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“What we see changes what we know. What we know changes what we see.” 
(Piaget, 1959)
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 I was required to plan a thirty minute Micro-teach to deliver to seven members of my cohort group studying at Level 6 and one assessor. The initial planning stages involved composing a lesson plan, outlining the appropriate aims and objectives. This was followed by noting a use of relevant professional standards I had hoped to cover within my teaching. Thirdly, a consideration of the lesson details and a proposed structure for the teaching. Finally, encompassing the assessment strategies and emergent technologies I planned to make use of. (A1, A2)
 Once my lesson plan was drafted, I was able to expand upon my knowledge and undertake further research in line with my chosen topic ‘What is Art?’. My research led me to construct a PowerPoint presentation, this being the first of my two emergent technologies. I made use of various books and online resources surrounding the topic during my period of research. Gradually, from continuing research my PowerPoint and lesson content grew. It encouraged me to think how I would be able to assess the learners knowledge during the micro- teach. This brought me to consider my second emergent technology, a prepared online quiz for the students to partake in. (A1, A3, K1, K2, K4, V1, V2)
After planning my lesson and completing my learning materials I delivered the micro-teach which was  followed by feedback from my group and the assessor. In this assignment I will use Gibbs’ model of reflection to critique my microteach. Whilst addressing theories to underpin some of my reflections. I have made reference to John Dewey’s theories on art education, Jerome Bruner’s ideas on cognitive learning and  thoughts by the writer Kenneth Cripwell on teaching strategies. (A2, A5, K5, V3)
[bookmark: _Toc23526424]Feelings
I felt extremely overwhelmed at the prospect of comprising a lesson in which involved not only my subject area of art, but in making it intriguing for the learners who had no particular interest in the subject. Especially for those who had not previously received any further education within the arts. I found myself spending a long time concerned with what aspects of art may be relatable to all in some way, not to mention making it an interesting introductory lesson for the group. I did not feel that an over theorized session or an in depth consideration of a particular artist, artwork or movement would benefit this particular group of students as a whole. With this in mind, I decided to consider a simpler way of approaching and planning my lesson. I began to think what I may have wanted to discover in my initial stages whilst learning about art as a subject. This led me to consider an art history approach to the lesson. I proposed to devise a lesson in which outlined various art movements, demonstrating their key ideas and how they have continued to evolve over time. This gave me the idea of comparing and contrasting aspects of the outlined movements against one another. (A1, K1, V1)
Whilst preparing I felt that my chosen lesson topic had an extremely broad area of research. Hence, I found it quite difficult to narrow these areas down into a concise digestible format for a thirty minute micro-teaching session. I put a great amount of pressure on myself to create a visually appealing PowerPoint that would enable me to articulate my research and points of discussion effectively. As the topic area was so broad I began to get quite frustrated and caught up in an almost too in depth approach of researching the individual art movements. I found it quite challenging to plan an opening point of thought for my lesson without delving into the content of a particular art movement as an opening. Although, upon reflection I’m feeling quite satisfied that I had concerned myself with this beforehand and made the conscious decision to push myself a little further in order to structure and introduce the lesson appropriately. Prior to my micro-teach I was worried about my usual fast pace of speaking with a strong welsh accent, in particular when feeling nervous, having a negative effect on how students would follow the lesson. Another area of concern for me was the vast content I provided on the PowerPoint. Covering a wide range of areas I began to fear I would run the risk of going over my proposed time limit in presenting. Perhaps resulting in me feeling unsettled and it subconsciously having an effect on my style of teaching. In regards to the wide range of content I had prepared, I felt unconfident in my memory of the art movements. I was worried about not remembering the points I had planned to raise on specific artists and their artworks. (A1, K2)
During the set-up of the micro-teach I was confronted with my first hurdle, the IT setup didn’t work as I had tested. This resulted in me not having any of my prepared presenter notes in view to follow as a structure, making me feel all the more nervous. As I was already feeling apprehensive with my timings I found myself almost rushing through some points that I had hoped to hone in on. I felt worried about being too repetitive in expressing  some of my key points on movements that shared similar attributes. Contrary to these feelings, the slideshow was a helpful aid as I spoke, in particular whilst I made reference to artworks and aspects of their style and context. I feel it helped add weight and substance to my lesson. I was pleased that I could physically spot that particular members of the group became enthused or interested as the presentation progressed. I also thoroughly enjoyed the fun and competitive environment in the classroom when providing the students with the online quiz. I was excited by the difference in dynamic this brought to the lesson. (A1, A2, K1, K2, K4, V1, V2)
Completing the micro-teach gave me great sense of relief. I felt extremely proud that I hadn’t had to completely rely on a use of notes as I had previously predicted. I was also satisfied with my overall knowledge of the topic and how I managed to give meaning to the researched content throughout the lesson. Upon receiving feedback from my peers, I felt their attitudes on art had broadened from a thirty minute session alone. I believe that exposing them to a variety of art periods and ways of thinking helped with this. As a result, I was under impression that they felt encouraged to consider art in a far more in depth way as opposed to it solely being something aesthetically pleasing to look at. Receiving feedback, I was shocked that the students noted that they felt I had presented myself and conducted the session with a great amount of confidence. Totally in contrast with what I was personally feeling. Making use of the assessment tools provided as part of the online quiz  helped me with a greater consideration of assessing the lesson. Looking closely at the students quiz results which were generally good helped me assess their knowledge based on my delivery. I realized I had forgotten to mention some points I had hoped to share with the students which left me with a sense of disappointment. This was evident as a few students had struggled to answer the same questions correctly. (A2, K2, K5)





[bookmark: _Toc23526425]Evaluation
The planning of my microteach had various positive and negative aspects that I am now able to reflect upon. Firstly, being set the task was a great opportunity for me to build in self-confidence and belief in my ability to teach. Through the planning stages I gained an understanding of what it means to devise a useful lesson plan with a realistic set of aims and objectives for both teacher and learner. The preparation period helped me grasp the importance of managing my time efficiently. This became particularly apparent whist I was researching. I developed an awareness of when I needed to stop with one area of research before tiring of it and instead, moving on to the next stage. The use of my emergent technologies truly enhanced the micro-teach. The visually stimulating nature of the presentation kept the audience interested. A blend of good imagery, key words and prompts on the PowerPoint were successfully reiterated through the use of Quizziz. Nonetheless, creating the PowerPoint took up a great deal of my time. Time which perhaps could have been more efficiently used in preparing my delivery of the micro-teach. (A1, A2, K1, K2, K4)
Presenting the micro-teach also gave me a number of conclusive points to contemplate. Although the IT hadn’t worked entirely in my favour, I remained positive and resilient in overcoming the issue. The use of small tasks to think about individually and raising questions to the whole group in the beginning stages supported my teaching and allowed for a relaxed atmosphere. This proved effective and seemingly made the group feel less as though I was targeting a specific individual. Instead, they shared their answers together or individually when they felt most comfortable to do so. Drawing attention to some extremely contrasting unconventional forms of art such as Marcel Duchamp’s Urinal, Tracy Emin’s Unmade Bed, Carl André’s 120 fire bricks or Joseph Beuys’s chair of fat aided a wider consideration of what constitutes as art. In particular for those with no great interest in the subject. I was really enthused by the shock and sense of awe this brought to the lesson. My use of Quizziz was effective as a closure to the lesson. Although, I would have preferred to have some more time to sum up the session in order to address some difficulties or recap points that students felt unsure of. In my lesson I used a number of teaching strategies, I primarily led and presented the session explaining the art movements but allowed room for discussion, question and answer sessions, exploring feelings and room for critique. However, a beneficial area for me to consider in the future would be the importance of ‘pace.’ I would have liked to allow more time on individual slides as I presented to discuss and allow the students to more carefully consider and reflect upon what I had addressed. For Cripwell emphasises that “the most important feature of teaching is a sense of pace, and the mark of a true professional in the classroom is someone who is able to pace their lesson effectively.” (Holden, 1987, p.47) (A2, K1, K2, K5, V3)
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I think the reason my micro-teach delivered well on the whole was because of the time I spent carefully planning and researching to ensure I met with the aims and objectives of my lesson plan. Although overwhelming I’m glad that I did not shy away from the broad subject area and not let it hinder me. Instead, I remained courageous and looked for the potential in the topic to fulfil my areas of research. As I have mentioned previously I believe my pace of teaching requires some consideration. Nevertheless, further findings on Cripwell’s thoughts on ‘pace’ in teaching have helped me give reason for feeling this way. Although of great importance whilst teaching, he states that it is very difficult to achieve a perfect sense of pace and is something that even experienced teachers often struggle with. (Holden, 1987, p.49) (A1, A2, K5, V3)
Dewey’s theories have also aided with my analysis of the micro-teach. On reflection, discussing art movements was a good introductory session for the group as an “awareness of history and context reveals reason for response.” (Goldblatt, 2006, p.24) I feel the lesson related to this, even nowadays the artworks of Picasso remain inspirational in restoring an understanding of where these works derive and allow for fresh in-sights. (Goldblatt, 2006, p.24) (A2, K1, V1, V3)
I made an attempt to allow the students to think critically about what their understanding of art was. I believe this was a good decision. The theories of both Bruner and Dewey support me here. For them:

art as a teaching tool is a touchstone. Arousing reaction through expressive images, art portrays scenarios that can seed doubt in viewers who encounter difficulties in them, for good thinking habits are cultivated through following, rather than avoiding, doubt in seeking a resolution to a problem. (Goldblatt, 2006, p.23) 

In this instance, I believe my juxtaposition of conventional and unconventional artworks alongside the variety of art movements are relevant to Bruner’s ideas of cognitive learning and prompted the students to think for themselves. (A2, K1, K2, V2, V3)
The inclusion of questions within my teaching was certainly very useful in helping me get a sense of the students’ knowledge. Viewing images of artworks and thinking about them theoretically invited ‘responsible dialogues’ from the group. (Goldblatt, 2006, p.24) Dewey explains this further and discusses that through the examination of “diverse art, individuals are prompted to discover the meaning and value of what [they do].” (Dewey, 1972, p.56) I now understand that this cannot be separated, art is a carrier of meaning. It is contextualised and connected within space and time. (Goldblatt, 2006, p.24) I believe the teaching of art movements helped the students acknowledge this thought. (A2, K1, K2, V2, V3)
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Writing reflectively on my micro-teach has allowed me to critically evaluate how I can improve the quality of my teaching. I’m pleased that the teaching was passionate and confident. But in truth, achieving this was essentially due to guiding my research into areas that I could personally engage with. Doing so, naturally assured the students of my knowledge on the topic. I think this is something that I should continue to strive to achieve in planning my lessons. 
	I believe that attempting to cover such a vast array of artworks and movements within the lesson was somewhat unnecessary. In narrowing the topics, I could have allowed more time to experiment with pace. With a smaller content I would have felt less need to rush through important aspects of the lesson. Moving around the classroom was also useful and ensured I did not remain static in my teaching. Making a greater use of this could also help me in pacing the lesson.  
	Putting less pressure on myself to cover such broad content would have allowed a larger exploration of how I could encourage the students to think for themselves and use their own intuition. I would have liked more time to open the floor for deeper conversations and meaning surrounding the artworks and therefore given opportunity for the students to make use of learning cognitively. Referencing images with artist, date, and a title rather than me solely explaining them could also be helpful for the learners to make significant connections individually. 
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Considering how I can pace the lesson effectively is something I hope to practice in preparing future lessons. Allowing more time within the lesson itself will help me exude more confidence and follow the flow of the lesson naturally. More time to reflect during the lesson will help me hold learners interest and pose opposing ideas of thought. I could take more time to think through what I am saying without it feeling prescriptive or repetitive. 
In future, I would like to allow more time for interaction with the students through questions, tasks and critiques. In order to do this I need to revisit and manage the amount of content I include within the lesson. I would like to try and make use interaction during the content and closure of the lesson. During the content, to allow for further independent learning and perhaps inspire the leaners to conduct further research surrounding areas of interest. At the closure, in order to sum up the lesson and ensure myself and students are confident that we have met with lessons objectives.  
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