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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience. (4,000 words).

The purpose of this assignment is to discuss the impacts of assessment for learning (AFL) and create three lesson plans for a class of pupils that both shows progression over the three lessons and highlights three different ‘Areas of Learning and Experience’ (AoLEs). Assessment for learning refers to the evaluation of knowledge during the ongoing learning process. To develop a better understanding of the influences of AFL on pupils’ learning and progression it is imperative that practitioners conduct their own research to ensure teaching efficacy. Thus, I will venture to widen my knowledge in order to gain a better understanding of the types of AFL I would like to use in a classroom environment. My prior teaching experiences have allowed insight into the influence AFL has on my personal teaching practice and the pupils in my classroom. 

In order to demonstrate ‘great teaching’ teachers must conduct their own primary research which entails practicing different Assessment for Learning techniques within a classroom setting as well as conducting secondary research carried out by professionals within the field. Furthermore, it is vital teachers make certain they tailor their lesson plans to build on prior learning, experiences and show progression in order to ensure pupils are being provided with the best possible opportunities during their learning. By continuously using Assessment for learning it allows practitioners to adapt lesson plans where necessary in order to meet the needs of the learners. Building on this, it is essential teachers consider the different abilities within the classroom and the way in which practitioners differentiate their planning as this factor also determines the outcome of pupils learning. This assignment details some of the Assessments for Learning strategies that can be used within the classroom in order to track and further develop pupils learning using ‘Informal, formative assessment’ as referred to by (Cambridge Assessment International Education, 2011) who refers to the UK’s ‘National Foundation for Educational Research Approach (NFER 2007). In addition to trialling the strategies myself I also ensured to discuss some of the leading literature on assessment for learning and the potential benefits of assessment for learning.

The lesson plans I created are tailored to meet the needs of twenty-seven year 5 (KS2) pupils. The topic theme for the lesson plans I created is ‘Evacuees in World War Two’. Pupils already had some understanding of this topic from prior learning carried out in class therefore, I ensured to create lesson plans that built on pupils learning as well as provided the opportunity to assess their knowledge. My first lesson plan focuses on the ‘Humanities’ and ‘Languages, Literacy and Communication’ AoLEs. During the lesson pupils were provided a World War Two based scenario and had to use their knowledge to create a mind map to include details of their evacuees’ experience. This encouraged pupils to consider how evacuees may have felt during this experience and allowed pupils to work in groups to develop their ideas and record them. Moving forward from this lesson I created a lesson plan revolving around a scenario based on an evacuee. The main AoLE in this lesson is ‘Expressive Arts’ with a ‘Languages, Literacy and Communication’ and ‘Humanities’ cross-curriculum approach discussing a role-playing activity which includes both the ‘Expressive arts’ AoLE and again the ‘Humanities’ AoLE. The third and final lesson that will be discussed in the assignment is a letter writing activity which includes both the ‘Languages, Literacy and Communication’ AoLE and again the ‘Humanities’ AoLE. During each of the lessons I ensured to include different AFLs. This will also allow me the opportunity to determine what AFL strategies work best for me as a teacher as well as the pupils in that classroom. The lesson plans highlighted can be found within the assignment appendices and will be discussed further within the assignment.

There is literature that highlights the importance of assessment for learning to secure pupils development within the classroom.  
‘Firm evidence shows that formative assessment is an essential component of classroom work and that its development can raise standards of achievements’. 
(Black and William 1998)
This statement immediately draws emphasis to the importance of formal assessments within the classroom. As it ensures teachers can track pupils learning which as a result will allow them to tailor any lesson plans to suit the learners needs. The statement also suggests that if you use assessment for learning in your everyday teaching practice not only will it assist pupils learning but it will also provide a better learning outcome within your classroom. Donaldson’s ‘Successful Futures’ report states ‘Wales gave teachers the main responsibility for pupil assessment up to the end of Key stage 3. Judgements are made on a ‘best-fit’ basis in relation to defined levels.’ This supports the idea that teachers must identify what assessment for learning strategies work for pupils so that they can establish the pupils’ strengths and weaknesses to make planning specific for their class. For example, when providing a higher ability group with a success criteria you may make the list longer and use more complex terminology in order to challenge pupils. Whereas, with a lower ability group you may only have a small number of conditions to include in their work. It also provides teachers with the opportunity to make the decision as to how often they implement AFL into their lessons.

According to a report carried out by Ko, Bakkum and Sammons (2013) ‘Teacher effectiveness is generally referred to in terms of a focus on student outcomes and the teacher behaviours and classrooms processes that promote better student outcomes.’ This suggests that a ‘great teacher’ is determined by the results they receive from the pupils in their class. Therefore, low attainment within the classroom is often directly linked to teaching being ineffective. If there is low attainment within the classroom, I would ensure to try an AFL method that is familiar with pupils to gain a better understanding of where their weaknesses lie and change the way you teach the class so that they are more engaged and have a better understanding. In alignment with this the Curriculum for Wales 2022 was formulated based on Donaldson’s findings, it states ‘Learning across the breadth of the curriculum should draw on a wide range of assessment approaches, building a holistic picture of the learner’s development.’ (Welsh Government, 2022). It is evident that the New Welsh Curriculum was developed in a way which makes it obvious to both practitioners and public what is expected for pupils. The new structure provides a way to track pupils learning using the ‘Statements of What Matters’, AoLEs, and the ‘Progression Steps’ provided in the curriculum. The progression steps were developed as all children learn different things at different rates. It allows teachers to gain a better understanding of pupils’ abilities as each progression step builds from the last.
One of the four key elements that Black and William refers to is ‘Quality of Questioning’. The use of what is referred to as ‘effective questioning’ generally allows teachers to assess pupils learning whilst in class this also links in with feedback as teachers can provide informal, formative feedback directly to pupils. (Shanmugavelu et al., 2020) supports this idea and states ‘Questioning is one of the most effective ways to get students involved in the delivery of the lesson. By asking questions, teachers can engage students to think about the content of a lesson and simultaneously get feedback from students to demonstrate the effect of teaching.’ In addition to this teachers must have quality questioning skills to ensure they can motivate pupils to learn as well as ensure they are drawing attention to the correct topics. Teachers must possess these questioning skills and use them effectively in order to see an increase in pupil learning.
Black and William’s addresses AFL in a number of studies and states:
‘Teachers need to know about the pupils’ progress and difficulties with learning so that they can adapt their own work to meet the pupils’ needs’. 
(Black and Williams 1998) 
This suggests that in order to ensure pupils are receiving the best possible learning it is imperative that teachers have a clear understanding of pupils’ abilities as it allows them to tailor their teaching to suit the needs of the pupils. When considering the ‘Use and Quality of feedback’ element of assessment along with the statement above. It is imperative to consider the fact that assessment provides teachers with a sort of feedback in regards to pupils learning. (Gan, An and Liu, 2021) states ‘Price et al (2011) proposed a model of student feedback action encompassing several stages in the process leading to a considered response’. According to (Gan, An and Liu, 2021) ‘These stages include: collection of teachers assessment feedback, immediate attention, cognitive response, and immediate or latent response.’ It is important to take into consideration the possible downfalls to AFL. For example, ‘Attribution theory says that people explain their own successes or failures to themselves in different ways. Some factors that lead to success are controllable and some are not.’ (Cambridge Assessment International Education, 2011) This highlights the importance of feedback and suggests practitioners must be vigilant when providing pupils with feedback as there is no way to foresee how pupils will to react to feedback. Therefore, it is vital that practitioners prepare pupils to consider constructive feedback as positive and see it as a way of developing their learning further rather than tearing down their work. One way in which this could be done is by providing pupils with a Success Criteria beforehand in order to show exactly what it is they need to do. Additionally, when providing feedback after the task has been carried out teachers could emphasise the fact that the areas, they need to improve are not what they did ‘badly’ but things they need to target to improve their work. Furthermore, teachers should also highlight and encourage the positive aspects of pupils’ work where possible to allow them to see.

Sadler highlights ‘Sharing Criteria with learners’ and the ways in which pupils learning can benefit.  
‘The potential for assessing students by utilising criteria and standards is enormous, and that potential will not be realised if it is limited through a lack of disclosure. Informing students about the criteria and standards and giving them feedback on their attempts is simply not enough.’	
	(Sadler, 1998)
This suggests providing learners with what they must do verbally is not enough as it does not provide pupils with a clear enough description of what is expected. Providing learners with a written and clear criteria allows pupils to refer back to what they must do in order to succeed as well as to become more self-reliant. Although, it is important to take into consideration the idea that pupils may interpret the success criteria differently so teachers must ensure they are clear regarding what they are looking for.
Sadler (1998) states ‘self-monitored learning is a highly desirable educational goal’. This immediately draws attention to the idea that pupils need to know what they are learning in order to have a clear understanding of what they should include in their work in order to be successful. This comes under the ‘sharing criteria with learners’ element of AFL and many theorists highlight the importance as it is shown to provide pupils with the opportunity to exceed in tasks. Building on this Sadler also proposes ‘students can produce high-quality work consistently only if they can monitor and control the quality of their work while they are doing it’. Sadler (1998) often refers to the importance of ‘Self-monitored learning’ and how pupils should be focused on their own learning and not on comparing their progress to the work of others. The ‘Quality of talk, peer and self-assessment’ allows pupils the opportunity to reflect on their work and determine the ways in which they believe they can improve. This element can often be linked closely to the ‘Sharing Criteria element’. When considering ‘peer and self-assessment’ there are some potential disadvantages such as ‘High-achieving and diligent learners may find it hard to look for faults and mistakes in their work and thinking.’ (Cambridge Assessment International Education, 2011) This may be a problem amongst younger pupils as they may find it difficult to critically think about their work and may find it difficult to critically assess their friends work as they do not want to upset them or they do not take it serious enough.

All of the lesson plans that will be referenced in this section can be found in the appendices. The lesson plans were produced to suit the needs of 27 pupils of different abilities. In the class there is a small amount of higher ability (MAT) pupils and a smaller number of Additional Learning Needs (ALN) pupils. Although, the majority of pupils in the class sit comfortably in a middle band. The chosen theme is ‘Evacuees during World War II’ as this was the class topic within my placement school. Pupils had already begun to learn about Evacuees and the majority of their work was built around the World War II topic. Therefore, pupils already had prior knowledge of this topic. Thus, the lesson plans that will be discussed were planned to build on this learning. As the theme of the lessons is ‘Evacuees’, the ‘Humanities’ AoLE is closely linked to each of the lesson plans detailed. 

The first lesson plan I will be discussing can be found in the Appendices under Appendix One. The main theme of this lesson is ‘Humanities’. The other AoLE that I incorporated into the lesson was Languages, Literacy and Communication as pupils had to participate in lengthy discussions during the task. During this planned lesson I ensured to incorporate Black and William’s different ‘elements of AFL’ where possible to determine which works best for the class I was teaching. The main elements of AFL strategies that I used were ‘Quality of talk, peer and Self-assessment’, ‘Sharing Criteria with learners’ as well as the ‘Quality of questions.’ As can be seen when referring to ‘Appendix One’ I ensured to begin the lesson by prompting questions that allowed pupils to reflect on their prior learning. This provided me with the opportunity to assess pupils understanding and determine whether there are any areas I need to further address prior to beginning the lesson. When posing these questions, I ensured to target the different ability groups to ensure I have a good representation. When asking questions, I differentiated for the different levels in order to challenge pupils where possible. Moving forward, when introducing the task, I ensured to work alongside pupils in order to create a Success Criteria as this allowed the activity to become more pupil led and encouraged ‘pupil voice’. The success criteria was kept on the board for pupils to see and refer to when needed throughout the lesson. During the lesson when pupils were confident they had done something from the success criteria, they were able to mark it off on the board by writing their initials in their ‘DOJO group’ colour. This also allowed me the opportunity to see where pupils were and how they were progressing through the lesson. Most pupils also enjoyed checking off their progress on the board. Although, some of the quitter pupils didn’t enjoy getting up in front of the class as much. I also created a simpler success criteria for the ALN pupils to refer to. Building on this throughout the lesson I ensured to stop the lesson and have pupils share their work. The class would then peer assess their work by saying something they did well and something they could improve. During the plenary pupils were asked to swap books and provide two things they did well and something they could improve using the two stars and a wish format and the criteria created at the beginning of the lesson. The ALN pupils were asked to underline one good thing in green and something they think could be improved in pink when peer assessing each other’s work.

The second lesson plan that can be found under ‘Appendix Two’ focused on the ‘Expressive Arts’ AoLE with elements of both ‘Humanities’ and ‘Languages, Literacy and Communication’. This lesson built directly off the previous lesson therefore, it was essential we recapped prior learning. Again, I used a number of different AFL strategies some of which were used in the previous lesson as pupils were already familiar with them and this allowed me the opportunity to determine the effectiveness of these strategies. I ensured to begin the lesson the same as the previous as this worked well in the prior lesson with pupils. Pupils were to undergo a discussion recapping their previous learning. In addition to this pupils were given a A3 sheet of people to create a mind map and write their ideas. Pupils are to use one colour to show what they remember from the previous lesson and will have an opportunity to add to it later on in the lesson using another colour to show progression and how their understanding has developed. During this task pupils were given two minutes for their initial discussion and a further three minutes to complete their mind map. Pupils may create a branch for each of their characters from the prior lesson and use this to include the information they remember. The main task of the lesson was based around a hot-seating activity. Therefore, in order to prepare for the next activity pupils were asked to think of five questions they would like to ask a World War Two evacuee if they had the opportunity. The elements of AFL that this highlighted was both the ‘Quality of Questioning’ and ‘Quality of talk, peer and self-assessment’. I also worked with pupils in order to develop ‘rules’ to ensure everyone was clear of what they are expected to do during the activity. To begin this task and to set the standard that is expected I chose two of the more confident higher ability pupils to answer the questions posed by the class. Each pupils had three to five minutes in the hot seat, this allowed pupils to gain a better understanding of how the hot seating was to be carried out. In addition to this I was also be available to lead the learning where necessary. Once pupils have asked a question and received an answer, they can add this to their mind map using a different colour to before. As stated, previously this demonstrated how their knowledge and understanding has improved. When completing the task, I selected the pupils who asked the questions to the people in the hotseat as this ensured pupils are not picking the same pupils to ask questions and allowed a more varied response in the learning. At the end of these two hot seating activities as a class, pupils created a ‘PMI Chart’ to assess the person in the hot seat. Pupils recorded something ‘Positive’ that they thought their peer did well, a ‘Minus’ (something they may improve) and something they found ‘Interesting’. Once pupils were clear on how to conduct the activity, I split pupils into mixed groups so each pupil in that group had a different character scenario from the prior lesson. This allowed pupils to collaborate and hear about other experiences. Whilst in the groups, pupils took turns to be in the hot seat and pupils asking the questions will assess the knowledge of their peers that are in the hotseat. This particular activity worked well as pupils enjoyed conversing in their groups and enjoyed applying their knowledge.

The main task for the final lesson plan was to apply all prior knowledge of from the ‘Evacuees’ topic and write a letter home detailing your experiences I chose this task as it is relevant to this period in time where books and letter writing played a major role during the war. Therefore, in order to try make these lessons as relatable as possible I ensured to highlight these aspects in my lesson plans. In order to provide some familiarity, I allowed pupils two minutes to recap the prior learning. Again, this focused on the ‘quality of talk’ aspect of assessment for learning. This particular activity is beneficial for pupils as it provided pupils with the opportunity to access their knowledge from the previous lessons. In addition to this before sending pupils to complete the task I made sure to check understanding by asking pupils to place their head on the desk before providing a show of thumbs to determine their understanding. I decided to do this as it made feedback anonymous so pupils felt more comfortable disclosing whether they understood. The main Area of learning in this particular lesson was ‘Languages, Literacy and Communication’. I provided pupils with letters that included differentiation for the levels in the classroom and were based on the scenarios provided to pupils in the previous lessons. In line with Black and William’s ‘Four elements the letters were used as WAGOLL’s (sharing criteria for learners) for pupils as they followed a specific structure that pupils can follow. After allowing pupils the opportunity to read the letters I ensured to work with them in order to highlight what is good about them. This was then used in order to create a success criteria to refer to when writing their letter. In addition to this I also ensured to provide the lower ability groups with a laptop and template for their letter to assist them as well as support from a teacher. Whilst completing the task I also ensured to stop the lesson to assess pupils progress and highlight any good work by asking pupils to share what they have written. This gave me with the opportunity to provide ‘quality feedback’ as referenced by Black and William and gave pupils an insight into the approach they may take if they are having any difficulties. Pupils were encouraged to ‘magpie’ some ideas they liked. I found this worked well as pupils enjoyed sharing with the class therefore it encouraged pupils to do their best when completing the task. During this time pupils were also encouraged to peer assess work and highlight the areas they liked or could make suggestions as to what their peers could do next. To conclude my lesson my plenary begins with one pupil reading their work to the class so that they can peer assess verbally using the two stars and a wish method. To close my lesson pupils swapped books and peer assessed each other’s work with two stars and a wish. Again, this focuses on the ‘Quality of talk, peer and self-assessment’ aspect of AFL. 

During the course of this assignment, I was able assess in more detail both the benefits of Assessment for Learning as well as the potential downfalls. I was able to conclude that whether the AFL strategies used work depends on a number of factors such as the ability of the groups as well as their personalities. For example, a class that enjoys socialising would show better participation rates in a discussion in comparison to a class that is quiet. For this reason, it is essential that teachers take time to determine the best ways to assess pupils learning. When choosing the AFL strategies to use in the classroom I believe it is essential teachers vary their strategies as although one strategy may seem to work well there may be a better way and it prevents the lessons from becoming predictable. In some aspects it is impossible to determine the benefits of AFL as you cannot see into the mind of a child to tell if they are honest therefore, instead of only asking if pupils are clear on the task that needs to be done, teachers may ask pupils to summarise in their own words what they must do. When determining what strategies for a lesson not only do I ensure to tailor it to meet the needs of the pupils but it also must be relevant in the sense that if you are assessing pupils’ ability to write a letter you must first provide them with a success criteria as this allows pupils to have the best possible opportunity to succeed. Based on my findings I was able to determine there are more benefits to AFL than there are negatives. The majority of the reading inferred that teachers must take time in order to learn and develop their understanding of AFL in order for pupils to receive the best outcomes. In addition to this I found that assessment for learning allows teachers to track pupils and make the necessary changes and judgements to aid learning.
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Ensure to enforce the rules during the
hot seating session.

The person in the hotseat is to try to
answer the questions they are asked to
the best of their abilities. The pupils
who are not in the hot seat are to take
turns to ask the questions they wish.

Pupils of a lower
ability will be provided
with some prompts to
help create their
sentences.

1 will also provide
them with PMI
Triangle tmplates.

Hot seating: Allows
pupils to show their
understanding of the
topic so far. It also
provides pupils the
opportunity to be
creative and role play.
Pupils who are not
answering questions
are to create a PMI
Triangle to assess the
speaker.

P: Positive (Something
good)

M: Minus (Something to
improve)

I: Interesting
(Something they
thought was interesting)

Create groups ensuring to mix up the
original groups so that each group
has different scenarios. Explain pupils
are to role play as though they are all
meeting to speak about their
experiences in their new homes.

In your groups discuss the different
scenarios and experiences.
Peer assess

Twill ensure to have
keep all of the lower
abilty pupils together
so that they can be
provided with
support.

Pupils
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Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success willlook like, how the lesson’s tasks relate to the objective.

| can detail my experiences as an evacuee.
| can order my letter into chronological order of events.

Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

1 will ensure to use several behaviour management techniques in order to stay on track. If | see that pupils are struggling with the task after it is set

1 will return pupils attention to the white board and ask pupils to if they can identify what is expected of them and the steps in which they need to
make in order to succeed.
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Student-teacher: Leia Minnie Lewis Class / Blwyddyn 5
Group:
AolE or Subject: Topic: WWII Evacuees Date: 23.11.2022

Meaningful links to Curriculum

(What Matters Statements, Descriptions
of learning, previous curriculum...)

Enquiry, exploration, and investigation inspire curiosity about the world, its past, present
and future.

Find, evaluate, and use evidence in forming views;

| can use appropriate methods to gather information related to my enquiries and | am able to
interpret the information obtained in the context of the enquiry.

Events and human experiences are complex, and are perceived, interpreted a represented
in different ways. | am beginning to recognise other people’s feelings and viewpoints about
familiar events or experiences.

Four Purpose drive
(Remember to go ‘beyond the headlines’.
Only main links should be identified here)

Enquiry, exploration, and investigation inspire curiosity about the world, its past, present
and future.

Meaningful links across the
curriculum
Links to other AoLEs or the Cross-

curricular skills frameworks|

Languages, Literacy and Communication:

I can talk to plan writing and write for different purposes and audiences.

| can organise my writing into a logical sequence.

| can write using an increasingly imaginative, varied and precise vocabulary.

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)

Toensure to use more Welsh in the classroom where possible.

__Toensure | continue to develop a behaviour management strategy.

Learning Objectives (4::

5 on video)

What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? "You are learning X to develop an
understanding of Y so that you can apply to Z in the future’.

To use prior knowledge in order to create a letter home detailing their experience as an evacuee.
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Ensure pupils know exactly what
they must do before sending them
to complete the task.

Create a letter home responding to their
parents detailing their experience ensure to
use the success criteria and flow chart as

In order to ensure
differentiation, | will
provide lower ability

Heads down on the
desk: Pupils are to
show their

40 mins | | will also use the interactive pupils with laptops understanding by a
whiteboard in order to have both and a scaffolding show of thumbs this
the flow chart showing the order template shared on way they are not
their letter should be and the J2e to aide them influenced by other
success criteria. when writing the people's answers.
Whilst pupils are completing a task letter. They will also
ensure to celebrate good work and have LSA support.
ask pupils to share what it is they
have written. Provide Dojo points
where necessary.

Plenary: Swap books with the person next to you. When asking Class feedback:
Peer assessment. Pupils are to Be prepared to identify something they questions, | will Choose a pupil to read

5 minutes | swap books with the pupil next to | have done well. ensure to use direct | @ paragraph of their

them. Ask children to say one
positive thing about their partners
work and how they could improve.
Pick another pupil using lollipop
sticks to read out a paragraph of
what they wrote. As a class we will
then 2 star and a wish their work.

As a class we will then 2 star and a wish
their work.

questioning when
speaking to lower
ability groups and
open questions for
the higher ability
groups.

work. As a group 2*
and a wish. And
provide dojo points to
those who have shared.
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we are going to: be writing a letter to
our family as though we are an
evacuee.

5 mins

Provide children with a hook: | want
you to imagine you an evacuee. The
local postie has been delivering post
and you get home to find a letter
with your name on it. If you look
under your trays you will find a letter
to your character. (WAGOLL) Give
children a few minutes to read the
letter. Give children 30 seconds to
have a think: How would you feel
receiving the letter? What do you
think we should put in your letter?:
No shouting out: Gallwch chi meddwl
am un rhyw syniadau am beth mae
rhaid I ni rhoi fewn ein llythyr. Can
anyone think of what we must putin
our letter?

Success Criteria:

Address

Date

Paragraphs

Opening: Dear

End

Closing statement

Read the letters provided by the teacher
and think about what it includes. What do
you need to put in your letter?

Putting your hands up what things do we
need to include in our letters?

Create a flow diagram:

What was your journey like?
Include the area you have been
evacuated to...

What is your family like?

Are you thinking of home?
What are you getting up to?

Do you have a job?

Have you made any friends?

Pupils of lower ability
will have LSA support
to read their letter
together.

As we will be creating a
model: We will work as
aclass in order to
create a template of our
letter. The success
criteria we create will
provide a good idea as
to what they already
know about letter
writing.
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Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies | Checking what pupils know,
Break down e.q., key questions, retrieval of prior learning What will the pupils be doing and what learning will be taking (including understand, and can do:
timings into (What previous learning needs to be revisited in place? differentiation): key questions, self, and peer
e ;{‘ today’s lesson?), modelling and explanations, | Consider CHUNKING (too much information can limit learning) “Focus on the what is to be assessment opportunities,
Cansider pace, ‘";‘f;"gc“h"d‘“'a"”g'g' "’“"’l"" el of ”"”,"’"’1"2“’ taught, (and how) rather than effective Afl strategies, live
engagement | adults. Choice of pedagogical model or of the who is to learn it’ (Florian, marking opportunities, planned
levels (ensure pedagogical principles Black-Hawkins, 2011). Make Jeedback.
‘pupits are appropriate reference to Types of Retrieval Practices?
“doing’ quickly), resources which support this.
:"r:,:';’fn’,”’i Reasons for, and details of
scaffolding.
Types of representation in
tasks?
I'ddechrau/ to begin: Gallwch un -Recap Prior Leaning: Recall what you we | This allows all What do we already
2 minutes | rhyw un cofio/ can anyone did in our previous lessons: children to take part | know from previous
- What the evacuees would have taken in the recap lessons?

remember, beth gwnaethon ni/ what
we did: yn y wers dwethaf/ in the last
lesson? Have children think and
bounce ideas of each other.

during WW2 did the children have
phones to text or phone home?
Provide each pupil with a letter
depending on ability and the label
they had in the previous lesson.
Introduce todays lesson: Heddiw
byddwn ni’n mynd i ysgrifennu llythyr

i’r teulu fel bod ni’n efaciwi./ today

with them on their journey, where they
have been evacuated to, what their homes

are now like.

encouraging the
lower ability group to
participate.
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Timing:
Break down
timings into

groups if
appropriote.

Considerpace,
engogement

Role of the teacher & support staff:
e.q., key questions, retrieval of prior learning
(What previous learning needs to be revisited in
today's lesson?), modelling and explanations,
checking understanding, planned use of additional
adults. Choice of pedagogical model or of the 12

Pupil’s learning:

What will the pupils be doing and what learning will be taking

place?

Consider CHUNKING (too much information can limit learning)

Inclusive Strategies
(including
differentiation):
“Focus on the what is to be
taught, (and how) rather than
who s to learn it’(Florian,

Checking what pupils know,
understand, and can do:
key questions, self, and peer
assessment opportunities,

effective Afl strategies, live
‘marking opportunities, planned

levels ensure pedagogical principles Black-Hawkins, 2011). Make feedback.
pupils are ‘doing” appropriate reference to Types of Retrieval Practices?
auicktyl resources which support this.
anaad Reasons for, and details of
scaffolding.
Types of representation in
tasks?.
RECAP PRIOR LEARNING: Try to recall what was previously leamntin | When asking What can you tell me
Ydy un rhyw un gallu rhanu gyda fi un | topic. Link back to the lesson. Link with questions to different | abput your previous
Y lyW un g: 8y
peth ni wedi mynd trwyddo yn ein empathy if possible: pupils of varying lessons? What have
gwers olaf?- Can anyone tell me one | What is empathy? abilities | will ensure | you learnt so far?
thing we went over in our last lesson, | What is one think that you wrote in your to reword questions
Symud ymalen: MOVING FORWARD: | advantages and disadvantages of so that pupils of a
2 Mins

We are going to be learning more
about the areas the evacuees would
have been evacuated too. We will
also be thinking about some of the
roles they would have been expected
to step into.

higher ability can go
into detail and pupils
of lower abilities will
not have to go into
too much detail.
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Student-teacher: Leia Minnie Lewis Class / Dosbarth 5
Group:
AoLE or Subject: Humanities Date: 15/11/2022
Meaningful links to Curriculum o Ambitious, capable learners who can explain the ideas and concepts they are learning about and are ready to
(What Matters Statements, Descriptions. learn throughout their lives.
of learning, previous curriculum...) «  Ambitious, capable learners who undertake research and evaluate critically what they find and are ready to leazrn

throughout their lives.
o Increasing breadth and depth of knowledge.

Four Purpose drivei e Ethical informed citizens are knowledgeable about their culture, community, society, and the world, now and in
(Remember to go ‘beyond the headlines’. the past;
Only main links should be identified here)

Meaningful links across the Language, Literacy and Comprehension.
curriculum o Enquiry, exploration, and investigation inspire curiosity about the world its past, present, and future.
Links to other AoLEs or the Cross- o Events and human experiences are complex and are perceived, interpreted, and represented in different ways.

curricular skills frameworks|

Personal Targets
«  Iwill ensure to use more Welsh when | teach.
o Iwill ensure my presentation on the whiteboards is neat and tidy.
«_Ensure that | have the appropriate behaviour management techniques in place to limit disruptive behaviour.

Learning Objectives

To develop a better understanding of the role's children played during the Second World War.
To Develop a better understanding of the type of places children were evacuated to.

Success Criteria

I can collect information and record it in a questionnaire.
| have a better understanding of the roles of children during WWII.

Planning for misconceptions:

1 will ensure to provide examples for the pupils and ensure they have a clear understanding of what is expected of them. | will also ensure to walk
around the classroom and if | see anyone is having difficulties, | will bring their attention back to the board to clarify any misunderstandings. In
addition to this if pupils begin to talk and become agitated, | will get pupils out of their seat and moving to release some of their energy.





