longer and decreased visual stress (Crossbow Education, 2024). This is a quick and easy adjustment that can be applied both in the classroom and in the community with many officers saying it made a difference to them. This research would investigate what adjustments can be transferred from the classroom and outside this once officer completes their initial training. 
The positives that could emerge from this research, far outweigh the negatives, with new innovative ways of providing reasonable adjustments being identified and implemented within the workplace. Due to the lack of research currently existing, it is unclear what the likely results would be from this research if it was to be undertaken. There are many different avenues to which it could move down, and it may not be a case of ‘one size fits all’. I am confident that the results will point towards approaches being individual to that person and there being variation in adjustments between different people. From early work completed in my force around providing reasonable adjustments and relevant testing to officers, it is starting to open a ‘can of worms’ with the true scale of officers suffering from dyslexia becoming apparent and further supporting the need into research around reasonable adjustments for them. Moreover, there are many other neurodiverse conditions that also exist alongside dyslexia, and where this is often a cross over between them in terms of symptoms and potential reasonable adjustments, they should be considered in their own merit as there can be significant differences between conditions too. 
I believe a result from this research will show that organisations such as the police and college of policing need to be more flexible with regards to providing reasonable adjustments. Such as the example provided above, the officer was not suited to response policing due to their dyslexia but was moved to another role and still managed to pass their probation period and is supported correctly. 
Rather than placing officers on these shifts to discover they are not suitable, to prevent the emotional stress on them, decisions should be made prior to this as to whether that officer will be suited to that role and determined on a case-by-case basis. Organisations need to demonstrate that they have considered all options to support someone with a condition like dyslexia otherwise they can be seen as being discriminatory and would be detrimental to public confidence and reputation. 
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