Final speech 
Good morning, everyone!
Thank you everybody for coming here today. As we meet to discuss our chosen Additional Learning Needs (ALN), it's important to highlight the significance of recognising and supporting individuals with these needs. To examine the identification,  strategies, support, and barriers of each of the three ALNs—ADHD, dyslexia, and autism—we have each created posters on the subject.
*Let me first introduce our team:
· Aleisha, who will serve as the Chair Speaker
· Gemma, who will keep time for us
· And Ocean, who will share valuable insights alongside us*
With the help of our study and personal experiences, we hope to promote an honest and educational conversation at this conference. After a fifteen-minute presentation on our chosen topics each of us will provide a question to promote more research and understanding.
Our agenda includes:
1. Aleisha presenting on Dyslexia
2. Gemma presenting on Autism
3. Ocean presenting on ADHD
To begin, I'll be talking about Dyslexia
Good afternoon, everyone. Today, I am going to be focusing on the identification, the impact of various barriers, and an in-depth exploration of effective support strategies. 
Dyslexia is one of the most common learning difficulties, affecting approximately 10% of the population. It primarily impacts reading, spelling, and writing skills, and is often misunderstood as a condition linked to intelligence. However, dyslexia is a specific learning difficulty that requires a fine approach to identification and  support. By understanding dyslexia better, we can create more inclusive and supportive environments for those affected.
Lovett (2016) states that early intervention is key to providing the best support for children with dyslexia. For dyslexia, early intervention is essential since good education at an early age may help from becoming a major learning obstacle. Early screening is necessary to identify children who are at risk so that good teaching may be introduced in a timely manner and maximise a child's access to print. Lovett (2016) study found that early intervention in first and second year in school as twice as successful than children who were assessed in year three. Early intervention trains the brain to see the connections between what the word looks like and what they sound like which is vital for a child’s development.
A multidisciplinary approach, standardised tests, questionnaires, screening tools, and observation can all be used to evaluate dyslexia. According to Forde (2023), dyslexia screening is essential because it helps identify children who could be at risk before they fall much behind their classmates. Teachers and parents can use a checklist and other resources to test for early indicators of dyslexia, such as phonological difficulties, delayed reading progress, and spelling difficulties. 
According to Estyn (2022), From infancy through the first several years of primary school, screening can be done at various developmental stages. Because it enables prompt help during crucial stages of literacy development, early screening is especially crucial. Early dyslexia detection can improve academic performance. Early dyslexia detection allows for the implementation of focused therapies that assist avoid the frustration and low self-esteem that sometimes accompany undetected learning challenges.
However, it's crucial to understand that, despite their usefulness, screening tests are not diagnostic, according to GOV.UK (2023). Instead, than offering a conclusive diagnosis, they highlight the need for more evaluation. There is a chance of false positives or negatives, and screening technologies might vary in their accuracy. Consequently, screening need to be seen as an initial measure that informs the want for a more thorough assessment.
According to the British Dyslexia Association (2014), parents and teachers are essential to the screening procedure. Their perceptions and observations offer important background information and aid in spotting early warning indicators that may not be apparent from standardised testing alone. Screening is not a one-time process, according to Sanfilippo (2020); ongoing observation and rescreening are crucial to follow development and spot any new issues that could call for additional evaluation or treatment.
According to Mckinney (2024), screening examinations have to be a component of an all-encompassing evaluation strategy. A more complete picture of a person's strengths and weaknesses may be obtained by combining screening findings with additional evaluations, such as official diagnostic tests and observations.
Formal Diagnostic Assessment:
A formal diagnostic evaluation by educational psychologists or certified dyslexia teachers is crucial in addition to screening. According to Snowling (2012), These evaluations assist customise particular solutions by offering a thorough grasp of the person's strengths and shortcomings. A comprehensive grasp of each person's requirements is ensured by a multidisciplinary team that includes educators, parents, educational psychologists, speech and language therapists, and other experts.
Formal diagnostic tests are detailed and take into account a number of academic, languages, and cognitive aspects. According to Daniel (2024), they provide in-depth information that directs individualised intervention tactics. Professional participation guarantees a consistent and trustworthy evaluation procedure. A number of examinations are usually used in these evaluations to gauge students' proficiency in reading, writing, and spelling. Measures of working memory, decoding skills, and phonological processing may be included in the exams.
Formal evaluations, however, may be costly and time-consuming, which may prevent some people from participating. For the person being evaluated, the procedure can sometimes be traumatic, particularly for young children. Additionally, a lack of competent assessors may cause delays in diagnosis and treatment.
Observation:
A key component of the dyslexia evaluation procedure is observation. According to Elliott (2014), contextual information regarding a person's learning behaviour and difficulties may be gleaned by seeing them in a variety of contexts, including the family and school. Patterns that standardised exams might overlook might be found through observation. It enables teachers and experts to see how a student responds to reading and writing assignments in authentic situations.
According to Daniel (2023), Teachers may search for indicators during observations, such as phonological task difficulties, laborious and sluggish reading, misspellings, and irregular handwriting. These observations assist guide focused treatments and offer insightful information about the person's learning processes.
Individualized Intervention Plans:
Plans for individualised interventions should be created based on the findings of the evaluation. To help in the learning and growth of the individual, these programs need to incorporate certain tactics and modifications. Personalised strategies guarantee that particular demands are met, which improves results. (Estyn 2020)
According to Jensen (2024), phonics training, multisensory learning methods, and specialised reading programs are some examples of interventions for dyslexia. Dyslexics can also benefit from assistive technology like audiobooks and text-to-speech software. To guarantee that the assistance continues to be efficient and sensitive to the person's changing requirements, regular monitoring and modifications to intervention plans are necessary.
There are several obstacles to getting evaluated for learning disabilities, including dyslexia, and one of the biggest ones is instructors' education and experience. Barron (2020) Teachers are essential in identifying learning disabilities early on, but they may find it difficult to spot the warning signs and symptoms that child could require an evaluation if they lack the necessary skills and training.
According to Felicia (2025), One major obstacle to effectively supporting pupils with dyslexia is a lack of training for teachers on how to recognise it. Teachers may find it difficult to identify the symptoms if they are not properly trained. Delays in diagnosis and intervention may result, depriving pupils of the help and accommodations they require to thrive academically. 
According to UNESCO (2020), Teachers who get insufficient training may also lack the tools and techniques necessary to establish an inclusive classroom that meets the requirements of students with varying learning styles. According to Murphy (2024), dyslexic children may get more frustrated, have low self-esteem, and become disengaged from their studies, which will ultimately affect their overall academic performance. In order to remove this obstacle and provide an educational setting where all  children may succeed, it is imperative that instructors receive thorough training.
According to SEN (2009), To get beyond this challenge, the Rose Report stresses how crucial thorough and methodical training is for all educators. It suggests that a key element of both initial teacher education and continuing professional development should involve instruction on dyslexia and literacy challenges. The study seeks to develop a more knowledgeable and competent teaching profession by guaranteeing that all instructors obtain this training. This method assists educators in recognising dyslexia at an early age, comprehending its consequences, and putting into practice efficient teaching techniques catered to the requirements of dyslexic pupils.
Furthermore, according to the 2009 Rose Report, schools should have access to specialised instructors who can offer focused assistance and direction. These experts can collaborate with instructors in the classroom to create and carry out customised plans for dyslexic children. Through specialised interventions, differentiated education, or classroom adjustments, this partnership guarantees that children get the help they require.
In order to keep educators abreast of the most recent findings and effective teaching strategies for dyslexic students, the study also emphasises the necessity of continual professional development. Teachers who get ongoing professional development are better able to hone their craft and adjust to new teaching problems, which eventually helps dyslexic children. The obstacle of inadequate teacher preparation may be greatly diminished by putting the Rose Report's recommendations into practice, which will improve the identification and assistance of dyslexia.
To sum up, the Rose Report offers a tactical framework for overcoming the obstacle of inadequate teacher preparation. The study seeks to provide a welcoming and encouraging learning environment for children with dyslexia by improving teacher preparation and guaranteeing access to specialised assistance. This connection emphasises how crucial targeted training programs are to removing obstacles and enhancing learning results for dyslexic pupils. The suggestions made by the Rose Report emphasise how important it is for qualified educators to recognise and assist dyslexic pupils in order to help them realise their full potential in a welcoming and supportive learning environment.
Children with dyslexia can benefit from a variety of treatments, but multimodal techniques are among the most successful. In order to strengthen learning and enhance memory retention, these strategies concurrently appeal to the visual, aural, kinaesthetic, and tactile senses. It is simpler for dyslexic pupils to acquire the fundamentals of reading, writing, and spelling when they are exposed to a variety of sensory modalities.
Farrell (2022) A keystone of the Structured Literacy Approach, which is especially intended to assist dyslexic pupils, is the use of multisensory approaches. In order to strengthen learning and enhance memory retention, these strategies concurrently appeal to the visual, aural, kinaesthetic, and tactile senses. It is simpler for dyslexic pupils to acquire the fundamentals of reading, writing, and spelling when they are exposed to a variety of sensory modalities. 
Brennan (2023) The method starts with visual learning, which helps dyslexic children see the connections between letters, sounds, and words by using tools like charts, diagrams, and colour-coded materials. For example, students may highlight particular phonological patterns in texts or use coloured overlays to lessen visual stress while reading. Another essential element is the inclusion of auditory exercises, which aid in the development of children' phonological processing and listening abilities. Exercises involving phonemic awareness or listening to recordings of letters and sounds are examples of activities. For instance, to improve their auditory discrimination skills, they might play rhyming games or practise repeating words and sounds.
According to Explore Psychology (2024), kinaesthetic learning helps dyslexic children learn by requiring them to participate in physical activities that incorporate movement. Learning is made more engaging and memorable by employing strategies like air writing, in which pupils use their fingers to trace letters in the air, or body language to depict various phonemes. Activities that use textured materials or manipulatives to feel the forms and shapes of letters and words are also included in tactile learning. To improve their tactile learning experience, students can create letters out of clay, trace letters in sand, or utilise textured flashcards. For dyslexic children, using multimodal approaches offers a number of advantages. . There are several benefits of employing multimodal techniques for dyslexic children. Students can more easily retain information when they use many senses at once since this improves memory retention.
Kelly (2011) By combining audio and physical exercises, multisensory approaches can enhance phonological awareness, which is crucial for the development of reading and spelling skills.
Additionally, according to Harvey (2024), enhancing the interactive and pleasurable nature of learning boosts student motivation and engagement while lowering the frustration and anxiety that come with conventional teaching approaches. Multisensory approaches may be modified to accommodate each student's unique requirements, offering tailored assistance that tackles their particular learning difficulties. Appropriate teacher preparation and resources are necessary for the successful use of multimodal approaches in the classroom. To properly apply these strategies, teachers require access to multimodal resources and technologies as well as professional development opportunities. Literacy specialists may also be of great assistance, offering extra direction and knowledge.
Olwan (2024) Multisensory approaches provide advantages outside of the classroom. Teachers may provide a welcoming and encouraging learning environment that supports the success of dyslexic children by implementing these tactics. Among the benefits of employing multimodal approaches include better memory retention, stronger phonological awareness, more motivation and engagement, and the capacity to customise support to meet the requirements of each individual. Reading, writing, and spelling skills may all be significantly improved for dyslexic students, which can increase their self-esteem and confidence. These techniques can also foster a passion of learning in children which will enhance and enrich their educational experience.


To sum up, dyslexia is a common learning disability that has to be identified early and supported specifically to help those who are impacted reach their full potential. In order to overcome the obstacles related to dyslexia testing and assistance, thorough teacher training is essential. In order to ensure that instructors have the skills and knowledge needed to properly identify and support dyslexia, the Rose Report has emphasised the significance of systematic and continuous professional development. Important tactics include multisensory approaches that use the visual, auditory, kinaesthetic, and tactile senses to enhance learning and memory retention, as well as phonics instruction, which teaches students the systematic and explicit relationships between letters and sounds to help them decode and spell words.
Access to specialised teachers who can provide focused interventions and direction is another crucial aspect of expert help. Individualised intervention plans, which incorporate particular tactics and modifications based on the requirements of the kid, are also essential. Schools may greatly lessen the negative effects of dyslexia on students' educational achievements by putting these suggestions and tactics into practice. This will enhance students' academic performance, self-esteem, and general well-being. Fostering an educational climate where all children, regardless of their learning disabilities, may succeed requires an understanding of and commitment to overcoming the hurdles to dyslexia screening and assistance.



QUESTION – does dyslexia affect different parts of a person like beyond reading and writing 
 Yes, Taylor (2023) says that In addition to reading and writing, dyslexia has an impact on other areas of a person's life. Cognitive abilities like memory and concentration, emotional and social factors like worry and poor self-esteem. 
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