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Types of play ?  
Play should be open ended. Children should be given the choice with whom and what they want to play with children should also be given the opportunity for  self-chosen challenges and also self- chosen play. Children should be offered endless interpretations and also limitless possibilities (Bottril, 2018). Play is every child’s right, children benefit from play the most when  they’re in charge of their play, who they play with and how their play is organised (Playful Childhoods, 2019). Playing benefits children in many ways mentally, physically and educationally  (Playful Childhood’s, 2019). Children benefit  and learn from playing , climbing actually not only benefits a child’s upper body strength, coordination and balance  but it also helps develop confidence and self-esteem (Playful Childhood’s 2019).
Making up games, chatting and joking helps build their communication skills and also their imagination  (Playful Childhood’s, 2019). Walking and running along tops of walls actually helps develops a child’s concentration and balance, playing helps a child to let off steam and have fun this is important for them as it reduces stress,  (Playful Childhoods, 2019). 

Active physical play
Active physical play  is defined as the bodily movement produced by the skeleton during any physical activity. There are many benefits for being fit as discussed (National Childhood Network, 2019).Physical activity releases chemicals in the brain called endorphins which makes you feel good about yourself, effects your mood and benefits your heart, bones, lungs and muscles (National Childhood Network, 2019).
A research paper  discusses a study on play including  56 children age 6 to 5 from the Suburban areas (Joanne , 2014). The most common type of play was active physical play (Joanne et al., 2014). Watching others play and the ability to choose their own activities is important for young children they prefer this to ‘non play’ as it is up to their on what they freely want to play with. Children have free time in the morning to choose whom they play with and with what and the same in the afternoon where predictive on academic progress (Joanne , 2014).Choosing their own activities predicted positive adapted behaviours (Joanne et all, 2014) . Active play benefits a child’s literal skills and numeracy skills as it helps them to learn better when they are more relaxed. 

What is self-directed play and why is it important – Look at the howard and McInnes paper on Moodle under resources
Fantasy or pretend play
Fantasy play pretend pay does not require any objects, vocalisation (Smith. K, 2019). For example  piece of paper turns into money  or a block becomes a drink. Actions can mime pretend behaviours for example a pretend driving wheel becomes a car and “Vroom Vroom” becomes the car noise    (Smith, 2019).A complex version of  complex play is “Socio-dramatic skills”, this type of play involves more than one person role play for example children playing doctors (Smith, 2019). 
The verdict of a randomised control trial found American primary school children who engaged in fantastical pretend play in which shown improvements to their executive function, in which the cognitive abilities that organises actions and thoughts to achieve goals  . This study was published in the  experimental child by the British psychological society (2016). The study involved 39 children aged three to five, this study involved daily fifteen minute sessions of play over five weeks thought a fantastical script  such as going to the moon,  The British psychological society, (Fantasy-base pretend play is beneficial to  children’s mental abilities, 2016).
After five weeks the children show greater gains in their ability to memorise lists of digits. The group of children also shown greater improvements on an executive function attention-task which involved switching colour blocks, this resulted in the children’s score creeping up compared to the other standard play-groups  (Thibodeau et al., 2016). The pre to post change in pretend group performance wasn’t itself statistically significant  (Thibodeau et al., 2016)). Pretend play involves certain mental scripts in which benefits the child performance, the children in which was involved in pretend play also did better in the working  memory task (Thibodeau et al., 2016).
(2) Why exposing your child to risk is beneficial. 
A hazard is anything with the potential to cause harm, injury or loss (Barton, 2007). Examples of hazards in outdoor activities includes drowning, falling from heights, equipment failure, assault, injuries and many more (Barton, 2007). Current researchers suggests that not allowing young people to engage with environmental skills and independent mobility denies them the opportunity to develop different types of skills and resilience that they need to manage complex environments and to keep safe (Council for learning outside the classroom, 2020).
Risk assessment can be an effective process  for the management and identification of the risk (Barton, 2007). A risk assessment can teach a child how to be more prepared  and aware of the risk of the actions that are going to take place. There is an indications that such restriction's have long term implications for children's long term well-being development. There are many things that can go wrong with adventure activities as we are dealing with highly unpredictable elements such as the great outdoors and people (Barton, 2017). It can be difficult for some individuals to be open and honest about their mistakes and to see their mistakes as valuable lesson even though this is a part of experimental learning in which the individual learns by doing  (Barton, 2017).
 Risk assessment can be an effective process for children as they naturally have the urge to explore and understand, they want to expend their abilities and build their sense of themselves as capable people (Gill,  2019). When children learn they go from what is familiar and routine to what is less certain to what is more engaging and also more challenging for the child (Gill, 2019).This move is more powerful when children begin to learn for their own experiences , this happens in free-play, child activities in the outdoors and also child initiated Balancing risks and benefits in outdoor learning (Tm Gill,  2019). Getting used to new challenges can be challenging for children and also brings a degree of risk. 
Schools are responsible for children’s health and safety when they are under their protection, whether that’s in a school club or on a school trip, Health and safety for school children(Gov.uk, 2019).Every school has health and safety policy in what the school are responsible for when the children are in school, Health and safety for school children(Gov.uk, 2019). The school must report serious accident’s, outbreaks of disease or dangerous incidents to the HSE Health and safety for school children(Gov.uk, 2019). 
During outdoor finding the balance between allowing the child to take risks while keeping them safe is important. Outdoor experiences can be educational as they learn from experiences and can also be inspirational and enjoyable  for the children (Lewis et al., 2016). However, the learners themselves should be involved in contributing to how, where and what they learn while taking risks (Lewis et al, 2016). Outdoor play and learning in pre-schools as a pedagogical practice has been about children learning the benefits of nature and the risks they may  take  in the forest(Knight, 2013). Childrens play, curiosity and discovery are the basis for learning in the forest (Knight, 2013).
Outdoor play in the forest is also a natural way for children to develop interest in the outdoors. they take risks that children take in these types of pre schools are endless however the children are set boundaries and are told where they are and aren’t allowed to play as the Risks have been assessed however risks can come from anywhere when working outdoors. The children experience many activities in the outdoors including getting to know nature, climbing and other activities these can be very dangerous for children in the outdoors however trusting the child  shows in dependability of the child. A vary amount of skills including communication skills, creativity skills and much more. Risky play involving rough and tumble  play, Height, speed, playing near potentially dangerous  elements such as cliff, water and the possibility of getting lost gives the children a sense of excitement. Children are very curious at that age and want to explore (Knight, 2013)
The role of the adults in Early years setting is founded on the is found on the notion of the practitioners having plural selves in all the activities and work (Mcgillivray G, 2013).When working with children the yearly years practitioners  and teachers are responsible for the child’s safety (Mcgillivray G, 2013).

3. Observation method for young children 
When observing children, using a different range of observations is important including learning stories, photographs, works samples, running records and more (Aussie childcare network ,2012). Using different types of observation methods can help you when observing a child’s  skills, needs and abilities (Aussie childcare network 2012). This may set a foundation for a child’s planning for their individual assessment. 

Scale based observation-Foundation phase profile 
The statutory framework for Early years practitioners states that an on going  assessment is an internal part of development and also the learning process (Aussie childcare network 2012) . Practitioners must observe the children and providers makes sure this is going on in the indoor classroom and the outdoor classroom, practitioners must also respond appropriately to help them progress during their development from birth towards the early learning goals  (Aussie childcare network, 2012). EYFS settings catering for children in their early years have their progress tracked against the early years learning goals, yet it is done in a variety of ways, appropriate to the needs of the child and also their age (Palaiologou, 2010)
When starting a new school  it may be quite challenging for some children and it’s important that their needs are considered (Welsh Government, 2017). The profile consists on tracking the children’s progress during the foundation phase in which can be used in a nursery setting or a  school setting from age 3, at a bassline in reception  through to the end of year two   (Welsh Government, 2017). The foundation phase Assessment delivered from the full profile and also the compact profile are comparable as they are based upon the same outcome (Welsh government, 2019).
In the foundation phase the  profile skill ladders the system  of skills of young children and  those who are in their early year stages of development (Welsh Government, 2017). This makes the profile suitable for young children that are in nurseries and schools as its important to keep track of the children’s achievements (Welsh Government, 2017).from their entry into the foundation phase (Government, 2017). Providing details  on the children’s transition is also important, using the profile will support practitioner's in helping the children with their next stages in their development and learning and also the profile can help with the differentiation within setting (Welsh government, 2019). 
Observation pays a vital role in the foundation observation profile as the main purpose of observing children is to see where they are on the learning continuum with their  learning development (Gov.uk, 2017). However every school or setting have to submit to its local authority  data from the EYFS profile for any child that is in their final year of the foundation phase (Palaiologou, 2010).The profile was devised as a way of keeping track of a child’s development  for a child at the end of the foundation phase, providing the clear bassline data for entry to key stage 1 (Palaiologou, 2010). 
The aim of the EYFS is to set the standards of learning for the children  and for them to achieve the 5 stages for ‘Every child matter’(DFES 2004) Making a positive contribution, achieving economic well-being staying safe and being healthy  (Glazzard, Et all, 2010).Assessment is an integral part of the practice when working with children and it is not an additional consideration once provision for learning, development and care has been decided on (Glazzard, Et all, 2010)  The EYFS  is inspected and monitored and inspected by Ofsted through a  process that begins with completing a self evaluation form designed by the EYFS and the ‘every child matters outcome’ ( Glazzard, Et all, 2010).After the foundation phase the children move onto stage 1  setting,  the professionals consider what effective might look like in key stage 1 as the development for their foundation phase is lead up to their progress in  stage 1 (Glazzard, Et all, 2010) .

4) What is observation and assessment 
Observational assessments involve obtaining valuable information through direct observation of the children (Springer Link, 2013). Observational assessments can be used in any setting when observing Children and also in any domain, they are mostly used for learning, behaviour, and social-emotional functioning (Springer Link, 2013). Assessments and observations is an integral part of the development and learning process. Teachers and practitioners should be observing the children to and responding appropriately to help them progress  and learn as they develop as its very important for the children’s development (Palaiologau,2010).Observations of children’s play  gives the teacher or practitioner that is observing  a collection of important information (Palaiologau,2010).Observing children provides information about the learner in respect of them as an individual and how well their doing in their development (Palaiologau,2010). 
Observations form a part of the EYFS   planning cycle and assessment  (Palaiologau,2010). To a lesser or greater extent a child may  be creative and be able to think of what they want to do with the objects they’ve been given others may not be as creative during creative play and not have a very good imagination and not have a clue what there doing for example a child may be given a piece of paper and told to draw what ever they like where some children are very creative and could draw anything, this would help with a child’s development  when writing what they drawn  in where some children wouldn’t know what to draw and be stuck on what to draw in where they development wont progress as much as the children with great imaginations and spelling. The opportunities are endless  with self-directed play as to children its ‘play’ compared to  structured play in where children are in which has a set of rules or instructions to reach a goal  (Baby centre, 2020). 
Montessori education is a type of education that’s based on self directed activity , collaborative play and  hands on learning,  (Montessori, 2019). Children make creative choices when learning while the highly trained teachers offer age-appropriate activities to guide the process collaborative play and  hands on learning (Montessori, 2019).
The Reggio Emilia approach to education this has become world –renowned for its forward thinking approach with children, it is a town in Italy (National improvement hub, 2020). Reggio approach is an activity designed to encourage practitioners to think where the children’s daily learning routine  follows children’s learning interest (National improvement hub, 2020). 
When children participate in tasks they class as play they demonstrate behaviour that’s more conductive as its classed as ‘play’ compared to tasks they class as ‘not play’ (University of south Wales, 2020).When children participate in tasks they class as ‘play’ they demonstrate significantly enhanced  performance performance and learning compared to tasks they define as not play as it may not take an  interest to them or they may not be able to reach to their up most ability during the controlled play  University of south wales, 2020).Kids shows a greater sense of emotional wellbeing to activities they class  as ‘play’ compared to activities they class as ‘not play ‘ (University of south wales, 2020).
A series of studies have shown that by manipulating the cues use to differentiate the different  between not play and play activities, children begin to approach tasks in a more playful manner and their learning can be optimised  University of south wales, 2020).Observational assessment is deemed as one of the most appropriate type of assessment for practical skills as you observe a person you can demonstrate their competence by performance E com Scotland (2020). As they assess the children while watching and recording the actions of a child during an observational assessment  (E com Scotland, 2020). Directed practice of an action is also an advantage of an observational assessment as  the practitioners use direct practice as an action by giving a physical observation of the task as the candidate is immersed in the work and helping them to understand  the required task (E com Scotland, 2020). 
The assessment takes place In real time with the assessor involved, results are available straight away so employees don’t have to wait   endlessly for the results (E com Scotland, 2020). Observational assessment’s can be taken place in the workplace, This can eliminate any fears of a new environment and it also saves money for travel costs (E com Scotland, 2020). The marking of integrated subjects are difficult areas and  have not been apart of online assessments (E com Scotland, 2020).Observation assessments can allow assessors to mark multiple students (E com Scotland, 2020). 






 
















  
 


































































(National improvement hub, 2020)
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