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In the Early Childhood Education and Care field, there has been a constant discussion about leadership. Leadership definition is still a difficult problem, and numerous researchers have debated it (Robbins, Millet, & Waters-Marsh, 2004). As stated in Nutbrown's Review, Department for Education (DfE) (2012), ‘Leadership is inclusive and the accountability of all who work in schools, settings, and children's centres. Another researcher defines leadership as a ‘process for organisational transformation and improvement as well as personal and professional learning and growth’ (Siraj & Hallet, 2014, p. 17). 
A developed understanding of children, families, and communities is necessary for leadership. While effective leadership requires advanced knowledge, different talents are required for the delivery of care and education (Moyles & Yates, 2004).       According to Waiganayake and Semann (2011) and Siraiji (2014) ‘Leadership is a journey of mutual enquiry, discovery and evaluation that can include everyone who participates in making a difference for children’ in Early Childhood Education and Care (ECEC) settings.
In Irish Early Childhood Education and Care, leadership is a new principle, with a focus on leadership being offered to all practitioners in the setting to promote high quality learning (Fenlon, 2019). According to McDowall-Clark this links with the values shown in catalytic leadership. This style of leadership is based on the idea of change and not only one person being in charge of a setting, but leadership being the job of all staff. According to Teach Early Years (No Date), when bringing change, excellent communication skills are essential, yet this is frequently an area that does not get the appropriate focus. Effective communication can also earn practitioners the respect of co-workers, and by incorporating them in the decision-making process and talking with them, practitioners can make sure that children’s ideas are well-received. This should result in a situation where everyone benefits, which will help develop trust and a shared commitment to change.
The ethic of care encourages, fosters, and preserves caring connections with staff, parents, children, carers, and multi-agency professionals. It also directs professional behaviours. A desire to work and lead in early childhood in a compassionate and caring manner is motivated by a passion for working with young children (Siraj-Blatchford and Hallet, 2014).
 Early childhood leadership development remains a significant concern. It is unacceptable to rely on colleagues from other disciplines, such as teaching, social work or nursing, to provide leadership models and initiatives that can be borrowed and tailored to the needs and contexts of early childhood services. This is true if the provision of inclusive, socially, and culturally responsive co-ordinated and integrated services for young children and families is to be successful (Rodd, 2013). Harris (2007) encourages the use of distributed leadership in schools for two key reasons: firstly, it has the power to free schools from the constraints of traditional leadership structures and secondly, it may allow for a closer connection between leadership practises and teaching and learning.
Stefania et al., (2010) explains social determinants are elements of the surroundings to which people are exposed and have the potential to affect their long-term health and developmental outcomes. A wide range of qualities that lack a biological or genetic basis, but are firmly rooted in how people interact with their social and physical environments make up social determinants, which operate at various degrees of influence and interact with one another: Some of the most significant social determinants of child development include living conditions, interpersonal relationships among children, parents, and peers, family sociodemographic, learning environments in day-cares and schools, access to green spaces, neighbourhood safety, and social and political context. 	Comment by Fay Sellick: Full stop first then comma:
al.,
 The world community has to recognise that it is essential to simultaneously promote the conditions that reduce child mortality and create the conditions for the best possible development of children (Mistry, 2010). 
Denham (2003) states: With time, children develop their emotional intelligence. Increasing research suggests that such emotional competence influences later outcomes, such as school adjustment and mental health, as well as early outcomes, such as social competence and well-being in children. 	Comment by Fay Sellick: Is this the whole quote? If so it is over 30 words and needs indenting with no speech marks. Let me know if you don't know how to do it and I'll do it for you.
When a child enters adulthood, they mature and develop not only socially but also physically, cognitively, and emotionally. A child's social activities gradually expand during the course of the socialisation process, which lasts their entire lives. We all engage in socially unacceptable behaviour occasionally. It differs from experiencing social issues (Healthy children, 2023). On the other hand, some young children are frequently put in uncomfortable situations. The majority of social development follows setting, which is the school and the significant role of a teacher. The environment in the classroom, along with the quality of teacher-student interactions, will have a direct impact on how well students develop socially (Real School, 2021).	Comment by Fay Sellick: Needs restructuring. Do you want to say:
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The early years workforce has become used to change, therefore is it reasonable to get ready for more as the early year’s workforce consider potential Early Years Foundation Stage revisions and deal with the present economic situation. Change can have both positive and negative effects on the practitioners and children, which is understandable, however because the early years workforce is constantly changing and incorporating new concepts, findings from research, legislation, and regulations, it is important to consider change objectively.
It is critical to acknowledge that one of the primary responsibilities of Early Years Practitioners is to act as catalysts for change. This is more frequently referred to as "quality improvement" or "raising quality standards."
The early years foundation stage (EYFS) places a strong emphasis on collaboration with parents and carers. Parents or carers may visit a location to start the relationship. Practitioners can then use this information to gradually help the child to settle into school comfortably.
Practitioners could encourage parents/carers to be open and give as much insight as possible about themselves. Learning about personal histories, family history, and community culture and finding out what they expect from the nursery or childminder is crucial. respect parents and other carers as children's primary teachers. Give them the chance to participate in every aspect of their child's development at your facility.
Not all needs will be long-term, however it is crucial to organise the children’s activities and curriculum in a way that supports the children right away where parents may have some worries.
A happy, secure, and safe childhood is important as a whole. Children are given the foundation they need to develop their abilities and talents to the fullest as they get older when their parents are effective parents, and they receive a high-quality early education.

Section 2

Effective from April 2022, Rocio Cifuentes will hold the position of Children's Commissioner for seven years. Rocio Cifuentes was Chief Executive of the charity Ethnic Minorities and Youth Support Team (EYST) Wales before to becoming the Commissioner. In 2005, she contributed to founding this non-profit.
Wales’s Children's Commissioner is Rocio Cifuentes. Her primary responsibility is to explain why protecting children's rights is so crucial and to examine how decisions made by Welsh government and other public bodies may impact those rights. To do this, Rocio Cifuentes works with a team of individuals. 
In order to involve children and young people in the commissioner’s efforts to ensure that decision-makers in Wales protect children's rights, the Commissioner also administers an ambassador programme for schools and community organisations.
The impartial voice for children and youth in Wales is the Children's Commissioner for Wales. Since April 2015, Sally Holland has served as Wales’s Children's Commissioner until 2022, with the responsibility of preserving and advancing the rights and welfare of children as outlined in the United Nations Convention on the Rights of the Child. Individual children receive assistance from the Commissioner's Investigation and Advice Service to ensure that their rights are upheld. (Ssce cymru) 
In response to the extensive recommendations made in "Clywch," the Welsh Government established a three-year work plan and implemented a number of new practises, programmes, and institutions to enhance child safety in schools. A number of significant proposals were also approved by local administrations. In assessment authorities and examining organisations, safeguards were implemented.
In response to a recommendation made by Lord Laming in the Victoria Climbie Inquiry, the position of Children's Commissioner was established. The Children Act of 2004 established the position and charged the Commissioner with raising public awareness of children's interests and viewpoints. 
The Children and Families Act of 2014 expanded the Commissioner's mandate, authority, and independence and granted her exclusive responsibility for the rights of children who are receiving or leaving foster care, living away from home, or living in institutions. On non-devolved subjects like immigration (for the entire UK) and youth justice (for England and Wales), she also speaks on behalf of larger groups of youngsters. 
In her introduction, the Commissioner emphasises how the COVID-19 pandemic and the current cost-of-living crisis have an influence on children, young people, and their families. As we navigate these incredibly challenging times, it is more crucial than ever that we remain committed to protecting children's rights. We are aware of the significant impact this has had and will continue to have on Welsh children and teenagers.

All Welsh schools should implement the Whole School Approach Framework, according to the Welsh Government. Children and young people should participate in this work through their school, as outlined in the framework for the whole school approach, as well as through the Welsh Government's current engagement mechanisms.
The Welsh Government must create easily available materials for children as well as materials to assist school professionals in implementing this policy. The release of these materials is planned for September 2023.

Human rights of children The Curriculum and Assessment (Wales) Act of 2021 mandates that human rights education be taught in educational settings, and Approach is an ethical and useful framework for achieving this goal.
Children and adults are equipped with the knowledge and understanding of their human rights as well as the knowledge and abilities to advocate for their own and other people's rights. 
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