[bookmark: _GoBack]Self-Assessment and Self-Evaluation Portfolio 
The portfolio I will be presenting to the reader is going to provide an insight to self-assessment and self-evaluation and reflection on each of these concepts. Evidence will be presented to critically discuss the principles of self-assessment and self-evaluation and what effect it has on learners and their development in higher education, whether it be positive or negative. Within higher education, all learners experience their learning journey differently and this portfolio will take into consideration the importance of this journey and the variety of different teaching techniques and learning environments.  I have learnt in many teaching environments, through my own experiences in comprehensive school with large classes and a variety of teachers to learning how to work with children myself through placements at primary school. Each setting is different. College was a complete change for me, it is far more independent and rather than learning through the National Curriculum, you learn through the chosen course criteria, mine being Childcare Learning and Development. This was my first introduction to module-based learning and consistent placement learning.  From these different learning experiences, I have used self-assessment and self-evaluation as well as my tutors as a learning mechanism. There are many different education settings and frameworks that implement different types of assessments, such as exams, coursework and group work projects and these will also be discussed and evaluated to show the significance of effective self-assessment and self-evaluation 
Where it started for me 12/02/2021
Self-assessment and evaluation can be classed as an umbrella term .to the many ways of conducting it. Dr Michael Wride argued that self-assessment and evaluation is “One of the most important skills that students require for future professional development and life-long learning, as it develops their capacity to be assessors of learning” (p. 01) The purpose of self- assessment and evaluation is for the individual to reflect on their current work and understanding. Brown and Harris (2013) defined self-assessment as a “descriptive and evaluative act carried out by the student concerning his or her own work and academic abilities” (p. 368). By reflecting on one’s own work, it can create change and improvement for the learner which is the goal education settings want to achieve. Self-assessment and evaluation can also be referred as self-monitoring and in 2008 Epstein et al. defined self-assessment as “ongoing moment-to-moment self-monitoring” (p. 5). By using self-assessment, learners will not only have room for improvement, but they will also discover what knowledge they currently hold and what level they are working at, and “how effectively they have completed assignments” (Kapsalis, 2019). 
 Throughout my time in comprehensive school, I found it difficult to communicate my struggles with certain teachers in subjects I was not interested in or had poor academic skill in, such as mathematics. As a pupil, it can be discouraging to receive negative comments and low marks on a piece of work that you believe you worked so hard on. Then, I was introduced to self-assessment. Self-assessment has been argued as a tool to build a strong rapport between pupils and teachers and breaks down barriers. Feedback can take weeks to receive in higher education due to the number of learners being taught and lack of staff. Self-assessment allows immediate feedback and constant learning for the individual to develop their understanding of a topic. Guskey (2010) believed that the result of self-assessment allows “students to become more pro-active in their learning”. Being pro-active in your own learning allows a learner to keep perspective and keep an open mind when they are using self-assessment. 
My self-assessment input. 12/02/2021
[image: ]Whilst using self-assessment as a method of learning and improving your own knowledge, learners also self-evaluate which is equally as important. Learners can highlight what benefitted them whilst learning and to show their strengths within a piece of work such as an essay. However, it also allows learners to question areas where they may have performed poorly. Adam Uzialko wrote for Business News Daily that “self-evaluations aren't just about highlighting triumphs; you should also critically assess the times you came up short”. It allows learners to ask themselves questions such as ‘why did I perform poorly in the multiple-choice questions?’ and can see the outcome that shows a particular issue. For example, many learners do not study as hard for multiple choice exams because it is possible to achieve a good mark by guessing. Therefore, I always found multiple choice questions on mathematics exams much easier as the sums were completed, I just needed to pick the correct answer. However, my grades often came out lower which through self-evaluation I realised I needed to improve in that area. I could evaluate why I struggled in this area; was there a learning technique I wasn’t completing properly? Did I need additional support? From this, learners begin evaluating the current knowledge they have (Mitrofan, 2010). The imagine above, this is how I self-assess. I acknowledge what went well (left hand side) and what went badly (right hand side) and evaluated the information by putting targets below and noting when my next due date is. These notes I make are helpful to have with me when completely new work so I can ensure I'm using my feedback, so I do not make the same mistakes.
The disadvantages. 13/02/2021
However, self-assessment doesn’t always lead to positive outcomes. Tejeiro et Al (2002) conducted a study on self-assessment. The study found that students often rewarded themselves with better marks than teachers when conducting self-assessments on their own work, which would lead to no improvements being made and learners not recognising their areas of learning that needed development and change. Tejeiro wrote that marks were higher “especially for students with poorer results” (p. 791). Self-assessment is being used more than ever in our current education system and “self-regulating your learning is considered imperative for learning in higher education and workplace settings” (Bransford et al. 2000). Despite this method of learning being promoted, it has low levels of accuracy. Raaijmakers et al highlighted that even when videos were being shown to those who were self-assessing and evaluating their work to give them an understanding of how to complete these, “the training was not equally effective for every student and, overall, there was room for further improvement in self-assessment accuracy” (2019). These are just some examples of how self-assessment and evaluation can fail learners and cause significant issues with future learning. 
When reviewing my own work and completing a self-assessment, I often cannot highlight all the areas that need improving. Whilst in school I always believed it was the teacher's role to show me where I needed to enhance my learning more and to show me how to do so. Although it can be argued that there are negatives to self-assessment and evaluation, Boud argued in his book ‘Enhancing Learning Through Self-Assessment' that “self-assessment is about students developing their learning skills. It is not primarily about individuals giving themselves marks or grades. And it is not about supplanting the role of teachers” (1995, p. 17). When using self-assessment, a learner is learning from themselves. Not only are learners learning how to improve their work and pick out mistakes that need to be changed, but they are also learning how to work more independently when going onto further education such as university. 
What I began to learn from self-assessment. 15/02/2021
Throughout my education in a comprehensive school in Newport, I found that I used self-assessment and self-evaluation more in lessons such as English Literature and Sociology. I was far more interested in these subjects in comparison to subjects such as science and music. It is far easier to self-assess and evaluate when you enjoy the subject, mostly because you have more interest in improving in those areas and it will be beneficial if you go onto study one of those subjects in university. I had no intentions of going to university to study arts or science so never dedicated much of my own effort or time to self-asses myself whilst studying those subjects. Teachers in the 21st Century encourage learners to use their own initiative and think for themselves, and the Federation University Australia believe that “Contemporary learning requires that students develop their capacity to play an active role in their own learning”. Throughout education, settings such as schools and colleges are constantly equipping learners with the tools needed to carry out self-assessment and carry out their own learning, such as peer marking, reflection time and as I had in my school, a ‘what I can learn book’ which would be full of notes from proofreading my work and self-assessments that had been carried out ready for me to use when writing new work to ensure my improvements were made.
Why self-assessment is being used. 15/02/2021
Self-assessment and self-evaluation lead to continuous learning and changing which is a key tool when progressing throughout education. There are a number of purposes for assessment. One being able to measure what has been achieved by the learner, which is often referred to as summative assessment or the assessment of learning. Summative assessment is a formal way of assessing within a school. These assessments are presented in the forms of exams, tests and essays. Summative assessments are usually carried out at the end of a school term or at the end of an assignment, such as doing your GCSEs before the six-week summer break before progressing into your next school year. This way of assessing is used to evaluate a pupil learning by grading with a set criterion. There are also national statutory summative assessments which must be completed by law such as SATs, also known as Standard Assessment Tests. Throughout my school experience I found some parts of summative assessment a much harder way of achieving the grades I wanted. As mentioned previously, I have very little interest in maths and science. I always performed terribly at math exams and much preferred doing my science subjects as BTECH qualification as it involved no tests or exams, it was based on constant essays and research projects. I often found it difficult to carry out a self-assessment when studying maths because it is almost all equations; there is very little text within the subject. Therefore, I often did not understand what needed improvement and failed to evaluate my work and progress that was needed. However, after many years struggling with mathematics and after continually looking through my work, having numerous teachers and a home tutor to assist me, I decided that there was more than just a lack of understanding when comparing my work to others. I was diagnosed with dyscalculia just as I progressed into sixth form. It took years of self-assessment and reflection to realise I was suffering with a learning disability. Summative assessment often does not allow for difficulties such as dyscalculia to be considered when marking exams and tests.
Summative and formative assessment. 16/02/2021
Assessments are something all learners will experience when studying the national curriculum due to the Education Reform Act 1988. Self-assessment often happens in formative assessment. Trinity College London believes formative assessment allows learners to “engender learning and to enable learners to become aware of how they learn” (p.04). Formative assessment is also known as assessment for learning (tes.org 2019) and is a form of assessment that takes place whilst the learning is happening, rather than at the end of a subject where exams are used to assess the learner. Formative assessment includes evaluating the quality of a learners work and identifying what areas of the work need improving; it shows strengths and weaknesses. When using self-assessment within education, it is essential that learners are “willing to critically evaluate, compare and reflect” (Austin, 2007). Whilst using formative assessment and making use of self-assessment to a learner's advantage, it can be conducted in a variety of ways which can help cater to more learners than summative assessment. These methods could be exit questions, such as “why do you think the character felt that way?”, it ensures that learners are putting their own input into their learning. Recap lessons, peer and self-assessment as well as targeted questioning are also ways that formative assessment can take place. These methods promote reflection and the sharing on knowledge with other learners allowing them to learn through each other. Summative and formative assessment first began to be conducted and used in the early 1960’s. New interest and use were put into place when ‘Inside the Black Box: v. 1: Raising Standards Through Classroom Assessment’ was published in 1998 by Paul Black and Dylan Williams. Within the book, the authors stated that “Formative assessment is an essential component of classroom work and can raise student achievement”. This form of assessment is integrated into lessons through class discussions and steers away from the concept of grades and marks. A key part of this form of assessment is not only can the learner improve their learning, but the teacher can also focus on the learner's weaknesses and tailor their approach for future lessons. 
Through my own school experience of formative assessment, I have always found it to be useful and more beneficial for the type of studying I wanted to continue in university; a course based on the marking of essays, presentations and portfolios rather than sitting exams.  Formative assessment is ‘a learning culture, where pupils have self-belief and know how to learn and teachers have high expectations and belief that all pupils can succeed’ (Shirley Clarke 2014). When exams such as A-Levels are sat, there is no feedback available. Only a number of how many questions you answered co[image: ]rrectly. I often argue that very little progress can be made from results such as that due to the fact you cannot see what areas you performed poorly at and what areas you were more successful in. An example above is an essay I completed and received feedback on. From my feedback I can see that one area of improvement I should focus on are my references and use of literature. Without reading my feedback, I would not be able to self-assess and evaluate my strengths and weaknesses. 
Teachers and learners. 16/02/2021
In education settings today, teachers are often encouraged to promote self-assessment and encourage their learners to self-evaluate from the beginning of their work. By doing this the learner can see if the way they are working through the criteria is relevant, and to see if their learning style needs changing (Andrade, 2009). Large class numbers in current times can produce problems for each student. There is often very little time for the teacher to work with each individual learner so self-assessment takes a lot of pressure off the teacher and creates a more independent environment whilst working with peers. This process leads learners to become more critical and perceptive about the way they learn throughout school. As well as this, self-assessment and self- evaluation can “be used in order to bring about behavioural changes in students with regard to their own learning processes” (Osmond 1997). Although these methods benefit learners overall, some learners do not adapt to the elements of self-assessment and self-evaluation. Some learners do not believe marking their own work and creating plans to improve their own work is a constructive tool to be used. Some learners lack the skills needed to self-assess, such as learners who may experience additional learning needs such as dyslexia. Learners such as these are in favour of an expect and professional to mark and evaluate their work to ensure pure accuracy and comfort that the work has been correctly assessed (Wride, 2017). 
In addition to this, another issue with self-assessment and self-evaluation is the reliability and accountability aspect and “despite widespread use of self-assessment, teachers have doubts about the value and accuracy of the technique” (Ross 2006). As well as this, it can be argued that this form of assessment isn’t consistent. Not all learners will enjoy reviewing their own work and finding their strengths and weaknesses and may lose interest and dedication to using self-assessment in the most beneficial way possible. I often noticed in school that my peers who had low marks on a regular basis did not take interest in self-assessment and thus their marks never improved. A common argument that was raised in my classes is that it was the teacher's job; not the learners. Since being in university I have noticed as an individual that self-assessment is the norm and learners are more able to use is without issues. In my first year at university, I instantly noticed the difference between the methods used to discuss, mark and complete work. I remember my first task given was to research the developments in education since the introduction of The Foundation Phase Framework. I hadn’t been taught much on the subject, but I was instructed to write 500 words on the subject, and it would be discussed in a lecture. It wasn’t assessed by a lecturer, it was evaluated and assessed by myself and peers on my course. Through tasks such as this, it allowed more opinions and views to be discussed and new avenues to look into. However, there was a clear line between who would take part in group discussions and who would not. Throughout my three years at university, it has become apparent to me how only a minority take part and contribute to the lecture. Jaques and Salmon (2007) highlight this as a common issue in group work and ‘recommend delegating roles and setting out expectations before[image: ]hand to help ensure full participation’.
When starting a piece of work, criteria is provided to the learner to instruct them what they are expected to do and a completion date. When writing a piece of work, learners can refer to what the criteria is and what they are aiming to complete. This allows self-assessment to be completed. When completing a piece of work, I refer to the task description to ensure I am staying on track and providing information that was been instructed to be included. By doing this and reading over my work, I am self-assessing and often then self-evaluate when getting my marked work back. In 2002, Cohen et al discovered that students who were given criteria to follow provided better work than learners who had no criteria or task description to follow and were more successful when using self-assessment. However, “some learners admitted they were not consistent in self-assessing. Most students admitted that they did not self-assess enough” (Andrade, 2008).  
The importance of reflection. 16/02/2021
55Re
Reflection is a part of self-assessment and self-evaluation and an important step to include when learning. Whilst learning, pupils need to be self-engaged and productive to improve their knowledge and understanding. They also need to input reflection when looking at their marked work and when seeing their results, apply their new knowledge that they have learnt from reflection (Swaffield, 2009). Bransford et al (2000) reviewed elements of successful learning environments and concluded that “Good learning environments are learner-centred, knowledge- centred, assessment-centred, and community centred”. The diagram on the left displays what Bransford et all believe to be the most important elements of learning, with assessment being a key feature, and believe that self-assessment is the third fundamental principle in how pupils learn throughout education. In order to be successful and effective learners, pupils need to not only use memory and other skills such as language but also create their own way of learning. For successful learning with the best outcome, learners need to develop metacognitive strategies. Metacognition is the” thinking of thinking” ([image: ]LD Online Glossary 2014). Learners can take control of the way they learn and the process they use to improve their knowledge and self-assessment. For this method to be beneficial, learners need to get the ability to combine knowledge they have of their own learning and new learning strategies such as goal setting and planning. Metacognition is the understanding and awareness of one's own mental or cognitive processes (Cindy Perras 2014). To create good self-evaluation, learners need to apply feedback to future work. Once the areas of improvement have been identified, there is focus on planning for future work. To ensure the best self-assessment and self-evaluation, Greene (2007) believed that task identification and planning is a necessary requirement. With an increase of learner engagement, they will include reflecting. 
The use of self-assessment is to encourage learners to find their own learning techniques that create good work and to also identify any ‘let downs’. Self-assessment is in place to improve not only the pupils learning but also the teachers. The Education Development Trust (2013) found that “sharing learning goals, formative feedback, peer and self-assessment, and the formative use of summative tests – have been found to be overwhelmingly positive in terms of their potential to promote improvements in teachers’ classroom practice”. Whilst studying for my GCSEs in 2014, formative feedback was extremely useful to me. Unlike summative feedback which is often provided at the end of a term or module, formative feedback is ongoing throughout studies to help identify any improvements that can be made and understand the limit of someone’s own learning. Formative feedback gave me confidence when sitting my exams, I received constant feedback when studying and applied it to my summative assessments. Formative feedback should be nonevaluative, supportive, timely, and specific (Shute, 2008). 
Assessment for learning. 18/02/2021

Whilst going through education, individual development is essential for success and positive progress. It is important that a learner has support in place for future changes and challenges they may face. Whilst in comprehensive school I discovered a method called assessment for learning, [image: ]where the priority is to promote learning – is a key means of initiating improvement (Florez, Sammons, 2013). Assessment for learning, opposed to general learning, concerns itself with not only what pupils have learnt but also helps to create strategies to help learners understand themselves and the next steps to attempt when completing work. This form of assessment has a formative purpose and helps to guide learners when moving into new levels of education and different forms of learning and helps to shape what lies ahead rather than simply to gauge and record past achievements (Education Trust, 2013). I not only experienced this through being taught whilst in school, but I also used it when completing work experience in a local primary school and when working full time in a private nursery. It can be applied to a variety of ages with the key focus still being on improving a learner’s knowledge, learning techniques and cognitive development. Throughout the use of assessment for learning (AFL) there are many strategies used to support the method. Within my employment, I encouraged children to share their ideas and learning goals. They often created new ideas from hearing their peers and AFL promoted improvements in not only the learners, but also the classroom practice. The Assessment Reform Group argued that assessment for learning is any assessment for which the priority in its design and practice is to serve the purpose of promoting pupils’ learning and therefore differs greatly from summative assessment methods that take the approach of ranking. 
The principles provided by AFL state that it is:
• is part of effective planning 
• is central to classroom practice 
• promotes understanding of goals and criteria 
When using AFL, some key features to promote the success of it include questioning, peer and self-assessment as well as giving feedback and ‘the formative use of summative assessment’. When in place, the positive effects that assessment for learning provide is rarely questioned. When looking at AFL it was found in one study that “78% of participants evaluate the intervention as successful in its impact on primary pupils’ attainment and two of the 35 participating schools also reported improvements in summative tests as a result of AFL” (Oxford University Department of Education, 2015). It is therefore clear that AFL is an effective approach to use whilst being a learner but also someone who may be teaching.  
Throughout all my education I have been assessed in a number of ways. Standard Assessment Tests (SATS) were the first summative assessments I completed and then moved onto my GCSE and A-Level exams in higher education. From personal experience I have always favoured assessments that are done throughout a course rather at the end and that do not include a raw score. It is why I favour university assessment plans compared to exams in school. I can proof-read my work multiple times, ask my peers to read it and I can make alterations if needed with a set deadline to follow. This process allows me to self-assess and self-evaluate whilst doing my work and when I receive a marked copy. I believe that through formative assessment I enhance my learning.
Personalised Assessments are replacing national tests across Wales. Personalised assessments provide questions that are based on previous answers to the individuals work and their past responses to questions and scenarios for the person, meaning they are very adaptive. This form of assessment is tailored to the individual learner and provides learners with the opportunity to develop their skills through what they already understand and what they are capable of doing and what progress can be made and what their next steps are to improve their learning and knowledge. As well as this, learners are able to complete the personalised assessments in groups, allowing peer-assessment as well as self-assessment. Not only does the learner receive information on how to gain better understanding and knowledge of their work capabilities, but the school will also be aware of what skills their learners have and need. When being a part of personalised assessments it allows learners to feel as if they have some form of control over their learning by using self-assessment and develops learner autonomy as well as cognitive and metacognitive abilities. I believe personalised assessments would’ve been an ideal method to use for myself whilst in school. The individually designed questions would have been a great learning experience for me in subjects such as history, in which I often let myself down by lack of memory of key dates and names. If I had tailored questions, I would’ve been able to focus on my weaknesses in this subject. This form of assessment is more self-aware, and you take more active part in shaping your personality, objective look towards how you behave and react at situations (Hay,2019).
To conclude, from research included in this portfolio and my personal experience self-assessment and self-evaluation is a key skill to use whilst being a learner and an important part of the development of an individual. Self-assessment prepares learners for their part to play in democratic society and gives a learner some control over their own learning and encourages active engagement in learning. With the evidence provided such as feedback from my own work, it is apparent that self-assessment and self-evaluation is a critical part to understanding how I can apply my strengths and weaknesses to future work. By self-assessing as well as receiving feedback from an education professional, it can create skills such as independence, organisation and more attention to detail. Self-assessing and self-evaluation also produce a better standard of work and to have a consistent pattern of improvement of work. Too add to this, self-assessing and self-evaluation can create more confidence and motivation for learners as they have the opportunity to identify any errors before handing a piece of work in. Although there may be some disadvantages to self-assessment and self-evaluation such as lack of reliability and accuracy, the pros outweigh the cons. Personally, I find self-assessment and self-evaluation beneficial and a modern way to learn and improve my areas that lack the knowledge needed to achieve my goals. 
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TASK DESCRIPTION

Part 1 (1500 words)

You are required to produce a needs analysis or community profile on an identified group or
geographical location. You will need to outline and identify potential issues or gaps in current
service provision that may be detrimental to the groupflocation identified. You should make
use of relevant data and statistics as well as other means of information gathering within your
report. You may include appendices within your assignment for relevant data/reports if you
wish

Reflections on personal experiences gained within community settings may also be used as
afoundation for your analyses.

Part 2 (3500 words)

You are required to produce a plan of action for a proposed community engagement project
for a specified group of learners based on the needs analysis/community profile developed
under assignment 1

Your project report should include ful details in relation to the structure of the project. It
should determine the benefits of the potential project for the chosen group giving due
consideration to the relevant organisational factors such as logistical arrangements,
facilitation, leadership and funding sources. Your report should also include consideration
of how the project will impact upon the chosen group and affect social mobilisation
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