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Section 1

For three reasons, the Foundation Phase is symbolic. For starters, it demonstrated a commitment to making educational policy decisions based on the best available international evidence (Taylor et al, 2016b). Second, both in terms of content and pedagogy, it represents a significant divergence from its predecessor, the National Curriculum Key Stage 1 (Taylor et al, 2016b). Third, it was one of the first illustrations of how Wales' education system differed from that of England after devolution (Taylor et al, 2016b).
The Foundation Phase framework includes seven areas of learning for children aged three to seven years, which are part of a holistic, integrated, and cross-curricular approach that places an emphasis on skill development and places the child "at the centre of any planned curriculum (Wainwright et al, 2016). " Teachers must be "conscious of and comprehend the transition in learning theories" to a sociocultural perspective of learning to successfully implement the Foundation Phase, which is anchored by children well-being (Wainwright et al, 2016).
The Foundation Phase was created to teach and learn in a progressive, experiential, and play-based manner. The strategy was gradually 'rolled-out,' with all 3 to 7-year-olds in Wales covered by 2011/12 (Wizerd, 2015). For children aged 3 to 7, a play-based learning approach is used. The approach emphasises the importance of children's well-being and recommends a mix of child-initiated and practitioner-directed (or practitioner initiated) activities in stimulating indoor and outdoor contexts (Wizerd, 2015).
Maude (2010) states that ‘Play settings, both indoors and out, play materials, both natural and manufactured, and playmates, both adults and children, are all important in the promotion of physical literacy.' ‘The drive, confidence, physical skill, knowledge, and understanding to value and accept responsibility for physical activity participation for the rest of one's life' (Maude, 2010). 
Siraj-Blatchford, I. et al, (2005) also identifies that The Foundation Phase emphasises children's learning via hands-on activities and play, with personal and social development and well-being at the centre of the curriculum. There is considerable agreement that the seven AOL provide a broad and balanced foundation for children's learning and development, as well as strong support for the enhanced emphasis on active learning and play in the FP curriculum (Siraj-Blatchford, I. et al, 2005).
 the Foundation Phase is also an important example of education policy in Wales (Taylor et al, 2016b). Maynard, T. et al. (2013) states that when speaking to local authority early years advisers said they were generally pleased with how the Foundation Phase was implemented in their communities, while they believe the amount to which the Foundation Phase is implemented varies between schools. They frequently linked this disparity in implementation to practitioners' initial perceptions and understanding of the Foundation Phase, as well as a fear among head teachers that its implementation would result in a drop in educational achievement in literacy and mathematics, at least for seven-year-olds (Maynard, T. et al. (2013).
Wiserd (2014) states that one of the most interesting policies of the Welsh Government is the Foundation Phase. To verify that its implementation is going well and that it supports effective learning for all children in Wales, a thorough yet sensitive review is now required (Wiserd, 2014). A high-profile group of researchers with considerable experience in early childhood education, policy implementation, school effectiveness, and economic analysis. Members of the team have worked with Welsh local authorities and schools for many years (Wiserd, 2014).
All these outcomes were objectively measured in the evaluation. In summary, in most schools, the Foundation Phase is linked to a large increase in pupil attendance (Taylor et al, 2016a). The evaluation also discovered that in schools where the Foundation Phase was successfully implemented, there were better levels of pupil involvement and wellbeing during their learning (Taylor et al, 2016a). Furthermore, the vast majority of practitioners polled and interviewed said there had been a beneficial influence on children and learning, including pupil behaviour, welfare, and learning attitudes (Taylor et al, 2016a).
According to The Welsh Government (2014) there has been effective implementations of the foundation phase in Wales despite significant variation across Wales, the Stocktake allowed for visits and discussions with teachers and practitioners from good and excellent maintained schools as well as well-funded non-supported settings in both South and North Wales (Welsh Government, 2014) The Stocktake found that the Foundation Phase concepts were well implemented in these maintained schools and financed non maintained settings, but in slightly varied ways and with considerable fluctuation across the ages. The practitioners who worked there had a strong understanding of what made for a good Foundation Phase; they focused on standards, planned well, and changed their pedagogy to meet the needs of the children and their families (Welsh Government, 2014). They also had the Foundation Phase leader in a position to make choices and implement change, which was often as part of the senior management team in schools. Improvements in children's outcomes were documented across the Foundation Phase and often beyond where the implementation was successful. Literacy, numeracy, and wellness were all reported to have improved in the settings (Welsh Government, 2014).
The introduction of the foundation phase has resulted in general gains in children's educational performance, with the possibility for even greater educational success as the children get older, according to the evaluation (Welsh Government, 2014). However, for the Foundation Phase to be effective in Wales, it will take time to embed considered quality improvements of this type across the world, which will take time to embed considered quality improvements of this type across the world and concluded that they not only require a strong lead from government with a robust long-term plan. (Welsh Government, 2014)
However according to The Welsh Government (2014) sited in Wizerd (2015) the Welsh Government will be encouraged to continue to build and improve the Foundation Phase. It would also encourage all schools and supported non-maintained settings to put the Foundation Phase pedagogies and curricula into practise more fully.
Wizerd (2005) states that one of the key challenges raised by stakeholders and practitioners/managers in schools and supported non-maintained settings was funding for the creation of outdoor space and retrofitting existing facilities. Building constraints and a lack of financing for resources were frequently mentioned as reasons why the Foundation Phase could not be fully realised. The review also anticipates that real capital development expenditures will surpass the funding available for this (Wizerd, 2005)
Estyn, (2020) states that most settings have good financial management and are growing more resourceful in their funding methods, such as applying for grants and organising activities with parents and the local community. Most settings on school grounds make effective use of the resources available to boost the children's learning, such as participating in combined physical development programmes with school students and cultivating vegetables and flowers in the school garden. Practitioners attend beneficial training and leaders purchase helpful tools to promote children's learning and wellness when settings use the Early Years Pupil Development Grant (EYPDG) efficiently. A few settings, for example, received training on how to identify and treat children with early speech and language impairments. However, in settings where leaders do not use the EYPDG as efficiently as they could, the cash is not always used to address the needs of children who require more help. A few local governments have kept the Early Years Development Grant to pay training and resources for their settings, but they do not always target it well enough to meet the needs of specific settings, including practitioners' professional and training needs (Estyn, 2020) 
The curriculum could be implemented better by creating funds, and train formal, instructionally focused teacher leadership roles with the time and power to provide curriculum implementation support at the school level. (NIET, 2020)
Develop protocols to help professional learning teams support and standardise their work. (Akiba, M., & Liang, G. 2016).
Observe and assess classroom behaviour and student work to find areas where the curriculum might be improved. (Akiba, M., & Liang, G. 2016).
However, many administrators lack the necessary skills to conduct curriculum coaching, and district procedures for continued professional growth are frequently isolated from curriculum training. These implementation difficulties contribute to a lack of impact on classroom instruction and student results (NIET, 2020).
What is play? And what does play based learning do for children? (Chazan (2002: 198).  As stated by Wonder school (2017) Early childhood education that is centred on child-led and open-ended play is known as play-based learning. You're right if you imagine pre-schoolers finger painting or "playing house. "Play is a self-directed, pleasurable activity with no predetermined outcome. (Wonder school, 2017) This type of activity, believe it or not, lays the groundwork for a child to become a curious and enthusiastic learner later in life. Play-based learning aids in the development of social skills, learning motivation, and even language and numeracy skills in children. Play involves taking initiative, paying attention, and being curious about the world. Children are naturally wired to do the very thing that will help them learn and grow. According to the NAEYC (2021) “The impulse to play comes from a natural desire to understand the world.” 
Piaget (1962) theory of play was based on his observations of children playing and experiments. He recognised the differences between physical and symbolic play, and he believed that play provided a more relaxed environment in which learning could occur more easily. However, he stressed that play was not the same as learning, because cognitive development required both assimilation and adaptation, whereas play was only assimilation and not accommodation.
According to The Lego Foundation (2018) One of the most significant methods for young children to acquire critical knowledge and abilities is through play. As a result, good pre-primary programmes include play opportunities and environments that stimulate exploration, play, and hands-on learning. The following section of this short defines play and play-based learning, as well as instances of how children learn via play.
Vygotsky sited in You are Mom (2019) believes that social engagement is the only way for children to develop correctly. Play is an important part of human development. Children's ability to learn on their own varies from their ability to learn through interaction. This has to do with problem-solving, event interpretation, and symbol learning, among other things.
(You are Mom, 2019) Vygotsky believed that "play" was a crucial factor in brain development. No one has ever placed such a high value on play as a means of growth. He felt that through play, children's abilities might be honed. Cherry (2021) also states that the fundamental benefit of play is that it allows children to put their abilities into practise unconsciously. Furthermore, because they do it for fun and with minimal work, they will do it more frequently and with greater dedication.
Ministry of Education (2019) states that learning through play can assist schools in realising The New Zealand Curriculum's aim of developing self-assured, connected, actively involved, lifelong learners. Play-based learning can build all the values and core competencies in The New Zealand Curriculum. A variety of learning areas can be investigated, with links drawn between them as well as to home activities and the larger world. (Ministry of Education, 2019).
Learning through play also allows teachers to include Te Whriki curriculum into early childhood education. Te Whriki's ideas and strands should be familiar to new entry instructors, who should build on the foundations that have already been created. (Ministry of Education, 2019).
However early childhood education in China from a Chinese perspective. According to Chua (2011), play has no place in the learning process, and learning through play is still frowned upon by Chinese parents. In their children's education, most Chinese parents consider that academic performance is far more essential than play.

Section 2
Assessment foundation (no date) states that the Foundation Phase Profile was created with the unique setting of the Foundation Phase in Wales in mind. Because children between the ages of three and seven learn via guided and controlled play and discovery, the Profile's creators sought to make child development a priority. As a result, creating an evaluation system that supports children's learning while also accurately describing and measuring their development was a big undertaking (Assessment foundation, no date).
(Welsh Assembly Government, 2011) The Foundation Phase child development assessment profile's main goal is to examine children within six weeks of their Foundation Phase admission to offer a "baseline" assessment. The assessment will consist of a description of the entire child utilizing the Profile's six Developmental Areas. Practitioners should use the Foundation Phase child development assessment profile record form to keep track of their observations, as well as the guidance materials that identify and illustrate the behaviours to be observed and assessed. Most children's profiles at the time of admittance to the Foundation Phase will be created around the age of three. Some children may not enter the Foundation Phase (and hence be assessed) until they reach compulsory school age, which is the term after their fifth birthday (Welsh Assembly Government, 2011).
The primary goal of assessment is to offer information that may be used to guide decisions about how to best advance students' learning, and it should be used in the best interests of all students to alter their learning strategies to meet their unique needs. As part of a fundamental review of the accountability system, the Welsh Government is working with the profession, all stakeholders, and partners, and it is critical that distorting effects caused by external performance and reporting requirements are avoided when moving to an environment where key decisions are made at the local level (ERW, 2018). 
According to Sainsbury (no date) in some ways, it is unmistakable that baseline assessment is beneficial. At the outset of their reception year, the four and five-year-old children are diverse in every way. They bring a diverse set of experiences, capacities, and skills, all honed throughout the course of their first few years of education.
However, BBC News (2011) states in the process of generating the foundation phase assessment profile, there is a lack of clarity and transparency, which has a negative impact on children's learning and welfare. "There is no uniformity across the foundation phase," it alleges, and the ties to outcomes are either false or fragile, and do not promote the standards agenda." BBC News (2011) also states that it diverts teachers' attention away from supporting students during those vital early years of school, when they needed emotional support as they adjust to full-time education. 
Merrick (no date) also believes that the issue is that the government has set up the baseline assessment criteria in such a way that even the best-designed evaluations make sacrifices in terms of excellent early childhood practice. The time spent administering the from outside baseline initiatives will, if anything, obstruct time spent by teachers getting to know a new class of youngsters. Giving externally set assessments to each child in a class of 30 might easily take a whole week of a teacher's time, time that could be better spent assisting children in settling in and reading about each child's strengths and interests (Merrick, no date)
According to Welsh Government (2017) In the Foundation Phase, assessments play an important part in daily practice. The major goals of assessing children are to figure out where they are on the learning continuum so that they can advance, as well as to spot any problems or special abilities. Practitioners can obtain evidence during children have been taught skills, as well as over time, by observing and listening. This allows teachers to measure how far the children have progressed and whether they require additional opportunities to reinforce their knowledge (Welsh Government, 2017).
(Donaldson, 2015) The Welsh Government has admitted that its assessment framework has flaws and that assessment for learning approaches are not effectively understood or implemented. If the achievements of children and young people in Wales are to improve, the educational improvement plan recognizes the need to provide the high-quality feedback that comes from good formative assessment – assessment for the purpose of informing the next steps in teaching and learning by identifying whether children and young people are progressing as intended (Donaldson, 2015).
Formative and summative evaluation are two types of school assessments that overlap and complement each other. While the common purpose is to determine each student's growth, strengths, and shortcomings, each assessment method provides instructors with various insights and actions. Understanding what each approach adds to the ultimate goals — enhancing school learning and achievement and individual pupils' learning — and maximizing the effectiveness of each is crucial to holistic assessment practice.
Formative assessment can be done informally in class without any corresponding module grades or grading. Formative assessment can also be included more officially in a course. This could be a pass/fail element with no bearing on the overall grade, or an assessment with module marks attached. Quality feedback is the most important aspect of formative assessment (The University of Sheffield, 2021)
Formative assessment can be used as a warm-up for a summative evaluation. This will familiarize students with the assessment type while also providing formative input for their final examination. Formative assessment can also be used to encourage pupils to focus on their own progress. This is a broad approach to evaluation, particularly when the method of evaluation is new. It may assist students in reducing their anxiety and improving their assessment fluency (The University of Sheffield, 2021).
Summative evaluation compares student cognitive development and academic accomplishment against a universal norm or school benchmark at the end of a term, year, or semester. Summative assessments are more visible since they have a high point value, are conducted under controlled conditions, and have a high point value. 
However ResourcEd (nodate) states that every type of assessment has its own set of restrictions. Any one-time evaluation (summative or formative) can only provide a snapshot of a student's achievement. This may make it difficult for teachers to draw conclusive results regarding overall advantages and disadvantages.
Some educators argue that formative assessment might cut into lesson time by requiring students to rush through learning to complete assessments and evaluations. Unlike summative evaluation, which occurs at the end of a segment and is organized and prepared for, formative assessment requires educators to spend time away from their current teaching schedule, even if the results are unimportant to the school's overall goals (ResoucEd, nodate)
A standardized test is any type of test that requires all test takers to answer the same questions in the same way, or a selection of questions from a common bank of questions and is scored in a "standard" or consistent manner, allowing students or groups of students to compare their relative performance. While several sorts of tests and assessments can be "standardized," the term is most associated with large-scale examinations given to large groups of students, such as a multiple-choice test given to all eighth-grade public-school students in each state (The Glossary of Education Reform, 2015).
Standardized tests can be used in a variety of ways in the classroom. They can be used to assess a young child's preschool readiness, educate individuals who require special education or specific academic help, position students in different curriculums or course levels, or issue diplomas and other educational certifications, for example (The Glossary of Education, 2013).
PISA is a worldwide survey started by the OECD in 1997, initially administered in 2000, and presently covering more than 80 nations. The PISA survey compares 15-year-olds' proficiency in reading, mathematics, and science every three years. Each cycle also delves into a different "innovative domain," such as Collaborative Problem Solving (PISA 2015) and Global Competence (PISA 2018). Since its start, the findings have influenced education policy conversations at the national and international levels (OECA, no date).
While PISA is developed to give results at the national scale, the PISA-based Assessment for Schools is aimed to deliver results at the school level for education reform and benchmarking. Because both tests employ the same framework, the findings are similar, allowing individual schools to compare their performance to that of other countries' educational systems (OECD, no date).
The Welsh Government is now conducting a consultation on proposals for improving teacher assessments, which should help to improve the reliability of teacher evaluation in Wales (Donaldson, 2015)
Assessment aids in determining whether a child or young person requires further support and, if so, what type of care should be provided. Children's needs should be evaluated informally and formally as part of childcare and school staff's daily work with a child. It should include obtaining proof of development and providing comments on their strengths as well as areas in which they need to improve. All persons who know the child well should participate in the assessment, which should consider all elements of the child's well-being. In all circumstances, the National Practice Model must be used (East Lothian Council, 2021).
When a child's needs are more complex, a specialist assessment is typically required. Any individual or agency who may be required to give assistance will be asked to complete an assessment. Parents/caregivers and children over the age of 12 will always provide their permission for information to be shared by educators and other agencies (Scottish Government, 2016).
Welsh Assembly Government (2011) also states that any additional resource that is often utilized to support children with additional learning needs should be employed in the process of the Profile assessments. The assessment's informal, informal, and spontaneous nature must be preserved. Whatever the task, practitioners should help to encourage the child's development, stimulate involvement, and reinforce a positive sense of accomplishment.
The proposed measures do not address how formative assessment will be used in a fair and equitable manner to ensure that children and teenagers with various protected characteristics, such as those who use British Sign Language and those who live in socioeconomically deprived areas, are assessed fairly. (Prey et al, 2019) As a result, we recommend that assessment proposals be modified to consider schools' obligations under the Equality Act 2010 to make reasonable modifications so that children with varying needs are strongly supported to participate and interact in an inclusive environment, avoiding separation or exclusion from aspects of education. (Prey et al, 2019) Assessment recommendations must, for example, remove barriers to children with SEN/ALN enjoying a good education. also emphasize the importance of qualifications linked to the new Welsh curriculum being recognized across the UK, not just in Wales, to avoid disadvantage as young people educated in Wales under the new curriculum enter adulthood and seek employment or higher education opportunities outside of Wales (Prey et al, 2019).
Culture assessments is defined as a tinkering process that aids organizations in distinguishing between ideal and real culture (Indeed, 2021).
Analysing an organization's expectations, experiences, philosophy, and values that govern member conduct are all part of the culture assessment process. Attitudes, ideas, and written and unwritten regulations that have been in place for a long time make up a workplace's culture (Indeed, 2021).
The Welsh Government is essential to upholding that future assessment arrangements prioritize teaching and learning support and improvement. As the guidance of Successful Futures are put in place over the next few decades, there will be a renewed focus on Assessment for Learning as a healthy and hugely important feature of teaching and learning process, as well as a shift away from collecting data on children and young people's performance on a school-by-school basis for monitoring progress (ERW, 2018).
Assessment in the curriculum should be based on the goals outlined in each progression step's accomplishment outcomes for each area of experience and learning. Learning and teaching should be planned using progression stages as a reference point, and planning should recognize that learners' journeys can take a variety of paths, with the progression steps providing a common route map. Welsh Assembly Government (2011)
Section 3
What Challenges children face when going to a Welsh speaking school coming from an English-speaking family?
According to Robert (2021) the history of the Welsh language is complicated; many people are familiar with the 'Welsh Not,' which was used in schools in the 18th, 19th, and 20th centuries to shame and punish pupils who spoke Welsh under the Church of England's guidance (Robert, 2021).
The Education Act of 1944 permitted Local Education Authorities in Wales to contemplate opening Welsh-medium schools, and the first Welsh-medium primary school opened in Llanelli in 1947 because of parental lobbying (Williams, 2003). Welsh medium schools initially catered to students who spoke Welsh as their first language, but by the 1960s, 1970s, and 1980s, the number of non-Welsh-speaking parents selecting immersion education (that is, Welsh-medium) for their children had risen dramatically. As can be seen from the numbers below, demand is continuing to rise (William, 2003)
Even though 97 percent of our students come from English-speaking families. According to Welsh Government estimates, 23.5 percent of residents in Swansea - around one in four - speak Welsh fluently (Robert, 2021)
Teaching your child Welsh beyond the basic 'bore da' and 'diolch yn fawr' can seem difficult with 76.5 percent of Swansea parents unable to speak the language. As a result, some students are enrolling in Welsh schools. (Robert, 2021)
The evaluation of our Welsh-medium School Strategy revealed some of the difficulties in ensuring that learners, particularly those who acquire Welsh wholly or primarily through education, develop and use their abilities in a variety of settings outside of the 56 classrooms (Welsh Government, 2016).
Young Welsh speakers were more likely to have learned Welsh at school than anywhere else and to always speak Welsh at school rather than with their friends or at home. (Welsh Government and Welsh Language Commissioner, 2015) As a result, a strategy should be developed for children and young people that not only allows them to use or practice Welsh but also installs in them favourable attitudes about the language, which leads to active use. This can pay off overall by allowing children to understand that the language is more than just something they learn in school and that it has a rich social and cultural world attached to it (Welsh Government, 2015).
The way we live our lives has been revolutionized by digital technology, and it will continue to do so in the future during the life of this plan. While we cannot predict how technology will evolve in the future, we can be certain that the way we connect with one another will alter. Minority languages face both obstacles and opportunities because of this. (Welsh Government, (2016b).
It is also critical to engage in technology advancements to ensure that the Welsh language can be used in as many circumstances as possible, both through speech and keyboard. In the future, we should focus on large-scale language technology infrastructure investments, such as Welsh language speech-to-text technologies and machine translation capabilities (Welsh Government, 2016b).
The age-old criticism that children from non-Welsh-speaking families cannot achieve their full potential in Welsh-medium schooling has resurfaced. Children who are taught in Welsh but do not speak Welsh at home are less likely to overachieve by the end of primary school (i.e. achieving a 'Level 5' or higher in the core subjects of English, Welsh First Language, Mathematics, and Science), according to new statistics obtained by the BBC under the Freedom of Information Act.
Despite this, statistics show that most students from non-Welsh speaking homes (over 90%) achieve the projected 'Level 4' outcome in all core subjects by the end of KS2, with comparable results for children from Welsh speaking homes and children in English medium schools (IWA, 2014) 
The overwhelming support for the continuance of Welsh medium education among non-Welsh speaking parents/carers, many have reasonable qualms and worries about their child(ren) being educated in a language they do not understand. Concerns about their ability to help their child with homework, the level of immersion in the Welsh language, and the extent to which learning in Welsh might impede their general academic growth as well as their English language skills and development, to mention a few (Rhag, 2021).
The body of evidence supporting bilingual education is extensive, and this may go a long way toward assuaging many concerns that parents and caregivers may have. Furthermore, the Welsh Government has laws in place to encourage the use of Welsh language services, and there are a small but growing number of organizations tasked with raising awareness of the Welsh language as a tool (Mentrau Iaith, 2021).
Giving a child more language options does not 'force' anything on them. Because, when they grow older, they will have the freedom to utilize their Welsh or not. You may also call it 'forced' if a bilingual education is provided but the parent chooses to limit the child's education to one language. Because the youngster is too young to understand why they are being refused the linguistic option of "buy one, get one free."
Let us put aside the arguments for why there is no cause to object to your child being taught in Welsh and focus on the advantages (NationCymru, 2021).
Children have the option of learning as many languages as they like. There are no significant disadvantages unless you believe Homer Simpson's assertion that learning a new language "pushes something old out of my head." (NationCymru, 2021).
So yet, no one has been able to show that bilingualism is a disadvantage in a scientific way. The classic 19th-century idea that studying two languages causes youngsters to become confused has been disproven (NationCymru, 2021).
However, for some reason, we regard a parent's refusal to have their child learn Welsh, a skill with demonstrated benefits and no known negatives, as a reasonable gripe (Netmums, 2021).
To be fair to individuals who do express this viewpoint, they are frequently aided and abetted by irresponsible politicians seeking to exploit it as a political football (Netmums, 2021)
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