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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn / 
How have you worked on this? 

	Ceir enghraifft ar / 
An example can be found on: 


	Targed/Target 1
Ensure I continue to develop my critical tone further. 


	I have attempted to do this through continued research into relevant literature when discussing strengths and limitations. 
	This can be found within my written response to the question asked and within my reference list.  

	Targed/Target 2
Ensure my writing is concise and not repetitive. 


	I have attempted to do this through effective planning of my writing and proof-reading my work.
	This can be found within my written response to the question asked. 



AI was used to support research summarising, structuring the assignment, and proofreading my own writing for clarity and accuracy, with all final content being my own.

ECAD6016 – Learners, Schools & Communities
Where am I teaching?
A critical evaluation of the development of a strategic target in a School Development Plan: Actions, impact, and evidence-based reflections.

This critical evaluation focuses on a strategic action point from a School Development Plan (SDP), looking at how promoting learner health and wellbeing supports school improvement. The strategic target selected relates to enhancing emotional regulation, resilience, and pupil readiness to learn, reflecting national and local priorities around supporting holistic development. This target holds particular significance for School T, where supporting learner wellbeing is a core focus, in line with the Welsh Government’s national mission to deliver “high standards and aspirations for all” (Welsh Government, 2023a).

School T is a primary school located in an urban area of South Wales and serves a community classified as a high deprivation area. 54.7% of statutory school-age pupils are eligible for free school meals (School T, 2024), significantly above the national average of 22.9% (Welsh Government, 2023b). Additionally, 24.9% of learners have been identified with Additional Learning Needs (School T, 2024), compared to the national figure of 22.2% (Welsh Government, 2023b). The school’s inclusive ethos and strong focus on equity underpins its commitment to improving pupil wellbeing. Within this context, prioritising whole-school wellbeing initiatives represents a crucial step in supporting emotional regulation, engagement, and improved learner outcomes.

School Development Planning (SDP) plays a crucial role in supporting continuous school improvement by identifying key priorities, setting clear targets, and planning actions that enhance pupil achievement and wellbeing. According to Welsh Government guidance, effective development planning should be based on strong self-evaluation, use evidence to guide decisions, and maintain a clear focus on learner progress and wellbeing (Welsh Government, 2022).
The development planning process often follows a structured approach. Schools begin by carrying out a detailed self-evaluation to recognise strengths and areas for improvement. Strategic priorities are then set, actions are planned, resources are allocated, and progress is reviewed regularly to ensure that improvements are having the intended impact (Welsh Government, 2022). Throughout this process, collaboration between leaders, staff, governors, learners, and the wider community is important in ensuring the plan remains relevant and focused on real outcomes.
National frameworks such as Our National Mission: High Standards and Aspirations for All (Welsh Government, 2023a) and the School Improvement Guidance: Framework for Evaluation, Improvement and Accountability (Welsh Government, 2022) strongly shape the expectations for development planning in Wales. These policies emphasise raising standards, promoting equity, supporting wellbeing, and strengthening leadership. The School Improvement Guidance also closely aligns with the Curriculum for Wales, ensuring that development planning supports learner-centred approaches and the development of the four purposes. Importantly, recent policy developments prioritise self-evaluation and collective improvement over intensive performance monitoring. School T’s SDP reflects these national priorities, placing learner wellbeing at the centre. In line with this strategic focus, actions such as the introduction of daily brain breaks have been implemented to support wider goals of sustainable improvement and holistic learner development
Promoting health and wellbeing is increasingly recognised as a crucial strategic priority within schools, forming a strong foundation for supporting pupil engagement, emotional regulation, and academic achievement. The Welsh Government (2022) highlights wellbeing as a core aspect of the Curriculum for Wales, noting that learners must be supported to become healthy, confident individuals who are ready to learn throughout their lives. Within this framework, addressing pupils’ emotional needs is essential for securing better learning outcomes.
One of the key challenges associated with supporting learner wellbeing is the impact of socio-economic disadvantage. Estyn (2012) identifies that pupils from deprived backgrounds often experience additional barriers to engagement, including higher levels of anxiety, low self-esteem, and difficulties with emotional regulation. These factors can affect concentration, resilience, and overall attainment. Similarly, the Education Endowment Foundation (2024) emphasises that disadvantaged learners particularly benefit from strategies that promote social-emotional learning (SEL), helping to close the attainment gap.
Promoting emotional wellbeing is also closely linked to broader issues of equity and social justice. Arshad et al. (2019) argue that supporting the emotional and social needs of learners is essential for creating inclusive classrooms where all pupils can succeed. They highlight that without addressing these fundamental needs, educational interventions are unlikely to have a lasting impact, particularly in disadvantaged communities. This supports the case for embedding wellbeing-focused practices, such as classroom-based strategies to support emotional regulation and engagement, into whole-school improvement plans.
Embedding a rights-based approach within school life is vital for promoting pupil wellbeing and emotional development. The United Nations Convention on the Rights of the Child (1989) further reinforces the importance of prioritising wellbeing in education, recognising every child’s right to rest, play, and an education that develops their full potential (Articles 29 and 31). Integrating these principles into everyday school practice can have a positive impact on emotional regulation, resilience, engagement, and readiness to learn, supporting the rationale for wellbeing initiatives within classrooms and across the whole school.
Recent case studies from community-focused schools in Wales (Welsh Government, 2021) demonstrate that prioritising wellbeing, emotional literacy, and resilience is integral to effective school development planning. Evidence suggests that schools which embed wellbeing as a core strategic focus are more successful in securing sustained improvements in learner outcomes and equity. Therefore, actions such as introducing daily brain breaks directly reflect the growing understanding that supporting health and wellbeing is fundamental to successful teaching, learning, and long-term school improvement.
School T’s School Development Plan (SDP) identified supporting learner health and wellbeing as a key priority following thorough self-evaluation. Feedback from Estyn inspections, internal assessment data, and input from challenge advisors highlighted the need to strengthen emotional regulation, resilience, and pupil engagement. With 54.7% of pupils eligible for free school meals and 24.9% identified with Additional Learning Needs (School T, 2024), a strategic focus on wellbeing was viewed as crucial for removing barriers to learning and improving overall outcomes. This aligns with national priorities outlined by the Welsh Government (2023a), which emphasise developing healthy, confident learners.
To address this target, School T introduced a range of wellbeing-focused initiatives. Daily wellbeing check-ins were embedded into registration routines, emotional literacy programmes such as the Zones of Regulation were adopted across classes, and new opportunities for pupil voice, including wellbeing councils and circle times, were established. Staff also received training on trauma-informed approaches to better support pupil emotional needs. Additional investment was made in pastoral support staff and emotional wellbeing resources, with actions rolled out in a phased approach throughout the academic year and reviewed regularly through staff meetings (School T, 2024).

In supporting the school's wellbeing focus within my own classroom practice, I introduced daily brain breaks. These included movement videos to promote physical engagement, breathing exercises such as “sniff the flowers, blow out the candle” to support emotional regulation, and the use of a wellbeing teddy for pupils who needed individualised regulation strategies during carpet times. These short, structured breaks normalised emotional self-regulation within everyday routines and provided pupils with accessible strategies to manage their emotions independently. Research supports the use of mindfulness and movement-based interventions to improve engagement and emotional regulation, particularly for learners from disadvantaged backgrounds (Education Endowment Foundation, 2019). Similarly, Estyn (2023) highlights that embedding calming strategies, movement breaks, and emotional regulation supports throughout the school day contributes to improved pupil behaviour, resilience, and readiness to learn. Based on this evidence, a recommendation for further development would be to extend the consistent use of short, structured brain breaks or mindfulness activities across all classes, providing greater continuity for learners throughout the school day.
School T measures the impact of its wellbeing strategies using a range of evaluation methods. These include termly pupil wellbeing surveys, feedback from professional learning communities (PLCs), analysis of attendance and engagement data, and lesson observations that focus on classroom climate and emotional wellbeing practices. Early outcomes suggest improvements in pupil engagement, emotional regulation, and reductions in low-level disruptive behaviour. Ongoing review and adaptation will be crucial to maintaining progress and embedding wellbeing at the heart of School T’s continued improvement journey (School T, 2024).
This critical evaluation explored how School T’s School Development Plan (SDP) strategically prioritised learner health and wellbeing to support emotional regulation, engagement, and improved outcomes. Analysis of the school's actions, alongside reflection on my own classroom practice, demonstrated how small, classroom-based strategies, such as daily brain breaks, breathing exercises, and individual emotional regulation tools like the wellbeing teddy, can complement and strengthen whole-school approaches to supporting pupil wellbeing. This process has enhanced my understanding of how effective development planning is built upon self-evaluation, evidence-based practice, and a focus on sustainable, long-term improvement. Evaluating School T’s SDP has highlighted how aligning individual teaching practice with whole-school priorities maximises impact on learner outcomes. Moving forward, this learning will continue to shape my professional practice, ensuring that promoting wellbeing, supporting engagement, and embedding evidence-based strategies remain a key aspect within my approach, in line with the professional standards for teaching and leadership in Wales.
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