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Use of Generative AI in Assessment 



	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☐

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 



AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





Action research project


An investigation into the adoption of artificial intelligence and professional reflections in higher education.

Introduction 
This report will look at the adoption of Artificial intelligence (AI) in relation to higher education through action research. 
Reflective practice is key to ensuring educators are providing the best for their students (Bernardo et al, 2023). Part of this reflective practice includes reflecting upon not only the practitioners actions but also the actions of others that impact the overall student experience. 
AI is a key talking point within the education sector and will continue to be as it evolves. The research conducted is from a practitioner viewpoint based around undergraduate and postgraduate strategic management students at a university. From a practitioner perspective understanding how as educators we need to prepare for AI within the learning environment differs not only between institutes but also academic staff (Verma and Tomar, 2021). The varying levels of confidence/understanding of AI is important to consider as in some cases this can create issues with the use of AI or even hinder creativity within higher education (Nieme, 2023). 
The research here has been triggered from a practitioner learning perspective, where the practitioner has recognised that there are differing views on AI and questions whether policies on AI will do enough to create a consistent and supportive environment for students and teachers within higher education (Almarez Menendez. 2022). 
This will be carried out through action research and as stated by Mcateer (2013) action research goes a bit further than practitioner led research as it’s structured process provides an opportunity for the researcher to help solve the issue they are investigating. As the universities policy on AI is relatively new it will be beneficial to consider the policy on a topic so influential within the higher education sector as well as providing a starting point for further research. This is particularly important for the success of the university and our students, as jobs are becoming more digital with a higher emphasis on artificial intelligence (Noenickx, 2023) which means that as a practitioner the content needs to be linked with the new skills needed in the workplace (Amdur, 2023). As data shows that job prospects are important to students when considering a university and as these vary widely (Adams, 2021) understanding AI skills and building confidence in staff to utilise this can help towards the success of the university and the skills of the practitioners in the long term (Times Higher Education, 2023). 

Literature review 
As defined by IBM ‘Artificial intelligence, or AI, is technology that enables computers and machines to simulate human intelligence and problem-solving capabilities’ (IBM, no date). AI has been used in higher education in recent years to enhance the learning experience through gamification, student queries and algorithms to determine student trends (Raman, 2019). Artificial intelligence has helped enhance processes for some universities through their recruitment strategies and has been used in particular subjects such as engineering and physics for a long time (Verma and Tomar, 2021). 
Although artificial intelligence has been around a long time the recent advancement in the technology in relation to it’s capability to create information has resulted in educators reviewing strategies to assessments and content to try and prevent plagiarism (Fuchs, 2023). Plagiarism although has always been a concern that educators have had to monitor (Eaton, 2021), the use of ChatGPT is a new concern and not just of students but also for staff (Pincus, and Schmelkin, 2003) . Although this is an issue and universities are trying to react to this through policies it has been criticised for being very basic and inconsistent (Hern, 2022). 
In order for educators to provide the best experience for their students they must be given the time to learn and develop new content to ensure they remain experts in their field. This is important for not only the development of the educators but also the university and their reputation will be based on the effectiveness of the staff who should be compliant with the professional standards framework which states their commitment to expert knowledge (PSF, 2023). It has been noted that teachers often have their time to prepare content limited when the role of a teacher has expanded over the years. To aid this AI can be used to help develop lesson plans quicker and include information that the teacher may not have thought of. Using AI in this way can be productive however as AI is created from the information that is entered it can lead to inconsistencies and bias (van den Berg and du Plessis, 2023). 
Research conducted by Brandsen, S. et al. (2024) found that AI had a bias towards words such as autism, ADHD, schizophrenia, and obsessive‐compulsive disorder (OCD). With as many as 20% of the population said to be neurodivergent it is important that educators are aware of the bias when using AI. As many neurodivergent pupils in compulsory education are anxious about learning due to the lack of support received, it is important in higher education that we prevent any discriminatory information used within the classroom, to encourage learning and transition from compulsory to higher education (Brighouse, 2010). If used properly this will help ensure educators comply with their commitment to higher education to help retain students and create an equitable learning environment (AdvanceHE, 2023).
To help prevent the individuals bias (known or unknown) being fed through the AI process there are several actions the university can take. These can include creating content collaboratively to ensure there are several viewpoints contributing to the output, train staff efficiently in the use of technology and sharing best practice (Memarian and Doleck, 2023). If using AI to create lesson content educators must be mindful that the content is not to be used on its own it will still have to be developed with the teachers own expertise and knowledge for it to be accurate and professional. As discussed by Jo (2023) university staff must be careful to remain consistent, if they are teaching students to use AI fairly by exploring the use of AI but using the output with their own research then teachers must be doing the same. If teachers are relying on for example ChatGPT for everything they could create an environment where teachers are no longer the expert. 
According to Tubella, Mora-Cantallops and Nieves (2024) it is important that AI is developed within higher education as it can provide many benefits. What has to be considered is the way in which it is taught and used. Teachers must ensure that they also use AI responsibly, if they do not then this can create a negative impact on students and hinder the teachers ability to effectively reflect on their teaching (Ashwin, 2020). Effective models such as the Gibbs model is usually used for reflective practice within education (Thompson, 2021). As reflective practice is very important for the professional development of teachers it is important that if reflective practice is conducted through AI as suggested by Phillips, Saleh and Ozogul, (2023) it is important to ensure the human viewpoint is not excluded. The combination of expert input and AI can work efficiently however educators have to be mindful to prevent creating an environment where AI is used instead of educators as this will result in unreliable reflections and limited creativity which can hinder not only the student experience but also the professional development of staff (Wilkens and Field, 2023). 
Policies on AI in education have continued to be updated over the years to deal with the changing environment in technology. UNESCO (2022) helps educators update policies to ensure an equitable education system is constructed as it is recognised AI is beneficial to education. Although deemed essential Gorard (2018) states that in order to be successful the policies must be created with evidence and updated over time. When policies are created without a clear understanding of what is being asked for it is easy for them to be dismissed or implemented inconsistently. Ozga (2021) reviewed the impact of policy on actions of teachers and although some of this is relating to political changes the same can apply to internal policies as research by Bernardo et al (2023) suggests that policies are still popular but heavily depend on social support and institutional understanding. This allows the policy to deliver what it needs to by benefitting both the student and teacher (Patel, 2023). The success of a policy depends on the understanding and commitment of stakeholders to embed the policy (Barret and Fudge, 1991). If the stakeholders are not on board then this can lead to inconsistencies in delivery which can result in different experiences for the students. If stakeholders also have differing understandings of the policy then this could result in varying reactions (Eizadirad, 2022). The Kubler Ross change curve shown below, describes how stakeholders can react to the changes in a policy. How stakeholders react to the change will impact how they communicate this with their students and implement this in practice (mindtools, no date). 
[image: ]

It has been argued by Crato (2019) that if policy is not monitored or evaluated then it may as well be redundant. The consistency of policy is detrimental to the success of the policy. When policies are implemented just to ensure a policy is in place this impacts educators in different ways and with this it becomes difficult to manage. When something is difficult to manage it will lead to gaps in knowledge and issues with transparency can result in not only students but also staff taking advantage of the wide scope of a policy. This can damage professional relationships and result in universities adapting to different interpretations of the policy which overall creates an unfair environment. If this is continued over time then the policy may become unreliable or redundant which diminishes the trust and professionalism of what should be an attractive and stable educational environment. 

Methodology 

Action research is a process where a problem is identified and primary/secondary or mixed methods data is analysed to provide recommendations for improvement. Action research is cyclical and the process is shown in the image below: 
[image: The Action Research Cycle. Source: Nelson 2014. The four stages are not ...]
Although often described as cyclical as it is an ongoing process of reflection, the term action research has various definitions (Costello, 2011). For the purpose of this research I will be taking the view of Bassey (1999): 

‘Educational action research is an enquiry which is carried out in order to understand, to evaluate and then to change, in order to improve some educational practice’. 

This approach has been chosen as AI is already being discussed at the university and policies are in place therefore the purpose of the research is to provide further insight into this ever changing adoption of new technology. 

The research has 3 main objectives: 

1. Evaluate the impact of AI tools used in education on student engagement and academic performance. 
2. Investigate how AI policy can help educators tailor content to suit students’ needs.
3. Examine the impact of AI on the constructivist learning environment.  


For this research area initially primary research was going to be conducted and ethical approval was sought. During the review of literature for the ethics approval it was decided that as action research allows for various cycles of research to be conducted to get the best output it would be best to complete the first cycle of research through desktop research. This would allow for a better understanding of the information being analysed and in future would provide a detailed base for further research to be conducted via primary research (Costello, 2003). As a practitioner I will have a basis of current opinion and implementation which will aid research and contribute to future research (Cohen, Manion, and Morrison, 2018) if further cycles of action research were to be completed. As stated this research is the first cycle and with the additional information I would propose a second cycle. This is beneficial as I would be able to show a deeper awareness of the benefits and limitations of AI from the first cycle and then incorporate this with educators in the field of higher education and students to conduct primary research for the second cycle. This will ensure the research has more depth and applicability as it is shown to be vital to consider those who are directly impacted by the changes (Allison and Turpin, 2004).


To determine how best to approach the research the research onion, outlined below was utilised. 
[image: Image result for research onion]

As policy is being considered, qualitative research which looks at a descriptive interpretation will be predominantly used. As qualitative research will allow for a variety of opinions and researchers to be considered this has been chosen for cycle 1. This will aid the critical analysis which is key in action research (Kemmis, McTaggart and Nixon, 2014). Qualitative research can provide insights into opinions and actions of others, it has been taken into account that this information will be more difficult to combine or group to make conclusions (Atkins and Wallace, 2012) but will provide useful insights for future research. 
As I will not be conducting primary research I will be reviewing existing research, theories and insights to provide a wider understanding of AI in the world of education. This will not only help me identify best practice but also consider the limitations or risks of utilising this in the university. Whilst I am considering AI in higher education the secondary research will inevitably have insights from wider settings. This will encourage me to delve deeper and establish whether there are learnings from other settings or if they are not comparable. As I am relying on others research I will be able to review the risks that were involved when they conducted research in this area and avoid these for future cycles of research. This will provide greater preparation to tailor the primary research for future cycles and enable me to provide a clearer view on what it is I want to research. This is extremely important in the world of AI as there are many different uses and it is continuing to grow. 

Results/discussion 

AI and Engagement

Research conducted at Kings College London found that the use of machine learning to gather information from students encouraged students to provide more sensitive information such as loneliness (Protopapa, Kazouris and Prasad Damodare, 2023). 
This is key to supporting and engaging students as loneliness at university has been linked to lower academic achievement which is not only negative for the student but also for the university (Bajpai Singh, Kumar and Srivastava, 2021). 
There are many uses of the AI in the education sector and using them effectively is key. If the staff are not trained to use them effectively then they may have a profound negative impact. A study on the use of AI on stress and anxiety showed that although AI can reduce stress due to the timely feedback it can also increase stress as it was found to make students feel unsupported (Yang and Yanping, 2025). This will reduce engagement and in turn may lead to complaints or students withdrawing. 
A recent study found that most students were already using AI in their work. The main areas they were using it for were idea generation, searching literature and grammar checking. Although students admitted to using it the research shows that the outcome of marks compared to those who did not use AI was neutral (Smerdon, 2024). This questions whether the issues raised by teachers who have concerns over the ethical use of Ai by their students are unfounded. It may be that the students who are going to use it to create whole documents would be likely to cheat in the more traditional way anyway. This makes it important to ensure the education around the use of AI is clear and thorough to ensure that if there is misuse it is easily detectable and penalties are clear. This allows it to be introduced in an effective way which could enhance learning and create a more inclusive environment. 
The University recruits and depends on international students for diversity and collaboration overseas. It is important that international students feel supported and engaged as not all speak English fluently. This can sometimes create disparities between them and other students. Although there are many platforms for feedback and support research by Sun and Soden (2021) found that international students do not always use the resources or when they do they sometimes do not understand what they are used for. This can create a disengagement and lower performance which can impact recruitment in the future. In order to assist international students with engagement AI can be used as translation tools or interactive online tools to create more of a diverse environment. This can be in the form of chatbots in different languages, personalised learning platforms that tailor prepared information for the learners specific needs. This helps the university become more inclusive and will support international students to not only achieve more but also collaborate more effectively. 

AI and policy 

Policies play a crucial role within the education sector. Not only does it provide guidance to staff and students but it also sets the boundaries of fair usage when considering AI (Stewart, MacDonald and Waters-Davies, 2024). This helps ensure Ai is used ethically, in accordance with data protection law and encourages the creative use to shape innovation at the University. A policy provides a guide of responsibility to all who use it. This should prevent any misuse or does not provide a defence if this is used for any other purpose. Protecting the university in this way is key for student attraction and reputation (Akgün, and Alpaydın, 2024). In order to successfully implement the policy staff and students should receive adequate training on AI use to ensure they are competent to use it in the way specified. This will help them acknowledge when there is misuse and prevent it from escalating. In order for the policy to do this effectively according to Jenny Ozga a prominent researcher in the field of education, the policy makers must have extensive knowledge of AI for it to be effective (Ozga, 2021). Jenny focuses on how Knowledge, Governance and power all play a part in the successful implementation of a policy when done fairly (Ozga, 2021). She has stated that it is not just about using external information to educate and develop a policy they must integrate this with different stakeholders to be effective. At the University this has happened. I have been party to working groups where it is clearly evidenced that knowledge has been sought internally and externally. This supports Jenny’s approach and should make the policy more effective. Reflecting on this approach I have had very positive conversations with some staff and others they are still hesitant to implement AI. The reasons I have come across in conversation are mainly around the risk of students misusing the technology and them not being able to detect it. As teachers seem to have support for the pedagogical use of the Ai but are worried about the governance it is important to incorporate students views into the creation or further developments of the policy to gain their understanding of its use (Chan, 2023). 

When implementing change as a University we must acknowledge that teachers and students are likely to react differently as a change is implemented. Implementing a policy with no structure or follow up on departments it risks there being a varied approach that cannot be monitored (Simpson, 2022). This can be explained through the use of the Kubler Ross change curve shown below: 
[image: Kubler Ross Change Curve Model PowerPoint Template - SlideSalad | Curve ...]

It is important to understand this and have a way of discussing this within the organisation. If it is open to discussion and employees feel safe to voice their frustration or denial of what is happening this gives the university an opportunity to support them to the integration stage. If there is no avenue to establish these differing feelings then there will be huge disparities in the integration of Ai and student experience (Truong, 2025). This can be detrimental to the innovation and reputation of the university. From a professional perspective it can hinder professional development and create a less inclusive environment which does not comply with the professional standards framework (Advance HE, 2023). 


AI and Constructivism: 

Constructivist approach to learning is when the learners gain knowledge through collaboration and discussions (Larochelle, Bednarz, and Garrison, 1998). This is important within my teaching setting as my students are learning business skills therefore they do need to learn the importance of questioning information for evidence based practice and working with others for collaboration. This is supported by me asking critical questions which helps reduce misinformation and encourages them to think more deeply about topics (Hokor, 2020). 

Within the constructivist classroom AI can assist with providing simulations for training and development within certain topic areas. For example, the immersive room in the library allows us to use court rooms to show the impact of employment tribunals however the content is pulled through from AI and not manually inputted by us. This is useful as it is generated for a continuous experience therefore there should be some consistency throughout. The downsides are that it does not always take into account all of the UK’s laws or best practice guidance which could impact the decision. This helps us as teachers provide alternative ways to absorb information and like in the classroom environment reminds them to question things and still promotes having expertise to spot errors (Richter et al, 2024).

AI in the constructivist classroom also helps reinforce the social constructivism approach to learning as it provides platforms for multiple inputs which can be used for group tasks. This helps students have one space to gather and evaluate information which is key to a constructivist approach. 

Although this is useful in constructivist classrooms it may not be as useful in a behaviourist classroom, or those learners who are used to a behaviourist learning environment (Rico, 2003). In this case AI can be used however it would need to be closely monitored as learners are relying on the information to be correct and not be questioned. For example using AI for automated reinforcement for feedback can be useful however will require consistent intervention by the teacher which can make learning preparation time consuming. This can also pose problems if the information is governed by a different department for example IT department as it will cause delays on correcting information. This not only impacts the effectiveness of the teaching but also is not an appropriate use of the teachers time. There is also an argument put forward by Skinners radical behaviourism approach that reinforcements are key to behaviour change however this is usually best seen in person (Shokrian, 2024). This meay result in the teacher using a blended approach to incorporate AI however not rely on it for the whole of the students journey through education as it will be difficult to monitor real understanding. 


Conclusion/ proposals
Overall research has shown that AI is important to contribute to teachers learning as well as student learning when monitored and created with expert knowledge. 
From this research I have reflected and analysed my own experience with secondary information sourced from various sources. This experiential reflection has been proven to be effective when implementing change (Chan, 2023). This is due to the fact that it combines my knowledge of internal situations and analyses them with external information, this provides a broader view and prevents me from just relying on my opinion which avoids bias. Although I am restricted in how I utilise AI on my courses due to being governed by the guidance set out by the professional body CIPD it is something that will be developing therefore with this analyses I will be able to contribute to discussions with CIPD to enhance learners experience in the future. 

From the research gathered I have 2 proposals to help encourage the safe and impactful use of AI within the learning setting of my course. These are outlined below: 
Collaborate with internal and external partners to establish the ways in which AI is being used for our course specific content of content that is similar. This is important as it will widen my knowledge of how other teachers are using AI as well as providing me with the opportunity to gain insight into any issues they have experienced. This will hopefully limit the problems I have as I can put measures in place to mitigate them and provide a smoother experience for my students. 

The second proposal is to conduct the second cycle of action research by combining the learnings from cycle one, teachers experiences from existing use and primary research for current views from teachers and students. This is important as the use of AI in the university is fairly new so this provides time for AI to be reviewed and data analysed. 
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Action Research project

An investigation into the adoption of artificial intelligence and professional
reflections in higher education

Action research is a process where a problem is identified and data is analysed to provide
recommendations for improvement. Action research is cyclical and involves a 4 stage
process.

This report will look at the adoption of Artificial intelligence (Al) in relation to higher education through action research. Al is a key talking point within
the education sector. The research conducted is from a practitioner viewpoint based around undergraduate and postgraduate strategic management
students at niversity. The research here has been triggered from a pratitioner learning perspective, where the practitioner has recognised that there
are differing views on Al and questions whether policies on Al will do enough to create  consistent and supportive environment for students and
teachers within higher education (Almarez Menendez. 2022). This will be carried out through action research and as stated by Mcateer (2013) action
research goes a bit further than practitioner led research as it's structured process provides an opportunity for the researcher to help solve the issue they
are investigating. As the universities policy on Al s relatively new it will be beneficial to consider the policy on a topic so influential within the higher
education sector as well as providing a starting point for further research. This is particularly important for the success of the university and our students,
as jobs are bacoming more digital with o higher emphasis on artificial intelligence (Noenicks, 2023) which means that s a practitioner the content
needs to be linked with the new skills needed in the workplace (Amdur, 2023).

Literature key themes:

« Al can enhance learning (Raman, 2019)- As defined by IBM ‘Artificial intelligence, or Al, is technology that enables computers and machines to simulate human intelligence and problem-solving
capabilties' (IBM, no date). Al has been used in higher education in recent years to enhance the learning experience through gamification, student queries and algorithms to determine student
trends (Raman, 2019). Artficial intelligence has helped enhance processes for some universities through their recruitment strategies and has been used in particular subjects such as engineering and
physics for a long time (Verma and Tomar, 2021).

« Plagiarism/misuse is a concern (Eaton, 2021): Although artificial intelligence has been around a long time the recent advancement in the technology in relation to it's capability to create
information has resulted in educators reviewing strategies to assessments and content to try and prevent plagiarism (Fuchs, 2023). Plagiarism although has always been a concern that educators
have had to monitor (Eaton, 2021), the use of ChatGPT is a new concern and not just of students but also for staff (Pincus, and Schmelkin, 2003) . Although this is an issue and universities are trying to
react to this through policies it has been criticised for being very basic and inconsistent (Hern, 2022).

« Policy is essential for governance (Unesco, 2022): Policies on Al in education have continued to be updated over the years to deal with the changing environment in technology. UNESCO (2022)
helps educators update policies to ensure an equitable education system is constructed as it is recognised Al is bensficial to education. Although deemed essential Gorard (2018) states that in order
to be successful the policies must be created with evidence and updated over time. When policies are created without a clear understanding of what is being asked for it is easy for them to be
dismissed or implemented inconsistently. Ozga (2021) reviewed the impact of policy on actions of teachers and although some of this is relating to political changes the same can apply to internal
policies as research by Bernardo et al (2023) suggests that policies are still popular but heavily depend on social support and institutional understanding.

The research has 3 main objectives:

, Evaluate the impact of Al tools used in education on student engagement and academic performance.
2 Investigate how Al policy can help educators tailor content to suit students' needs
2 Examine the impact of Al on the constructivist learning environment
For this research area initally primary ressarch was going to be conducted and sthical approval was sought. During the review of literature for the ethics approval it was decided that as
action research allows for various cycles of research to be conducted to get the best output it would be best to complete the first cycle of research through deskiop research. This would allow
", for a better understanding of the information being analysed and in future would provide a detailed base for further resarch to be conducted via primary ressarch (Costello, 2008). As @

“ practitioner | will have a basis of current opinion and implementation which will aid research and contribute to future research (Cohen, Manion, and Morrison, 2018) i further cycles of action
research were to be completed.

s policy is being considered, qualitative ressarch which looks at a descriptive interpretation will be predominantly used. As qualitative ressarch will allow for a variety of opinions and
searchers to be considered this has been chosen for cycle 1. This il aid the critical analysis which is key in action ressarch (Kemmis, McTaggart and Nixon, 2014). Qualitative research can
provids insights into opinions and actions of others it has been taken into account that this information will be more difficult to combine or group to make conclusions (Atkins and Wallace,

ﬂzmz', but vl provide useful insights for future ressarch,

s will not be conducting primary research [ wil be reviewiing existing research, theories and insights to provide a wider understanding of Al in the world of education. This will not only help
me identify best practice but also consider the limitations or isks of utlising this n the university. Whilst | am considering Al in higher education the secondary research willinevitably have
insights from wider settings. This will encourage me to delve deeper and establish whether there are learnings from other settings or if they are not comparable. As | am relying on others
research | will be able to review the risks that were involved when they conducted research in this area and avoid thes for future cycles of research. This il provide greater preparation to
tailor the primary research for future cycles and enable me to provide a clearer view on what it is | want to research. Thi is extremely important in the world of Al as there are many different
uses and it is continuing to grow.

The results had 3 main themes:

1.Engagement: There are many uses of the Al in the education sector and using them sffectively is key. f the staff are not i pact. A study on the use of Al on stress and anety showed that
although Al can reduce stress due to the timely feedback i can also increase stress as t was found o make students feel unsupported (Yang and Yanping, 2025). This will reduce engagement and in turn may lead to complaints or students withdraing. A study on the
use of Al on stress and ansiety showed that although Al can reduce stress due to the timely foedback it can also increase stress as it was found to make students feel unsupported (Yang and Yanping, 2025). The Uriversity recruits and depends on internationl
students for diversity and collaboration overseas. I s mportant that nternational students feel supported and engaged as not all speak English fuently. Tis can sometimes create disparites between them and other students. Although there are many platforms for
feedback and support research by Sun and Soden (2021) found that nternational students do not always use the resources or when they do they sometimes do not understand what they are used for. This can create a disengagement and lower performance which
an impact recruitment in the futur. In order to assist intemational studens with engagement Al can be used as translation tools or interactive onlins tols to create more of a diverse environment. This can be n the form of chatbots i different languages,
personalised leaming platforms that tallor prepared information fo the learers speciic needs Ths helps the university become mre inclusive and will support nternational studens o not only achieve more but alo collaborate more effectively.

is constructed as it is recognised Al is ben ation. Akhouglv de‘msd
I e I R s e of what s being asked for it is easy for them or implemented
inconsistently. Ozga (2021) reviewed the impact of policy on actions of teachers and although some of this s relating to political changes the same can apply to nternal policies as resaarch by Bermardo et al (2023) suggests that policies are still popular but heavlly
depend on social support and institutional understanding. When implementing change as a University we must acknowledge that teachers and students are likely to react differently as a change is implemented. Implementing a policy with no structure or follow up on
departments trisks there baing a varied approach that cannot be monitored (Simpson, 2022).

3. Constructivism learning: Al in the constructivist classroom also helps reinforce the social constructivism approach to learning as it provides platforms for multiple inputs which can be used for group tasks. This helps students have one space to gather and evaluate
information which is key o a constructivist approach. Within the constructivist classroom Al can assist with providing simulations for training and development within certain topic areas. For example, the immersive room in the library allows us to use court rooms to show
the impact of employment tribunals however the content is pulled through from Al and not manuall inputted by us. This is useful as it is generated for a continuous experience therefore there should be some consistency throughout. The downsides are that it does not
always take into account all of the UK’ laws or best practice quidance which could impact the decision. This helps us as teachers provide alternative ways to absorb information and like in the classroom environment reminds them to question things and stil promotes
having expertise to spot errors (Richter et al, 2024). Although this is useful in constructivist classrooms it may not be as usefulin a behaviourist classroom, or those learners who are used to a behaviaurist learing environment (Rico, 2003).In ths case Al can be used

e:‘m would need to be closely monitored as lsamers are relying on the information to be correct and not be questioned. For example using Al for automated reinforcement for feedback can be useful however will require consistent intervention by the teacher

n make learming preparation tme consuming.

Conclusions and proposals

Overall research has shown that Al is important to contribute to teachers learning as well as student learning when monitored and created with expert knowledge.

From this research | have reflected and analysed my own experience with secondary information sourced from various sources. This experiential reflection has been proven to be effective when implementing change (Chan, 2023). From
the research gathered | have 2 proposals to help encourage the safe and impactful use of Al within the learning setting of my course. These are outlined below:

Collaborate with internal and external partners to establish the ways in which Al is being used for our course specific content of content that is similar. This is important as it will widen my knowledge of how other teachers are using Al as
well as providing me with the opportunity to gain insight into any issues they have experienced. This will hopefully limit the problems | have as | can put measures in place to mitigate them and provide a smoother experience for my
students.

The second proposal is to conduct the second cycle of action research by combining the learnings from cycle one, teachers experiences from existing use and primary research for current views from teachers and students. This is
important as the use of Al in the university is fairly new so this provides time for Al to be reviewed and data analysed.
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