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 Part 1
 Reflections on Professional Learning from Designing a Curriculum
 Designing a curriculum from the ground up has been a transformative learning experience that significantly deepened my understanding of pedagogical planning, learner needs, and professional responsibility. The process of developing the "Future Business Leaders Summer Academy" curriculum offered practical insights into the complexities and impact of shaping meaningful and engaging learning experiences.
 This curriculum design project contributed significantly to my professional development, particularly in areas such as long-term curriculum planning, alignment with national benchmarks, the integration of employability skills, and the creation of inclusive teaching strategies suitable for a diverse student cohort.
 Understanding the needs of the learners and identifying curriculum gaps required me to critically analyse existing provisions for A-Level students transitioning into higher education. I identified a distinct lack of practical, skills-based learning within standard A-Level Business Studies programmes. My analysis revealed that although learners were often well-versed in academic theory, they typically lacked exposure to real-world business scenarios and key transferable skills such as communication, critical thinking, and effective problem-solving. For example, many university entrants struggle to apply business models like SWOT or Ansoff to real-life cases due to limited practice in secondary education (Marcouse, 2019).
 Drawing on the work of Tymon (2013) and the Confederation of British Industry (CBI, 2019), I recognised the need for a programme that not only incorporated theoretical content but also embedded practical experience. The curriculum was designed to develop leadership, team.
 Designing a curriculum from the ground up has been a transformative learning experience that significantly deepened my understanding of pedagogical planning, learner needs, and professional responsibility. The process of developing the "Future Business Leaders Summer Academy" curriculum offered practical insights into the complexities and impact of shaping meaningful and engaging learning experiences.
This curriculum design project contributed significantly to my professional development, particularly in areas such as long-term curriculum planning, alignment with national benchmarks, the integration of employability skills, and the creation of inclusive teaching strategies suitable for a diverse student cohort.
 Understanding the needs of the learners and identifying curriculum gaps required me to critically analyse existing provisions for A-Level students transitioning into higher education. I identified a distinct lack of practical, skills-based learning within standard A-Level Business Studies programmes. My analysis revealed that although learners were often well-versed in academic theory, they typically lacked exposure to real-world business scenarios and key transferable skills ork, innovation, and analytical abilities. This realisation led to a shift in my approach, from simply delivering content to fostering the holistic development of learners.
To align the curriculum with national and international expectations, I consulted frameworks including the QAA Subject Benchmark Statement for Business and Management (QAA, 2019), the Skills Builder Universal Framework (2020), and the European Entrepreneurship Competence Framework (Bacigalupo et al., 2016). These allowed me to benchmark the curriculum against recognised professional and academic standards. Additionally, the integration of the Professional Standards for Further Education Teachers in Wales (EWC, 2023) enabled me to embed values such as inclusivity, ethics, and learner well-being into my curriculum design. For example, the inclusion of reflective journals and ongoing personalised feedback was a direct response to the standard requiring educators to support the well-being and development of learners.
 Through the creation of two detailed lesson plans and a full 10-week scheme of work, I explored and applied a wide variety of teaching strategies aimed at balancing theory, practice, and self-reflection. Active learning strategies such as business simulations, peer-to-peer collaboration, and blended digital tools were chosen to keep students engaged and build real-world readiness. A notable example was the business simulation in Week 9, where learners managed a fictional company and made strategic decisions under time pressure—an activity that greatly enhanced their adaptability, collaboration, and leadership.
 Additionally, I engaged with educational theories such as Bloom's Taxonomy (Bloom, 1956) and Vygotsky's Zone of Proximal Development (Vygotsky, 1978) to inform the design of learning activities. These helped me sequence tasks in a way that scaffolded learners’ progression from basic knowledge acquisition to higher-order thinking and application. I also designed activities that encouraged student agency and autonomy, which I now recognise as essential to long-term learner success. 
 The curriculum development process became a powerful lens through which to critically examine my own teaching philosophy. I came to see curriculum not just as content delivery, but as a vehicle for shaping learner identity, confidence, and values. By embedding weekly reflections, open-ended projects, and critical discussions on ethical dilemmas, I realised that curriculum could cultivate not only knowledge but also emotional intelligence, resilience, and independent thinking (Goleman, 2006). These are outcomes that are not easily measured but are deeply impactful. 
 This reflection helped me uncover unconscious biases in how I approach learner ability and motivation. I realised I had previously underestimated the importance of enabling student voice and self-direction in the curriculum. Designing opportunities for learners to explore their leadership style and ethical values helped me appreciate that education must also nurture identity formation and learner agency.
  This project also highlighted the importance of making curriculum design relevant and inclusive. I embedded a range of accessible and engaging features such as guest speakers, group work, digital tools, and varied assessments to cater to different learning styles. Exploring topics such as sustainability, ethical leadership, and globalisation helped me connect the curriculum with wider social goals. This alignment with the Welsh Government’s Curriculum for Wales framework (Welsh Government, 2020) underlined the importance of fostering not only academic achievement but also the ethical and civic development of students.
  Incorporating the UN PRME principles (PRME, 2019) and focusing on responsible leadership gave me a deeper appreciation of curriculum design as both a pedagogical task and a moral responsibility. I came to view curriculum development not only as a means of delivering knowledge but also as a strategic tool to cultivate informed, capable, and socially responsible citizens.
 In summary, this curriculum design experience has transformed my perspective as an educator. I now understand curriculum as a holistic developmental roadmap that aligns learning with learner growth, social values, and professional expectations. It has equipped me with the confidence, tools, and mindset needed to approach educational planning strategically and reflectively. Furthermore, it has made me aware that effective curriculum design must remain flexible and adaptive to meet evolving learner and societal needs. My professional identity has been strengthened through this process, and I feel more prepared to contribute to educational innovation and leadership in the future.

 Part 2
 Reflections on the Peer Review Process
 The peer review process was an enriching and thought-provoking element of this assignment. Engaging with constructive feedback not only refined my curriculum but also enhanced my understanding of the collaborative and iterative nature of professional development in education.
 The feedback I received from peers highlighted the relevance and clarity of the programme rationale, as well as its alignment with the needs of A-Level learners. One peer noted, “The curriculum clearly bridges the gap between theory and practice, which many A-Level students lack.” This affirmed the value of my initial needs analysis (CBI, 2019; Tymon, 2013) and encourage me to retain the structure and emphasis on experiential learning.
 Several reviewers, however, raised concerns about the phrasing and cognitive level of some learning outcomes. Terms like “critically reflect” and “create original work” were perceived as ambitious for A Level learners. While I had included these terms to promote high expectations and growth mindsets (Dweck, 2006), I recognised that developmental appropriateness was essential. I should adjust the outcomes using more accessible phrasing, such as “evaluate personal learning” and “present ideas with originality,” ensuring clarity and inclusivity (Bloom, 1956). 
 Another significant piece of feedback concerned assessment clarity. Two reviewers observed that the curriculum needed more detailed scaffolding for summative assessments, particularly the business pitch and case study tasks. In response, I should revise the scheme of work to include step-by-step milestones, formative feedback checkpoints, and example rubrics. This align with Sadler’s (1989) principle that learners perform better when assessment criteria are transparent, and support structures are in place.
 A more critical peer questioned the inclusion of undergraduate-level frameworks such as the UN PRME and the Chartered Association of Business Schools attributes. While I initially saw these as aspirational benchmarks to challenge learners, the feedback prompt to clarify their purpose in the curriculum rationale. I retain these frameworks but emphasised that they serve to inform curriculum vision rather than define immediate learning targets, thus positioning them as part of a long-term learning journey (Biggs & Tang, 2011).
 Perhaps the most insightful comment pertained to inclusivity. A reviewer noted the absence of clearly articulated strategies for supporting students with additional learning needs. This observation led to a deep personal reflection on the need for accessibility and equity in teaching. 
 Giving feedback to others was equally instructive. By engaging critically with my peers’ projects, I developed my evaluative judgement and my ability to articulate pedagogical suggestions constructively. For example, when reviewing a curriculum that focused heavily on theory, I suggested integrating simulations and group tasks to boost engagement and real-world application—ideas I had grappled with myself. This reciprocal process of critique and reflection affirmed my growth as both a reflective practitioner and a member of a professional learning community (Brookfield, 1995).
 Overall, the peer review process highlighted the importance of dialogue, feedback, and continuous improvement in curriculum design. It reminds me that teaching is never static but a dynamic, reflective, and collaborative endeavour. Integrating feedback improved my curriculum’s clarity, inclusiveness, and developmental appropriateness. More importantly, it taught me to embrace critique not as correction, but as a catalyst for deeper learning.
 Moving forward, I aim to implement these insights not only in future curriculum work but also in classroom practice. I am more confident in my ability to design inclusive, student-centred learning that is rigorous yet accessible. The peer review process has reinforced my belief of critical reflection and collegial dialogue.
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