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Demonstrate how contexts other than the classroom can support learning
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Introduction and Importance of Learning Outside the Classroom
· Ranson (1998) cited in Harris (2017, p. 273) explains that learning is “a process of discovery that generates new understanding about ourselves and the world around us”.
· Extensive research on the benefits of learning outside of the classroom - Ofsted’s (2008) report 
· Key findings; Increase in standards and improvement with children’s emotional, social and personal development
· Successful when integrated with classroom activities and used as part of the long-term curriculum 
· Traditional learning and teaching not suitable for all and Ofsted (2008) agree. 
· Ofsted (2008) states that external learning environments enhance children’s learning with vivid and practical experiences and concretes their understanding of a topic. 
· Jack and I have researched two external contexts; forest schools and museums.
How Can Forest Schools Facilitate Developing Skills and Knowledge (Examples)?
· Murray and O’Brien (2005) cited in Murray and O’Brien (2007, p.249) defines forest school as “…an inspirational process that offers all ages regular opportunities to achieve and develop confidence through hands-on learning in a woodland environment”. 
· Williams-Siegfredsen (2011) states that multiple theories have influenced the ethos of forest schools. Theories discussed further on.
· Key ideas; 
1. Holistic 
2. Child-centred
3. Children are active learners
4. All children are competent and individual 
5. Experimenting is vital for development
6. Real-life, hands on experience
7. Social interactions are essential 

· The ethos is also based around the key six principles of development; emotional, physical, social, intellect and spiritual states Forest School Association (n.d). 
· Widely recognised in the United Kingdom after first being developed in 1993 (Forest School Association, 2020). 
· Stems from Scandinavian approach to learning (Forest School Association, 2020)
· Extensive research conducted has proven how beneficial the outdoor environment is for children’s development and health (O’Brien and Murray, 2007). 
· The learning environment of forest schools is prepared and ready for children to allow them to become active, confident and competent learners (Williams-Siegfredsen, 2011)
· Williams-Siegfredsen (2011) states that children have different areas set out, so children have separate areas for each developmental aspect.
· Natural objects are predominately used, such as sticks to make a den and tree stumps for seats (Williams-Siegfredsen, 2011). 
· Little Grubs Kindergarten in Ludlow confirms they have adopted an active learning approach at their forest school (2021). As shown through images on their website, activities include jumping in puddles, balancing on natural made obstacle courses, identifying plants, and drawing leaves (Little Grubs Kindergarten, 2021). 
· Williams-Siegfredsen (2011) states that children are provided with mounds of grass to encourage children to slide down them and climb, this develops gross motor skills, coordination, confidence, understand different body movements and this follows the physical development guidelines set out in the Foundation Phase Framework (Hwb, Welsh Government, 2015)
· Risk taking and challenges are part of everyday life and this is something that is important in forest schools and taking this element away from a child can have a negative impact states Williams-Siegfredsen (2011).
·  The Forest School Association (2020) also suggest that risks are not just large physical risks, but more complex and subtle and each child faces these differently which is supported and encouraged in a forest school environment. Most activities in forest school help children to build resilience and an example of an activity is building a den in the rain states Children’s Wood (n.d), the challenge of being in very wet weather, working as a team and constructing a solid structure may be difficult areas for some children, however overcoming these aspects of an activity are vital in building resilience. 
· The idea of resilience is important in Wales and children’s education. The Welsh Government (2016) issued a guidance report for schools to “develop community cohesion” and the idea of resilience is also reflected in Wales’ new curriculum for 2022 (Hwb, Welsh Government, Department of Education, 2020). In the new curriculum digital resilience is seen as vital with the constant growth and change of technology, to ensure children’s safety and competence online (Hwb, Welsh Government, Department of Education, 2020). 
· Children’s independent and competent learning will greatly benefit them to adapt and transfer skills such as resilience.
· Extensive skills developed through all activities provided and can be assessed and observed using the Foundation Phase Framework (Hwb, Welsh Government, 2015).

Assessing and Observing Outside of The Classroom
· The Foundation Phase Framework (Hwb, Welsh Government, 2015) is the requirements and outcomes for children aged three-seven years old, in Wales
· It is argued that the framework was influenced by the Reggio Emilia approach states Maynard and Chicken (2010).
· The framework reflects the Reggio Emilia philosophy, a child-led, holisitic, play-based and experimental way of learning (Maynard and Chicken, 2010)
· The framework identifies seven areas of learning; personal and social development, well-being and cultural diversity, language, literacy and communication, mathematical development, welsh language development, knowledge and understanding of the world, physical development and creative development (Hwb, Welsh Government, 2015)
· The teaching and learning model allow children to be the starting point of their learning and to build upon it (Welsh Government, n.d)
· The Forest School Association (2020) states that forest schools are run by qualified and reflective leaders ensuring the goals are met for each individual child.
· Sackville-Ford and Davenport (2019) suggest that teachers can find the environment difficult to observe and assess based on national curriculum initially. However, when used where appropriate to link with classroom teaching and activities proved highly beneficial. 
· Working collaboratively with forest school staff and teaching staff allows for multiple perspectives to be able to adapt learning and ideas best for each child (Sackville-Ford and Davenport, 2019)
Theories Evident in Forest Schools
· Outdoor learning has been developed and inspired by the work of many theorists over years (Williams-Siegfredsen, 2011)
· One theory that is particularly evident is Malaguzzi (1996) cited in Miller and Pound (2011) and he created a new model of education and had the unique approach of seeing children as the emerging point for a curriculum – a child-centred approach
· Children construct their knowledge and curriculum and the adult enhances this giving them opportunities to develop (Miller and Pound, 2011) 
· Pedagogical theory influenced education worldwide (Harker, 2004). 
· Child seen as active participant, not as a recipient (Harker, 2004)
· Concept seen in Forest school – a prepared environment with structure and time for child-led activities (McKenna cited in Ward, 2015) which also shares similar approach as Montessori (n.d) cited in Williams-Siegfredsen (2011). The idea of children should learn by real-life experiences and hands on learning with a prepared environment to allow them to learn. 
· Montessori also realised children needed materials to be the appropriate size – child-size furniture and equipment (Williams-Siegfredsen, 2011).
· Children forget there is an adult there, “they are so engrossed in what they are doing and looking after themselves and each other” states McKenna cited in Ward (2015) 
· However, one criticism is with no standard curriculum to guide there is a “wider accountability to the community and society” states Miller and Pound (2011) and this agrees with Sackville-Ford and Davenport (2019).
· However, Montessori (n.d) suggested that with a prepared set up for children they should be able to develop and learn in the environment without it being a conscious effort (Williams-Siegfredsen, 2011)
· Froebel’s theory of play (1887) cited in Miller and Pound (2006) states that children’s play is essential in their learning. Children’s play reflects real-life experiences and allows them express feelings, relationships and ideas which are all aspects seen in forest schools.
Conclusion – What does it mean for the future?
Research on education changes over years and historical, cultural and sociological conditions shape our education approach. Reflection is key to adapting and understanding current and future issues within the education sector and with outdoor learning.
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