Good evening and thank you for attending today’s meeting. I am Teigan Simons, and I currently work as part of a primary school in a disadvantaged area of Swansea. My role in the school is to support the well-being and additional learning needs teams and primarily work with children between the ages of three and eleven who have social, emotional, and behavioural difficulties (SEBD) as well as those with issues surrounding their communication abilities. 

SEBD is an umbrella term used to describe a range of behaviours and emotions but is most often defined as emotions or behavioural responses that deviate from societal and developmental norms to the extent where they have a negative impact on the child’s growth, development, learning and relationships (ISBI, No Date). 
Due to the location of the school, a significant number of pupils who attend require additional support with their behavioural and emotional needs. Many of the pupils also come from low socio-economic backgrounds, which can profoundly impact a child’s holistic development. This leaves us question: are poor parents’ poor parents? Ho et al (2022) discuss this and the impact of poverty on parent-child relationships, parental stress, and parenting practices. During their study, they postulate that although parent and child relationships play a vital role in the development of children, they found that poverty places severe strain on parent and child relationships due to the highly stressful environments caused by financial issues and material deprivation. The findings of the study suggest that parents from low-income families encounter a wide range of problems, which makes the parents taking part more likely to experience parental stress, putting an emphasis on the increase of them adopting harsh parenting styles that will fracture parent and child relationships.   

Kelly Concoran reporting for Action for Children (2025) supports Ho et al and their findings when discussing how poverty affects mental health. Kelly Corcoran, writing for Action for Children, states that financial stress can place strain on relationships within families, often leading to conflict and emotional distance between children and parents. This distance can add to the feelings of failure for parents already struggling mentally. There is already immense pressure on parents to provide for their children, and this can lead to frustration and irritability, again resulting in conflict, arguments, and strained interactions. Over time, this build-up of stress can fracture bonds between parents and their children, with the potential of leaving lifelong damage to parent and child relationships. 

While working with children and interacting daily with pupils from all across the school, I have become more aware of the significant impact that poverty has on their lives and those of their families. My experience of this has helped make my decision to focus on the Community-focused schools’ policy (Welsh Government,2022). This policy discusses a key societal issue: poverty. 

The community-focused schools policy is a Welsh Government initiative that encourages schools to work collaboratively beyond their traditional education roles by becoming community hubs of support for children and families, particularly in areas of deprivation.  The Welsh Government states that this model reflects a whole-system approach. Working from early years through to post-16 is crucial to the success of our children and young people. The three elements of family, community and multi-agency engagement are all interconnected, and each element does not work in isolation but has an influence and impact on the others. When combined, it becomes a self-perpetuating model. For example, when schools engage with families, they become more aware of the needs of families and are then able to offer a wider range of services. In order to access and provide these services, the school must engage with the wider community.

This policy aligns with my areas of work around the school, and due to the nature of the work I do, the holistic well-being of every child is always at the core. This policy plays a crucial role in providing resources and help to shape the learning environments for children in accordance with their needs. 
A professional goal of mine, after researching, discussing, and analysing the implementation of this policy, is to become more aware of how similar policies can be adapted to help improve outcomes for children, young people, and their families that I may encounter during my career in education. 

The policy discusses the use of schools as hubs for the community, allowing for multiagency work with outside agencies to provide support for students, families, and the wider community.  Blaenau Gwent (No Date) report that the Welsh Government believe that every child, every family, and community all have strengths that can be built on, so by working collaboratively with the local authorities, educators and other outside agencies are better able to find solutions that meet the individual needs of each pupil and their family. 

Despite the main aims of this policy, it does not go without some implications whilst being put into practice across settings one of the biggest limitations to the successful implementation of this initiative is the burnout of educators in school settings. According to Education Support (No Date) educator burn out is a rapidly growing concern across the education profession. It notes that whilst teaching is a hugely rewarding job it can also lead to a significant mental and physical exhaustion, more commonly known as burnout. Burnout occurs after a sustained amount of stress that does not subside due to  excessive demand on strength, resources and energy. Many people do not see the immense pressures and additional tasks added to educators’ day to day jobs without adequate funding. These pressures have been recognised for contributing to burnout, and unfortunately lots of these teachers are leaving the profession entirely. Educator burnout is of significant concern in Wales, due to the implementation of Community Focused Schools. The Community Focused Schools policy has a focus on putting in place whole school approaches to emotional and mental wellbeing, the framework does recognise that practitioner well-being is the key to forming strong teacher pupil relationships. the staff members of educational establishments in the framework (Welsh Government,2025). Rhiannon Packer et al (2025) postulates that because teachers are one of the first points of contact for children and young people who are seeking support, pupils are becoming more sensitive to the mental health and well-being of their teachers. The impact on both pupils and teachers only places emphasis on the need for provision to be in place which assists educators not solely with the focus on the wellbeing of students. Patricia Jennings (2020) discusses that burnout is happening because of blurred boundaries, expanded additional roles and extended school services these demands stretch far beyond the roles of typical teaching with the lack of time and funding in addition too. It is not only the physical burden that is affecting teachers it is also the added emotional stress due to teachers absorbing pupil trauma and family stress which is especially common in areas of low-socioeconomic status. Jennings states that there needs to be a systematic change from expecting individuals to cope with burnout to creating environments with workload protection and collective care. 


Community focussed schools are an important feature of the Welsh Governments attempts to reduce inequality and increase the holistic well-being of each child. There are many reasons why the Community Focussed Schools initiative is beneficial to children, their families, and the wider community but the one that stands out is the increase of support for families from schools and outside agencies including  health and social care services.  Schools across Wales now provide access to foodbanks for those in needs, uniform swap shops, free school meals for all primary school age children regardless of socio-economic background as well as free to attend breakfast clubs. The practical support for families is so important for the success of this policy. It has been found by Sarjeant and Egan (2023) that the increase of family support from schools has led to an improvement of attendance when families are supported with how to manage routines and are given access to breakfast, there has been better learner engagement and academic achievement and an increase of parental confidence and involvement in what their children are learning, all of which lead to stronger communities, a reduction in parental social isolation, stronger working relationships between outside agencies, parents and school staff and more trust in those that are working with parents and families. 

One big challenge when using schools as hubs is that many parents lack trust in the professionals involved with them, that lack of trust can have a huge impact on the success of these initiatives. For some families the school is a space that may bring back memories that may be triggering, maybe they had a bad educational experience themselves or even may feel judged. This may lead to them avoiding events, support groups and meetings that take place at school even though they are designed to help. As well as this, professionals will often use complex language and words. Even when they mean well, this kind of communication can leave people feeling patronised and confused. Studies have shown that when families don’t fully understand what is being asked of them or feel like things aren’t being clearly explained to them they are much less likely to engage (Goodall J,2022). In some cases, they may even appear to be angry or defensive, this behaviour often comes from not feeling heard. Building a foundation of trust takes time and is has to be based on consistent and real experiences. A recent study in Wales by Evans et al (2024) found that really helps to build relationships is honest communication that is backed up by genuine care which could be from regular phone calls to home visits not just formal reports, letters, and meetings. When schools show that they are making an effort it helps families to feel included and safe with professionals which in turn can make a huge difference in their confidence in attending school events. It takes a lot of time to build positive relationships but if professionals do not put the time in, families may feel like they have to keep their distance in turn the community focused schools initiative falls flat because there is no one that feels comfortable enough to get involved events. 

Despite a funding investment of 25 million pounds in 2022 by Jeremy Miles, the Minister of Education and Welsh Language, to help tackle the impact of poverty on young people’s attainment, funding remains a significant barrier for the successful implementation of this policy. Part of the sum of money was provided to help support schools to ensure all children had the best start to life regardless of their background. With this money, some schools were able to employ Family Engagement Officers to help them tackle inequality and provide more support for children and families who may need it most (Welsh Government,2022B). Further funding of 46 million pounds between 2023 and 2025 was gained and this was put in to use to invest in a variety of projects in schools across Wales: from outdoor learning schemes such as Forest Schools to schools being provided with kitchen equipment for the use of parental and community outreach programmes to give guidance around food and nutrition (Welsh Government, 2023). 

Due to the costs needed to expand the services provided in schools, additional staff and resources are needed to be able to facilitate all that is asked of schools. When funding cannot be acquired, it places immense amounts of pressure on educators and school staff. An innovative idea to help with this barrier would be for schools to offer community skill share events for members of the wider community to share their knowledge and skills. Kendra Hoffman (No Date) postulates that a skill share is an event where people can gather to share skills and knowledge. Skill share events can be focused on specific topics, or they can be open to provide space for various different people who are able to share what they know. These skills may be from a local barber who will give haircuts for free or at a reduced cost, an accountant for help with budgeting and debt management or even a local chef for budget-friendly meal prep ideas; the possibilities are endless. In support of such events, Resource Futures (2025) states that skill shares are all about connection, helping to bring people in communities together to share interests and the desire to make a difference. All of which help to break down barriers between communities and form a sense of belonging, ultimately, this will strengthen community ties. When discussing the importance of in-person skill share, Hughes (2025) notes that in-person training and skill sharing are invaluable in building a rapport between people. One of the biggest benefits of these events would be that they are a cost-effective way to acquire new skills, for such communities in areas that are statistically higher in poverty, the cost of training programmes is not feasible for all to access so these free events would provide opportunities for people to gain hands on experiences helping gains a concrete understanding of what they are being taught. These opportunities could help community members find skills they never knew they had, growing their confidence, and potentially leading to employment opportunities. 
While in-person community skill shares can be beneficial, they can also present challenges when it comes to engagement. Sometimes members of communities can feel excluded due to the failure to address diverse needs. Factors such as location and time can limit participation due to disabilities, childcare commitments, or limited transportation. These would be factors to take into consideration when organising skill share events. To successfully implement such events, there may be a need for short questionnaires to be sent to families and the wider community so that they are part of the decision-making processes when discussing times, dates, locations and even those who will be sharing skills. These barriers may sometimes hinder the relationships already built if they are not being carefully considered, for example, providing a larger time scale or extra dates and accessible locations (McArdle K, et al. 2024). As well as questionnaires, it is important for those running the skill shares to be reflective on their events and regularly assess their effectiveness, which will help to form positive community engagement interactions.

To conclude, the development of Community Focused school is just one piece of a large approach to tackling inequality and the impact it has on the holistic development of children, young people, and their families. As discussed, it is not about adding extra pressures to school staff but is about finding ways for schools to have the biggest impact on children and their educational careers. Promoting schools as hubs of the community and offering safe places for people to share skills and knowledge not only aims to enhance the educational outcomes for children but can also be used to create more supportive environments that can uplift the wider community. Despite this, for this policy to be implemented successfully, there needs to be strong foundations of trust between families, schools, and outside services, meaning that in the future it is important for professionals to make clear communication a priority and consider the unique circumstances of each family that they encounter. Doing so, educators and professionals can create support systems for families that meet the diverse needs of children, young people, and their families, in turn, potentially contributing to a reduction in inequality and a rise in academic successes. The chance of the community-focused schools policy provoking meaningful change, I personally feel, lies solely in those within the communities who are willing to put in effort to work collaboratively and collectively to build strong, supportive working relationships. 
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