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Critically reflect on your progress in planning, preparing and teaching lessons that in corporate specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development.


	Target 1
	Try to aim to be more critical.
	I have been critical when considering studies I’ve researched as I discussed how effective it may be and its reliability. 

	Target 2
	Engage fully with the four purposes for future practice.
	N/A

	Target 3
	Introduce areas linked to the critical incident as clearly as possible.
	N/A



Part 1
	Templed Profiad Proffesiynol 1:
	

	Safon Addysgeg
	Asesu ar gyfer dysgu

	Beth wnaethoch chi a pham?

	Yr wythnos yma rydw i wedi gwneud dilyniant mewn dysgu effeithiol wrth i’r disgyblion ymarfer ysgrifennu’n dda er mwyn ysgrifennu llythyr i Siôn Corn ar ddiwedd yr wythnos. Ym mhob gwers iaith yr wythnos yma roedd y tasgau yn helpu datblygu iaith y disgyblion arwain at ysgrifennu’r llythyr i Siôn Corn. Yn y wers gyntaf es i dros enghraifft o lythyr i Siôn Corn. Defnyddiais i ddull asesu Sargeant VCOP gyda’r dosbarth er mwyn marcio llythyr gyda’r lliwiau cywir. Mae lliw gwahanol i’r ansoddeiriau, agoriadau, cysyllteiriau ac atalnodi. Felly cyfeiriais at y dull asesu VCOP sydd ar y gwall er mwyn iddyn nhw fod yn ymwybodol o’r lliwiau. Ar ôl mynd dros y lliwiau defnyddiais i ddull cwestiynu o fewn asesu ar gyfer dysgu. Ofynnais i’r dysgwyr pa liw byddwn ni’n wneud ansoddeiriau, agoriadau ayyb. Wrth gwestiynu'r disgyblion am ba liw, defnyddiais i ffyn lolipop i ddewis i wneud yn siŵr bod disgyblion gwahanol yn ateb. Wrth wneud hyn cefais i’r cyfle i weld dealltwriaeth y disgyblion am y dasg.
Ar ôl mynd dros esiampl yn fanwl wrth ddefnyddio dull asesu Sargeant VCOP gosais i feini prawf llwyddiant i’r dysgwyr, sef enghraifft o ddeilliannau dysgu a lles. Roedd hwn wedi rhoi'r cyfle i'r disgyblion i gyfeirio nôl yn ystod y wers, i wirio os ydyn nhw yn cwrdd y meini prawf llwyddiant. Hefyd, yn ystod y wers atgoffais i’r disgyblion o'r meini prawf llwyddiant er mwyn iddyn nhw gael y fwyaf o'r wers, roedd hwn yn helpu rhai sydd yn cael trafferth i ddarllen. Oherwydd hyn, yn y wers nesaf wnes i gael y disgyblion i ddewis y M.P.Ll eu hun wrth gael trafodaeth am beth sydd angen iddyn nhw wneud i fod yn llwyddiannus yn y dasg.
Roedd y dasg o liwio paragraff wrth ddefnyddio dull Sargeant VCOP wedi cael eu gwahaniaethu i’r tri grŵp gallu. Rhoddais i fwy o ansoddeiriau, agoriadau, cysyllteiriau ac atalnodi wrth fynd man y grwpiau gallu. Hefyd roedd y cynorthwyydd yn eistedd gyda’r grŵp sydd yn cael trafferth darllen i gefnogi nhw. Ar ddiwedd y wers roedd y disgyblion wedi asesu beth wnaethon nhw yn dda a tharged ar gyfer y wers nesaf.
Ar ôl i’r disgyblion ysgrifennu drafft gyntaf o’r llythyr wnes i gofnodi ac adrodd eu gwaith. Ar ddechrau fy lleoliad ofynnais i am bolisi marcio’r ysgol er mwyn dilyn fy hunain. Ar ôl pob gwers wnes i farcio’r gwaith mae’r disgyblion wedi gwneud er mwyn iddyn nhw ddarllen yr adborth ar ddechrau’r wers nesaf er mwyn ddatblygu.


	Beth rydych chi wedi’i ddysgu?

	Teimlaf fy mod i wedi bod yn effeithiol wrth ddefnyddio'r meini prawf llwyddiant, ac ar ôl dechrau ddefnyddio'r meini prawf llwyddiant yn effeithiol cefais i fwy o hyder yn eu cyflwyno a nawr mae wedi dod yn naturiol. Dysgais I’r effaith effeithiol mae deiliannau dysgu a lles yn cael ar ddatblygiad y disgyblion. Mae’n helpu mi i roi strwythur i’r wers ac i gadw ar y trywydd iawn
Mae’n bwysig iawn i mi fel athrawes i asesu beth mae’r disgyblion yn deall am y wers. Mae’n helpu mi i ddatblygu i weld sut gallai cynllunio’r gwersi nesaf. Hefyd dysgais i’r effaith positif mae asesu yn cael ar y disgyblion er mwyn iddyn nhw weld beth ddysgon nhw, a sut i ddatblygu. Wrth asesu beth mae’r dysgwyr yn deall am y gwaith mae’n helpu fi fel darpar athrawes i gynllunio gwersi o’r ddealltwriaeth y disgyblion. Teimlaf eu bod yn bwysig iawn i’r disgyblion asesu gwaith eu hunain er mwyn weld ble gallent nhw wella a datblygu. Mae disgyblion yn magu dealltwriaeth o beth yw gwaith o safon wrth asesu gwaith eu hun neu waith eu ffrind.  


	Beth nesaf?

	Mae’n bwysig iawn i asesu disgyblion trwy’r wers wrth gwestiynu yn effeithiol. Er mwyn wneud yn siŵr bod y disgyblion yn deall y dasg ac i weld pa lefel maen nhw ar. Byddwn yn parhau i asesu trwy’r wers, a hefyd rwy am ymchwilio i mewn i wahanol ffurf o asesu.

Byddaf yn parhau i gyflwyno’r meini prawf llwyddiant ar ddechrau pob gwers. Mae’n effeithiol iawn er mwyn i’r disgyblion bod yn ymwybodol o sut gallant nhw fod yn llwyddiannus yn y dasg. Hefyd mae’n ffordd dda o’r disgyblion myfyrio beth wnaethon nhw’n dda a sut gallan nhw ddatblygu.





	[bookmark: tblHere]Templed Profiad Proffesiynol 2:
	

	Safon Addysgeg
	Profiadau dysgu cyfunol


	Beth wnaethoch chi a pham?

	Wrth i’ ddisgyblion wneud gwers addysg gorfforol dewison nhw'r diben ‘unigolion iach, hyderus’ oherwydd cytunodd bydden nhw yn deall sut i gadw’n iach trwy ddiet cytbwys a chadw’n heini. Roedd y wers addysg gorfforol yn ymelwa ar feysydd dysgu wrth gwrdd â’r maes iechyd a lles. O fewn y maes hwn mae’n allweddol i’r dysgwyr cael y cyfleoedd i ddatblygu i fyw bywyd cyflawn wrth fod yn unigolyn iach a hyderus. Roedd y wers addysgu gorfforol wedi rhoi’r cyfle i’r disgyblion ddatblygu un o’r chwech meysydd dydyn nhw ddim efallai yn cael gwers arno yn ddyddiol. Hefyd nad yw’r disgyblion yn cael y cyfle i ddysgu mewn amgylchedd tu allan i’r dosbarth. Felly wrth fynd a’r disgyblion tu allan i wneud y wers addysg gorfforol mae hon wedi dangos profiadau dysgu cyfunol i hyrwyddo’r ddysgu.

	Beth rydych chi wedi’i ddysgu?

	Mae’n bwysig iawn i’r disgyblion i gael y cyfle i roi profiadau dysgu cyfunol er mwyn ddatblygu eu hunain ac i wthio eu hunain allan o sefyllfaoedd gwahanol. Roedd un o’r disgyblion yn gweld yn anodd cymryd rhan o fewn y wers. Efallai roedd hwn oherwydd yr amgylchedd gwahanol ac roedd yr unigolyn yn weld yn anodd. Dysgais i o’r sefyllfa yma wrth gefnogi’r unigolyn ac i helpu wrth iddo geisio gwneud un o’r gweithgareddau.


	Beth nesaf?

	Profiadau dysgu cyfunol  - Hoffwn i ddatblygu'r safon yma ym mhellach oherwydd ddim ond un wers cefais i’r cyfle i fynd a’r disgyblion i ddysgu mewn amgylchedd gwahanol. Hoffwn ddefnyddio fy nhystysgrif ysgol goedwig i roi profiadau natur i’r disgyblion er mwyn iddyn nhw ddatblygu o fewn amgylchedd gwahanol.





	Templed Profiad Proffesiynol 3
	

	Safon Addysgeg
	Cyd-destunau dilys bywyd go iawn


	Beth wnaethoch chi a pham?

	Roedd y wers addysg gorfforol yn ceisio dod a chyd-destunau bywyd go iawn wrth i’r gweithgareddau cael eu gosod gan yr arth elusen Pudsey. Roedd gan y disgyblion un funud ar bob gweithgaredd ac wedyn yn cylchdroi. Defnyddiodd y disgyblion sgiliau trawsgwricwlaidd wrth ddefnyddio rhifedd i gyfri’r nifer maen nhw wedi gwneud, ac i amseri eu hunain ar bob gweithgaredd. Wnaeth y disgyblion cyfri yn effeithiol ac yn dangos sgiliau rhifedd da. Ar ddiwedd y wers dangosais i fideo o’r gwaith gwych mae’r elusen yn wneud i helpu plant mewn angen. Roedd hwn yn ffordd effeithiol o ddod a chyd-destunau bywyd go iawn i’r wers.

	Beth rydych chi wedi’i ddysgu?

	Dysgais i’r pwysigrwydd o’r disgyblion i ddysgu am gyd-destunau go iawn oherwydd mae’n bwysig iawn i’r disgyblion dysgu am bethau sydd yn digwydd yn eu bywydau ac i godi ymwybyddiaeth amdano. Wrth dangos y fideo i’r disgyblion gwelais i’r disgyblion yn weld yr effaith positif mae’r elusen yn cael ac yn sylweddoli’r pwysigrwydd helpu pobl eraill. Hefyd dysgais i sut mae dysgu cyd-destunau go iawn yn wneud y ddatblygu’r disgyblion i fod yn ddinasyddion egwyddorol yn eu bywydau nhw.


	Beth nesaf?

	Cyd-destunau dilys bywyd go iawn - Dod a fwy o destunau go iawn yn y gwersi wrth gyfeirio at bethau sydd yn digwydd yn bresennol.





	Templed Profiad Proffesiynol 4
	

	Safon Addysgeg
	Themâu trawsgwricwlaidd


	Beth wnaethoch chi a pham?

	Roedd y wers addysg gorfforol yn ceisio dod a chyd-destunau bywyd go iawn wrth i’r gweithgareddau cael eu gosod gan yr arth elusen Pudsey. Roedd gan y disgyblion un funud ar bob gweithgaredd ac wedyn yn cylchdroi. Defnyddiodd y disgyblion sgiliau trawsgwricwlaidd wrth ddefnyddio rhifedd i gyfri’r nifer maen nhw wedi gwneud, ac i amseri eu hunain ar bob gweithgaredd. Wnaeth y disgyblion cyfri yn effeithiol ac yn dangos sgiliau rhifedd da. Ar ddiwedd y wers dangosais i fideo o’r gwaith gwych mae’r elusen yn wneud i helpu plant mewn angen. Roedd hwn yn ffordd effeithiol o ddod a chyd-destunau bywyd go iawn i’r wers.

	Beth rydych chi wedi’i ddysgu?

	Gwelais i’r cyfle i’r disgyblion ddatblygu fwy na un sgil yn y wers. Cael y cyfle i ddatblygu fy sgiliau i gynnwys themâu trawsgwricwlaidd yn y gwersi wedi dysgu’r effaith da mae’n cael ar y disgyblion, er mwyn iddyn nhw allu dysgu cymaint â phosib o fewn y wers.


	Beth nesaf?

	Themâu trawsgwricwlaidd - Parhau i gynnwys themâu trawsgwricwlaidd yn y gwersi.









Part 2
Introduction
Upon reflecting my progress in planning, preparing, and teaching lessons that incorporate pedagogical principles I feel I am beginning to gain a deeper understanding of its effectiveness on both the pupils, and my personal development. I have been growing my knowledge and practising the following pedagogical strategies: blended learning experiences, real-life authentic contexts for learning, cross-curricular themes and lastly assessment for learning. When considering which I would like to research further I have chosen the one I felt I used frequently in my first placement as I wanted to research into its benefits and drawbacks which would enable me to consider what I would like to experiment with moving forward to my next placement. Therefore, I would like to research further into assessment for learning.
“Assessment for Learning is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there,” (The Assessment Reform Group, 2002).
The way in which teachers assess has evolved over time. Instruction and assessment used to be considered separate in terms of purpose and the time it was practised, (Graue, 1993). With Stiggins (1993) stating that teachers are unable to do a substantial assessment to discover students’ knowledge as the teachers have not been given the appropriate assessment training. Therefore, believing that standardised tests at the end of a period provided the most meaningful form of assessment. However, assessment today is a continuous part of the students’ learning, with both instruction and assessment being blended to gain a deeper understanding of the student’s ability in order to consider next steps. Today students are also involved in their own assessment, with students assessing where they are and set targets for themselves to improve.

Critical discussion
Within the new curriculum for Wales, Donaldson (2015) notes how the purpose of assessment is to support the learner to make continuous progress throughout their education. It’s noted how effective partnerships among both the teacher and the learner is needed for successful learning. With students now becoming involved in their own learning it is key that the individual is supported effectively to explore their strengths, and where they can develop further, (Moss & Brookhart, 2019). Donaldson (2015) highlights how assessment should be an ongoing and day to day process to allow the teacher to respond to the pupils needs and adapt where needed. Although assessment is considered important within the new curriculum, many teachers feel this causes additional pressure on their planning, (Hartley, 2006). Assessment for learning is also known as formative assessment, which has four elements, thus being sharing the criteria with learners, quality of questions/discussion, use and quality of feedback and peer and self-assessment, (Black & William, 1998; Council for the Curriculum Examinations and Assessment, 2007). In order to develop further, a thorough analysis of sharing the success criteria with learners will be explored. 
A success criterion is the process of setting targets for the pupils at the beginning of the lesson in order for them to succeed in the task, (Andrade & Brookhart, 2016). This ensures that pupils are fully aware of what they need to do to successfully to achieve their learning goals. A success criterion is introduced at the beginning of the lesson before pupils begin the task, (Lawrence, 2020). Educationalist and policy makers express how important it is to share the success criteria with students, (Department, 2007). The success criterion indicates to the students the teacher’s expectations during the lesson, which influences student achievement, (Hattie, 2009). Research by Hattie and Donoghue (2016) analysed 31 meta-analyses of over 3,300 students regarding success criteria and informed of an overall effect size of 0.54, supporting that the use of a success criteria is highly effective. When teachers use a success criterion effectively, they had the desired result, (Read & Hurford, 2010). However, its effectiveness is dependent on teachers’ strategy and support from the headteacher. If teachers are provided with sufficient training on the use of assessment for learning they can then implement these strategies within their lessons. Although, without effective training teachers may present a success criterion quickly at the beginning of the lesson and do not refer to it for students to analyse at the end of the lesson, (Smith & Engelsen, 2013). 
Smith and Engelsen (2013) carried out a study on success criteria being introduced in two Norwegian schools. Both the head teachers agreed on its use in schools. With the teachers having the support of the head teachers, the study found that teachers had effective training beforehand and could discuss assessment and learning with the pupils efficiently. Both head teachers agreed the successful use of a success criteria highlighted the student’s performance in task to the teachers and allowed both the teacher and students to reflect productively. However, Crichton and McDaid (2016) interviewed teachers on the use of success criterions in their school and found that many did not feel that they had enough time to incorporate a success criteria effectively as a results of their increased workload (Dfe, 2014; Ballet & Kelchtermans, 2009). Due to the increased workload, teachers feel they have limited time to research literature on the use of a success criteria. In addition to this, Fisher et al (2018) states how many teachers feel that presenting a success criterion can be very time consuming when there is limited time in the lesson to begin with. 
Although the success criteria can be simple, it can take time to provide examples of the target described, (Crichton & McDaid, 2016). Teachers understand the importance of setting a success criterion, however it causes additional stress as the curriculum is very demanding and feel there is limited time to present a success criterion effectively, (Antoniou & James, 2014). However, some teachers do not feel the need to engage with literature in order to produce an effective success criterion, (Swaffield, 2009). In support of this, Didau (2015) also questions the effectiveness of a success criteria as it can be perceived as something teachers must do to tick a box and allows for little assessment. It can also be difficult to measure students’ success within one lesson as time is limited. Although, if managed it can allow teachers to adapt their planning ready for the next lesson, which increases opportunity for student development, (Mills et al, 2020). Yet Heritage and Change (2012) argue that teachers can identify where students have difficulty, the challenge is adapting the following lesson to support the individual. 
[image: Bloom&#39;s Taxonomy | Center for Teaching | Vanderbilt University]If teachers did research into literature that could support them in implementing a success criterion, Bloom’s taxonomy (1956) is a theory which could be highly effective in supporting both the students and teachers to use the success criteria effectively. Bloom’s taxonomy offers a structure to allow teachers to form the objective and success criteria with a clear formation that ascend in the order for students to develop step by step, (Athanassiou, et a, 2003). In figure 1 there is step by step explanation of Bloom’s Taxonomy and how it is executed. Magai and Ade-Ojo (2017) observed the use of Bloom’s taxonomy during a lesson to explore the effect it had on students. They found that the way in which teachers asked open and critical questions causes a domino effect as students themselves began to developer a greater mindset for effective thinking and questioning, (Magai & Ade-Ojo, 2017). 






Figure 1: Bloom’s taxonomy (Armstrong, 2010).

It is also important to consider how effective the success criteria presented is to the students. Many studies found that teachers were lacking confidence in introducing a success criterion each lesson and noted how there seems to be confusion regarding a success criteria and how to execute sufficiently, (Ofsted, 2008; Absolum, 2010). It’s worth noting that this could be due to a lack of training, and if training was provided, the teachers may be able to execute an effective success criterion with confidence to their students.
It is vital for students to be involved in the process of forming the success criteria as a class to be successful in the task, (Wiliam & Leahy, 2016). Yet, this is not a new concept, as Black et al (1998) stated the importance of pupils being active learners, and to take responsibility for their own development. However, this can be difficult, and students need the guidance of the teacher to form an effective success criterion as it needs to be measurable, therefore the wording needs to be appropriate, (Ndoye, 2017). Once the success criterion is formed, it is highly effective for students as they can use it to help them focus on their learning, and if needed can revisit during the lesson to aid them. When pupils use their success criteria efficiently, they are able to enhance their learning independently, (Wiliam, 2011).
Read and Hurford (2010) conducted a study to determine whether pupils can process and identify their own success criteria. The study was held at a primary school in London on year five pupils. The pupils were asked to note down how they can be a good reader. Asking pupils what they would be like as readers and to visualise it, gave them the opportunity to produce their own success criteria. It was clear that they could identify how to set effective targets to form the success criteria as they articulated vocabulary such as ‘I can’, ‘I know’ and ‘I feel’ within their statements. These statements also included knowledge, skills, and attitudes they would need to be an effective reader. This study notes how primary aged children are all able to produce an effective success criterion. However, this study on year five pupils does not represent all the other age groups. To make that statement, this study should have been conducted throughout the school to research further. As many foundation phase pupils have problem setting their own success criteria, (Steyn & Adendorff, 2020). 
If students can form their own success criteria effectively, students are more motivated and engaged when they are involved in the process of creating the success criteria as they can have an impact on their own learning. Also, researchers have found that students who would not usually take part in class discuss participated more, (Marshall & Drummond, 2006; Göksün & Gürsoy, 2019). When students have the opportunity to create their success criteria their involvement is reflected when learning as they set targets that will help support them, in order to succeed. They can revisit the success criteria they formed to aid them during the lesson to keep them on task and to strengthen their learning, (Ndoye, 2017). However, Knight (2019) argues that when students are given the opportunity to create their own success criterion, they often waste time and are unable to produce an effective success criteria and results in the teacher having to create one for the class. Therefore, this limits their learning time and are not given a success criteria tailored to their needs. 
Students should be the ones responsible for setting their own success criteria as it is their development that will be affected, and nobody can set their targets for them, (Assessment reform group 1999; Wanner & Palmer, 2018). William (2009) supports this when highlighting the importance of pupils being aware of the success criteria from the beginning of the lesson. However, Hattie (2015) believes it is the teacher who creates it so that students are informed of the teacher’s expectations during the task and aware of what makes it successful. Though some researchers feel that teachers providing the success criteria for students limits students’ opportunity to create goals that best suits them, (Tomlinson,2014). When teachers then give feedback against the success criteria it develops students self esteem as they reinforce positive reflection which they might be able to do themselves and would look at it more negatively, (OBILOR, 2019).
It is also worth considering further drawback that come with students creating their own success criteria. Black and William (2010) note how students can become fixated with setting targets for themselves and see it as a challenge to meet all targets within one lesson, which might not be realistic. This may also distract students away from their work, with too much focus being on the success criteria, (Clarke, 2021). As a result of students becoming consumed by the success criteria, they may lose confidence if they are unable to succeed against the success criteria every lesson, (Gottman, 2011). Therefore, when teachers create the success criteria for the students, they may set more realistic targets for the students than they might set for themselves, which would reduce the risk of students feeling they did not accomplish the task, (Carlton et al, 2014). However, this can prepare students for the reality of attempting tasks, where they will not always be successful but that is fine, the important aspect of being unsuccessful is what they learn from the experience and how to develop moving forward, (Brickman, 2021).
On the whole, it seems that success criterions are effective in supporting pupils learning and development. It is worth noting that once the students become familiar with the teacher setting their success criteria, they can then begin to create an effective success criterion of their own, (Lee & Johnson, 2020). When students can effectively produce their own success criteria, the higher the probability of the students understanding and are empowered to take ownership of their learning, (VanSchenkhof et al, 2018). The difficulty is students assessing themselves against the success criteria to note what they did effectively, and where maybe they could improve, (Sandvoll, 2014). Students find it challenging to reflect what did effectively, with 75% of students expressing in a study how they found it tough and needed additional support to learn how to reflect efficiently, (Sadler, 2009). This is something worth considering when students are reflecting against the success criteria, to ensure enough support is provided to guarantee confidence is gained when assessing. 
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Conclusion 
During my first placement I was aware of the importance of developing my professional standards at every opportunity. I felt I managed to gain experience in numerous standards within pedagogy, but one I aim to develop further is assessment for learning, (Hwb.gov.wales, 2019). On reflection on my use of assessment for learning within the classroom and how I may develop further there are many factors to consider. Having only had one block in the school practising the use of assessment for learning effectively I feel there are many aspects I will need to research into further and practise within my next placement. However, having the opportunity to research into the use of a success criteria has enabled me to view different aspects of the strategy, whilst considering areas that are more effective than others. 
I reflected on the use of a success criteria when observing the teacher introduce one at the beginning of every lesson. This opportunity allowed me to reflect on aspects that worked effectively with the students, and areas that they might need more support with the success criteria. Having this insight before introducing the success criteria myself provided myself with an awareness of the student’s ability. Continuous reflection is a highly important skills to have as a teacher, which should continue throughout my career, (Dera, 2015).
When I began implementing the success criteria within my lessons, it was vital to reflect on its effectiveness for student outcome, and areas I could improve when introducing the success criteria. The role of the reflective practitioner in Wales notes how Borton’s (1970) reflect model is a simple form of reflection based on three questions: what was the experience? What is your understanding from the event? Then lastly, what can be done to improve the experience? Moving forward when practising the use of a success criteria in my lessons, I feel using the Borton (1970) reflective model will allow me to consider aspects that worked effectively, and areas for improvement for the next lesson. Whilst many teachers expressed how using a success criterion and reflecting on it was very time consuming and took their focus from the lesson itself. However, if done straight away my thoughts would be fresh and I would be aware of areas to consider, which would save time (Fisher et al, 2018).
When considering the professional standard ‘learners leading learning’ I felt that allowing the students to create their own success criteria enables students to be a part of setting their own targets for their learning, (Ndoye, 2017). Having attempted to allow students to create their own success criteria I feel it very much depends on the students and the task. Sometimes it would work effectively with students having a clear understanding of what is needed from them, however some found it more challenging. Moving forward, I aim to allow students to create their own success criteria more often as Göksün and Gürsoy (2019) expressed how students are much more engaged when they are involved in the process of setting the success criteria. Though I feel I need to adapt it slightly as it’s important to differentiate to suit the students needs, therefore this needs to be considered when students are creating their own success criteria, with some needing more support than others. For my next lesson I am considering going over the task with all the students, and then putting them into separate groups to consider what the success criteria may be. Both myself and the teaching assistant could work with the lower ability groups to aid them in forming the success criteria and hopefully over time they will gain an understanding on how to set effective targets for themselves. 
However, to effectively teach students how to form a success criterion, I feel I need appropriate training to ensure I am providing the students with the best opportunity to form an effective success criterion. Teachers lack confidence when presenting the success criteria, and I felt like this to begin as I was unsure how to structure it effectively (Stiggins 1993). I aim to research into various courses that can provide appropriate support when using a success criterion at the beginning of the lesson. Having a more detailed understanding not only improves my knowledge, but it is also another professional standard that I am meeting, thus being taking responsibility for self under leadership. Developing my understanding on how to effectively present a success criterion will have a positive impact on the students and my own development, in which I aim to reflect on during the experience. 
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