1706756

 If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English medium sector?
“An overview of the assessment of language proficiency in a sample of bilingual jurisdiction” by Hopwood et al, on behalf of Yr Arthrofa (University of Wales Trinity St David) for Qualifications Wales (March 2018), looks at trends identified when teaching languages.  The report makes references to how bilingualism is taught across Europe and highlights some similarities to the teaching of Welsh within Wales and identifies what appears to be working well within different regions, as well as how progress can be made in relation to Wales.  The focus of this essay will be the Basque Country.
The Basque country encompasses 7 regions, 4 in Spain and 3 in France.  Within these regions, pre-school is between the ages of 2 and 6.  School is then compulsory for those ages 6-16 and pupils have a choice to continue their education past this.    In terms of language, it has 3 structures in place
· A Model - pupils speak Spanish entirely with what is deemed as an unsatisfactory element of Basque taught. 
· B model - between 30% and 40% of the curriculum is taught in Basque
· D model – whole education is taught in Basque, but Spanish is still taught as a compulsory subject.  
In relation to Wales, A-model would relate to English medium schools, B model would relate to English medium schools with a large amount of Welsh being taught, and D model would relate to Welsh medium schools.  
As with The Basque country, there is an increase in parents choosing either the B or D model for their children.  Therefore, similarities can easily be made.  Despite this becoming a more popular avenue of education, alarmingly, according to their 2016/17 annual report, Estyn states that “Standards of Welsh continue to be an area for development in a third of English-medium primary schools and settings” (Estyn, 2018, pg39).  This is a concern and something that doesn’t seem to correlate with the Basque model as no limitations seem to be discussed in relation to this.
The report does state that the Basque country identifies the significance of intense language courses for teaches in order to deliver an acceptable standard of Basque to pupils.  These concerns have clearly been noted within Wales, as provisions have been put in place to strengthen the standard of Welsh among primary school teachers, in order to filter down a good standard of education.  
In the “Welsh in Education Action plan 2017-2021”, it states that the Welsh government intends to “Increase the number of primary teachers who can teach in Welsh from 2,900 to 3,900 by 2031 and 5,200 by 2050” (Welsh Government, 2017, pg6).  To do this, as stated in “Cymraeg 2050, a million Welsh speakers”, there needs to be an “expansion of the Sabbatical Scheme for Welsh Language Training and support through the regional consortia” (Welsh Government, 2017, pg17).  Such schemes, as within the Basque country, are essential so teachers can develop their skills in order to transfer them within the classroom.  Such schemes include entry level, foundation level and higher level depending on the teacher’s prior knowledge of the Welsh language.  Recently introduced is “Welsh in a Year”, with UWTSD being one of the piloting centres.  This innovative scheme intends to upskill those already in the profession and is fully funded by the Welsh Government.  Education minister Kirsty Williams stated, “This investment aligns with our proposals for new teaching standards in Wales which will provide opportunities for teachers to develop their skills throughout their career to meet the needs of the education system” (UWTSD press release, 2017). Further investment and development of such schemes is paramount to ensuring the successful teaching of Welsh in English medium schools.  Professor Graham Donaldson, tasked with reforming Education in Wales, suggested in Successful Futures, that Welsh-medium schools should function as hubs for the Welsh language, to nurture teachers in English-medium schools 
The report in question highlights the importance of teaching Basque using Content and Language Integrated Learning (CLIL). This method is a dual-focused education, seen as beneficial as it teaches the language as well as other subjects in the given language to further enrich the pupils understanding and fully immerse pupils.  This method has been identified as the future of education within Wales in relation to Professor Graham Donaldson’s “Successful Futures” (2015).  Within this report, Donaldson highlights the need for cross curricular learning in general, moving away from specific subjects and towards intertwined Areas of Learning and Experiences.  This is further developed by y Cwricwlwm Cymreig which provides cross curricular learning of several aspects of Welsh to give pupils a sense of belonging and make them informed citizens of Wales as mentioned by Donaldson.  Interestingly, Welsh does not have a stand-alone area, but is integrated within Languages, Literacy and Communication.  However, it is important to ensure that the basic understanding is in place before forcing cross curricular links and that areas taught in a Welsh dimension are ones that pupils have a basic understanding of in English, before confusing them.  A good base of Welsh surely must be in place in order to then look at teaching other areas in Welsh.  This could cause problems for ALN pupils and must be done sensitively, not make pupils feel inadequate in their own learning. “Carmarthenshire’s Welsh in Education Strategic plan” specifically highlights the issue and states that each ALN pupil will receive bilingual support.  The local authority will “ensure that every child and young person has the opportunity to fulfil their potential in a bilingual environment which respects and values all cultures and traditions” (CCC, 2017, pg17). 
The Basque Country does have an interesting perspective on learning a 3rd language.  They deem it as both important and achievable to not only focus on Basque and Spanish, but to introduce a 3rd language, in their case, English, from an early age.  There does not seem to be a significant focus on this throughout Primary education in Wales, with many schools not introducing an additional language effectively until secondary school.  Perhaps something can be learned from the Basque country in relation to this, but again there are limitations with needing specially educated staff.
With the Basque model, they freely admit that it is impossible to cover every single topic when learning a new language, instead highlighting the importance of equipping pupils with the skills needed to further their understanding and ability to communicate.  Communicative competence is deemed to be of high importance and in relation to 1 million welsh speakers by 2050, similarities can be drawn here as the Welsh Government aim to ensure pupils are equipped with lifelong skills to engage in Welsh and more importantly have the confidence to do so.
However, it is interesting to note that within the Basque country, it is only reading and writing that is tested in both Basque and the additional language of English.  Therefore, there surely needs to be a larger focus on reading and writing abilities, as opposed to ensuring people can merely converse in Welsh.  If this was to be implemented in Wales, it makes the 1 million speakers by 2050 an interesting idea as according to the Basque country it is not what determines someone’s abilities.  With a lot of focus on 1 million speakers, perhaps it would be beneficial to focus on peoples written and reading skills to show their competence of the Welsh language.  With the focus just being on speaking Welsh, perhaps other skills may be ignored, deemed of little importance.
In the Basque country, residents must gain an EGA (Basque competence certificate) in order to apply for certain jobs at a functionary level (Civil service for example). This would be extremely beneficial in Wales as it would ensure a continuum of learning of the Welsh language, highlighting the significance and importance of it, especially within the workplace.  This would ensure a certain level of competency in the language to help it thrive outside of an educational setting.  “The value attached to the Welsh language by children and young people, teachers, parents, carers and the public should be enhanced by strengthening the focus on its commercial value for the jobs market” (Donaldson, 2015, pg60)
Interestingly, Basque model focuses on the continuum of learning outside of the compulsory school setting, with official language schools for those age 16+ which appear to be popular.  Within Wales there are adult learning courses but perhaps a bigger push towards such schemes would benefit those needing Welsh for the workplace and perhaps more significantly, non-Welsh speaking parents.  It can only be advantageous for parents to gain a knowledge and understanding of a language to allow the continuation of learning within the home and not just seen as something that must be learnt in school as that may cause negative connotations to begin with as some pupils have a negative attitude to school. 
An interesting observation is a move towards ongoing formative assessments alongside learning within the Basque country, away from summative assessments.  With an array of Assessment for learning (AfL) strategies used already within Wales, this is something that can be implemented and extremely beneficial for pupils to determine if they are working well immediately as opposed to end of topic tests where it is too late to reflect on errors.  

Overall, there are many similarities between the Basque country and Wales in relation to the importance of teaching languages.  However, with Estyn highlighting the need to develop the standard of Welsh being taught, improvements need to be made.  In Wales, there are positives which cannot be compared to the Basque model.  From the age of 2, children can attend Cylch Meithrin, where pupils are immersed in a purely Welsh environment.  Within primary schools, positive steps are being made to develop the Welsh language. The introduction of Siarter Iaith Cymraeg aims to make Welsh enjoyable, not just within the foundation phase but KS2 also.  Visible targets are used within classrooms and the whole school works towards bronze, silver and gold awards.  Criw Cymreig is another initiative which uses pupils to create a strong sense of importance of Welsh within school and the wider community, ensuring the importance of Welsh is paramount given Donaldson wants to make sure pupils are informed citizens of Wales. 
There are certainly cost implications to ensure teachers themselves have a high standard of Welsh and funding the necessary sabbatical schemes. However, the Government seems to agree that this is worth the expense to ensure that teachers are providing a high level of education which can provide lifelong skills to pupils as well as future communities within Wales. 
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