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“Teachers who engage with social justice issues are better able to offer pupil an academically rigorous education” (Arshad, et al, 2012). This will prepare and equip learners to “grow as capable, healthy, well-rounded individuals who can thrive in the face of unknown challenges” (Donaldson, 2015, p.5). Learners should be given the opportunity to develop their emotional and mental well-being by developing confidence, empathy and resilience throughout their time in education.

The aim of this essay is to develop the student teachers knowledge and understanding of child development and any external influences that may influence the wellbeing and development of a child. The student teacher will use and develop their observation skills by reflecting on their personal placement practices. The Health and Wellbeing Area of Learning provides a holistic structure for pupils to understand the importance of health and wellbeing (Welsh Government, 2020). The components of this area include emotional and social wellbeing, physical development and mental health. This area of learning recognises the importance of having a good health and wellbeing in order to achieve success in learning. A good level of health and wellbeing is crucial in order to develop “healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Donaldson, 2015, p.30). 

This essay will focus on mindfulness interventions that the class teacher will implement to support the pupils wellbeing and development. The student teacher has chosen to focus on mindfulness interventions as pupil A has low levels of emotional stability, and according to MAPPG (2015) pupils with emotional stability are likely to benefit most from mindfulness training. 

The author will look at its potential for ensuring pupil progression and will critically reflect on the chosen interventions. These interventions will support a pupil in year 4 whose parents have recently divorced. This pupil has always lived with both parents in the same house and is struggling to settle into a new routine of swapping back and forth to each parents houses. This pupil is struggling with emotional difficulties and has trouble expressing his feelings and engaging with learning. 
Separation and divorce can effect a pupils social and emotional well-being and learning long-term and short-term. Divorce can affect each child differently and some will be able to deal with this better than others. During separation it may be difficult to provide as much support that their child needs as they will be dealing with their own stress and emotions. This pupil is coming to school upset and seems stressed and disengaged with the rest of the class. These interventions are being put into place to help improve wellbeing throughout the school, and will hopefully benefit this pupil especially. The Welsh Government aims to ensure that all pupils have access to support their learning and to help them get over any barriers to help them progress (Estyn, 2020).  A successful teacher should be able to identify and meet the diverse needs of all learners and respect the needs and rights of all pupils as members of our society. 

Wellbeing: 
There are a range of duties to ensure that schools promote and establish positive environments where all pupils have support from their teachers. “These duties encourage schools to promote a range of whole-school interventions and activities to develop respectful school communities and to support the pupils mental health and wellbeing“ (Brown, 2018).  This school is taking active steps to develop a whole school approach to wellbeing and mindfulness. The school wants to ensure and promote emotional health and wellbeing which will be implemented rigorously. Although some of these interventions have only recently been introduced, the school will ensure that they are put into effect continuously to achieve the best results. 

Pollard and Lee (2003, p.64) state that “wellbeing can be defined and operationalized at the individual level within a specific domain, including the physical, social, cognitive, or psychological dimensions”, which aligns with the definition proposed by The Worlds Health Organisation (WHO, 2019) who define wellbeing in their definition of mental health stating that “mental health is defined as a state of wellbeing in which every individual has the ability to realise their own potential, cope with normal stresses of life and work productively”. 

 It is estimated that three pupils from very classroom suffer from a diagnosable mental health problem. These statistics tend to be linked to increased stress levels and low levels of wellbeing (Young Minds, n.d). This school wants to ensure that they balance academic learning with emotional wellbeing as this can have a huge impact on the pupils life later on. It is widely recognised that a pupils emotional wellbeing, can influence their cognitive development as well as their mental wellbeing during adulthood (Public Health England, 2015). All young people deserve an education that prepares them for challenges they will face outside of the classroom, including emotional challenges and academic challenges that may arise (Young Minds, n.d). According to Brennan (Young Minds, n.d) pupils need to learn how to look after their mental health just like they learn to look after their physical health, both of these factors as just as important. Brennan (Young Minds, n.d, p.2) states that “good wellbeing on leaving school has a much greater impact on life outcomes”. Young people in today’s society may be dealing with complex challenges and pressure from different aspects of their life, this can result in negative impacts of their wellbeing. Pupil A is experiencing a lot of pressure and stress as a result of his parents’ divorce, the chosen interventions will aim to reduce his stress levels and will promote higher levels of wellbeing. These social and emotional skills and knowledge that will be developed will help build this pupils resilience which will prepare him for any other future challenges he may face. By developing the pupils’ resilience and empathy, they can be supported and encouraged to become “ambitious, capable learners, ready to learn throughout their lives” (Donaldson, 2015, p.29). According to Young Minds (n.d, p.4) “emotional wellbeing is a clear indicator of academic achievement, success and satisfaction in later life”, this suggests that wellbeing interventions and programmes put in place in schools, can lead to improvements in the pupils mental health  and wellbeing.


Mindfulness:

Mindfullness can be defined by “paying attention to what’s happening in the present moment in the mind, body and external environment, with an attitude of curiosity and kindness” (MAPPG, 2015, p.6.). Mindfulness can be beneficial to both teachers and pupils as it can help reduce anxiety and stress and can also strengthen the pupils attention in class (Sinreich, 2016). These mindfulness interventions will aim to bring a greater awareness of the pupils feelings and to develop the capacity to manage these with greater skill. This will result in greater wellbeing and the ability to care for themselves and one another (MAPPG, 2015). Brown and Ryan (cited in Cresswell, 2017, p.493) also agree that “the capacity to be mindfull is associated with higher wellbeing in daily life”.

As mindfulness is a new intervention in schools, many research studies have been rather small. “The research on mindfulness in education is emergent, but with increasingly promising evidence” (MAPPG, 2015, p.30.). According to MAPPG (2015, p.30) stress and anxiety can result in negative impacts of the brain. The mindfulness interventions that will be put in place will help improve the pupils executive function and focus which have been demonstrated to benefit the pupils cognitive and achievement outcomes. 



Interventions:
One of the schools priorities is to help improve the pupils’ emotional wellbeing and mental health. In The United Nations Convention on the Rights of the child article 24 states that all “children have the right to the highest attainable standard of health” and to be both mentally and physically fulfilled (Unicef, n.d). As the school want to ensure that all pupils get the highest level of support, the school will be implementing a range of new interventions to promote higher levels of wellbeing throughout the school as well as supporting other needs through different interventions.


Cresswell (2017, p.495) states that “there has been an explosion of Internet- and smartphone-based mindfulness programs” that have been implemented in schools over the past few years. As mental health and wellbeing are areas of increasing focus in the Wales, it is crucial for schools to monitor the health and wellbeing of their pupils. This school will use an app called “Speakr” on iPads, to monitor the pupils wellbeing and mental health. This technology based mindfulness intervention will be a huge advantage to the school as it is inexpensive and portable, and all pupils enjoy the iPads in school.
Speakr will be implemented into a daily routine for all children in the class, this will help the class teacher understand the emotional state and wellbeing of their pupils. This frequent, daily interaction will help build a wider picture on the pupils feelings and emotions. A successful teacher will “not just focus on the challenges that pupils face, but identify individual pupils’ interests and build on these positives” (Estyn 2020, p.3.). Pupil A has loves to use technology and engages well when using the IPads in class, therefore the teacher is aiming to support this pupil by encouraging him to express his emotions using something he feels comfortable with, rather than verbally communicating his emotions which he finds difficult to do. Through supporting and enabling learners to express their emotions will help pupils to become “enterprising, creative contributors ready to play a full part in life and work” (Donaldson, 2015, p.29). This small change in routine will allow the teacher to see which pupils need more help and support and to respond immediately to any concerns that may arise. 
This small, but effective procedure aims to promote positive attitudes and to improve the pupils self-control skills by discussing their feelings. This interventions will aim to teach Pupil A, and the other pupils in class about emotional literacy. Emotional literacy refers to the ability to express their emotions and communicate their feelings. According to Steiner (2003, p.1) To be emotionally literate is the capability of handling your emotions in a way that improves your personal power and the quality of your life. “It helps your emotions work for you instead of against you”. This app will encourage the pupils to express their feeling through the use of technology, which all pupils feel comfortable with. Pupil A enjoys working with technology and engages well when using iPads in class. This pupil will feel more comfortable expressing his emotions on an iPad rather than verbally expressing how he feels. This intervention will hopefully develop his emotional literacy and wellbeing. Without emotional literacy, the pupils would feel confused about their emotions which could have an impact on the relationship they have with themselves and others. 
Another mindfulness intervention that will be implemented throughout the school is yoga. This intervention has been funded through a grant, where teachers had one day training on mindfulness yoga. According to Estyn (2018) “these transferrable skills are just as effective at home as they are at school”, therefore this practice will be shared with the pupils and parents on a Monday after school to help foster resilience and improve their wellbeing. The Health and Wellbeing AoLE states that by promoting physical activities, learners can develop positive behaviours which encourage them to care for themselves and others. This will help encourage and promote a sense of worth for the pupils (Welsh Government, 2020). These new strategies that the pupils will learn will help them regulate their emotions and behaviour which can contribute to a good level of emotional wellbeing. 
The aim of this intervention is to help raise standards of behaviour throughout the schools, and to help pupil A improve his concentration skills to engage more in his learning. These yoga sessions will be held throughout the day, these yoga sessions will take place after break time and lunch time, which will help calm the pupils, improve their concentration skills and encourage pupils to engage more with learning. Some sessions will take place outdoors and some will be inside the school. Pupil A loves learning in the outdoors, therefore the class teacher will take advantage of this and will use the outdoors as much as possible to do yoga sessions with the pupils. Pupil A is more likely to want to engage and take part in the intervention if it is outdoors. 

The teachers will have had training on how to run these sessions efficiently in order to help relax pupils in order to help them engage more thoroughly during their learning. Some of these sessions will consist of the pupils following Cosmic Yoga on YouTube. The school have already tried this once and the pupils were engaged and enjoyed following the instructions. It is crucial that pupils associate yoga and mindfulness positivity rather than doing it as a chore and something that they won’t enjoy doing. If pupils associate yoga with positivity and relaxation, they are more likely to engage and achieve the best results from the practice. Yoga will allow pupil A to practice his emotional skills, thinking about what we do and why we do it.

“Yoga has been found to be an effective complementary therapy to promote health and reduce many of the factors related to psychological disorders” (Serwacki and Cook-Cottone, 2012). 

Although these interventions focus on enhancing wellbeing for all and to promote a positive school ecology, it is crucial that the interventions are inclusive to all learners and that they are not just provided to those with wellbeing and emotional needs. The school is ensuring that all pupils needs are met by supporting pupils through different interventions. 



Progression in learning: 
The importance of progression and continuity to effective teaching and learning is embedded throughout the Curriculum for Wales 2022. “The learners progression is along a continuum of learning from the ages of 3 to 16” (Welsh Government, 2020, no page number). These progression steps are set out as a series of learning achievement outcomes that pupils can accomplish over a series of years. 

In Successful Futures, Donaldson (2015, p.6) emphasises that Assessment is a vital and integral part of learning and teaching and so needs to be fundamentally linked to the curriculum. This shows that assessment for learning plays a vital role to ensure that each pupil has the opportunity to progress in their learning at their own pace, ensuring that they are receiving the right amount of support and are challenged accordingly. Teacher will need to ensure that they gain a clear picture on the learners achievement in order to plan work appropriately and identify any misconceptions or support needed. 
To ensure that each pupil is progressing in their learning, it is crucial that their progress is monitored throughout each lesson through the use of assessment for learning. To ensure that Pupil A is progressing and improving in their learning it is vital that he is monitored throughout each session. Black and William (2010) believe that improving assessment for learning raises students achievement. To ensure that each pupil gets the opportunity to progress in their learning, teachers have to manage complicated and demanding situations and meet the needs of all learners. 



Child development: Eriksons stage trust
Child development refers to the natural growth and learning that occurs in all children from birth to adulthood, including physical, intellectual, and social-emotional growth. Every child has the right to have a healthy development and a positive sense of wellbeing and education providers are increasingly focusing on policies to promote wellbeing”. A good state of wellbeing can have a positive impact on a child’s development and their future. A supporting and caring environment is a key theme in order to help pupils to achieve an efficient emotional development and to build upon their resilience (Moriarty, 2018). Social-emotional development  describes how children express their emotions and interact with one another. Emotional stages of development are often harder to notice and measure, however Speakr will be used throughout the school to encourage pupils to talk about their feelings and emotions, and yoga will be implemented to encourage higher levels of wellbeing. 


Erikson states that an individual’s personality develops through eight stages of psychological development, which occur from childhood to adulthood. (McLeod, 2018).  His theory states that if an individual successfully completes each stage then this will result in a healthy personality. Erikson also mentions that failure to successfully complete a stage can decrease the chances of completing further stages which can result in a more unhealthy personality. In Eriksons first stage trust vs mistrust infants are uncertain about the world that they live in and begin to look for their primary care giver for “consistency of care” (McLeod, 2018). Pupil A is lacking this stage in his life at the moment as his parents have split up so has to communicate back and forth to each house. He only sees his dad once a week so is lacking consistency of care from his father. He is experiencing new environments  which has resulted in him feeling anxious and upset and he may be feeling a sense of mistrust which is affecting his time in school. Erikson states that the lack of trust “is apparent in adult personalities in whom withdraw into schizoid and depressive states” (2014, p.223). The teacher recognised the emotional state of pupil A therefore the interventions will be used to help provide support and care for this pupil. 

Erikson’s second stage of psychology is autonomy vs shame focuses on developing a sense of personal control and independence (McLeod, 2018). It is crucial that children are supported through this stage by both teachers and carers, this will develop and improve their confidence. Pupil A has been needing extra support and encouragement to express his emotions in class, this is crucial for him to do in order for the class teachers to help and support him. The Speakr intervention will support pupil A by encouraging him to express his emotions confidently using technology, which he feels comfortable using. 


The attachment theory was originated by Bowlby. Bowlby (1969, p.194) defined attachment as a “lasting psychological connectedness between human beings”. This theory looks at the importance of the child’s relationship with their mother in terms of their emotional, social and cognitive development. Bowlby proposed that attachment is a result of the caregiver providing safety and security for the infant, this caregiver is usually the child’s mother (McLeod, 2017). If attachment has not developed by the age of five, then this can have a negative effect on the child’s development and can lead to increased aggression. Pupil A has a close relationship with his father yet only visits him once a week, this may result in feeling a lack of attachment with his dad. Pupil A needs a secure attachment with his dad to help support his mental process to enable him to regulate his emotions. 

Another child development theory is Piaget’s theory of cognitive development. This theory refers to the intellectual processes that help children construct and understand the world around them (McLeod, 2018). His theory shows that children think in a different way compared to adults. Cognitive development is the process of obtaining information from childhood to adulthood, including remembering, decision making and problem solving. “Piaget explained the mechanisms and processes by which the infant, and then the child, develops into an individual who can reason and think using hypotheses” (McLeod, 2018, no page number). According to Piaget these mechanisms and processes are shaped through assimilation. Assimilation the process of using an existing schema to explain new information and enable individuals to form meaning of the world. Piaget (1952, p.7) defined a scheme as “a cohesive repeatable action sequence possessing component actions that are tightly interconnected and governed by a core meaning. According to Piaget intelligence is an adaption and each child will go through each stage in the same order. The interaction with the environment and the world genetics influence a child’s development (McLeod, 2018). 


 Piaget states (Cited in McLoed 2018) that there are four stages of cognitive development, which are known as: the sensorimotor stage, preoperational stage, concrete operational stage and the formal operational stage. The sensorimotor stage is where the child will be able to communicate with others and adapt to the environment and the world around them. This stage is also where children are aware of objects and understand that objects exist even if they cannot be seen, this shows that the child’s memory is starting to develop.  Pupil A has developed through this stage as he is able to communicate effectively with members of staff and with his peers. At the preoperational stage, children start to think about things more symbolically. Piaget (2014, p,3) states that during this stage “children are capable of mental actions”, they are able to play with toys however do not understand the purpose or meaning of the object, for example, “playing with a doll as if it were a dog” (Piaget, 2014, p.3). Pupil A has met the preoperational stage as he can name objects and understand the meaning of them and what they are used for. He has demonstrated that he can build upon his knowledge and use information from experiences. Piaget sees the concrete operational stage as a major step for the child’s cognitive development. Pupil A is currently experiencing this stage therefore the class teacher wants to ensure that he meets and completes this stage successfully in order to move onto the formal operational stage. This stage is where children start to demonstrate concrete reasoning and their ability to think logically. Piaget (2014, p.4) states that “a child who is capable of operating at the intellectual domain is also capable of cooperating with others at the social domain”. Pupil A is currently developing in the concrete operational stage as he is beginning to think more logically in lessons giving reasons for answers. 

Education plays a huge part in developing a child’s assimilation. Piaget states that assimilation and accommodation require an active learner. Therefore pupils must show an interest and want to participate in their learning in order to make assimilation. The teacher will ensure that the interventions are engaging to achieve the best learning outcomes. The yoga intervention will help pupils relax and will encourage them to focus and participate in their learning. 

To conclude, it is vital for pupils to have high levels of wellbeing as this has positive effects on pupils’ achievement and engagement with learning. Gutman and Vorhaus (2012) agree with this stating that “children with high levels of emotional, behavioural, social and wellbeing, on average have higher levels of academic achievement and are more engaged in school, both concurrently and in later years”.
Pupil A’s wellbeing is the teachers main focus in order to help this pupil progress in their learning and as an individual. 
The teacher is aware that these interventions may not raise the standards of wellbeing that much, however these interventions will run over a long period of time to see whether they are successful. The school is willing to make an adaptions to these interventions and will reflect upon the pupils progress and wellbeing at the end of the interventions to see if they should continue or if further action needs to take place.


“Emotional wellbeing is a crucial indicator of academic success, and satisfaction in later life” (Young Minds, n.d, p.4.). 
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