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Element One - The evaluation of two reflective models
Throughout my research period for this element came across a large range of different reflective models and cycles that could have been chosen for my evaluation. The two models of reflective practice I will be evaluating are Gibb’s (1988) and Schon (1983). Gibb’s .(1998) suggests thinking of reflection in a cyclical manner ensures progression and purposeful change, after an experience. Whilst Schon (1983) method encourages reflective practice both during an activity as well as after the event.
There are many benefits to both the above models. Firstly, according to Meierdirk (2017) Schon’s model relies on the practitioner having prior knowledge within their role to subconsciously reflect whilst ‘knowing in action’, an example of this would be being able to ride a bike. Once learnt, this behaviour come naturally due to previous experience of doing the activity, so there would be no need to reflect each time you sit on a bike. However, according to Newman (1999), this is a disadvantage of Schon’s model, especially within an early years setting. For a practitioner to be able to subconsciously reflect as suggested by Schon, they must be confident in their environment, previous experiences and knowledge. This model would not be able to be used by new practitioners. 
According to Bishop and Blake (2007) Gibb’s model is more structured and easier to follow for those new to reflection, however without prior knowledge of critical thinking skills a practitioner may struggle to ask probing questions without the support of a mentor or coach. The Nursing Times (2015) would agree Bishop and Blake (2007) stating even though Gibb’s (1988) model is popular within a number of occupations, within nursing it is not always easy to recall the six steps whilst in practice, and would prefer something more simplified. Additionally, Nursing Times (2015) suggests Gibb’s (1988) cycle as a reactive and not a proactive approach, and often working within a medical profession being able to ‘reflect on action’ as stated by Schon means more of a proactive approach being able to change the immediate outcome of a situation. However, Aram, Baxter and Nutkevitch (2009) would emphasise the dangers of ‘reflecting in action’ without prior knowledge, as having to experiment, without knowing the outcome. According to Mezirow (1981) cited in Bolton and Delderfiel (2018) reflective thinking is a complex and fascinating skill and should be experienced in depth for a practitioner to develop professionally, this goes against Schon’s model. Mezirow goes on to state that thinking rationally as you would when ‘reflecting in action’ would be acceptable.  
The University of Edinburgh (2019) suggests the use of Gibb’s model of reflection for situations that will be repeated. Within an early years setting this could be used when working in a specific area of the class room, or when learning a specific topic. The University of Edinburgh states practitioners learn using Gibb’s model by repetition of tasks. The University of Cambridge (2020) agrees with the need for repetition, however, they discuss the importance of Gibb’s model looking into the emotions and feelings of those involved in a situation, giving a balanced judgement of experiences. Within a school setting, maintaining positive relationships with colleagues, children and their families is key in the child’s development, this is agreed by McGrath (2010) and Smidt (2015).
To conclude, Gibbs (1988) model and Schon’s (1983) model are very different. However, research has shown that depending on the practitioner’s prior knowledge and experience either of these models could be used within an early learn setting. Gibb’s model is more detailed, offering someone new to reflection a complete cycle for reflection. Whereas Schon’s is has a more open ended approach, however, can have a similar impact on a practitioners professional development.










Element Two – Briefing PaperThe History of Reflective Practice
The first theorist to discuss learning by reflection was Dewey and this has led to how reflective practice is used in a number of different organisations today, specifically education, social work, medicine, nursing and management and leadership (Willower, 1994 and Dallos and Steadman, 2009). Dewey believed that to reflect or recall on an event was not enough and insisted that experiences were questioned and broken-down directing practitioners on an personal active learning journey, changing the way they think (Popova, 2020). Further reading on John Dewey can be found in his 1910 book How We Think. According to Smith (1999) Schon is also known for his theory on reflective practise, his theory follows on from Dewey, however, Schon believed reflection did not only have to take place once an activity had finished but could also be reflected upon during the activity. This is known as reflection in and reflection on. To reflect in is to question what you may be doing at that time and change things if necessary, however to reflect on, Is to look back at an activity and think about what changes could have been made and to incorporate these the next time you were to undertake the same task (Schon, 1983).   
The Institute of Academic Development (no date) states people are continually reflecting on day to day experiences, an example of this would be; what direction to take when travelling, however, there is a difference when reflecting on our practice, as our reflection must have a purpose and a want for personal improvement and development. According to University of Cambridge (2020) reflective practice is having the ability to think and analyse experiences and being able to learn from them to help with future choices. Welch (2019) would agree insisting reflective practise lays the foundations for a person’s professional development. 

		
		


The Importance of Using Reflective Practice
According to Bleach (2014) practitioners that work reflectively no only as individuals, but as teams and departments increase their knowledge of their not only themselves, but of their teaching and that of others around them, this having an impact not only on their professional development but also on the learning experience children are receiving. McGrath (2010) and Meggit (2015) would agree insisting internal reflection of your practice is what is required to develop profession, stating that we need to not only reflect on negative experiences, but also positive ones, contributing to your personal growth as a professional. Often supervisors and colleagues within your setting may ask you to reflect or observe their lesson and vice versa, following a particular model in a way of future planning and developing their own teaching methods (Mainstone-Cotton, 2019)  Moyles (2007) states reflective practice has enhanced educational pedagogies and is much needed in early years practice. There have been a number works released to encourage the use of reflective practice within the early year and these also emphasise the impact professional development has, not only on the individual, but also the children and their families (Sure Start, 2005, Sylva et al, 2004, and Blatchford et al, 2000).
Further reading on these can be found at the following links: https://dera.ioe.ac.uk/7593/7/pns_fs120105keep_Redacted.pdf
https://moodle.uwtsd.ac.uk/pluginfile.php/329929/mod_resource/content/1/EPPE.pdf 
https://moodle.uwtsd.ac.uk/pluginfile.php/329928/mod_resource/content/1/REPEY.pdf. 
				



What is a Reflective Model?
			      
				





 
According to Nursing Times (2015) reflection when in practise is paramount to a nurse’s development and they insist on using a reflective model to do so. By using a model, practitioners are encouraged to focus on specific stages and areas of an experience and not just retell the whole situation. There are a number of reflective models and to the left there are two different examples of these. The top by Gibbs and the bottom by Kolb. Looking at these two models there are similarities, however Gibbs’ Reflective Cycle has more stages and looks at feelings. Zembylas (2014) advises how reflective practice can be seen as a formal and sterile tool for progression and insists that practitioners, especially within education can be represented as teachers looking for problems to solve, no matter how this may impact the feelings of those around them. Knight (2013) would agree insisting the ability to listen well and take on board people’s feelings whilst reflecting on activities is key in order to development that experience next time.
Bernstein (2013) suggests familiarising yourself and colleagues with a reflective model so you all follow a similar process of stages during observations in order to purposefully develop professionally.
How can you become a reflective practitioner?
According to Johns (2013) and The University of Edinburgh (2019) you need to be mindful of yourself and your decision making, in order to be able to purposefully reflect on your experiences. Without self-awareness, you will find it difficult to reflect of situations.
As previously stated within this briefing paper Dallos and Steadman (2009) discuss Schon (1983) and the importance of being able to see through chaos that may be happening within an activity and have the ability to step back and look at the bigger picture. Palaiologou (2013) would agree, using the example of a child not wanting to partake in a writing task. Whilst ‘reflecting in action’ the child was not completing the aims and objectives of the activity that had been set, however when ‘reflecting on action’ the practitioner could observe the child’s other behaviours, and could see a lack of confidence and self-esteem in the child was having a negative effect on the child’s ability to enjoy learning. 
Having the ability to successfully reflect on your practice in order to develop as a professional is key as stated within the Donaldson (2015) Successful Futures Report. If practitioners do not develop with the changes in the world our children will not become the ‘capable, ambitious learners’ set out in the Welsh Government (2019) Preparing for a new Curriculum.
Key Points to help with self-reflection!
· being self-aware
· knowing your key skills and values
· ask yourself open, critical questions
· the ability to recognise your strengths and weaknesses
· the ability to recognise the effect you have on other people
· being non-judgmental
· the ability to accept critique from other practitioners (Meggitt, 2015).
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(Source 2: Kolb Experiential Leanring Cycle, 2020)
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(Source 1: Gibbs Reflective Cycle, 1988)

[bookmark: cysill]Element Three - Reflective log
	[bookmark: _Hlk42984995]Brief description of the activity (no more than 50 words)

	[bookmark: _Hlk42972275][bookmark: _Hlk42976568][bookmark: _Hlk42979743]I will be working with reception class children aged 5. We have been reading The Dinosaur that Pooped and the activity is to make dinosaur poo/dough from scratch.  The class teacher has split the children into ability-based groups of six children. The children will follow simple instructions to make play dough. This will include measuring a range of ingredients.


	Aim/Objective of the activity

	The main aim of the activity is for the children to make play dough. The activity will help the children develop in a range of areas. The children will follow a basic recipe so their reading and literacy skills will be developed. The use of describing words from the book. Next their numeracy skills will be developed as the children will be required to use basic measuring skills dependant on their ability, I will either use cups to measure the ingredients or a scale. A rich, hands on task allows children the opportunities for teamwork, discussion, sharing, and problem-solving. 
Sensory play through play will allow children to have fun whilst learning.


	Your role

	Within the activity I will lead the group of six children. Firstly, I will start with a re-cap of the book we have been reading. I will begin a discussion about the need to make dinosaur poo, using safe ingredients in school so the children could then use it in the role play section, or to re-tell the story. I will ask probing, open ended question to encourage the children to engage with each other and discuss ideas. Within the art area I will then show the children the recipe card and ask them if they know what it is; this will then encourage the children to learn about different text types. Together I will support the children in, reading the recipe discussing the importance of following instructions in the correct order. I will then introduce the children to the ingredients and explain they we are going to make the dinosaur poo using these. I will also show the children the range of measuring equipment we could use and ask for their opinions. 
I will work through the instruction step by step, discussing any problems the children may face. Throughout the process I will be required to make observation notes of each of the children and take any photos or videos as we go.


	Positive aspects – why?  How could these be developed further?

	The children were engaged throughout the activity, and whilst working in a small group they had small discussions between themselves about weight and measuring. They used a range of vocabulary to describe the textures throughout the process. I believe if there was an additional adult supporting, there could have been more probing questions asked to the children, resulting in further observations being noted.
All children took part in the activity, asking their peers for support where required. Again with that extra adult, videos could have been taken of these chats and could be used as oral evidence for the children.
I feel I organised the activity well, ensuring enough equipment and resources for each child, by doing this no child was left waiting and loosing interest in the task.

	Challenging aspects – why?  Link to your own practice.

	One of the challenges I faced was having mixed ability groups. I feel that the higher ability children took a lead in answering questions confidently, and the quieter, less confident children were able to hide in the back ground.
Another challenge I faced was by being the only adult and having to constantly supervise the activity, I was missing out when other children talking and discussing the activity, these could have been important observation notes missed, especially the quieter children that don’t like to speak to the whole group.   


	What knowledge did you demonstrate?

	During the group activity I demonstrated a clear knowledge of the class reading book and understood of the aims and objectives of the activity. This was down to clear planning and organisation of the activity and the required resources. Throughout the activity I communicated well with the children, by being enthusiastic about the task, ensuring their engagement. I have a very good relationship with each child in my class and have gained their trust, so when trying new things, the children trust me. I have a good knowledge of the Welsh Government (2015) Foundation Phase Framework as I have worked in a number of classes in the infant department, so would say I have a good numeracy and literacy skills for the reception class. Having worked in my setting a number of years we make play dough regularly as it is a resource used daily, so having prior knowledge of this helped in the activity as I could see the children were following the instructions correctly and I could see that by the consistency of the dough.


	What skills did you demonstrate?

	During the activity I demonstrated a range of skills I have developed during my time working with children. 
I demonstrated communication skills throughout the activity whilst working with the children. Using different vocabulary depending on the child’s level and understanding.
My leadership skills whilst leading the group in this activity, reinforcing the teacher’s authority and class plan.
Teamwork is a skill required when working as a teaching assistant, as you need to follow instructions given to you by the teacher, with everyone aiming for the children’s development as a key factor.
The ability to multitask; so, whilst reading the story, I still need to monitor and observe the lesson and the transition from one task to another.
This activity I planned with my teacher as I am creative and believe in the hands-on approach to children learning. A creative, fun approach helps with the child’s engagement in an activity such as numeracy and measuring.


	Which values did you demonstrate?

	When planning this activity, I listened to the ‘Pupil Voice’ we use within our class. During these sessions the children discuss what they would like to learn about our topic, which happened to be dinosaurs. One of their suggestions was measuring dinosaur poop, so that is how I came up with the activity. Not only did I respect the children’s choice on the activity, but during the activity some children wanted to make different shape and coloured poop, and that was fine, as the aim of the activity had been reached.
I believe the activity was one that included every child within our class, from the most able to a few children that have with additional learning needs. Not only did I have to show patience and empathy to the children with ALN, but so did the other children in their group.


	What could be done differently in future?  Why?

	On reflection, if I was to do this activity again there are a number of changes I would make. I would begin with reading the story to the children on the carpet in a small group. I went straight to the art area where the ingredients and resources were all set up ready to go. Immediately on entering the area the children got excited and distracted by the items set on the table. So, some time was taking up getting them to focus on the story. 
I feel I would require another member of staff with me, as the activity is so hands on with the measuring of ingredients, by having a second staff member one could ensure the taking of videos, photographs and note taking for evidence and observation.
The final change I would make would be to group the children differently. I feel having mixed abilities groups can have its positives, as children often learn lots from their peers. However, in this case the higher ability children took over, wanting to read the instructions and take control of the ingredients.
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Element Four - Personal Development Plan
	Area for further development
	Why?
	How?
	Who/Where?
	When?

	[bookmark: _Hlk42957383]To apply myself to my university work in order to achieve the best result possible
	By achieving the best results possible, will lead to a wider range of future opportunities. Whether I wish to continue with my studies, possibly going on to study and complete a master’s or look into a change in career with
in the childcare sector.
	I need to ensure I plan my time effectively, giving myself the ability to read a wider range of resources to increase my knowledge of early years practise, enabling myself to use these confidently in my work.
	I, myself will need to ensure I plan my time effectively, with the support of my husband and family. I need to communicate with lectures if required to point me in the right direction and offer feedback on submitted work, enabling an understanding of where more marks could of be obtained.
	By the completion of my course July 2021.

	Complete my Pacey Registration
	In order to become a qualified childminder, I need to complete an online childminding course through Pacey Cymru.
	I need to complete two online modules – Unit 326 Introduction to home-based childcare (IHC), and Unit 327 Preparing for childminder practice (PCP). Submitting these to my assessor for marking.
	I will need to complete these modules at home as there are currently no face to face lessons due to the Covid pandemic. If required I will contact my Pacey mentor and assessor Karen Llewellyn, for any support of guidance I require.
	By October 2020 (there is a 6month deadline from application.

	Essential Paediatric First Aid Training
	This is a mandatory requirement for all childcare providers and is needed before Pacey finalise my registration.
	I plan on completing my First Aid Training through Tigerlily Training, as they meet all EYFS requirements. The 12hour course combines one day of tutor-led training with six hours interactive e-learning.
	Currently due to the Corona pandemic all face to face first aid training has been put on hold as recommended by the Health and Safety Executive. However, refresher courses have been made available. This is something I will be looking into as I have completed my St John’s First Aid course through my current employer, but I am not sure this was in enough depth. Once these courses become available face to face again, I will be attending once as soon as possible.
	By October 2020.

	Safeguarding Certificate

	I feel this is a course I will need to complete to ensure I understand my role and responsibilities in regards safeguarding, protection and welfare of children within my care. 
	I have completed a brief safeguarding course via Swansea Council through my current workplace. There are more in depth course endorsed by CACHE that I wish to complete, covering advice on how to recognise, respond and refer any concerns I may have for a child in my care.
	I am registered as a member of Pacey Cymru, as this is where I am completing my childminding qualification. 
They have a Safeguarding Children course is available online which in endorsed by CACHE.
	By the end of August 2020.

	Food Safety and Hygiene – Level two refresher. 
	For me to get my business signed off by Pacey I will need to complete my level two in Food Safety and Hygiene. This is course allows me to be able to prepare and provide food to children in my care.  
	As I have previously completed this course for my workplace I will need to check the date and then complete a refresher course to ensure my qualification in up to date and the course covers any changes in Health and Safety legislation, laws and national frameworks.
	I am registered as a member of Pacey Cymru, as this is where I am completing my childminding qualification. They offer the Level two course via there website. This is a two hour online course and you receive a certificate once completed. 
	By the end of August 2020

	Business Start Up Course
	As I have never previously been self-employed, there are lots of new skills I need to learn in regards, insurances, finances, V.A.T, bookkeeping.
	I plan on attending a Business Start Up course, which covers the skills I will need in order to run my own successful business.
	The Business Centre, in Llansamlet Swansea, holds these courses regularly. Due to the current corona pandemic they are not doing face to face courses but on speaking to the company these courses are available online.
	By October 2020

	Possible expansion into a day nursery
	If my childminding business was to take off well and there was a need for more childcare in my area, I would like to look at expanding my business and getting a premise.
	I would speak to the council and find out the need for childcare. Visit local day nurseries and see how they are run and the types of premises they own/lease.
	The Swansea Family Centre would be my point of call for finding out the need for childcare and advice or guidance. I know two local nursery owners that run, Noah’s Ark and Busy Bee’s. Visiting these I could get an idea of any extra qualifications and courses I may need to complete before writing my business plan.
	By the end of 2023.
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