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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)




I currently work as a social worker in statutory Children’s Services. My main role is to carry out ‘Care and Support Assessment’ which has been implemented since the introduction of the Social Services and Well-being (Wales) Act 2014 (SSWBA). As a designated lead practitioner in the assessment process, I have the responsibility to liaise with children/family members and base the assessment on what matters to them. To conclude a holistic assessment, I must work in collaboration with professional involved with the family to analyse how families and children’s outcomes will be met, by themselves, with support from universal or preventative services or through a Care and Support Plan. 

During my first year in practice I have had the opportunity to attend training in relation to the SSWBA 2014 which specifically focuses on ‘Collaborative Communication’. This training opportunity relates to my learning outcome in relation to working collaboratively with children, families and multi agency. In specific with children, I have been inspired in the trainings to use worksheets, mood cards, technology and games to encourage communication and to give children ample opportunity to express ‘what matters to them’ through verbal and non-verbal communication methods. 

Bannister (2001) describes three stages in the process of engaging with children and ascertains their views. Firstly the importance to gain the child’s trust by building rapport, then to provide a space within the child feels safe to express or her needs. Finally, the child requires reassurance that he or she had been listened to. It is clear that the skill of collaborative communication, specifically with children that have never met me before the assessment process is crucial to ensure accurate assessment and intervention. I hope to attend further training opportunities around affective communication with children which will enhance my skill base; but also observe other experienced workers, independent reading and building on my ‘communication toolkit’.  

An identified learning need of mine is to analyse concerns rather than describing or summaries them in assessment. By referring to the three domains of the Common Assessment Framework (Department of Health and Social Care, 2010); in line with the recommendation by supervising manager to reading and cross referencing Dyke (2016) book ‘Writing Analytical Assessments in Social Work’. I have been able to enhance my analytic skills, however  recognise I need to develop this learning need further; which can be achieved by attending training opportunities such as ‘Sexual Exploitation Risk Assessment Framework’ and ‘Court Skills’. 

In relation to intervention and application of professional judgement in increasingly complex situation, whilst completing some Care and Support Assessments; safeguarding concerns become a factor that needs to be assessed. During my first year in practice, I attended the Risk 2 Assessment Training (Bruce Thornton, 2013) and Joint Investigation Training. Both trainings gave insight re exploring uncertainty, recorded and review which leads to increased focus and clarity. When any concerns are raised re significant harm I consider the theory and tools learnt in training and ensure I discuss concerns with my manager to make sure I undertake decision making in a time scaled/collaborative manner which helps informs further safe guarding decision making. I aim to be secondary allocated to complex cases with a more experienced social worker. This will give me the opportunity to be involved in child protection processes such as attending strategy meetings and attending case conferences. 
Word count 550
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Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  24/01/18

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)







A referral was made by a secondary and primary school sharing concerns about three siblings. Concerns were shared in relation to their overall physical presentation; which was described as neglectful and may be impacted due to the home conditions. I have been delegated the responsibility to complete ‘Care and Support Assessment’ based on this information under part 3 of the Social Services and Well-being (Wales) Act 2014 in line with the All Wales Child Protection Procedures 2008. 

The family structure is a female (1) and her male partner (2). Both are of white British ethnicity, in their mid 20’s. 1 is originally from Wales, 2 is originally from England. They both live together in a rural area of Wales with their three children. Welsh is 1’s first language and English is 2’s chosen language. Both choose to communicate through the medium of English with me to ensure that they are able to understand the concerns shared and contribute to the conversation. However, the children expressed they were more comfortable sharing their thoughts and feelings in Welsh, therefore I was able to actively offer to speak in their chosen language, Welsh.

I had already completed an announced initial visit two days previously and referred to the ‘Home Condition Tool’ (Bruce 2013) in collaboration with parents. The objective of my second visit was to observe the family home to ensure that positive changes as advised had been made to the overall home environment to prevent concerns of neglectful living conditions for the children. The United Nation Convention on the Rights of the Child was considered during the visit which underpins practice alongside the need to promote the child’s wellbeing. Article 19- protection from violence, abuse and neglect was a specific article that was considered during this assessment (Unicef, 2015). 

Word count: 297
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	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)




Communication is fundamental to social work practice and to assessment in particular. Its importance was recognised by the educational institutes consulted in the Salford study (Shardlow et al, 2005). The study concluded the importance for social workers to use plain language, use languages other than English, use of non-verbal language and the need for interpreters. The study embeds well with the Social Services and Wellbeing (Wales) Act 2014, which emphasises the concept of “Active Offer”, which means providing a service in Welsh without someone having to ask for it (Crown, 2015).  This also links in with the Framework for Welsh Languages Services in Health, Social Services and Social Care ‘More than just Words’ (2012).  

I realised during the initial visit that the three children were much more confident and relaxed communicating in Welsh; they started every conversation with me in Welsh despite 2 being in the room. As noted in the ‘More than just Words’ framework, it is important for children under the age of 5 specifically to have the opportunity to speak their first language to ensure their wishes and feelings are fully understood. By communicating in the children’s chosen language, I was able to engage and build a rapport with them which would ensure that they felt at ease when speaking to me alone during this second visit. 

During the first initial visit, I was shocked with the extremely poor home conditions; especially the clutter, dirty kitchen and beds the children were sleeping in. Mixtures of feeling came to my mind such as sadness, anger and sympathy. I knew I had to practice in a professional manner and not allow my personal feelings to impact my professional judgement. As Middleton (1997) states, the process of assessment is firmly in the context of social work values and states that respect for individuals differences is central if the process is not going to disempowered the individual but enhance their strengths and coping abilities.

To ensure parents fully understood the concerns I had and the recommended changes I was expecting them to make; together we completed the ‘Home Conditions Scoring Tool’ to score exactly the level of concerns. This visual tool gave the parents examples of concerning home environments, what changes was expected of them and the impact this type of home environment on a child’s wellbeing. Parents were aware I would be re-visiting the family home in two working days and would be expecting positive changes to be made to the home environment, by explaining to them clearly aspects of The Children Act 1989 concept of significant harm as a threshold that justifies compulsory intervention. 

Therefore during the second visit, I attended jointly with my colleague to which I had obtained consent by parents at the end of the first visit. 

After appropriate introductions were made to my colleague, I re-visited the Home Condition Tool with the parents and they led the way around the house. This technique of communication ensured parents felt they were equal partners in planning and identifying the changes. By communicating in a respectable manner I was able to practice using a person centred approach as parents were in the centre of decision making and were encouraged to see themselves as the experts, working alongside me to identify their personal outcomes. I was pleased that parents had taken on board all advice and the initial neglectful concerns had been resolved.   

I adhered to the Code of Professional Practice for Social Care Wales (2017) by demonstrating good communication skills by being open, accurate and straightforward and using authority when needed by sharing safeguarding concern in a responsible and respectful manner. I had to ensure that I was clear and assertive with my concerns; but also respect the parents as individuals and identify together the reasoning behind the deterioration in the home conditions.  As (Bateman, 2000) states, assertive social workers are confident social workers that use knowledge base, purposeful application of skills and methods of social work and their elective application of values and ethics to social work. In addition, Cournoyer (2011) explains, active listening uses a combination of talking and listening skills to ensure individuals feel that social workers understand their situation, and encourages them to place trust in the social worker. 

As noted above, the parents had the opportunity to fully participate in the assessment process and had taken on board advice by the second visit. However most importantly I had to ensure that the children themselves participated in the assessment process by speaking to them alone to identify their own wishes and feelings. The Munro Review (2011) highlighted that the only way to create a “child-centred” system was for social workers to have the time and skills to undertake a great deal more direct work with children. Promoting the right to participation is an important aspect also in The Code of Ethics for Social Work (2012). In addition, the UN Convention of the Rights of the Child, Article 12 and 13 enshrines the child’s right to express his or her views in all matters, and the right to freedom of expression (Unicef, 2015). 

The children arrived half an hour into our visit.  The way I interacted with all the children had to be adapted according to their age and understanding. The eldest went immediately upstairs after school to his bedroom. His parents asked him to come down stairs and informed him I needed to speak to him. As he was coming down stairs I asked him to show me his x-box in the living room and wondered if we could play a game on that for a bit; as I had been made aware by parents he had a very keen interest in his x-box. He was more than happy to play on the x-box with me which released the pressure of direct conversation he would need to have with me, a person he had only met once before. 

I observed his body language; he was calm and relaxed whilst we played the x-box and he seemed passionate about explaining to me the rules of the game. After a while, whilst continuing to play on the x-box, I asked him general questions about his home life, what he likes, dislikes and what he would like to change. Without hesitating, he turned to me and shared that he thinks the house is a mess sometimes and it’s embarrassing if he ever wants his friends to come over. From the information the young person was sharing, I had already ensured I used a solution focused approach to help him, alongside his parents to come up with a solution for what he was sharing was the biggest problem at home; which was tidiness. 

With regards to the two younger children, my communication approach differed. They both wanted to speak to me together in their bedrooms were they kept all their toys. Taking into consideration (Dalzell and Chamberlain, 2006) recommendation to use toys, colourer pencils, paper and worksheets as a way of engaging children in conversations. I played with the children on the floor with their different toys whilst completing an all about me worksheet. From the information they shared whilst drawing, they seemed very oblivious to their home environment and shared no significant concerns.

It was positive to note that the parents had taken on board initial advice to improve the family home environment. It was emphasised to them the importance to maintain these positive changes, otherwise it would impact the children’s overall development. 

I was able to communicate in a respectable manner both verbally and non-verbally and through visual tools to provide family with information in a collaboratively manner. Although my personal values were challenged and it was difficult to share my significant concerns regarding home conditions. Having discussed my concerns with my supervisor, mentor and peers after the initial visit and prior to the second, my decision making was reassured and I was glad that the initial safeguarding concerns had decreased after my second visit. 

Word count 1329

Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes aaa on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes aaa asked in advance. She explained that she was a newly qualified social worker; therefore needed to be observed while working.

	Were you clear why the social worker met with you today?

	Yes aaa explained to us that she was concerned about the mess in the house, especially the children’s bedrooms and kitchen. We went through a scoring sheet together regarding the home conditions- xxx made it clear what changes need to be made by today.

	How well prepared do you think, the social worker was for his or her meeting with you?

	Yes she was very prepared- she bought along the home conditions scoring sheet which we were able to re-score together.

	  How has the social worker listened to you and respected your views and wishes?

	Yes- she respected our way of living and was not patronising at all about the concerns re home conditions

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes 2 is English, so we all spoke English so he understood what was being said as well. But aaa spoke Welsh to the children as they find it easier to speak Welsh. They speak Welsh with me and in school, they only speak English with 2.




	How has the social worker’s involvement met your expectations for this visit?

	It has given us motivation to keep on top of house work. We feel better now that the house is clean and tidy, much more organised.


	Are there any other comments or suggestions that you would like to make?
	No, can’t think of anything.



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)




To ensure I cover all the learning outcomes for this case study, firstly I will provide background information about the family and the safeguarding concerns which led to the initial referral to the Children and Family Team, taking into consideration safeguarding legislation, policies and procedures. Secondly, I will critically reflect upon my identifying learning outcome in relation to collaborative communication with the family and children whilst gathering information as part of the assessment process. Lastly, I will critically reflect on the assessment process and of working in partnership with others to undertake a multi-disciplinary assessment. 

I will adopt Gibbs (1988) reflective cycle throughout this case study and during supervision with my supervisor or mentor. The model encourages me to follow the five stages in the cycle which are description, feelings, evaluation, conclusion and action to aid me with the assessment process and decision making. However, whilst on my own completing visits with the family initially, I will relate my consideration to Schon (1983) concept of ‘reflection in action’ and ‘reflection on action’. 

Therefore with regards to background information, this case study is based on 4 children, Child 1, Child 2, Child 3, Child 4 who are all of primary school age. They all live with both their parents in a small rural community in Wales. Their mother is currently pregnant with the couple’s fifth child. Parents have been in a relationship since they were teenagers and have been married for 20 years. They moved to Wales 6 years ago from outside of the United Kingdom. Parents and children are of white ethnicity. 

All four children attend a predominately Welsh speaking local primary school on a full time basis. Their first language is English in the family home, however they are now bilingual in both English and Welsh. Child 3 and 4 attend Speech and Language Therapy on a weekly basis. There is a need for social workers to show an understanding an appreciation of the impact of broader social factors on family’s lives. With regards to this particular family, they were isolated due to not knowing may people within the close knit community and were of disadvantage of discrimination. Williams (2011) suggests that poverty and social class has been acknowledged as a factor in determining people’s life changes, and the recurrent theme of ‘language, rurality, equality and poverty has an impact on the everyday lives of individuals in Wales and other rural communities. 

Approximately a year prior to my current involvement, I had completed an assessment of care and support needs under the Social Services and Well-being Act (Wales) 2014- section 4 (SSWWA). Mother requested a care and support assessment due to sharing concerns that the children were carers for their father. Father has a diagnosis of fibromyalgia which cases him unexplained physical pain on a daily basis. A referral was made to Young Carers and no other eligible needs were identified at the time. This was the only information assessment the Children’s Team had on file; however two police reports had been shared since indirectly associated with the children sharing concerned about father’s behaviour towards others in the community. I have since reflected on the limited information we held on file, although no information came to light since, our knowledge of the parents and possible child protection involvement whilst they resided in a country outside of the United Kingdom was very limited. 

Current referral was made by the primary school to the Children and Family Assessment and Intervention Team. The school shared that Child 1, the eldest of the children had disclosed in school that his father had physically hit him on the back and been emotionally abusive towards him before he came to school that day. Child 1 showed the classroom teacher a red mark on his back. The mother was said to be in hospital at the time due to difficulties with her pregnancy, therefore all four children were in father’s sole care.

Children safeguarding is underpinned by the Children Act (1989; section 47) which provides clearly the duties and powers the Local Authorities in England and Wales have in relation to safeguarding children. In addition, since the introduction of the SSWBA (2014) which came into force in April 2016, section 7 of the act places duties to report, assess children and adults who are at risk of any type of abuse. Lastly the All Wales Child Protection Procedures 2008 (AWCPP) is a guidance that needs to be considered when safeguarding children. The purpose of this procedure is to ensure decisions and thresholds are consistent across Wales. 

Therefore, once the referral was made by school, the Children and Family Assessment and Intervention Team manager had 24 hours to make a decision based on the information they had received in accordance with the timescales set in the AWCPP (2008). Although information was very limited on file, this was a significant incident shared by Child 1. As I had been out to see these children before, it was agreed for me and a colleague social worker to complete a Joint Section 47 Child Protection Investigation with the police to determine whether the children had suffered and/or likely to suffer significant harm Children Act (1989).

From the above information, I had already considered the assessment process. Milner and O’Bryrne (2009) present five stage model of assessment. Stage one of the preparation had already been completed, the Team Manager had advised a Section 47 Inquiry jointly between social worker and police to speak to the children in school for the purpose of gathering evidence, discuss with parents and agencies involved. The second stage which highlights the need to collect data, I was aware that I had been out to see the family previously; I had a refresher of my previous assessment and any further information on file before I went out. Stage three, four and five recommends weighing the data, analysing and utilising the data to finalise the data. This model of assessment, in line with Taylor and Devine (1993) ‘basic helping cycle’ which recommends assessment, planning, implementation and review was a method of assessment I continued to reflect on throughout the assessment process. 

Although I have completed the Joint Investigation Training and completed a few Section 47 Investigations on my own, I am yet to complete my Achieving Best Evidence course. Consideration had been taken to Victoria Cimlie and Peter Connelly (Baby P) serious case reviews and Munro (2011) reports that an accumulation of factors led to both these children’s death, but one error was down to the lack of training and understanding on the part of the police, social workers and managers when assessing parents. 

I and my social work colleague and a police officer arrived at the primary school. Before interviewing the children myself, police and head teacher at the school had a discussion about the children in general, for example where would be the most appropriate place to speak to the children, the overall interest and children’s behaviour in school, academic achieving, attendance and parent’s engagement with school. Already, I was mindful that I was starting to gather information for the Section 47 Investigation. We all agreed that the police officer and one social worker would speak to the 1 together, and based on the information we obtained, we would speak to all 3 other children thereafter. One of my learning outcomes has been to enhance my professional judgement in an increasingly complex situation. It was therefore agreed that this was an opportunity to develop my learning outcome and I had the opportunity to question the child jointly with the police. The head teacher recommended that we spoke to all children in the staff room, which was the only room available in the school to speak privately.

Child 1 walked in to the staff room with his classroom teacher. The classroom teacher introduced Child 1 to me and the police officer in Welsh. We both reassured him and explained why we were there, and this was done through the medium of Welsh. To ensure he felt at ease and distract him from the seriousness of our investigation, Child 1 chose to sit in the head teachers chair and we both sat on the two other chairs. Once the school teacher left, Child 1 started speaking to me in English. He explained that his parents were from outside the United Kingdom and he spoke English at home but he spoke Welsh all day in school. In accordance with the ‘Active Offer’ principle and ‘aaa Language Policy’ (2016), I was able to communicate through the medium of Welsh or English with child 1. He chose in the end to speak in English.

Child 1’s disclosure was consistent with what he had told the classroom teacher. He showed us the mark on his back from where he told us his father had hit him. He did not hesitate to share the information, however did jump out of his seat when he thought his father was outside, in fact it was another male teacher passing the window. Cossar et al (2011) recognises that children experience a range of problems and worries at home, at school and their peers in the community. Some children may talk in a way that ‘normalises’ abuse because that what they have experienced as normal. By paying attention to not only what he was saying, but also to his behaviour I was able to gain a clearer understanding about his current home environment.

Physical abuse may involve hitting, shaking, throwing, poisoning, burning or scalding, drowning, suffocating or otherwise causing physical harm to a child. Physical harm may also be caused when a parent fabricates symptoms, or deliberately induces illness in a child (NSPCC, 2018).  We had to consider if the physical abuse was caused accidentally or deliberately. It was not deemed necessary to request a medical examination, therefore to achieve a clear picture regarding all four children’s experience that morning, we proceeded to speak to them all. Child 2 shared similar concerns to Child 1. Child 3 and 4 were supported by their older siblings to speak to use. They were extremely quiet and due to their age and current speech and language delay, their full accounts were not investigated fully, which was impacted due to the time constraints that we faced knowing father was due to pick the children up in less than an hour. 

Luckock et al (2006) recommends that practitioners need to work at the children’s pace and tailor their communication style to the best way of communicating with individual, which requires time, patience, space and resources. I considered Schon (1983) concept of reflection in action; I was very concerned that I had not had time to talk to Child 3 or 4 at school due to time constrains, however knew the main priority was to ensure children’s safety currently and I planned to observe and speak further to Child 3 and 4 during further visits to the family home. I had to exercise my professional judgment in a very stressful and time scaled environment collaboratively with my social work colleague and police. 



Both myself and the police officer expressed our professional view that we suspected a criminal offence had taken place. Taking into consideration the Police and Criminal Evidence Act 1984 (PACE), updated 2006 to inform decision making. The police wished to attempt to interview father on a voluntary basis. This was achieved; father attended the school to pick up the children and was advised of the current circumstanced and agreed to go down to the police station to be interviewed. He admitted to physically hitting his son and also admitted to being verbally abusive towards his children on a regular basis. He was given a police caution and was advised clearly not have any contact with his children during the duration of the Section 47 Investigation. We were faced with a significant dilemma; mother agreed with our recommendation for father to leave the family home, however due to having no family support, there was nowhere for him to be re-housed locally. Noted in Carnwell et al (2009) consideration is taken into the insufficient number of support services such as school, nurseries and specialist services in rural areas, which limits choice and intervention. I found it very difficult to implement any safeguarding measures, due to lack of family support but also lack of housing available in such a rural area. It was very positive to note that the homeless team were able to accommodate father in a temporary accommodation, however this was 20 miles away from the family home. 

The following day, I visited the children and mother at the family home. I considered the Code of Professional Practice (Social Care Wales, 2017) which recommends the need to be open and honest with people. I shared with mother that based on the information already obtained by the children, school and father, we would proceed to Initial Case Conference in accordance with the Children’s Act 1989 and the All Wales Child Protection Procedures 2008. Mother was clearly very upset with the current situation and explained her children were her main priority, however explained that father’s current mental ill health, which had been impacted by his long standing pain condition was the reason for his behaviour. 

Mother was very eager for me to speak to the children. Child 1 and Child 2 were clear that they did not want to see their father as of yet; but would consider seeing him in a few days but with their mother present and possibly myself. Child 3 and 4 seemed very oblivious to what was going on and wanted to play with me rather than speak directly about anything. However mother did explain that they were sharing they were missing their father, especially when they went to bed. I considered the attachment theory during and after I spoke to the children. The attachment theory was first promoted by Bowlby (1969), the main point of attachment theory is that all children are born with an innate need to feel loved and wanted by their parents. Whilst listening to the children, they seemed very confused with how they were supposed to feel about their father. During my discussion with the children, I did consider whether the Children’s Team would consider supervising the contact initially, to gain a clearer understanding and observation of children’s reaction and behaviour in their father’s company. But this would need to be dependent on the father taking responsibility for his actions. If this was not to be agreed, in line with Thomas (2009) stance that where a child’s wishes are overridden, the child should be given a clear explanation of the reason and reassured that their concerns are heard.  

In terms of safeguarding, mother took on board all the advice provided and stated clearly from the outset their outcomes as a family was for father to return home one day.  I considered strength-based assessment whilst initially speaking to mother. Gilligan (2004) suggest that agencies need to change their stance in order to assist social workers to respond differently to people. In talking about responding to a crisis in a bureaucratised child protection system, he argues for a new emphasis on relationship, strengths and the people’s social context in child and family work.  This links in well with the SSWBA 2014 principles that support co-production when determining any identified care and support needs. In collaboration with mother, we came up with a short term plan regarding how she would be able to meet her four children’s needs, whilst pregnant with her fifth child on her own. I encouraged mother to identify how she would meet her children’s needs based on things that were working so far. Already there were resources available, the children could go to breakfast club, attend after school club, family friend could support etc. 

I acknowledged the emotional strain the situation was placing on all family members. I did face a dilemma balancing the need to identify family’s outcomes, but also ensuring the children were protected. The SSWBA (2014) principle promote that people themselves are best to identify their own outcome, however in contrast I had to also consider Children’s Act (1989) definition of significant harm and the international law in relation to the UN Convention on the rights of the child; specifically article 9 which states that a child must not be separated from their parents against their will unless it is in their best interest (Unicef, 2015).

After my visit with the mother and the children, I visited father to obtain his opinion of current circumstances. From my discussions with father, he blamed his current pain condition which has impacted his mental health for his actions towards his children. He blamed his wife for leaving him with all four children, although she knew he would be unable to manage their behaviour. Although he took responsibility that his actions were not appropriate, I was sensing that he felt he was the victim in this situation. 

Karpman’s drama triangle (2007) suggest that people are often locked in a 3 person cycle. For example a vulnerable person whom I identified as father perceived himself as the victim. According to this triangle the victim requires somebody else to be the persecutor, whose behaviour towards the victim creates the situation. I identified that the persecutor would be mother and even the children, as father placed them responsible for his actions. By the end of my discussion with father and throughout the assessment process, I felt I took the role, and continued to take the role of the rescuer until I realised the triangle I was in and had to place the responsibility on parents to inform their own choices, rather than me trying to ‘fix’ the situation in everyone’s best interest; as ultimately this would not be possible.  

I felt I needed to discuss my concerns with my manager following the visit as parents were adamant that father was to have contact with the children immediately. Although this was over the phone, I still utilised Gibbs (1988) reflective cycle and described to my team manager all the information I had collated so far, expressed I was worried about promoting contact so quickly, evaluating the pros and cons and came to a clear conclusion of the next decision and action. The time to reflect and discussing my concern with my team manager gave me more structure to my assessment and decision making, ensuring I was not distracted by the child protection concerns due to parent’s strong views.

From the information that had already been obtained, I was advised to speak to agencies involved with the family as part of the Section 47 Investigation in line with a Risk 2 Assessment (Bruce Thornton, 2013) to help me come to a clearer decision and if the threshold of significant harm had been met. By gathering information from other agencies, it would assist me to complete a holistic assessment which is underpinned by the ‘Assessment Framework for Children in Need and their Families’ (Department of Health, 2000), which recommends the need to consider children’s developmental needs, parenting capacity and other environmental and family factors. I therefore spoke to the younger children’s health visitor, education again to gather further information and father’s mental health worker. The information obtained from all professionals helped me gather a clear picture of children’s current circumstances. I used the Risk 2 Assessment that I had been on training during my first year in practice to try to understand the capacity of the parents, understanding the needs of the child and assess the level of harm and consider whether the harm is significant. This was one of my first complex cases, therefore I needed to utilise the theory, assessments and experience of my team manager to reassure good decision making. 

I gathered the information for the section 47 investigation within a two day timescale. I did find it difficult to record information in a coherent and analytical way. I felt there was so much information to record on the section 47 report. I therefore tried to ensure included most significant and relevant information, rather than describing too much of what happened etc. By working in partnership with other agencies such as the police, education and health I was able to collate all the information and record it accurately; using the Risk 2 Assessment to analyse and aid decision making. The outcome was to proceed to case conference; informing parents of this information was very challenging however they agreed with the recommendations. Whilst I shared the case conference report with them in a collaborative manner, I realised that parents felt they needed to do anything that the Children’s Team asked them to do to reduce the risk of harm to the children; but in addition mentioned in case the children’s team considered taking the children into care. I began to feel a sense of power imbalance between myself and parents and the way they perceiving the role of social workers in a negative manor. French and Raven (1960) refers to coercive power that can come apparent when children services for example consider going to court for a care order. I reassured the parents that we would work together in a collaborative manner to achieve parents and children’s overall outcomes; which was to rebuild father and children’s relationship and in the long term for father to return to the family home once he had engaged and achieved his outcomes in relation to anger management, parenting and support from the mental health team. 

To conclude this case study, I recognise that this was one of the first Section 47 Investigation I completed which led to the children’s names being placed on the child protection plan. I found it very difficult to balance the wishes and feelings of the children; and taking into consideration parent’s opinions and the barriers that we came across when trying to implement a safety plan due parents lack of family support and living in a rural area. By reflecting with my mentor, I have been able to identify the need to consider individuals personal outcomes and how they themselves are able to meet these outcomes; rather than referring them to numerous services as a way of ‘fixing’ their own identified issues. 

I fully recognised the impact the situation had on the children’s emotional wellbeing and also the parents. An additional learning outcome of mine is to enhance my professional judgement in complex situations, specifically in relation to court work. This will be achieved by continuing to shadow other worker and attending specific training in relation to court work and Public Law Outline. After three months of working with this family under a child protection plan; the risk of significant harm increased due to further concerns being shared and no progress being made by parents to enhance parenting capacity. I had the opportunity to attend a Public Law Outline meeting which was introduced to set out streamlined case management procedures for dealing with public law children’s cases; before having to instigate care proceedings. I hope by attending courses, observing others and being responsible for own personal reading will enhance my personal development further and strengthen identified aspects of my practice I would like to develop.  




Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)



The concept of adult safeguarding in Wales arose as a result of England’s publication of ‘No Secrets: guidance on developing and implementing multi-agency policies and procedures to protect vulnerable adults from abuse’ (2000). A similar document was produced in Wales, ‘In Safe Hands: Implementing adult protection procedures in Wales’ (2000). The aim was to ensure policies and procedures were consistent right across Wales, to strengthen local arrangements and clarify principles of good practice by identifying and responding to abuse of vulnerable adults (In Safe Hands, 2000). 

In addition to the above, when there are any adult safeguarding concerns, ‘The Wales Policy and Procedures for the Protection of Vulnerable Adult’ (2010) must be adhered to. This policy gives practitioners a clear ten stages and timescale to follow in relation to the adult protection process (Social Care Wales, 2018). 

Since the production of the above documents, the Social Services and Well-being (Wales) Act (SSAWBA) 2014 was implemented on the 6th of April 2016. It has been introduced as a strengthened, robust and effective partnership approach to safeguarding (Clements, 2017) Section 7 of the act outlines the statutory safeguarding framework for all adult, children and carers for the first time. One of the most important principles of safeguarding is that it is everyone’s responsibility. Each professional and organisation must do everything they can, to ensure that children and adults at risk are protected from abuse. 

Section 128 of the Act imposes a new duty on relevant partners to report to a local authority if it is suspected that an adult is an "adult at risk".  Relevant partners include Local Authorities, Police, Probation services, the Secretary of state, NHS trust and Welsh Ministers. Section 127 of the Act states that local authorities can apply to the Courts for an Adult Protection and Support Order which is a completely new power which enable’s practitioners to ascertain whether a person is making decisions freely, and take action to protect if the person is assessed to be at risk.

The Mental Capacity Act (2005) provides a framework to ensure that individuals aged 16 or above who lack capacity are the focuses of any decisions made, or actions taken, on their behalf. All decision is made based on the five Core Principles. The Act intends to balance people’s rights to make a decision for themselves with their right to also be protected from harm. Different challenges arise for adult social workers working with people who retain the capacity, for example managing personal finances. A person who retains the capacity to manage their personal finances, however choose to be involved in an abusive situation is a debate about capacity and vulnerability. As noted in Godefory (2015) principle 3 of the Mental Capacity Act (2005) states ‘A person is not to be treated as unable to make a decision merely because he makes an unwise decision’ Social workers seek to promote autonomy, but must also consider their role to protect them from harm. Sofaer (2012) argues that courts recognise that ‘between active decision makers and those certified as lacking mental capacity is a category of vulnerable adults who are open to exploitation’ 

Word count: 3877














	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)




There is a compelling difference between adult and children safeguarding. The Children Act 1989 outlines when to instigate care proceedings and the duty of local authorise to safeguard. If the local authority assess that the child is in immediate danger they can apply for a emergency protection order under Section 44 to safety remove the child or an exclusion order under Section 38 to remove the abuser from the family home (NSPCC, 2018) In addition a Care Order can be sought under Section 31 if the local authority believe children are suffering or are likely to suffer significant harm (CAFCASS, 2017). 

In contrast, removing an adult from a harmful situation can only done under the Mental Health Act 1983 updated 2005 or if the adult has committed a crime. In addition, Section 127 of the Social Services and Wellbeing (Wales) Act 2014 enables the local authority to apply to magistrates courts for protection and support orders; which enables practitioners to speak in private, assess if the person is making decisions freely and conclude if the person is at risk (Law Wales, 2016). 

The assessment of individual’s personal needs by local authorities is a requirement under the Social Services and Wellbeing (Wales) 2014 Act and places a duty in accordance with key principles, given effect by the overarching duties set in section 6 of the Act. 

Part 3 of the Social Services and Wellbeing (Wales) Act 2014 in relation to adults’ states

‘being with the presumption that the adult is best placed to judge their own well-being’. 
In comparison to the duties relating to children which states: 
‘To promote the upbringing of the child by the child’s family, in so far as doing so is consistent with the wellbeing of the child’. 
In general, parents will exercise their parental rights and make decisions on children’s behalf until they become adults at the age of 18 (Probert et al , 2009). However children’s social workers will consider balancing a child’s right and wishes with the responsibility to safeguard them in reference to Gillick Compentecy (Gillick v West Norfolk, 1984). 
In comparison to adult safeguarding the Mental Capacity Act 2005 is underpinned by five key principles, the first which highlights that practitioners should always assume adults have capacity to make decisions unless proven otherwise. In addition, people also have the right to make decisions that others might believe are very unwise; highlighting that individuals have their own values, beliefs and preferences which may not be the same as others such as practitioners. 

Word count 420





Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)





I will use Borton’s (1970) by reflecting back to my initial identified learning needs. I will reflect by using three simple questions about the experiences to reflect on, what? So what? Now what?  

My learning outcome during my first year in practice was to enhance my collaborative communication with children. Initially, attending a specific course in relation to ‘Collaborative Communication’ gave me an insight into creative communication with children and the importance to capture what mattered to them in the ‘Care and Support Assessment’. Since, I have discussed the progress made with my mentor by reflecting through assessments. I was advised to attend further training such as ‘The Affect of Domestic Abuse on Children’, ‘Sexual Exploitation Risk Assessment Framework’, ‘AIMS Assessment’ and ‘Returning Home Interview’. These training opportunities have enhanced my knowledge base in relation to children of different ages who have been exposed to different types of abuse or risks; equipping me with tools and resources to enhance my ability to understand their circumstances and how best to engage them with any assessment process to capture fully what matters to them and identify any safeguarding concerns.

Up until recently, I completed ‘Care and Support Assessment’ and worked with children and their family’s short term during the assessment process, up to 42 working days. To support my development further in becoming an experienced practitioner and enhance my communication skills with children and assessment opportunities. I have since changed job roles and now work in the long term, child protection team. I received feedback from a 9yr old child that the he was confused why one of his parents had to leave the family home due to domestic abuse. He was worried because I and his parents had not explained to him properly why one parent had to leave. From this feedback, I reflected on my practice and discussed with my mentor and a domestic abuse children’s play worker how best to explain to a young child why one parent had to leave. Numerous inquiry reports show how easily children can be lost from sight when social workers fail to speak to them directly to establish how they are feeling about their current experience (Reder et al, 1993). With regards to my confidence and ability to fully explore children’s outcomes and deeper meaning with regards to their wishes and feelings, I continue to build on confidence, but recognise this is an ongoing need that I will need to build on further, especially now in a different job role. 

With regards to applying analysis in assessment to inform intervention; originally an identified learning need of mine to analyse concerns rather than describing or summaries them in ‘Care and Support Assessment’. Through reflection with my mentor and team manager; in addition to attending training relating to Public Law Outline and Court Work Skills; I have gained transferable skills to writing analytically in ‘Needs Assessment’. Whilst writing any analysis to assessments, I consider Prochaska et al (1983) Stages of Change model to aid my decision making and understanding of a parents readiness to change and attempt to focus on outcomes rather than outputs  by considering ‘SMART Plans’, specific, measurable, attainable, relevant and time-bound (Doran, 1981).  

I will now have the opportunity to further enhance my analytical skills in varied, more in-depth assessments. I am yet to complete any court work and full AIMS assessment. I recognise that these are areas of needs I will need to build on further in my career and will improve with experience and shadowing other social workers who are experienced practitioner. 

I have had the opportunity to manage my own professional judgement in increasingly complex situations. During my first year in practice, I attended the Risk 2 Assessment Training (Bruce Thornton, 2013) and Joint Investigation Training. Since attending these training opportunity I have completed section 47 investigations with colleagues to assess significant harm. I would complete the section 47 Investigations and if required, would transfer the case to a social worker from the long term team if significant harm was identified.

Currently, as part of my new job role in the long term Children and Family Team, I have had the opportunity to hold cases where there are safeguarding concerns that are managed on a Child Protection Plan. I recognise, through monthly supervision and mentoring/peer supervision that I am reliant and require reassurance when it comes to decision making, especially anything in relation to child protection. Currently, I will ask for a colleague to attend any complex initial case conferences or even core groups 

I believe further development, specifically in relation to child protection plans is an identified learning need of mine. This will be achieved by having the opportunity to be secondary allocated to experienced social workers and keeping up to date with training opportunities which will hopefully enhance my confidence in decision making. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	14/11/2017

	2
	07/02/2018

	3
	18/04/2018

	4
	17/07/2018



Notes 



	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Gwenllian has made significant progress during the last 12 months from when she started this portfolio in October 2017.  During the 12 months her role within the Children Services has changed.  Gwenllian now has a caseload that requires longer term intervention, she initially completed initial assessments.  Gwenllian’s caseload has quickly developed to be complex, with the majority of her caseload being Child Protection cases, she has also very recently been allocated Court Cases.  Gwenllian is confident when making professional judgements, and within the next year, she is likely to be allocated more Court Cases which will increase her experiences and confidence further.  Gwenllian's written work is of a high standard and she has attended training such as Public Law Outline and Court Work Skills during the last year which has enabled her to further develop these skills.

Gwenllian and I co-work with the same professionals/ colleagues such as from health and education.  During this programme I have had the opportunity to discuss Gwenllian’s development with other agencies and their feedback about her practice has been positive – professionals consistently reporting that Gwenllian will keep them informed with any developments, that the outcomes for the families are clear with realistic targets identified, and also that she works hard in order to get the parents of the children that’s on her caseload to engage with services in order for positive changes to be achieved.

Gwenllian is a dedicated, enthusiastic Social Worker who has demonstrated that she is able to work under stress and tight deadlines.  Gwenllian has realistic future development plan and has already started making arrangements to achieve it.
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I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


                     
Signed:                                 (Observer)

Date:




 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: 
SIGNATURE OF LINE MANAGER.: 
DATE: 


Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Gwenllian Haf Jones

	
Name of Team/Agency 
	Children’s Services, Gwynedd Council

	
Name of Mentor 
	Heledd Williams

	
Name of Line Manager 
	Heidi Rylance



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.


						Gwenllian Jones		11.10.18

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

						Heidi Rylance			11.10.18

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

						Heledd Williams 		11.10.18

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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