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Teacher Training Workshop Supporting a Child With Dyslexia

Background
Children with Dyslexia do not only have trouble with literacy related issues, such as reading, spelling and writing, but also according to Learning Ally, Potential Indicators for Dyslexia (2018), they may struggle with “tying their shoelace, or clapping their hands to the rhythm of a beat, or difficulty remembering sequences such as days of the week.” 
We must remember that not all dyslexic children have the same strengths and weaknesses, and that each individual’s needs, and abilities are unique and different. 

Dyslexia support and help for individuals is not a one fits all kind of support, each individuals’ needs, requirements and abilities are all different and unique to them. 

According to the NHS (2021), “it’s estimated up to 1 in every 10 people in the UK has some degree of dyslexia.”





Additional Support Available  
Children who have dyslexia are given extra allowances when it comes to exams. The British Dyslexia Association (2021) state that dyslexic children are entitled to:
· Extra time (usually 25% extra)
· A reader
· A scribe
· The use of an exam reading pen, a word processor or assistive software
· Exam paper on coloured paper
· Rest breaks that are supervised
· Allowed a separate room to do the exam in
According to Thomas et al, from NPT local authority, who talks about another means of support is by using something called “The Aston Index,” which was “designed to indicate an individual child’s learning potential for literacy.”
There are certain times when you should use the Aston Index, of which there are two levels. 
Level 1, is when you are “concerned with diagnosing potential language problems at an early stage.”
Level 2, is “for use with pupils over 7 years of age who are underachieving in reading, spelling and writing.” 
It is recommended that the tests are done over several days to get the best outcome for the child.
Once the tests are completed, and a result is given, the child will then be able to get dyslexia support. 
Learning Strategies
In this pack you will find details containing a number of learning strategies and tasks that could be utilised to support individuals with dyslexia. 

All of these teaching methods can be adapted to support every individual's needs. 

The games and techniques mentioned previously are listed below with full details and information on what is required, how to play and templates. 

You will also be able to measure the success and outcomes for every child. This will enable progress to be monitored. 










Letter Blended Bingo 
This game will take approximately 30 minutes and can be done with as many or as little children as desired. 
Bailey (2019) states that for this game you will need:
· Bingo worksheet
· Pens/pencils
· List of words beginning with letter blends or flashcards with pictures of words beginning with blended letters

1. To start with the teacher will read a word and/ or show a picture of a word that starts with a letter blend, such as ‘gr’ for grape.
2. The student will then mark the square of on their bingo board of the letter blend that represents the beginning of the sound. 
3. This is then repeated until all the cards have been used or until someone calls bingo
4. The game is then over once a child gets a straight or diagonal line, which is when they will call bingo 
[image: ](Twinkl, 2020)













Auditory Memory Game
 You will need for this game:
· A template of the scene 
· A pen

1. The teacher will read the short story to the individual/s 
2. The teacher will then give the individual/s a piece of paper with a scene and the objects linked to the story on it
3. The child will then have to try as hard as they can to remember the order the story was told
4.  The teacher can re-read the story if needed
[image: ]
[image: ](Hill)













Matching Word to Picture
 For this activity you will need:
· A board with numerous pictures on
· Cards with words on (this can be done vice versa with a board of words, and cards of pictures)

1. Give each child a board and cards
2. They then will need to match the word to the picture
3. For example, the picture of the tap they will have to match to the word ‘tap’ and vice versa depending on which way around you do it
[image: ](Twinkl)



Tracking Game
For this, you will need:
· The visual tracking sheet
· Pens
At the top of the visual tracking sheet, there is a sequence of images or letters. The aim of the game is for the child to be able to recognise the sequence or notice when there is a change in the sequence.

1. Give each child a sequence sheet
2. Ensure that they understand the sequence at the top of the page
3. Underline, highlight or circle when the sequence has changed or when the sequence is the same
[image: ]
[Teaching Visually Impaired] 





In Summary
It is hoped that you will find the information contained within this training pack of benefit to both teachers, teaching assistants and students. 

It is intended to demonstrate a variety of techniques to be useful in aiding and supporting your pupils with dyslexia. 

Many of these games can be amended and tailored to suit each individual's needs. 

This is a great way to make learning fun!
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Introduction-
 
Within this training pack for teachers, I will be giving a brief description of what ADHD is and the support which can be given to children with ADHD within primary education. Each child with ADHD can/ could act in different ways but it is always important that you recognise the strange behaviour and try to support them as much as possible. For this pack I have tailored it to a child who has hyperactivity and impulsiveness. This is where we see that a child is restless, and this can cause them to become fidgety and also they may start to become impulsive when in situations which are out of their comfort zone. Something which is significantly important when teaching not only a child with ADHD but also any other specific learning need is to have structure as this will allow the child to ‘become more familiar with what they need to do’ (AdhdFoundation,n,d) also it could be as simple as asking them what activity they would like to do and allowing them to take some control of their education and by allowing them to have some sort of choice it allows them to feel excited and want to learn which is half the battle sometimes.
 
Additional Support for children with ADHD-
There are many ways in which you could support a child within your classroom, and this could be by giving them instructions which are more in depth than the rest of the class and this will allow a child to have a better understanding of the tasks which you have set in place. When doing this you need to try and not excluded the child with ADHD from the rest of the class as they may start to feel ashamed and embarrassed. Also, by’ breaking up necessary sit-down times such as meals and homework into smaller, manageable chunks, say 15-20 minutes’ (Supporting Your Child With ADHD, n.d.) this can be transferred to the classroom for example you as a teacher could allow the child to have time out in between activities to allow them to re-focus so that they produce the highest standard of work which they are capable of.  
Another way in which you could support a child with ADHD would be by allowing them to have extra time on tests and assignments to release the reassure from them and allow them to achieve the maximum in which they are capable of.
Lastly, another way in which you could support a child with ADHD within your classroom would be to give the child a fidget and this will allow them to take it out of their pocket at any time and help to be able to settle and feel more involved within a situation. The best thing about these objects is that they are not too disturbing towards the other class members. This object will help the child to stimulate but it may not always work, it is always useful to have conversations with the parents to see what they think could work and by working together it will benefit the child massively.
 
 
 
 
Activity One-
 
This activity is role play and the reason why this has been included within the pack is because role play is seen to help a child with ADHD in many ways, such as boosting their confidence and allowing them to speak out loud. But with role play it is good because it will help with a core subject which is English as the child will need to read lines and act which then would in cooperate drama.
 
Things you will need-
1.    Group of pupils.
2.    A story or play to act out.
3.    Costumes such as hats/masks/dresses/suits.
How will you undergo the task?
1.    Explain to pupils what the story or play which has been chosen.
2.    Pick the characters.
3.    Give everyone a script.
4.    Work through scenes.
5.    Take breaks when needed.
6.    Produce role play to an audience if possible (help with a child’s confidence).
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Activity Two-
 
For this activity I have recommended a science project, and this is because again it includes a core subject.  But having a project which is long term is beneficial to a child who has ADHD, as they have something to focus on for a certain period. The science project in which I have come up with as an example would be to see how much sunlight it would take to form electricity for a wind turbined to move. This activity is good as it is outside which would benefit a child with ADHD and involve outdoor play/learning which can be very efficient.
 
Things you will need-
1.    A group.
2.    Stationary.
3.    A location.
4.    A stopwatch.
5.    Tally chart.
How will you undergo task?
1.    Take children to a specific destination.
2. Reassure that they are going to a safe place.
3.    Use information and data which they have found prior to visit to record results.
4.    Then go back to classroom and share ideas/ results.
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Activity Three-
The activity I have decided to do a physical activity, and this is because doing physical activity can be beneficial for children and their mental health and also those children who have ADHD will be able to release some of their negative energy by doing some exercise. The activity which I have thought of to make it fun and interesting is a mini circuit that why there will not be too many pupils at the same place and the same time which would benefit a child with ADHD as there will be less noise.
 
 
Things you will need-
1.    Skipping ropes.
2.    Whistle.
3.    Tennis balls and rackets.
4.    Hula Hoops.
5.    Mini bean bags.
6.    Balancing beams.
7.    Bouncy hoppers.
How will you undergo task?
1.    Split children into teams.
2.    Give them a demonstration on each station.
3.    Give them allocated time on each station.
4.    Record down child’s progress.
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Activity Four-
This activity which I have chosen to include is Two-word game which is suitable for all abilities, and this is because you are able to use the vocabulary which you have learnt (as in the child) and put them into this game. This game can be done as a class or in groups, but it is a good way to break the ice within the classroom. One thing I would say is that you should not target a child with ADHD to answer in front of the whole class as they may not feel comfortable.




Here is an activity sheet which a child could complete within a certain time. This activity sheet will allow a child to improve on their literacy skills and their problem-solving skills. This to many children would be seen as a puzzle.
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There are many ways in which you could play this game as a class or in smaller groups, but it will allow a child with SPLD’s to gain more confidence when it comes to answering in front of the whole class.
 
Summary-
 
The information which I have provided within this pack will hopefully give you an idea of what activities will benefit a child with this specific SPLD (ADHD).
 
The best advice which I could give would be to try and understand the child’s needs and work around them as they need to feel comfortable and safe within your presence.
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Dyscalculia within primary schools' education. 
Holli perry 
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https://theconversation.com/dyscalculia-maths-dyslexia-or-why-so-many-children-struggle-with-numbers-104655 
Within this booklet you will be informed on the aspects of dyscalculia and how practitioners are able to make education more inclusive within a primary school setting. Dyscalculia is commonly known to be a part of SpLD and is a multi-sensory diagnosis that affects many children all around the world. Being inclusive within education should be prioritised among teachers and practitioners as every child should be valued regardless of age, gender, religion or ethnicity. 
What is dyscalculia?
Dyscalculia is an additional learning need that is commonly known to be a part of SPLD (Specific Learning Difference), this refers to an individual with a difficulty to a particular aspect of learning.
Dyscalculia is a learning disability that relates to math, it impairs an individual ability to process numbers and forms a barrier towards their education. Number related aspects, math calculation, problem solving, and any other basic math skills would be specified under Dyscalculia, a common name for this would also be “number dyslexia” or “math dyslexia”.
However, it is not just a mathematical problem that causes a barrier towards their education, Intellectual disabilities such as focusing to read and write numbers and letters is another form of this learning need. “The learning disorder complicates and derails everyday aspects of life involving mathematical concepts- like telling the time, counting money and preforming mental calculations”. https://www.additudemag.com/what-is-dyscalculia-overview-and-symptom
Types of dyscalculia 
· Verbal dyscalculia 
· Protogenetic dyscalculia 
· Lexical dyscalculia 
· Graphical dyscalculia 
· Diagnostical dyscalculia 
· Operational dyscalculia 
https://www.cognifit.com/pathology/dyscalculia 
Symptoms of dyscalculia in primary school education 
· Unable to recognise words such as “less than” or “more than” 
· Using fingers to count. 
· Starting sentences or equations from the right instead of the left. 
· Unable to recognise mathematical symbols. 
· Unable to-do maths in their heads.
· Unable to understand spoken problems. 
· Getting emotional or distressed when doing basic maths. 
https://www.cognifit.com/pathology/dyscalculia 
How common is it? 
It is known that around 5 and 7% of secondary school aged children have been diagnosed with dyscalculia and is equal in both genders. https://childmind.org/article/how-to-spot-dyscalculia/#:~:text=What%20is%20dyscalculia%3F,math%20an 
Task n.1 
Leader of time/Clock work
This task will not include anyone other than the child after they have been told how it works, they are able to do this activity whenever they want and when asked. 
This task would be a teacher asking a child with dyscalculia what the time is and reminding the child that they can pick whatever time they want for example:
Teacher: When I ask you what the time is you then become the leader of time, you can pick your favourite number or the longest number you can think of and you can tell me what the time is whenever you feel like. (child’s name) what is the time? 
child: As the leader of time, I have decided the time will be 10 o’clock. 
Within this task the parent/guardian/practitioners will give the child the leadership of the time, meaning that the child is able to pick whatever time they want when asked. Telling the child, they are in charge of the time gives them the opportunity to think of whatever number comes to mind, whereas if you were directly asking them what the time was, they would become distressed as the number formation in their heads wouldn’t match. This being due to a block of working memory and cognitive skills to temporary store numbers in their heads, these difficulties cause them to be forgetful with simple task and learning cognitive skills.
Task N.2
Finding numbers 
This task consists of the child finding numbers around the classroom or house. As the child walks around the classroom looking for different numbers from 0-100, the teacher can call out any number and the child will travel around the room picking out the number 7. However, this may seem confusing for them as numbers will become mixed up in their heads. If the child picks up the wrong number, no punishment will me made instead they will have an achievement for picking out a number. This game can take place anywhere, if the teacher/practitioner is out in public with children on an orgganised school trip then the teacher may suggest playing this game. The child will then have to find numbers the teacher has suggested and look around on things like numbers on doors, license plates and counting people within the area. The teacher can ask questions like:
“Can you look around the room for a number 7?”
“Can you find numbers 1-10 in the toilet?”
“How many people are sitting on the bus stop?”
“Can you find the number 5 in the next street we pass?”
“How many dolls are in the doll house?”
Task N.3
Shop keeper 
This task consists of the child with dyscalculia being the shop keeper and selling items within ‘his/her’ shop. The children in the class will be asked to line up one by one and give the shopkeeper money to buy milk/toys/books. This will enhance their memory with money and heighten the strength of concentration. The main elements of this task relate to child's ability to learn and remember numbers as they tell other members of the class how much a specific item is, adding the money up and taking it away is also assonated with this game to enhance the importance of this. These aspects make education more inclusive for children with Dyscalculia as their needs are being met by practitioners. For this game you will a Stand form the items to be placed on, shopping trolly, purses.
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Task N.4 
Estimation game 
This game is based upon the development of estimation and visualisation which is another key skill that children with dyscalculia struggle with. For this game you will need buttons/pins/ balls, these items will be put into a box and shook by another individual. The person estimating how much of what is in the box will hear the sound and is able to have a feel of how heavy the box is. This triggers their visualisation and guessing how many items are in the box, the child can shake the box themselves and have a feel of how heavy the item is. Taking this game slowly and being patient with them is important when doing these sorts of tasks as they will become confused. Confusion can make them feel excluded from the rest of the class and putting their well-being first is also essential.
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Support for Physical Dyspraxia in the Primary Education Setting
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Introduction

Dyspraxia is recognised as a chronic condition, which presents itself from early childhood. The condition is characterised by motor deficits which causes issues with the acquisition and execution of motor skills. “The motor deficits experienced impact on activity performance and have the potential to limit a person’s participation and engagement in a range of everyday activities” (Peer and Reid, 2020). 
 
Whilst dyspraxia affects everyone differently, the motor deficits associated with the disorder will have some level of impact on education and can lead to severe consequences on attainment (Peer and Reid, 2020).

This activity booklet will provide you with a range of activities, techniques and equipment you can use to create an inclusive environment which supports a learner with physical dyspraxia in primary education. 

Identification of Physical Dyspraxia

In the UK, criteria from the Diagnostic and Statistical Manual of Mental Disorder (DSM-5), is used a guide to identify and diagnose dyspraxia (Peer and Reid, 2020).

[image: ]
(Peer and Reid, 2020)


An additional resource to help you identify a learner with dyspraxia is a ‘Teacher Checklist’ from Twinkl (NO DATEa):

               [image: ]

(Twinkl, NO DATEa)


Early identification of dyspraxia is crucial as according to the Dyspraxia Foundation (2021):
This will enable early intervention and practical steps to help [the learner] to achieve their potential. Children whose dyspraxia is identified at an early stage are less likely to have problems with acceptance by their peers and with lowered self-esteem. 
(Dyspraxia Foundation, 2021)
Additionally, if the appropriate support is provided in primary education difficulties associated with dyspraxia can be minimised and less obvious later in life (Patrick, 2015). This underlines the importance of having a good understanding and awareness of the signs of physical dyspraxia. 
Activity One: Physical Activity
Fitness Circuit
Fitness circuits are a great way to keep children with dyspraxia physically active whilst also building strength. Also, they can be designed for the whole class which ensures the leaner with dyspraxia isn't excluded, as each activity can be designed so that they are accessible by providing different levels of difficulty. 
It is also important that group sizes per activity are small between 4-6, ensures that the learner with dyspraxia doesn’t get frustrated or lowered self-esteem by being compared to too many of their peers (Coulter et al, 2015)
The fitness circuit should include:
1) Warm up and warm down
[image: ]
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(Coulter et al, 2015)

Stretching is an effective way the strengthen weakened muscles in children with dyspraxia (Patrick, 2015).

2) Several activities: each lasting no more than 2 minutes with a rest break of at least 30 seconds between each rotation below are examples of activities which can be used in a circuit (Action for Healthy Kids, 2019).

[image: ]

(Coulter et al, 2015; Patrick, 2015; Primary Resources, NO DATE; Action for Healthy Kids, 2019)






3) Record sheet: this is useful to track the progress of the learner with dyspraxia to observe development (Coulter et al, 2015). Below is an example of a record sheet that you can use as a guide, to create your own based on the activities you include in your circuit. 
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(Twinkl, NO DATEb) 






Activity’s Two & Three: Self-Help Skills
Backward Chaining
Backward chaining is a technique used to assist learner to develop a new skill particularly self-help skills such as getting changed (Specialist Children's Services, 2017). According to Specialist Children’s Services (2017):
· Break the task down into little steps.
· Teach the learner the last step first, working backward from the end goal.
· Complete all the steps apart from the final one and have the learner practice the final step.
· When the last step has been mastered, you complete all the steps minus the last two.
· Continue this until you are teaching the first step and the learner is completing all the other steps independently.
· The learner will gain a sense of achievement from successfully completing each step and eventually the task independently. 
(Specialist Children’s Services, 2017)

Practice is key for a learner with dyspraxia as the neural pathway needed to form to perform a task can be strengthened the more the task is efficiently performed. Reinforcement and practice of skills for learners with dyspraxia are significantly important, for both mental and physical tasks (Patrick, 2015).
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(Specialist Children’s Services, 2017)





Cue Cards
Cue cards can provide a visual representation of how a task is supposed to be completed, they are useful technique for learners with dyspraxia as they can assist with sequencing and coordination issues. An example again would be changing for PE, the cue card would show learners what item of clothing to take off/put on in the correct order (Coulter et al, 2015).



                                      1                              2                              3                                  4 
                  [image: ].  
(Coulter et al, 2015)

Note: These techniques can be applied to wide range of tasks not just self-help skills. 














Activity Four: Handwriting
Motor Pressure
Learners with dyspraxia find it difficult to monitor pressure which can distort handwriting. To correct this, you must help the child to understand how much pressure they are applying through their upper limbs. 
A simple technique you can use to assist this requires a pen which lights up when too much pressure is applied when writing. An example of this would be the Scheider Base Senso pen.
                                                          [image: ]
(Schneider, 2012)

The Base Senso pen will produce a warning flashlight when too much pressure is applied, which teaches the learner the appropriate force to use relaxedly without their hand becoming fatigued, which will ultimately improve the appearance of handwriting. 
(Schneider, 2012)



Summary
To summarise, I hope that the information and activities presented have provided you with additional knowledge and ideas to help better support learners with physical dyspraxia in the primary education setting that is inclusive of their needs. 
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Memory maps

River rip.

Jack travelled down the river on a boat.

Soon he passed some trees
He saw a sheep standing opposite a windmil
A duck swam over to see him.
Next he went under a bridge. o
o

A fisherman was sitting on the river bank. |
He wanted to catch a big fish. A house was near

the river. Jack could hear a waterfall. |/
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What did Jack see on hs trip down the river?
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A Aninvestigation to find out _@

We are finding out about-

This is what we will do-

This is a picture of what we will need-

We will make it a fair test by~

We found out that-
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“Anwers are spelled with two verds.
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The acquisition and execution of coordinated motor skills are substantially below that expected
given the individual's chronological age and opportunity for skills learning and use. Difficulties
are manifested as clumsiness (e.g. dropping or bumping into objects) as well as slowness and
inaccuracy of performance of motor skills (e.g. catching an object, using scissors or cutlery,
handwriting, riding a bike or participating in sports).

The motor skills deficit in Criterion A significantly and persistently interferes with activities of daily
living appropriate to chronological age (e.g. self-care and self-maintenance) and impacts academic/
school productivity, prevocational and vocational activities, leisure and play.

Onset of symptoms is in the early developmental period.

The motor skills deficits are not better explained by intellectual disability (intellectual developmental
disorder) or visual impairment and are not attributable to a neurological condition affecting
movement (e.g. cerebral palsy, muscular dystrophy, degenerative disorder).
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Dyspraxia — A Teacher Checklist

“This checklistis designed to be used as a first step’ consideration for dentifying dyspraxic tendencies.

‘This may guide the follow-up action you wish 1o take. It s not an exhaustive list of tendencies nor is t
designed to replace any professional assessment.

Results should be viewed on a siiding scale from no tendencies to regular occurrence of these
tendencies, keeping in mind that some children who are not dyspraxic may also display some of these.
tendencies.

Person Complating

pupi: b.os: Dorson

Dater

Low High

1| 2| 3| 4|5 | Findsitdifiul to walk n a straight line.

22l s s s | Experiences ditficutywith handeye coordination n actiiies, such as
threading or cutting.

1| 2| 3| 4|5 | Displays difficulty with coordination.

22l s a]s | crossmotormiestones maybe delayed or were celayed, e.q siting up,
crawling, walking, riding a bike or getting dressed.

22l s 4] s | Fnemotorskiis maybe delayed,e.q. hotding  pencilor pick-
ing up items.

1| 2| 3| 4|5 | Maymisjudge space or appear ‘clumsy.

1| 2|3 | 4|5 | Hasapoorsense of direction

Has difficulty holding a writing instrument, and pencil rip, spacing and
letter formation may be poor.

1| 2|3 | 4|5 | Maywalk runor skip awkwardy.

1| 2| 3| 4|5 | Mayfind retention and recall of taught concepts difficult

1| 2| 3| 4|5 | Theremaybea family history of specificlearning difficultes.

1| 2| 3| 4| 5 | Mayexperience dificulties with working memory.

1| 2| 3| 4|5 | Maybeeasiy distracted in a classroom setting.

1| 2|3 | 4|5 | Panningand organising a workspace can be problematic.

1| 2|3 | 4|5 | Hasdificuly following auditory instructions.

1| 2| 3| 4|5 | Haspoor sequencing skills and sequential memory.

1|2 ]3| 4|5 | Mayexperience communication difficultes.

et
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Warm-up exercises:

a. shaking hands, arms, one leg and then the other, whole body;

b. swing arms to cross in front of the body and then swing them up high
(windmills);

c.

stretching up tall onto toes, stretching arms and legs as wide as possible.
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Wind down activity, e.g.:

a. shake arms while jogging on the spot;

b. reach up high and stretch up tall on tiptoes, slowly bring arms down;

c. lie down and breathe quietly for 1 minute.
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Beanbag in the hoop Wobble Board

v

Equipment needed:
e Wobble board

e Gym mat

Equipment needed:
e Beanbags
e Hoops
e Non-slip spot
A

Set up: Place 3 hoops at different
lengths away from the non-slip
spot and provide a box of
beanbags next to the spot.

Set up: Place the wobble board
on top of the gym mat

v
Activity: Pupils must throw as
many bean bags into the hoop of
their choice (different levels of
difficulty) in 1 minute. minute.

A

Record Sheet: Pupils will record
how many bean bags they
managed to get into the hoop and

what hoop they used. the wobble board.

Record Sheet: Pupils will record
how many times the successfully
complete all three movements on

Shuttle Runs

Equipment needed:
e Cones

Set up: Place three sets of 2 cones
with distance increasing (provides
differentlevels of difficulty)

v
Activity: Pupils must stand on
the balance board and lean from
left to middle to right for 1

Activity: Pupils must run from
the 15t cone to the 2"d cone and
back to the 15tcone to complete
a shuttle run.

A

Record Sheet: Pupils will record
how many shuttle runs they
complete and what distance they
chose.
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PE Circuit Recording Sheet

First Second [Third
Exercises Attempt Attempt Attempt

Plank
Did you do the plank for the
full minute? Yes or no?
Burpees

How many in 1 minute?

it Ups
How many in 1 minute?

Shuttle Runs.
How many in 1 minute?

Squats

How many in 1 minute?

Star Jumps
How many in 1 minute?

Lunges
How many in 1 minute?

Press Ups
How many in 1 minute?

Wall Throws
How many in 1 minute?

Side Reaches
How many in 1 minute?

Tricep Dips
How many in 1 minute?

Seal Raises
How many in 1 minute?
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Steps for Putting on a T-shirt

o Lay the t-shirt front side down on the bed/floor/table with the lower edge
nearest to your child.

Pick the back of the t-shirt up and place it over your head.

Push one arm through the sleeve.

Push the other arm through the sleeve.

Pull the t-shirt down.

Now follow this process for backward chaining.

First Time:

You lay the t-shirt down.

You pick up the t-shirt and place it over your child’s head.

You hold out the first sleeve and put their arm through the sleeve opening.
You do the same with the other arm and the second opening.

Teach your child to pull down the t-shirt.

arON=

Second Time:

1. You lay the t-shirt down.
2. You pick up the t-shirt and place it over your child’s head.
3. You hold out the first sleeve and put their arm through the sleeve opening.
4. Teach your child to push their second arm through the sleeve opening.
5. Your child pulls down the t-shirt.
Third Time:
1. You lay the t-shirt down.
2. You pick up the t-shirt and place it over your child’s head.
3. Teach your child to hold the first sleeve and put their arm through the sleeve opening.
4. Your child pushes their second arm through the sleeve opening and pulls down the t-
shirt.
Fourth Time:

1. You lay the t-shirt down.
2. Teach your child to pick up the t-shirt and place it over their head.
3. Your child pushes both arms through the sleeve openings and pulls down the t-shirt.

Fifth Time:
1. Teach your child to lay the t-shirt front side down on the bed/floor/table with the lower
edge nearest to them.
2. Your child picks up the t-shirt and places it over their head, pushes both arms through
the sleeve openings and pulls down the t-shirt.

Your child can now put their t-shirt on independently.
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