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AI Statement


I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
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Meeting members and Agenda

School Setting

Members in attendance:

XXXXXX XXXXXXX – Headteacher (Chair)
XXXXXX XXXXX – Nursery Teacher & Health and Safety Officer (HSO)
XXXX XXXXX – Reception Teacher & EY/Foundation Phase Lead (EY Lead)
XXXXX XXXXX - Year 1 Teacher & ALNCo
XXXXX XXXXX - Year 2 Teacher & Deputy Headteacher / Designated Safeguarding Lead (DSL)
XXXXX XXXXX - Teaching Assistant (EY/KS1) & Eco-Schools Coordinator


Agenda for Team Meeting 23/11/25


1. Curriculum for Wales - EY/KS1 Alignment XXXXXX XXXXX EY/Foundation Phase Lead
2. Phonics and Early Reading Progress – XXXXX XXXX KS1 Teachers
3. Safeguarding Practice and Early Help – XXXX XXXX DSL
4. ALN Early Identification and Transition Planning – XXXX XXXX ALNCo
5. Health & Safety Update – Outdoor Learning Spaces – XXXXX XXXXX HSO
6. A.O.B. – Parent Partnership Update














Good afternoon, everyone and thank you all for joining today’s Early Years and Key Stage 1 team meeting. I appreciate the time you’ve taken out of your busy schedules, especially during such a demanding period of the academic year. For anyone who may not know me, I’m Miss Chaudhry, the Headteacher, and I will be chairing our meeting today. Before we begin, I want to acknowledge the continued professionalism, care, and dedication you all show our learners. Leadership in the early years is deeply relational, and as Aubrey (2016) emphasises, strong early years leadership grows from trust, collaboration, and a shared vision for the children in our care. Your ongoing commitment demonstrates exactly that. So, thank you. I’ll start by outlining today’s agenda. We will be covering six key items: Curriculum for Wales with EY/KS1 Alignment, Phonics and Early Reading Progress, Safeguarding Practice and Early Help, ALN Early Identification and Transition, Health and Safety Updates and A.O.B., including a focus on parent partnership. As you know, I will be focusing in significant depth on two items today: Item 1 Curriculum Alignment, and Item 3 Safeguarding and Early Help. The other items will be acknowledged briefly, in line with meeting structure and expectations, as this still demonstrates leadership oversight without overwhelming the focus of the meeting. Before we move into the detailed discussion, I want to highlight the importance of our EY/KS1 phase working as a coherent team. The Curriculum for Wales encourages us to move away from fragmented, year-by-year planning and towards a more cohesive learning journey for children. This means that how we collaborate, how we communicate, and how we share professional expectations all play a critical role in securing high-quality outcomes for our learners. As Siraj-Blatchford and Hallett (2016) note, effective leadership in early years settings involves enabling staff to understand not just what they teach, but why they teach it. With that in mind, let’s move into our first main agenda item. Thank you. Moving onto our first major agenda item, which is our ongoing work to ensure alignment across Early Years and Key Stage 1 under the Curriculum for Wales framework. As a school, one of our core priorities is ensuring that children experience a coherent and meaningful learning journey from Nursery right through to Year 2. The Curriculum for Wales (2022) places a strong emphasis on the Four Purposes, and our provision at every stage needs to reflect these. Whether a child is engaged in play-based exploration in Nursery or beginning to apply early literacy skills in Year 2, the overarching aim is the same: to support them in becoming ambitious, capable learners; ethically informed citizens; healthy, confident individuals; and creative, enterprising contributors. One of the key strengths of early years education in Wales is its grounding in child-centred and play-based pedagogy. Even though the Foundation Phase is no longer a standalone model, its principles remain central to high-quality early years practice. Public Health Wales (2023) and Estyn (2023) both highlight the importance of active learning, movement, experimentation, and emotional wellbeing during the early stages of development. These aspects must continue to be reflected across the EY/KS1 phase, not just in Nursery and Reception. I want to take a moment to acknowledge the extensive work already undertaken by our EY Lead in reviewing our continuous and enhanced provision areas. The mapping of these areas to the Areas of Learning and Experience particularly the Languages, Literacy and Communication AoLE and the Mathematics and Numeracy AoLE demonstrates strong pedagogical leadership. It reflects what Campbell-Barr and Leeson (2016) describe as the process of embedding quality through reflective, collaborative leadership. As we know from Hadfield, Jopling and Needham (2015), continuity between phases reduces the cognitive and emotional load on children during transition. If expectations shift too rapidly, or learning becomes too formal too soon, children’s engagement and confidence can be negatively affected. That is why, as a leadership team, we are committed to ensuring that Year 1 continues to incorporate elements of play, hands-on exploration, and meaningful child-initiated learning opportunities. This is not about lowering expectations it is about developmentally appropriate practice, something Estyn emphasises strongly during their evaluations. When children move into Year 1, they bring with them a wealth of sensory, exploratory and experiential learning. Our job is to build on that, not replace it overnight. So, maintaining a balance between structured skill development and active, experiential learning is central to our approach. Collaborative planning is essential in achieving this consistency. As Siraj-Blatchford and Hallett (2016) argue, distributed leadership supports improved pedagogy, because staff across the team feel informed, valued and engaged in decision-making. Our phase planning meetings are an example of this distributed model in action. Looking ahead, I would like each EY and KS1 class team to continue contributing to our shared progression documents, collecting evidence of learning that aligns with the curriculum expectations, and sharing examples during moderation sessions. This supports both internal consistency and prepares us well for future Estyn inspections. I’ll now pause to invite the EY Lead to share any brief updates on curriculum planning or transition work. Thank you. We’ll now move into our second detailed agenda item: safeguarding and Early Help.
As Headteacher, safeguarding is one of the most important aspects of my role, and something that requires shared responsibility, constant vigilance, and ongoing professional development. We are guided by the Keeping Learners Safe statutory guidance (Welsh Government, 2024) and the All-Wales Safeguarding Procedures (2019), both of which make it clear that safeguarding is everyone’s duty. But strategic oversight sits with me and the Designated Safeguarding Lead. A key message I want to reinforce today is the importance of early identification. The earlier we notice a change in a child’s wellbeing, behaviour, mood or physical presentation, the quicker we can intervene, and the more effective that intervention is likely to be. Research from Children in Wales (2022) shows that Early Help is most effective when concerns are surfaced early and responded to in a supportive, multi-agency way. This is why your day-to-day professional observations matter. You are the adults who see these children closely every single day. You know their personalities, their routines, their communication styles. When something feels not quite right, even if you cannot fully articulate why, that professional curiosity which is emphasised strongly in safeguarding literature is what protects children. Estyn (2023) now explicitly looks for evidence of this professional curiosity in school evaluations. Leadership theory helps us understand why safeguarding requires distributed leadership. Siraj, Kingston and Melhuish (2015) highlight that safeguarding systems are only effective when communication pathways are clear and when all staff understand their roles and responsibilities. That is exactly why we maintain regular DSL briefings, termly refreshers, and ongoing updates on recording expectations. Speaking of recording: please ensure any concern you have is logged promptly on our secure system. Entries must be factual, specific and free of personal interpretation. Stick to what you saw, what you heard, or what a child disclosed. If you ever feel unsure, speak directly to the DSL or to me as soon as possible. I would rather you report something that turns out to be minor, than hold onto something that later becomes significant. Safeguarding is also closely linked to emotional wellbeing. O’Sullivan (2015) talks about the relational aspects of early years leadership the need to understand and respond to children’s emotional worlds. Public Health Wales’s wellbeing guidance reinforces this, noting the importance of attuned, responsive adults in protecting children from long-term emotional harm. So, remember safeguarding is not only about responding to risk, but also about proactively creating emotionally safe and predictable environments. I’ll now pause briefly for any immediate updates from the DSL. Item 2 relates to phonics and early reading progress. KS1 staff continue to track reading fluency and phonics development carefully. Thank you for ensuring interventions are reviewed weekly. Please continue sharing updates with me so we can ensure support is timely and well-targeted. Item 4 is our ALN update. The ALNCo is continuing work under the ALN Code for Wales (2021), especially around early identification of speech, language and communication needs. Please continue using our screening tools consistently and share any concerns promptly. Item 5 is our health and safety update. Our Health and Safety Officer recently completed a review of the outdoor learning spaces, particularly after the recent weather. Please report any hazards or equipment issues immediately so we can keep our outdoor provision safe, inclusive and engaging. Under A.O.B., I want to highlight parent partnership. Strong relationships with families underpin effective safeguarding, support progression, and strengthen children’s wellbeing. Children in Wales (2021) emphasise that family involvement is essential for emotional security and consistent learning. Please keep lines of communication open, especially where concerns or progress updates are involved. Thank you, everyone. Before we close today’s meeting, I want to take a moment to summarise the key points we have discussed and reflect on our next steps as a team. Today, we explored two central areas of our EY/KS1 practice in depth: Curriculum alignment across Early Years and Key Stage 1, and Safeguarding practice, including Early Help pathways. Both areas are fundamental to high-quality provision, and both require strong teamwork, reflective practice and a shared understanding of our responsibilities. In terms of curriculum alignment, we reminded ourselves that the Curriculum for Wales offers both structure and flexibility. Our responsibility is to ensure that all learning experiences from Nursery to Year 2 contribute meaningfully to the Four Purposes. Maintaining developmentally appropriate pedagogy in Year 1 and ensuring smooth transition pathways are priorities that remain central to our practice. Your collaborative planning, ongoing curriculum mapping, and reflective discussions embody the distributed leadership principles that Siraj-Blatchford and Hallett (2016) describe as essential for early years quality. In relation to safeguarding, we revisited our statutory responsibilities under Keeping Learners Safe (2024) and the All-Wales Safeguarding Procedures (2019). More importantly, we reminded ourselves of the practical and emotional dimensions of safeguarding. Early identification is vital. Professional curiosity is essential. And timely, factual recording is non-negotiable. We also acknowledged that safeguarding is not just about risk, it is about creating environments in which children feel valued, supported, listened to and understood. This aligns with the leadership perspectives offered by O’Sullivan (2015), who emphasises the relational aspects of early years leadership. We briefly acknowledged updates in phonics and reading, ALN, and health and safety, and highlighted the importance of parent partnership, especially in relation to wellbeing and communication. These items demonstrate the breadth of leadership and teamwork required to maintain a strong EY/KS1 phase. As we move forward, please continue to communicate openly within the team, share observations promptly, reflect on learning and wellbeing needs, maintain high expectations of practice and engage positively with parents and carers. Leadership is not held by one person — it is something we create together. The quality of our teamwork directly influences the outcomes for our children, and I want to thank you again for the care, professionalism and commitment you bring to your roles every day. I will now prepare and circulate the meeting minutes, along with any follow-up actions. If there are no further questions, we will close today’s meeting here. Thank you again, everyone.
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