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Introduction
)


What is Transition?
“A transition is a change from one thing to the next, either in action or state of being—as in a job transition or as in the much more dramatic example of a caterpillar making a transition into a butterfly” (Vocabulary.com 2019). Transition is something that is experienced from birth to death, every day, and what we do now can help support children as they develop into young people, This handbook will demonstrate how secure attachment and effective communication will support seamless transitions.
Children that you work with will go through a year change in their school life up to twelve times, supporting this transition in the child’s early years will help them more seamlessly transition in their elder years. Supporting a child moving to a new year group involves helping them adjust to new academic and social challenges. Remember that each child is unique, and the level of support they need will vary. Be patient, provide a listening ear, and offer guidance as they navigate this transition. This handbook will give you the support you need, from tried and tested methods for you to best provide support for the children in your care moving from year 2 to year 3, ensuring that effective communication is used to support calm and organised transition.
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The outcomes and developmental milestones of a Year 2 child will vary, but generally they will demonstrate significant growth and progress in various areas. At this age, children are established in the formal education system and will be continuing to refine their physical, cognitive, social, and emotional skills. A child’s physical skills will be developing with increasing confidence. Literacy and numeracy will show greater leaps of development in this age range as they begin to apply skills previously taught, more independently. They will become more creative in their play and imagination and become more curious about the outside world around them. Transition can be short term like moving from the playground to the classroom or more long term like when moving year groups.
Remember, each child is different. They are growing and learning all the time.

 (
The Role of the Adult
)	



The role of the adult is to support and scaffold the year group transition for a child so that it can be as smooth as possible causing minimal distress to the child, family and those who work around the child. (Pound 2006 p.44) tells us, “John Bowlby’s theory of attachment argued that a child’s emotional bond to their familiar caregiver was a biological response that ensured survival. The quality of attachment he said has implications to the child’s capacity to form trusting relationships.” 
If as part of the role, a strong and trusting relationship with the child can be built, then the child will feel safe, motivated and get the most from opportunities and facilities. A secure attachment with a care giver will allow for development milestones in, fine and gross motor skills to be developed. Within year 2 we would look for significant progress in cognitive skills, with language and communication, mathematics and problem solving. Educational development should present itself with more opportunities for independence and school readiness, with awareness for self-care and a level emotional management.
Gross Motor Skills will show as improved coordination and balance, developing more advanced physical activities like jumping, skipping, and hopping. Fine Motor Skills will be demonstrated by improved hand-eye coordination and ability to manipulate objects with greater precision and continual development of the skills for activities like tying shoelaces and buttoning clothes. Fine and Gross motor skills are often a key focus for skills taught at home and children can vary in their level of development, it is down to the adult to support a child in closing that gap.
Cognitive Development, Language and Communication and Numeracy will already have had extensive input from teaching in reception and year one. Year two is consolidation and preparation for year three, checking their confidence in expanding vocabulary and sentence complexity. The adult will now begin to support the child to read more complex words and sentences.
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As part of Mathematical Understanding there will be a basic understanding of numbers and counting. Now we need to develop the understanding of mathematical concept, including addition and subtraction. Less support will be required when looking at real life problem-solving skills, through play some support will be needed for some children to develop the skills to do this more independently. 
The role of the adult in Social and Emotional Development. Where in previous school years children have been happy to play alongside each other through cross curriculum teaching and guidance, support will be given in developing friendships and understanding the concept of cooperation, with a key focus on group activities and play and beginning to show an understanding for social rules. Independence should now be developing naturally with an increased desire for independence in daily tasks around the classroom. School readiness and adjusting to the education settings is something that is much easier to measure from year to year during the transition period with developing, listening and concentration skills and participation in the classroom activities and routines.
 (
Children have a lot to 
say,
 it is our job to listen.
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Practitioners must remember that for some children the communication that they have with staff and peers in this setting may be the most valuable that they have in their day and the more communication that is had more neurological pathways are developed. These pathways are crucial for young children because they form the basis for cognitive, emotional, and physical development. (mentallyhealthyschool ND)
Many of these developmental milestones that staff will support a child in achieving are outlined by (SLT KIDS 2022) and furthermore, when looking into the theory behind play and educational development Froebel believed that “play is the highest expression of human development in childhood, for it alone is the free expression of what is in the child's soul.” (Early Education 2021) This theory suggests that play is the most important part of human development and that if we can incorporate it into the child’s learning then educational development should come with more ease.

.


 (
Needs of a child
 during transition
.
) 





Meeting the needs of a child moving towards class transition can be challenging and many factors need to be considered, not only the single child but the class that you are based in. Previous moves and transitions need to be considered to understand how the child has coped with the moves in the past to help shape practice. When moving to a new class, providing opportunities for the child to build trust with new peers and teachers, fostering a sense of autonomy in their learning, and encouraging initiative in forming new relationships align with Erikson's Psychosocial Development theory (Verywellmind 2022)

If the transition from infants to juniors is not smooth, there is a possibility of long-lasting emotional damage for the child. Over time the child may well settle in and feel more comfortable, but they could be deeply affected, and the repercussions could last well into adulthood. An unsupported transition could also result in an achievement plateau or dip. The child may ‘make up’ this ground later but this cannot be guaranteed. (Trodd 2012)

As Trodd discusses we need to be prepared to avoid plateau or dip in achievements.
We need to be mindful that transition can be a trigger for some children emotionally and developmentally (Brooker 2008) and reflective practice is both beneficial for child and adult to ensure the smoothest transition possible, this is again where Bowlby’s attachment theory (Pound 2006) emphasises the significance of secure attachments in childhood. When transitioning to a new class, maintaining a secure and supportive environment, both emotionally and socially, is crucial. Encouraging a child to form new attachments with new adults and peers can contribute to a positive adjustment. If trust and attachment can be built with a child, then parents are carers will find the transition process more manageable. 


Piaget's cognitive development theory (Conkbayir and Pascal 2014) outlines the importance of accommodation and assimilation in the learning process. When moving to a new class, providing opportunities for the child to assimilate new information such as class routines and expectations while accommodating their existing knowledge and experiences can support cognitive adaptation.
 (
We know from Maslow’s Hierarchy of needs that for 
a child’s
 needs
 to be met
 a
 there needs to be a starting point
 (Cullen 2011
),
 but it can be argued
 
that how can a baby find shelter (
Lieberman
 2018)
 
and that other needs need to be met before this 
stage.
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We must be prepared take our time and be patient, each child will approach this change at a different stage of their own development, and we must support that with confidence.
If adults can continue to have a key focus on the rights of the chid, being particularly mindful of Article 28 “children and young people have the right to education no matter who they are: regardless of race, gender or disability; if they're in detention, or if they're a refugee.” UNICEF (2023) then during the transition they will develop and explore the environment that is provided for them.




 (
Partnerships and collaborations
.
 
)




“Good communication is at the heart of any school partnership” (British Council 2022). Within the school community, on a day-to-day basis, adults will be required to speak to internal and external agencies to support children’s development, these may include Gwent Ethnic Minority Service (GEMS), Speech and Language therapy services (SALT) and social services as well as school staff and parents and carers. At all times it is important to communicate in a professional manner, you are always a role model to children and other staff members. During the time of classroom transition it is likely that you will have much more communication about the children in your care and communication during transitions helps create a smooth and organised learning environment, ensuring that children and teachers can transition between classes, activities, subjects, or locations in a seamless manner. (Kambouri 2022) discusses making partnerships work and the different methods and approaches that have been researched. Being open minded about approaches will help support getting the most from current and future partnerships.
Developing good partnerships will not only support the adult and the class now, but will lay the foundations for supporting future transitions. Partnerships during the transition to a new classroom are essential for the smooth adjustment and well-being of students and for continued academic development. First and foremost, there should be open communication with the children, the better the understanding that they have of the transition process and what it will entail, the easier and more accepting they will become of the upcoming change. The children are likely to have questions and concerns, and this should be addressed honestly and calmly by allowing opportunities for children to voice their concerns or ask questions about the transition, their anxieties can be addressed thus supporting good wellbeing. 
Open and regular communication between staff and parents is crucial during transitions. This can include meetings, emails, or newsletters to keep parents informed about the changes and what they can do to support their children. Staff can provide resources and guidance to parents on how to help their children cope with the transition and what can be done if concerns do arise. (Trodd 2016) reminds us that parents past experiences can affect a child and subsequently interfere with how a child may perceive the transition. 

Collaboration among staff can ensure consistency in expectations and routines across classrooms. Sharing insights about individual student’s strengths, challenges, and learning styles can help create a more personalised and effective learning experience in a classroom that at first might be unsettling to a child.
Involving the wider community, such as local organisations or professionals, can provide additional resources, insights and support for staff and children during the transition. Effective partnerships require open communication, mutual understanding, and a shared commitment to the well-being and success of the students. By fostering these partnerships, schools can create a more positive and supportive environment during the transition to a new classroom.





















 (
Interventions
)
          



“Every interaction is an intervention” (Early intervention foundation 2022) this could be meeting and greeting a child as they arrive in the morning, spending a one-on-one session with them for maths or as a group literacy session, time spent with a child is valuable and done well, will support the progress and development of the child. An intervention will usually be required when developmental milestones and expected outcomes are not being met, this should be implemented though observations and assessments.
The delivery of this intervention will require communication among the team around the child from the class teacher to the adults who will deliver the intervention, the Additional Learning Needs coordinator (ALNco) and the family of the child. Care must be taken at this step to ensure that the family understands the reason for the intervention and the intended outcome so that they may provide support and reassurance at home.
During transition some children may require intervention to prepare for the transition, this may be additional visits to the new learning environment and allowing them to spend time with the new adults so that secure attachments can be built. Within the early years setting a stay and play facility can be offered which will allow both parent and child to become familiar with the environment and allow for parents to ask questions of staff, observe the child in the new surroundings and be an opportunity for staff to observe the child with family and any developmental needs that may require early intervention.
We know from the new curriculum (gov. wales 2020) that the Four Purposes take a holistic approach to learning where play should be the centre of all learning. Play helps with physical development which will then develop communication skills. By engaging in play, children develop the language and communication skills to listen better, understand facial expressions, and read body language. We know that Vygotsky believed that cognitive development could be further developed through play (Thomas 2010)




The wellbeing of the children must always be observed, good wellbeing helps make Neuro brain connections,
Children’s experiences of the world are dependent on their relationships with others and, as such, parents and carers have the biggest influence on their child’s brain development and early learning. The model a parent provides, influences the way a child will think, feel and act, ie how they will relate to others, manage stress, regulate their responses and develop emotional attachments for the rest of their life. Neural connections bloom through positive emotional relationships, and a well-bonded, attuned relationship increases a child’s confidence and competence to explore the world around them. (Museum of London ND p.2)
This study supports Bowlby’s attachment theory that by having a secure attachment, connections are made supporting all areas of a child’s development.
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If there is a concern about how a child is settling, help can be sought through Emotional Literacy Support Assistant (ELSA) who will support a child when the emotions get in the way of development. This is another time where care communication must be had with families to ensure sensitivity.
Through observations and data from recent Estyn report (Dauncey 2023) it is thought the Covid 19 pandemic was coped with well by schools but has influenced areas of development. Staff now need to close the gap through planning and targeted interventions in all areas of learning, this will require time for observations and further communication with staff and parents to find the way to best support the child.
By implementing a combination of interventions and monitoring their effectiveness, staff can create a more structured and supportive transition experience for children in the classroom.


 (
Purposed Outcomes
)

          



Recognising the success of a transition in school will involve assessing various areas related to children’s behaviour, engagement, academic progress and the overall learning environment. 
Some positive indicators may be children moving seamlessly between tasks without disruptions or delays, it indicates a well-managed transition. Few disruptions or behavioural issues during transitions suggest that children are adapting well to the changes and can maintain appropriate behaviours. Assess the level of engagement immediately following a transition. If children are ready to participate and focus on the next activity, it indicates a successful transition. Observe for positive behaviours during and after transitions. Children who follow expectations, exhibit appropriate social skills, and demonstrate respect contributing to the success of transitions. Track attendance and participation rates before, during and after transitions. If there is an improvement in attendance or increased participation in activities, it may be indicative of successful transitions. Seek feedback from teachers, students and families about the transition process. Teachers may provide insights into any challenges they observe, while students can share their feelings and experiences during transitions and families can provide valuable insights into how children are adjusting to changes both at school and at home. Keep records of observations and document specific aspects of transitions. This documentation can help in assessing trends over time and making informed adjustments or application of additional support to improve the transition process.
By regularly assessing the effectiveness of transitions, school can identify areas of success and areas that may need improvement. Continuous monitoring and a willingness to adjust strategies based on feedback contribute to ongoing success in managing transitions within a school environment.
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