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The core purpose of this assignment is to demonstrate how youth work practice can possibly enhance young people’s resilience. We will explore the concept of resilience and discuss why fostering resilience can be so important for young people’s development. We will also look at the topic of wellbeing, how it can be defined and what the implications could be when trying to measure wellbeing from subjective and objective perspectives. This assignment will also demonstrate how the author has incorporated wellbeing and resilience into their own practice of working with young people.   
To understand the concept of both resilience and wellbeing, it is necessary to discuss the relevance of understanding adolescence. 
Adolescence is an important developmental life stage that a person can experience throughout their life course. Prior to adolescence, from birth to approximately 3 years, children develop secure attachments and bonds with their primary caregivers (Bowlby, 1958). They learn first and foremost from what is experienced within their home environment. This could be a positive or negative influence on how the child develops over those first few years, and the result of these experiences are reflected throughout adolescence, in which we will also go on to explore. However, it can be said that adolescence is the most challenging stage of the human life course (Coleman, 2011, p.3), because of the biological, psychosocial, and cognitive changes associated to the developing adolescent brain. Adolescence is broadly described as a transitional period of development between childhood and adulthood, with the many psychological and academic studies focusing on the age of 11 to 25 years (Casey, Duhoux and Cohen, 2010). However, this is not to say that all young people may not experience the onset of adolescence, such as the on start of puberty as young as 10, as different factors can influence physical development. The brain goes through an array of changes from the start of the adolescent life stage and is called the adolescent brain. The brain is the main antagonist for how young people think as it is linked with the cognitive changes that happen (Byrnes 2001b; Johnson,1997, cited in Blackwell’s Handbook of Adolescence, 2003, Pp.223,224), which influence the thought processes and hormones of young people. (Blakemore Et. Al, 2007). 
Although adolescence is the time where young people move away from their families (Brown, 1990) and look to support from their peers, we need to be cautious that although there are many environmental, and social factors that can impact on how young people think, feel and act, biologically, it is the developing brain that is the culprit for many challenges young people face (Steinberg,2008). For example, if we reflect on a some of the challenges we have experienced in our adolescent years, we may recall on these at the time as big issues. However now, upon reflection these may or may not have been relatively small if seen from an adult perspective. For young people experiencing adolescence, we need to be mindful that although young people are no longer children, they do lack common sense and understanding which can result in young people experiencing mental health disorders such as anxiety and depression, and engaging in risky or violent, reckless behaviour. The reason for this is more complex such as synaptic pruning (Sakai, 2020) in the prefrontal cortex of the brain, and the limbic system area of the brain which is responsible for how we feel and our emotions. (Coleman, 2011, p.25).
It is crucial that Youth workers are equipped with an adequate amount of knowledge on adolescent development to get on the same wavelength as young people. Having adequate knowledge means youth workers can understand and relate to young people’s challenges they are experiencing, encouraging those important professional relationships to build and flourish on mutual understanding and respect (Sapin, 2013, Pp.60-61). Understanding cognitive and biological changes within the body and the brain ensure that youth workers are more aware of what young people are experiencing physically and mentally. They are able focus on ensuring that young people’s overall wellbeing is supported enough to be able to support young people to flourish in all areas of their lives.
According to the National youth strategy of Wales (2019, p.11), to be able to flourish or thrive we need to ensure that we feel happy. Happiness is not the same as wellbeing, although the elements of ‘life satisfaction’ and ‘personal satisfaction’ both constitute as happiness and achieving wellbeing. Before we go on to look more in depth at wellbeing it is important to distinguish the differences between both. Happiness can be defined as a current ‘state of mind’ or ‘euphoria’ at that time that makes us feel good. According to Happiness and Wellbeing. Org, (2022) happiness can be defined as a ‘positive emotional condition’. The author also believes that happiness is not constant. Happiness is a temporary state of feeling. On the contrary, understanding wellbeing is more complex. Wellbeing is more consistent with maintaining a positive state of mind that is influenced by personal and external factors in which we will now go on to look at. 
Western and Tomaszewski have defined wellbeing within their work as the follows: 

‘’Wellbeing, a concept that refers to people’s capacity to live healthy, creative, and happy lives’’…
                                                 (Western and Tomaszewski, 2016, p.1)

In addition to this, wellbeing could be used as a term to describe life satisfaction in which for example, we may be feeling happy and physically healthy, but unhappy within the environment we live in. Some theorists believe that ultimate wellbeing consists of happy mind, happy body, and good physical health (Ruggieri et.al, 2020). If a person feels they are thriving in two areas, for example, feeling happy and physically healthy, and feeling not quite satisfied because of for example, suffering with anxiety, then that could indicate that a person does not have complete wellbeing. Many will agree that wellbeing is not easy to measure. Happiness is not easy to measure, and health most definitely cannot easily be measured. There needs to be considerations to the approaches and methods we use to be able to affectively measure wellbeing and happiness. Firstly, it is important to be able to understand what the differences are between subjective and objective wellbeing, and by having a clearer understanding of the differences of both, we are possibly able to understand just how our own perspective can determine how we view, experience and measure wellbeing. 
The concept of wellbeing can be divided into two perspectives- subjective and objective wellbeing. Subjective wellbeing relates to the inner, moral psychological aspect of personal wellbeing (Alatartseva and Barysheva, 2015) therefore relating to how personally satisfied we feel with life, with Objective wellbeing relating to our external environment such as how comfortable and happy we feel living within society. Alatartseva and Barysheva (2015) also believe that both perspectives of wellbeing complement each other and consist of four concepts that can be seen to make up ‘complete wellbeing’. These relate to personal harmony and self-satisfaction with life, including what we feel is personally good for us, opportunity to develop ourselves and realise our self-worth and value, and how society creates an environment that compliments all three of the above to live comfortably. The authors argue that if one of these concepts is missing, then ‘full wellbeing’ cannot be achieved. 
It is important to also include the concept of wellbeing from a medical perspective to demonstrate how broadly wellbeing can be defined through two disciplines- healthy promotion and psychology. For example, Tones and Green (2004, Pp.8-9) describe health as a ‘contested concept’ in itself. They consider that wellbeing is defined as a quality of life and can be used as a determinant to describe the psychological aspect of health. An example being, that health is not just merely relating to illness and disease, it is in fact relating to the psychological aspect of what health means within that discipline. The world Health Organisation (WHO) describes the concept of health as ‘a state of complete physical, mental, and social wellbeing…’’. (2022) This is important to understand that there are many disciplines that youth worker’s work alongside that have a different concept or definition of what constitutes as wellbeing. However, as youth workers we acknowledge the difference in perspectives of how certain disciplines may measure wellbeing subjectively or objectively, and this could impact on how we may want to deliver or provide support to young people, as youth work is still a very commonly misunderstood profession that is often overlooked as not being as relevant to supporting young people as to some organisations that support young people’s mental health for example being- CAHMS. Youth work compliments medical interventions and provides a more holistic approach to enhancing the wellbeing and resilience of young people. 
How do we define youth work? There is enough youth work literature within the field to suggest that youth workers often struggle to give an exact definition of what youth work is. The role of the youth worker is varied. It is that of a support worker, a teacher, a counsellor, a role model. How we work with young people is not easy to define. However, we define youth work practice as working alongside young people to support them through adolescence, assisting them with their personal, social, and educational development which help them to prepare for adulthood (Department for Education, 2011, p.1). 
Youth workers primarily work with young people aged 11 to 25, complimenting formal educational settings such as schools and colleges, and situated throughout various contexts across the communities we live in. The National Occupational Standards for Youth Work in Wales (CLD Standards Council, 2019) defines the purpose of youth work as: 
‘’The aim of youth work is to enable young people to develop holistically, working with them to facilitate their personal, social, and educational development, to enable them to develop their voice, influence, and place in society and to reach their full potential.’’
                                                                (CLD Standards Council, 2019)
The focus for this assignment is to demonstrate how youth worker support the wellbeing and resilience of the young people they work; therefore, we will go on to demonstrate how this has been achieved throughout the authors own practice. 
The author at the time of writing, is a level 6 youth work and social education student at the UWTSD, Carmarthen. The author has had to date over three years’ experience of working with young people primarily throughout youth club settings, with young people aged 11 to 16. The author is also a mother to four boys of whom are of adolescent age. This gives the added benefit of being a parent and applying nurturing and caring qualities to youth work practice as well as developing and strengthening parenting skills through the knowledge acquired from academic study and practice. 
The authors main interest when working with young people is ensuring that the wellbeing of young people is supported, and this has been made achievable through engaging in consulted with activities that aim to address wellbeing through making crafts such as dreamcatchers, worry dolls, and putting together anti- anxiety care packs with young people. Activities are the tools to ensuring that young people are learning, and young people wanted something interested to engage in that would enhance wellbeing, and where young people could develop new learning about different cultures and how other people across the world manage stress and anxiety which enhances wellbeing. Dreamcatchers are well known within the south American culture to help young people sleep. Sleep deprivation from anxiety, or illness can impact on the health and wellbeing of young people. Sleep deprivation can also be a barrier to young people learning effectively, which means that if this is a constant problem, being sleep deprived, then it could potentially end up with the young person not achieving academically, resulting in being identified as NEET (Not in Education, Employment or Training) in later year. Worry dolls, like dreamcatchers are from Mexican origin and believed to eliminate anxiety and stress for young people and children (The Peace Foundation.co.uk). The activities were evaluated upon delivery and young people enjoyed learning about different cultures and engaging in making crafts. It is important to state that although these activities are spiritual and cultural, there was in no way any solid evidence that these would eliminate anxiety and sleep deprivation, and this was explained to young people. It depends solely on the beliefs of the person making these. There is no personal judgement or personal beliefs that were put on young people prior to making these. 
During the same time at the same level 5 placement, the author had picked up on young people stating how anxious and worried they had felt due to the upcoming firebreak lockdown that was pending in October 2020. Young people had reported sleep disorders, anxiety and feeling bleak about their futures. Although youth work during the initial Coronavirus (Covid-19) lockdown was described by Osbourn (2021) as ‘challenging’ for young people and youth workers alike with young people worried about how they would cope if they contracted the virus with all the negative media coverage and how they would also cope if they went into another national lockdown. 
The author discussed feelings with the young people and went on to design anti-anxiety packages for the young people that were inclusive of all young people, incorporating self-care help and activities that would boost wellbeing. The packs included hot chocolate and marshmallows which chocolate is known to boost serotonin levels with a small chocolate bar inside to enjoy, and a teabag. The packs also included ingredients on how to make stress relief balls which would count not only as stress relief but provide young people with a small activity to engage in at home and give the knowledge on how to make these at home with basic resources if they felt they would benefit from their use. The packs also came with a wordsearch which focused on words and themes related to wellbeing, and most importantly the author spent time writing out a small booklet on what anxiety is, how to manage and providing information on further help should young people choose to need this. Inside the pack was also a small notepad called ‘the little book of positivity’ which encouraged young people to write down all the little things that they were grateful for in such a bleak time. There was lots of positive feedback from the young people and their parents to the line manager of the project on the authors delivery and content. 
If we link together this activity with the purpose of youth work practice, this activity focused on the overall wellbeing of young people, ensuring that the activity was inclusive of what young people wanted and needed, and delivered in a way that followed youth work practice guidelines such as those as the Five pillars of Youth Work in Wales (CWYVS, 2018). This activity also aimed to reduce and prevent any further anxiety young people would face because of another lockdown, aiming to give young people some support tools to help them become more resilient against adversity. 
Youth work incorporates acts such as the Five ways to Wellbeing (NEF, 2008) and Wellbeing of Future Generations Act (2015) into how we work with young people. It states in the Summary of the Functional Map for youth work in Wales (CLD Standards council, 2019) that our values lay in supporting and enhancing young people’s interests, awareness, self-confidence and health and wellbeing. 
Sapin (2013, p.64) puts emphasis on the importance of ensuring that young people are developing their confidence, self-esteem, and resilience to ensure that they are better equipped with the skills to be able to manage any future adversity or, reduce the risk of developing any further adversity which is exceptionally important when working with focused groups such as those that have been subjected to ill treatment in childhood, or have faced traumatic experiences. Building resilience is key to improving outcomes for young people. (Wellbeing of Future Generations Wales Act, 2015)
The concept of resilience is usually defined as the ‘ability to bounce back from adversity’ (Encyclopaedia of early childhood development, 2014). Resilience research has been primarily undertaken in western countries, (Ungar, 2006, p.219) therefore there is not a great deal of research that can compare all aspects of resilience from across the globe. However, resilience relates to how well we cope and manage with adverse and negative experiences that are happening in our lives (Hermann et.al, 2011). Like confidence and self-esteem, some theorists argue that resilience can be a predisposition of biological and genetic factors (Maul et.al, 2020). However, there is also the argument that resilience is predetermined from a young age such as family relationships, and socio- environmental factors impacting on the life of a young person, determining how well they cope with adversity. The Ungar resilience theory, (Ungar, 2013) believes that a person’s capacity to cope with adversity is also dependent on culture as well as socio- environmental factors. (Resilience Research Centre, 2022). Therefore, it is important to acknowledge this when working with young people as young people are social beings and are easily influenced by their society and the environment, they live in. Young people may not even be aware of how youth work or a youth worker can help assist young people to build up their level of resilience and enhance their wellbeing, therefore we will now explore how youth work does exactly that. 
Social pedagogy should prioritize putting young people at the centre of everything that we do as youth workers and social educationalists. We listen to their voices, and we strive to ensure that everything we do is with young people, in partnership and not for young people. Active involvement in the design and delivery of youth work Is paramount (CWYVS, 2018, Pp.5-8) and ensuring that young people benefit from the interventions we provide is crucial to make a significant difference to many young people’s lives. 
Focusing on the ‘head, hand and heart’ (Eichstellar, 2016) is what sets about youth work as being unique in comparison to other disciplines that work with children and young people. Youth work does not consider young people to be a problem within society, and completely dismisses the deficit view that society has about young people. When society tells young people they don’t amount to anything, and that they are troublemakers, the mind will begin to believe this. This does nothing to boost the self-esteem and confidence of our young people. Young people need to be made aware about their rights (UNCRC, 1989) and that they should be treated with respect and with equality, without fear of being judged because of where they live or their social class. However, there is not enough awareness of the value young people can bring to their society. This generation that society is constantly putting down need support, structure, and guidance to be able to thrive as competent human beings that will continue to look after our environment and make valuable contributions towards a healthy environment and thriving economy. 
Youth work can be very diverse in nature with many youth work roles focusing on youth development work, learning, skills and resilience work, health and wellbeing informed practice, and partnership working with intervention and prevention services such as social services and in some cases, youth justice. 
Psychology is heavily embedded in youth work practice. It is concerned with how young people think. If it was not then youth work would be dull, meaningless and nothing more than providing something for young people to do with no substance or purpose. Let us explore the area of positive mental health.
According to Trajkoska, (2020) psychological resilience is the most dominant and important aspect of what is considered as positive mental health. If we revisit the topic of resilience, there are currently four known types of resilience, these are: social, physical, emotional, and mental aspects. Positive youth development is highly regarded successful if the young person has high resilience levels in all four levels. This means youth workers need to be able to view resilience and wellbeing from both a pathological and strength-based view (Lee, Cheung, and Kwong, 2012) to understand the adversity a young person has or had, and the current effect on their development. Resilience enhancing teaching, according to Riopel, (2022) has become more recognised throughout multidiscipline that work with children and young people. 
Youth work is heavily embedded in harm prevention and reduction and aims to lower the risks of further adversity for those young people who have been experienced ACE’s (Adverse Childhood Experiences, CDC, 2020) earlier in life. It is well known throughout the field of adolescent psychology that children who experience adversity early in life, and do not have protective factors to help buffer them against further adversity are at a higher risk of developing one or more ACE’s, resulting in toxic stress. (Finkelhor Et, Al, 2005) ACE’s can also impact on brain development by decreasing serotonin levels which can lead to aggressive behaviour. (Simon and Coccaro, 1999, cited in Blackwells Handbook of Adolescence, p.507) Therefore, youth workers, as to other disciplines who take a more pathological view of resilience and wellbeing, adopt a strength’s-based approach (McCashen,2005) that focuses on young people’s subjective wellbeing, which includes basic skills development as well as enhancing their social intelligence which is paramount to learning how to live independently. 
Bronfenbrenner’s (1979) Ecological systems theory framework illustrates how internal and external factors impact on the overall development of young people. Young people can be subjected to Socio- economic stress (Adams and Berzonsky, Pp.424,425) because of the environment in which young people live. This can influence their level of wellbeing. Young people cannot thrive if they feel afraid of the area in which they live, for example- living in a neighbourhood with high levels of crime. This example would be a deterrent for young people going out and enjoying exercise and social time within their communities because of the crime within the area. The issue here would be that there may or may not be a youth centre situated within this area. This could be because of constraints in funding, or because the risk of opening a youth centre within this type of could be too high a risk for stakeholders, and society, as to weighing up what the benefits would be for the positive development of young people. 
Much research written by Dr Michael Ungar, demonstrates that culture impacts greatly on how well a young person goes on to develop resilience and thrive, and that individuals and organisations need to adopt a sense of responsibility for enhancing and sustaining the wellbeing of society through providing adequate resources that help to buffer resilience and wellbeing. These could be individual and personal, or more commercial. If we look at youth workers for example, prior to engaging in a new project in a new area, they need to assess and examine the areas in which they work. This is often done through the benefit of writing community profiles, assessing the current attributes of the community and what would areas need improvement. 
Community profiles can give an indication of the level of wellbeing within an area by examining not just personal resources, but also looking at areas of education, transport, work, and training opportunities and places to enjoy leisure (Hawtin, Hughes and Percy-Smith, 1994). The author has on three accounts engaged in conversation with young people about what they like and dislike about their communities. On one occasion, three out of four young people went on to disclose why they disliked their community and why. Three of those young people, although they were not asked the question as group, went on to give very similar answers. This prompted the author to engage in further dialogue with young people about how the situation could be made better in which they disclosed that their local community was to blame. This demonstrates that culture can influence wellbeing within society whether it is direct or indirect.  
With this example, youth work could use intergenerational work as an opportunity to foster mutual respect and understanding between different cultures and age groups within society. Voluntary participation and engagement of young people with others throughout the community can be beneficial to both individual and young person. 
According to Valamis.com, (2022) Skill development and learning is a lifelong process. There is often the worry of balancing power between adult and young person, with the concern that youth work is not incorporating the voluntary participation element into practice which sets it aside from other professions. Intergenerational projects for example that foster a person-centred wellbeing approach could possibly open new ways of support and nurturing for young people through mentoring. Often young people who have not had their ‘significant needs’ (Pringle, 1986) met, or experienced secure attachments (Bowlby, 1969) with caregivers in early childhood, do not have that role model of positivity. Youth workers or, assigned adults as young person mentors can have a positive effect on the development, confidence, and self-esteem of young people in which they engage with as many young people may not have experienced positive adult relationships to date. (Harrison and Wise, 2005, P.15)
 
                    ‘’Life satisfaction is the cognitive component of subjective wellbeing’’. 
                                                                                                         (Park, 2004)
In contrast to exploring subjective wellbeing with young people, how exactly do we measure and evaluate the interventions we make with young people? The future generations Act (2015) specifically states that through setting achievable objectives and goals that contribute to overall wellbeing, such as those achieved within the sustainable development principle, youth work has a duty to socially prescribe opportunities and foster healthy approaches towards young people for young people to become autonomous in their attitudes towards their own health and wellbeing. The act considers environment, health, equality, a sense of connectedness and culture as important factors that can help adopt and sustain wellbeing (Youthaccess.org.uk, 2021). 
The act distinguishes health from wellbeing, indicating that the two are not the same, however, linking both health and wellbeing closely together. 




The Health and Wellbeing Handbook in Youth Work in Wales (CWYVS, 2018) was developed in partnership with many youth services across Wales with the aim to support youth workers in delivering health and wellbeing focused activities and support. 
However, it could be argued that although youth workers have the duty to promote and enhance wellbeing in young people, the handbook presents a strong objective view on the statistics and information presented, with most of the data and content collected from the National Health service. (NHS Wales, 2021) which state to have an objective data content policy. The government have a duty to promote healthy lifestyle and choices throughout the Wales (Department of Health, 2012) as a measure to deter people from making unhealthy choices and ensure that they are provided with enough information to make well informed decisions regarding their health and wellbeing. What we need to acknowledge is, health promotion is purely objective. It does not take into consideration subjective views and data and is only concerned with the ‘health of society’ as to ‘health of individuals. (Tones and Green, 2004, P.13)
In contrast to this, the five ways to wellbeing in Wales, (NEF, 2008) is a holistic approach to health and wellbeing that is widely referenced throughout youth work and can be used as a helpful framework to guide practice. 
Prior to lockdown, the author had the opportunity to develop and lead on a small wellbeing youth work session with a group of young women aged 11 to 12. The lesson was based on Personal and Social Education and being part of an alternative curriculum based within a school, the author used the Five ways to Wellbeing as a tool to engage in discourse with the group. Three of the young people within the group had very low self esteem and confidence. Therefore, it was paramount not to deliver the session in a way that would seem overwhelming and trigger an emotional response to their feelings. The author discussed the five ways to wellbeing and what wellbeing meant to the young people, which led to a wonderful conversation about what everyone was grateful for. The session resulted in some therapeutic art as ways of expressing themselves and feedback was positive from the group. 
This activity demonstrates that the author took into consideration the wellbeing of the young people by allowing the session to flow naturally and encouraging expression through therapeutic practice. Therapeutic art therapy and drawing can help reduce psychosocial and emotional distress in young people. (Bosgraaf, Spreen, Pattiselanno and Van Hooren, (2020). At the time of the activity the author was in her first year of her degree of Youth work and social education. Therefore, The Five Pillars of Youth work in Wales (CWYVS, 2018) were used to help guide practice. 
And how this can give an indication of how best to support the young person through youth work intervention. 
To determine risk factors, personal traits, and environmental factors can indicate the likelihood of young people facing adversity. (Youth.Gov, 2022) If we reflect on Bronfenbrenner’s Ecological systems theory (1979), we see that a multitude of systems can impact on the overall development of the young person. 
Therefore, for a youth worker to best support young people, it is essential to recognise protective factors which consist of acknowledging individual characteristics including acknowledging the variables that may determine adversity or, possibly influence the young person to engage in delinquent behaviour (Centers for Disease Control and Prevention,2021). 
Youth work is heavily influenced on child psychology and theory enhances praxis. Both objective and subjective wellbeing approaches to youth work practice can help assist the youth worker to make sound judgements that can enhance and strengthen the relationships between young person and youth worker, which can allow the young person to feel more comfortable with disclosing personal information regarding their wellbeing (Jeffs and Smith, 2010, p.17). 
For example, if there is a history of crime within the family, or if they or their family are constantly offending, the youth worker acts as a ‘bridge’ to connect all person’s involved with prevention and intervention work, such as local authority, and the police. Other professionals may take a more objective stance at what could be impacting on behaviour and cause to offend, youth work looks deeper into the personal circumstances surrounding the individual in which they would possibly not disclose to any other profession due to the dynamics of youth work. 
Bronfenbrenner’s Ecological systems theory model is an accurate representation of how different systems correlate with the overall development of young people. The immediate and wider environment present both risk and protective factors that can drive and buffer adversity. 
However, the author does argue that it may not be wholly accurate to predetermine adversity or poor mental health outcomes if we are unable to accurately measure wellbeing. Therefore, it is important to understand that to measure wellbeing, we must accept that wellbeing is individualistic. 
Understanding wellbeing and being able to evaluate what is good for us, does depend on a certain level of cognitive development being achieved in young people. (Public Health, England, 2015)
The most common way of measuring wellbeing is through data collection which use questions and scales to indicate a level of life satisfaction. The Children’ society (2010) have used The Good Childhood report and The Childhood Index to measure and present findings. These studies only focus on young people aged 11 to 15, Whereas the Office of National Statistics (2010) focus their study on young people aged 16 to 24. 
However, these studies give us an indication of level of wellbeing, nevertheless, they do not give an accurate representation of what young people influences or impacts on their wellbeing. It is crucial to understand what constitutes as wellbeing is if we are to work alongside young people to enhance their lives.  
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