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Creativity is a vitally important skill that enables one to problem solve though divergent thinking. Creativity helps people in certain situations to think outside the box helping to resolve difficulties. It can be unpredictable and cannot be forced.

‘Creativity is the ability to come up with ideas or artefacts that are new, surprising and valuable. ‘(Boden, 2004).

Jeffrey, Craft and Liebling (2001 p. 1-16) discuss the importance of creativity and how the understanding of it as an important skill has become established with recent developments in the knowledge and understanding of these skills as an essential tool for individuals in the modern world. Social psychology and systems theory have played a role in expanding the research into creativity and broadening the field of research to everyday subjects instead of an historical tendency for gifted subjects to be the main assessment focus. In the modern world markets have become globalized and as a result the labour markets are extremely competitive (Keep & Mayhew, 2001). 

In a school setting development of these skills would enable children to advance more effectively in certain subjects and different areas of learning (Craft, 2000). Not all children are creative, and these skills of creativity need to be developed (Prentice, 2000; Shaheen, 2010). A creative child learns to be resilient when learning and experiencing new things, the links between creativity and resilience have been discussed by Metzl and Morrell (2008) who note that creativity is associated with divergent thinking, awareness of self and expressiveness, and is a strength in individuals that can be used as a tool to adapt and problem solve. The ability to adapt and solve problems is an essential component of resilience models (Sikorska, 2014) and if creativity can improve the strength of these resilience skills in children and young people then creative education is essential in the modern world. The effect of building resilience lasts a lifetime, allowing adaptation in individuals (Lerner et al, 2012). 
Children in education taught using creative methodologies are also reported to be more motivated to succeed and can solve difficult problems by thinking differently (Sefton-Green and Sinker, 2000; Duffy,1998). Being creative allows you to think outside the box, look at problems differently and come up with alternative answers. Creativity can be used in many different areas and situations. You can be creative artistically where you would use a pencil differently or by using different materials in a picture. You can also be creative in your actions when dancing, or even in sports when decisions need to be made quickly to outthink the other team’s game plan (Ofsted, 2010). The development of these creative skills is a strength that can be utilised when adaptation is required, allowing people to be more resilient when necessary (Metzl and Morrell, 2008).

Creativity is also a unique competency. Creativity is one enterprising skill. These skills are ‘tools that would help children to succeed in life after school, in whatever path they choose to follow’. These skills help people to become more motivated and successful by using unique abilities needed in the world of work (Millard, Menzies and Baars, 2018; Iredale, 1993). These skills are becoming more important in the modern world and soon education will have to catch up to fill this gap (Galloway et al, 2005; Jones and Iredale, 2010). Donaldson (2015) discusses creativity and enterprise skills and how they are so important to the children future lives. He also believes there needs to be an emphasis on fostering the children’s creative thinking.
A creative person would be curious and would always looking to better themselves, to increase their knowledge and intelligence. They would also have the ability to think independently and to learn while doing so, facilitating being able to think for themselves and allowing more confidence in making their own decisions (Niu and Sternberg, 2002). Individual creativity and looking at things differently can incorporate looking at a problem with the different senses and from a wider knowledge base, then using this information to come up with a novel solution. It also enables the person to deal with change or disappointment well where they can manage expectations (Hayes, 2004).

Enterprise skills are very closely related to entrepreneurial skills. A key difference between the two are that an entrepreneur education system is that this prepares the children for more business-like skills, for growing and managing a business which would not be applicable for all children in the lower key stages. The purpose for enterprise learning is the development of personal skills and abilities that can be used in many different areas including business in the future. These skills are also applicable throughout various other periods of a person’s life and beneficial competencies to develop in children (Jones and Iredale, 2010).

Creativity is an important ability to have and can be used in many different situations. One of these could be as a teacher who is creative, and this positively impacts on the pupils in the class and helps them to develop their creativity within themselves. Every child has some inbuilt creativity in them and proper guidance from the teacher coaxes and cultivates it to help them grow up as creative individuals. (Edsys, 2019)
The significance of creativity is highlighted by the fact Donaldson (2015) emphasises the importance of creativity when discussing the four purposes for the Welsh curriculum. He also agrees that schools have a responsibly to develop creativity. He also acknowledges that schools have been disregarding creativity in the classroom due to the need to develop other skills from pressures in the current curriculum. Donaldson believes in the development of higher order and wider skills needed by the children for their own future and this is reflected in the new curriculum for Wales 2022 (2019). Donaldson also highlights  the importance of placing creativity within the same importance of Literacy and Numeracy as core subjects. 
A creative teacher is beneficial and could make for a healthy alternative to a normally structured teacher in the school setting (Wilson, 2007). Creative thinking contributes to individuals’ decision-making and problem-solving skills. These skills are very important in real life situations as it helps people adapt to difficult situations and think differently (Shaheen, 2010). Teachers with enterprise skills would also be unique and allow for children to discover their own way and to think on their feet (Kirkham and Kidd, 2017). There are also personal skills that can be used and passed onto the children helping them to progress and develop. Teachers need to be able to use their creative skills and help to pass this on, the curriculum is currently pushing forward the responsibility of creativity and development of these skills making creativity relevant for all (Abdallah, 1996; Fryer, 1996).

One way to identify creativity is by using the EntreComp framework. The EntreComp framework is made up of 3 competences, which, together are the building blacks of entrepreneurship as a competence. The framework develops the 15 competences along an 8-level progression model and 442 learning outcomes. The framework can be used to identify where the person is in certain areas (Lackeus, 2015). This can allow you to find your strengths and weaknesses in areas provided in the framework. This can help you to find your weaknesses and offers the opportunity to better yourself and progress through the levels of the framework.

Using the EntreComp framework I have evaluated my own creativity. From the framework I think that my strongest level is in being curious and open and at 4 level. This is because I can use my skills in new situations in the classroom and in situations that I wouldn’t have encountered before effectively. An example of this would using my ICT skills learnt in A-level when leading a lesson, where I can use my strength in this area to help others and develop more skills. This can be seen in appendix 1.

To obtain a level 5 I would need to be able to find solutions that meet my needs. To do this I would have to challenge myself to find solutions to my needs in the classroom, for example, as a teacher it is vitally important to gain the children’s attention throughout the lesson, I need to do this to allow for the best learning opportunities. (Smith and Ragan, 1996) Gagne’s (1973) theory of instruction supports this way of teaching as teachers are able to help support the children in the classroom. Although the systematic nature of this theory could have negative effects of some students who would want to express themselves and take control of their own learning. 
I also think I am strong in developing ideas at level 3 where I can experiment with different techniques when teaching, this could be effective when problem solving in the classroom. An example of this could be when teaching a structured lesson on a certain topic, and then taking part in an active lesson where the children would run the lesson and take charge of their own learning. Self-directed learning allows learners to take ownership of the learning experience, providing opportunities to develop multiple viewpoints and plasticity between these viewpoints which allows for a deeper understanding of a subject through meaningful learning experiences (Burleson, 2005). This would be a different approach to learning. Appendix 2-6 is where I conducted a science lesson where the children were in charge of their own learning and could conduct their own conclusions and results from their experiments. My next steps for improvement would be to test the value of my solutions and the changes I make to my lessons and would take me to level 4. I would do this by implementing these different approaches to learning and getting feedback from the children and support staff in how effective these sessions have been and if the children had positive experiences and development. (Kelly, 1997) Kolb’s theory of experiential learning (1984) along with (Yardley et al, 2012) Dewy (1986) supports this as he states that learning should involve new experiences where the children can be involved in their own learning (concrete learning). He also believes that children should be able to voice their own ideas to the world and find out what happens because of this fuelling curiosity which is another quality of a creative person (Adair,2007). 
I also feel strong in the area of innovative learning and am at level 5. I can judge ideas and products and whether they would be innovative. This could be judged on whether it is a creative and an original idea. If the idea was new and advanced with a unique process and achievable this would be applicable to a creative classroom. An example of this would be evaluating the children’s creative products and giving feedback on how their product could be successful or unrealistic, the children were given the opportunity to build bridges in the class using different materials. They were able to build these bridges in pairs using their own ideas and what they have learnt in previous lessons.

See Appendix 6.

In order to move forward and progress in this area I would have to research how these innovations would transfer to society, culture and the market. In order to achieve this, I would have to have an actual opportunity to test these theories and obtain opinions of others preferably from different professions.

I feel weaker when defining problems. In the framework I would place myself in level 2 as I am able to approach open ended problems where I can generate many different solutions to solve these problems. An example of this would be when coaching as I have had the opportunity to come up with lots of different activities/drills to improve a specific skill or to practise a situation which could occur in a game. I was able to identify the problems and come up with solutions to rectify these difficulties with lots of alternative ways of developing these skills. I was able to do this when helping the after-school rugby team when training after school. To progress and move forward into level 3 in this area I would have to take part in a group dynamic where these problems can be discussed and rectified using all expertise available. This would involve discussing ideas and debating the best way forward with new ideas. (Kozulin et al, 2003) Vygotsky (1962) would support this with his social learning theory, as he says that learning socially and with others aids development through language as this promotes thinking while developing reasoning and emphasises exchange learning. 
I feel the weakest in designing value area. I have placed myself in level 1, as I feel I can assemble a lesson plan that does create value for me and the children in the class. I feel I have the criteria for this level as I do not believe I have fulfilled any of the other level’s standards. Examples of this would be lessons where the content has been interesting and valuable to me and the students, with a successful, effective and enjoyable lesson. There are plenty of examples of these from my time teaching where my lesson would involve value to the learner and benefit their learning to allow them to develop and upskill in different areas. My most valuable lesson I think was my lesson involving rugby in which the class had not been introduced to yet. This was a new experience for the class, but I could see and feel their enthusiasm and determination to do well. Appendix 7
To move myself forward and reach level 2 I would need to improve the existing resources in the classroom for example in the Welsh Activities/ Helpwr Headau.  In order that the children could interact with the materials and self -directed learning could take place with me observing and giving more open-ended questions to the children. This use of open-ended questions allows children to explain how they feel, what they are gaining knowledge from and how they are doing this. Open ended questioning and its importance (Hamiloglu and Temiz, 2012). It is also important to consider the language used as teachers. The language used can have a very influential effect on the children’s learning as it aids their curiosity, creative ability and how they cope with independence in their own work. A way of ensuring this in the classroom could be using open-ended questions help children to ask important questions where they cannot be a wrong answer (Denton,2007). 
Using the framework there were also other areas that could also be relevant to assessing my creativity. The self-awareness and self-efficacy section is one of these. I feel like I follow my own aspirations and would place myself in level 5 as I am able to use my interests and aspirations to reach my goal. My goal is to become a primary school teacher, so I can make a difference and influence other people’s lives to help them reach their own goals and aspirations. This relates to creativity as achieve these goals requires a lot of resilience and determination which are the unique qualities of a creative person. To improve in this area in order to obtain level 6, there is a requirement for me to help others to reflect on their interests, and to set goals for them to aspire to achieve. I would do this by discussing the interests and ambitions with the children and what they would have to do to achieve these goals.

I am also able to identify my own strengths and weaknesses and feel that I fit into level 3 where I would use my strengths and abilities to make the most of opportunities for learning and to get the most from these lessons and activities. To improve in this area, I would have to accept the help of others where they could help me to overcome my weaknesses and add to my strengths. This would take determination and resilience to overcome the difficulties and to upskill which relates to the qualities of a creative person.

I believe in my own ability to teach the necessary skills throughout primary school. I calculated that I am at level 4 as I can influence my pupils and help them to gain a better understanding and aid educational development. To obtain level 5 I would have to believe in my ability to carry out what I have planned. This would have to take place despite the difficulties and obstacles that would have to be overcome. This could be using my plan for a lesson and implementing it successfully and overcoming difficulties and obstacles, and I believe experience in a classroom setting would help develop these skills further.

Another area of the framework I was able to relate is taking the initiative. I feel like I am good at working independently and would place myself into level 5. I am able to prepare and start interesting and powerful learning experiences independently, and this is one area that I am excited about working on in a school. I have lots of energy and enthusiasm for learning and believe i could apply this to making meaningful learning experiences for students.
From using the EntreComp framework I have seen that it could be useful in a work place to evaluate the creativity and skilling of people. The EntreComp framework is more suited to assessing and entrepreneurial ability and skills. This framework was difficult to use as an assessment tool for teaching creatively because of the business skills intended for the framework, however, there were elements that were useful. A recommendation to improve the framework would be to try and involve more enterprise skills throughout the framework where it would be accessible and relevant to everybody who tries to use it instead of just people in the workforce. The framework also limits the skills just to the work place and not throughout life and in other areas. Creativity is a skill that can be utilised anywhere and in anything you do and narrowing it down to only being useful in certain subjects is wrong as creativity needs to be identified in many different areas.

The importance of creativity cannot be overstated. Children are born to be creative and schools are seen to limit their progression in this area and eventually dismiss this area of learning. Children are naturally creative, and it is important for teachers to encourage children to be creative and to improve these skills (Kupers et al, 2019). If a child is creative, they are able to think differently and express their interests. A creative child would be resilient and committed, would be able to make the most out of an experience. A resilient child would always look to improve their work and look for their mistakes and difficulties, this relates to Arthurs butterfly. In this video the child has to be resilient and critical of their work to see new ways to improve their original work. 
A creative child is also curious as they ask questions to answer gaps in the child’s knowledge. The more questions the children ask the more knowledge they are able to gather, and creativity is using prior knowledge to influence new ideas. It is important for children to have the opportunity to express themselves and have the opportunity to be creative instead of limiting them to simple ideas. Not all children possess the ability to be creative and this needs to be thought about in the classroom. Creativity cannot be forced but encouraged so the children are free to express themselves in their own work. Children should be encouraged to be curious in their own learning and to find their own answers. A child should be able to build their resilience and help them to never give up and to keep trying their best. It is the teacher’s responsibility to facilitate the children’s learning and to encourage them to be creative and to solve challenging problems (Craft et al, 2014; Gaida, Karowski and Beghetto, 2017).

Children could also benefit from experiencing enterprising skills as they are able to generate their ideas and then putting these ideas into place. Children can be given the opportunity to have their own ideas on projects where they can use their skills and interests. They are then able to make their product and making it happen. This is important for a child as they are able put their own ideas into action and show off their creation and their skills.

It is beneficial for a child to be creative as it helps them to think outside of the box in many different situations. A creative child can think independently where they can express their own ideas and can develop the child’s curiosity. A curious child is open to change and able to challenge the things they have learnt by thinking outside the box (Adair, 2007). This thinking can help them to solve problems by thinking outside the box, like using items in an alternative way. Being creative allows the children to express themselves in their hobbies and interests and allows children to gain an interest in their learning and to have some passion for the learning process.
Creativity can help children to have fun in different activities as they are able to place their own ideas on games, which they can play using different equipment. Children are renowned for playing games with little equipment whilst using their imagination, solving the problem of not having an array of equipment to utilise, children are able to use sticks as cricket bats and water bottles as footballs. This enables them to enjoy lots of activities wherever they are which I think is very special. In turn this unique skill can help to reduce stress and anxiety in difficult situations, where the children can use the equipment given to them and make the most of what they have. For some children being different and able to think differently to others is their skill and gives them their own personality and a purpose. Being creative can allow children to express themselves by excelling in particular subjects giving them the opportunity to flourish and feel the sense of accomplishment and pride that all children should experience.
It is beneficial to have enterprise skills as children are able to develop new and inventive ideas which would have great value. Many benefits of creativity can be seen in figure 1, these are the 12 benefits of creativity by Ken Robinson.
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Figure 1. Ken Robinson 12 benefits of Creativity (Ken Robinson, 12 Benefits of creativity, n.d.)
Implementing creativity does have its limitations. Creativity can be a challenge to introduce into the curriculum, due to the need for the important skills needed to be learnt in that age group (Craft et al, 2008). If creativity was introduced into the curriculum this would be challenging to enforce in the classroom with all the pressures already placed on the teacher’s shoulders. Creativity would require a lot of preparation from the classroom teacher in regard to a creative lesson. This would potentially influence the children’s opportunity for learning and could dampen any opportunities for learning required skills. Creativity is also influenced by the influenced by the advancements in technology, where people are not needed to think in the same way due to the easiness of technology. It limits people ability to think individually and to generate their own ideas and learning but using google has prevented this. Another difficulty with trying to implant creativity in the classroom would be the parental involvement and encouragement for this learning and want school to be more focused on other subject and approaches (Craft,2005; Csikszentmihalyi, 1990). 
To develop creativity in the primary school I have decided to develop the children’s divergent thinking. A divergent thinker is someone that can come up with many ideas for one situation, these ideas could be impossible or not useful, however the thought process or the idea itself, could influence other ideas. This skill is important as it helps to think outside of the box and not approach every problem with the same mindset, allowing for multiple novel solutions different solutions to a problem. Divergent thinking can occur in any situation where there is a problem that needs solving, a divergent thinker would come up with many potential answers to the problem. It is then up to that person which ideas are tried and testing and through trial and error the answer to the problem would hopefully be found. I think this skill is vitally important in children as it would help children to think of a range of different ideas to solve a problem. The children can use their imagination to generate ideas to shoe their knowledge and understanding. Children are imaginative and creative naturally and are able to find potential solutions to problem.

I will try to implement divergent thinking in my teaching. I think it is important to implement divergent teaching throughout the children’s education. Another aspect to this thinking will be based on enabling the children to become more resilience as this is a vital life skill. 

The skills associated with creativity and divergent thinking relate to failure and turning failure into a learning experience. It is important for children to experience failure and is part of a learning process, helping them to deal with difficult situations and rejection. Without this children, would not cope with the process of rejection and failure and this could lead to a lack of motivation. If children are exposed to some failure, have the skills to treat failure as a meaningful learning experience they are able come up with novel ways to look at their problem and come up with solutions, building resilience. To implement this in the classroom I would try to implement an exercise where the children are able to come up with their own solutions, these solutions could be abstract and could potentially be unrelated or not useful. These solutions to the problem could be tried and tested and the children will be able to solve the solution through trial and error. Eventually a novel solution may be found, either individually or as part of a group, working together and sharing ideas. 
It is important for the children to learn to fail, then to think about what went wrong, and what can be improved or changed. Working on these skills allows children to learn to recover and move on to a completely new idea or a variation of the older idea. Making mistakes while learning can be a vital opportunity for learning (Montessori, 2011). Montessori encourages children to make mistakes and to learn by their wrong doing, the process becomes more memorable and becomes a learning experience in itself. This relates closely to John Dewy’s theory on experimental learning (Miettinen, 2000). This gives the opportunity for the students to reflect on their mistakes and opens a door for thinking and experimenting on how they could improve on them next time a similar situation occurs (Tulisa, Steuera and Dresel, 2016).

Another opportunity for improving divergent thinking would be allowing students to think on their feet and to use equipment differently. This can be a fantastic opportunity to show creativity as the children are able to use their intelligence and imagination. To implement this in the classroom, there would be an opportunity for the children to experience a challenging an escape room. An escape room would be very beneficial for the children to have new experiences and learn new skills solving problems where they are almost made to think differently to a normal school day. They could revisit prior knowledge in the different activities and puzzles, as a group they can solve these challenging puzzles reinforcing the opportunity to use specific equipment differently (Chappel et al, 2013).
Another opportunity to develop divergent thinking would be using the six thinking hats by Edward De Bono. These six thinking hats can be used throughout the curriculum, as the hats can help the students develop their knowledge of a chosen subject. The hats would require the children to think differently to one another. The method is based on the concept of parallel thinking. Parallel thinking would allow the children to think about their different their ideas only from the Hats perspective. Parallel thinking is the opportunity to think differently and to criticise other areas, giving the opportunity to explore all points of view.

The hats can be used for problem solving, decision making or design evaluation. The Hats will help the group with their parallel thinking as the colour of the Hat will determine the direction that group will think. Each group will have one hat at each time, the hats can be passed around, giving the class the opportunity to think using that Hat. This approach does give the opportunity for learners to develop many skills. (Kivunja, 2015) Many of these skills associated with the six thinking hats approach would be of great importance to children in education, these skills are said to be needed in the new approach to prepare children for the skills needed in the world of work in the 21st century (National research council, 2012). It is important to encourage the development of these 21st century skills, to do this we need to teach using these skills and use teaching as a tool to harness the power of creativity and the benefits that a creative mind can instil in the individual throughout the life course.

Another opportunity would be using a brainstorming activity. The children would be encouraged to individually come up with a solution for the problem presented to the group. Each child would have their own sticky note where they would not be influenced by anybody else but their own opinion. These ideas can then be placed up onto the whiteboard for the class to discuss. It would be interesting to see if anybody had the same or similar idea and if these people had the same or slightly same way of thinking. These ideas can then be used and tested to try and find the solution if this is still not solved the class would have the opportunity to come together and challenge the different ideas. The children can use each other to come up with different ideas and build on other ideas. This would be interesting to see the children use each other’s ideas to solve the problem. This relates very closely with the theory of problem-based learning (David, 2014). Problem based learning is seen as a valuable opportunity for children to build on previous knowledge and help to solve a problem (Barrows, 1986; Savery and Duffy, 1995).

Conclusion
In conclusion I think creativity is important for the development of children and training children to be adaptable throughout their education and further on into adult life. Creativity should be encouraged throughout children’s education, especially with commonly noted demands from businesses and economists for the possession of these wider skills needed to adapt to the 21st century. I would consider myself a creative person after comparing myself to the EntreComp framework, as I would deem myself strong in many of these challenging skills. This assignment has really encouraged me to think more creatively, and I am certain I would implement a creative approach to my teaching, due to the importance of creativity and the opportunity to give the children the skills needed to be successful in the future. I think this should be implemented throughout the curriculum, as a frontline educator it is the teacher’s obligation to prepare children for their own futures and give them the skills needed to thrive, providing children with the best opportunities to reach their full potential. 
The tendency of the curriculum in the past to concentrate on subjects and not incorporate creative skills that children possess has led to a decline in creative thinking, and a lack of these skills in the workforce. With the knowledge that the global workforce is changing there is a requirement to enhance these life skills. With the integration of creativity into the curriculum it is hoped that the future workforce will be competent to approach new problems and technologies in a novel way, enhancing the abilities of countries to meet the demands of the future.
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Dyddiad/Date: 23/1/19

Digwyddiad critigol (Ffocws)/Critical incident (focus): ICT Lesson

Profiad/ Experience

Tsimladay/

Feelings

Beth v eichtRimladavynahulct y
oefind?

“What are your feelings regarding
the experience?”

Today | had my first lesson teaching ICT. | thought the session went very well as |

was able to help the children with whatever difficulties they had. Also my mentor
did mention that she disliked ICT and that today was a great help as | was able to
move the children forward in their development. | was also able to help her with

some queries with certain skills.

Gofig.a Dgall/
Remember and
Understand

Blishchi (RsE0LT 0gEAAIU ALY
ouefiad dysan a aethun dda?
“Can you list the aspects of the

learning experience that went
well?”

Pa elfennau oXorfiRd dusaioedd
Y0 SlotmRdia?

“What were the elements of the
learning experience that were
disappointing?”

The children enjoyed and developed new skills effectively. The children were able
to take a lot from the session they were also able to make their own graphs and
challenged to read what they have made showing their understanding.

The only disappointment was that not all of the class could be present for this
lesson as there were not enough computers to go around and | thought working in
pairs would not be very effective.

Guerthuso.a dadansodd/
Evaluate and gnalyse.

Beth fyddlych,chitn GABKK un LA
Sigthau dysay, ac eddysau elfeltbirh
YRy dylodal?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth ogdd achpsxelfen siomedio.
buwsisar?

“What was the cause of the most
important disappointing element?”

| would keep the same enjoyable activities and challenges for the children to
develop the required skills, but if possible, it would have been better if the whole
class could have taken part with more computers.

Lack of computers and technology available.
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Learning opportunities

Introduction

Set up balloon rocket, will need:
e Balloon
e String
e Straw

e Sellotape
To set up first set the string up over a long distance of a few metres.

Blow up the balloon and attach the straw with cellotaph. Thread the
string through the straw. Simply set go of the end of the balloon and
watch the rocket fly across the string.

Main activities

Discuss the experiment with the students. They can voice their
opinions and discuss what is happening in the experiment. After all
the students have voiced their opinions they can then be told what
is actually happening. The balloon is moving across the string and
encountering friction and the balloon is fighting against air

resistance.
This is because of the air. As the air rushes out of the balloon, it

creates a forward motion called Thrust. Thrust is a pushing force
created by energy. In the experiment, our thrust comes from the
energy of the balloon forcing the air out. This is the same as normal
rockets, as gas is removed from the nozzles. This pushes the rest of
the rocket in the other direction. This is then linked to Newton’s
Third Law, “For every action there is an equal and opposite

reaction”. This means that when you push on something, it pushes
back on you just as hard. This is mainly due to weight.

Plenary :
The students can then have a g0 at doil
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ng the experiment, changing
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Digwyddiad critigol (F L :
Profiad/ Experience
Teimladau/ 1 feel that the experience was excellent. | learnt a lot from the experience and will
Feelings use what | have learnt in other activities.
Beth yw eich teimladau ynghyich y
profiad?
What are your feelings regarding
e experience?
Cofio a Deall/
Remember and What went well:
Understand e The visual aspect of the activity was very effective

Allwch chi restru’r agweddau ary

profiad dysgu a aeth yn dda?
Can you list the aspects of the
learning experience that went well?

Pa elfennau o'r profiad dysgu oedd

e The language used was good and easy for the children to understand
e All the children walked away from the task learning something new and
building on their understanding of forces

What didn’t go so well:
e In the activity | had to show the rocket moving across the string, but on

two occasions it didn’t go to plan

1 will try to do similar things to keep the children engaged in the activity. | thought
that having an effective visual aspect to the activity really helped as the children

were able to picture what was happening.
1 will also ask questions on the activity at the end of the session as this helps to

challenge the children in what they have learnt.

| don’t really know the cause of the disappointment as | was just let down by my
equipment even after trying it beforehand many times.

R o —
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Learning opportunities

Introduction
To start, the group will be introduced to what sound is. They

will be asked for their own opinions on sound and what they
already know about it. After this get the children to press
their finger up against their throat and say their name. They
will then feel the vibrations from their throat and the
beginning of their voice. They can then be asked what they

feel?

Main activities

Vibrations are made when something moves back and forth.

Demonstrate with voice box or instruments.

The cup phones can then be used, make sure the string is
tight, let them speak to each other. Show that the phones
only work when the string is tight. They can also compare
talking to their friend without the cup phone and with and
compare to see which is more effective when a distance
away. Explain how the cup phones work, the vibrations pass
through the cup and string until it reaches the other cup and
vibrates and turns back into sound. This can then be
demonstrated on the slinky. The slinky will show the
vibrations that are made by sound and how it passes
through. A book could be placed to show how some
materials will not let sound vibrations through, like ear
defenders on a building sight.

Plenary

Ask for questions and ask some children from the class to
demonstrate what they have learnt or explain to a peer.
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Digwyddiad critigol (Ffocws)/Critical incident (focus): Group Activi

Profiad/ Experience

Teimladau/
Feelings

Beth yw eich teimladau ynghyich y

rofiad?
’hat are your feelings regarding

the experience?

1 think this activity is the best I've done so far. It went very well as z;lll o.f 'c:eC R
children learnt something from the activity. They were all very entl u:;?s i
they were learning with lots of interesting questions and responses. This

d sound and had come back

carried on afterwards as some children had researche
to tell me what they have learnt themselves on the internet.

Cofio a Deall/
Remember and
Understand

Allwch chi restru’r agweddau ary

profiad dysgu a aeth yn dda?
Can you list the aspects of the
learning experience that went well?

Pa elfennau o'r profiad dysgu oedd
yn siomedig?
What were the elements of the

e
inting?

What went well:
The children thoroughly enjoyed the activity

All of the children learnt something new and wanted to learn more
The visual learning aspect of the activity as the children were able to

experience this for themselves

| don’t think anything did go wrong in the session, only a few behavior issues but
that would be hard to prevent from any sessions.

Gwerthuso a dadansoddi/
Evaluate and analyse

Beth fyddwch chi'n cadw'r un fath i
sicrhau dysgu ac addysgu effeithiol
yny dyfodol?

In the next session | will try to include as much visual learning as | can as it was
very successful in this activity.

What will you keep the same to
ensure effective teaching and
learning in the future?

Beth oedd achos yr elfen siomedig
bwysicaf?

What was the cause of the most
important disappointing element?
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Dyddiad/Date: 11/1/19

Digwyddiad critigol (Ffocws)/Critical incident (focus): Building Bridges

Profiad/ Experience

Tsimladay/

Feelings

Beth v eichtRimladavynahulct y
oeefind?

“What are your feelings regarding
the experience?”

Today the class and | had the opportunity to build bridges using materials found
around the classroom. This was a very useful and engaging exercise as the children
were able to use their knowledge and skills to find the best materials to build the
bridge.

Gefig.a Dgall/
Remember and
Understand

Blshchi (RsE0LT 0GEAAIU ALY
ouefiad dysan a aethun dda?
“Can you list the aspects of the

learning experience that went
well?”

Pa elfennau oXorfiRd dusaioedd
Y0, SlotmRdia?

“What were the elements of the
learning experience that were
disappointing?”

The lesson was engaging and interesting to observe as the children were able to
experiment with different materials where they can make mistakes and learn
through this and take value from these experiences.

Some children did struggle to make the bridge using certain techniques, so | had to
help to build the bridge and become part of their group. | still allowed for mistakes
and only worked off their ideas and instructions.

Guwerthuso.a dadansoddl/
Evaluate and gnalyse.

Beth fydlych, chitn GRBKK un LA
Sgthau dysay, ac gddysau elfeltbirh
wy dufedal?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth ogdd achpsxelfen siomedio.
buwsisar?

“What was the cause of the most
important disappointing element?”

1 will try to keep the same amount of challenge and the learning opportunity for
the children to express their knowledge and understanding.

The task was challenging and a lot to think about and some children struggled and
needed reassurance to structure and begin their experiments.
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Dyddiad/Date: 28/11/18
Digwyddiad critigol (Ffocws)/Critical incident (focus): PE Lesson - Rugby

Profiad/ Experience

Tsimladay/

Feelings

Beth v eichtRimladavnahulct y
oKefind?

“What are your feelings regarding
the experience?”

| really enjoyed this PE lesson with the class. | was asked to base this lesson on
rugby as the class had never undertaken a lesson on this before. My mentor
thought this would be a valuable lesson as | was able to demonstrate my
knowledge and skills of the game.

Gofig.a Dgall/
Remember and
Understand

Blishchi (RsE0LT 0GEAAIU ALY
oefiRd dysan a asthun dda?
“Can you list the aspects of the

learning experience that went
well?”

Pa elfennau find dysai0edd
W genedia?

“What were the elements of the
learning experience that were

The children really enjoyed this lesson. They were able to learn the basic skills of
rugby. They worked very well together and listened very well. The management if
the lesson was much better. The drills were a success, and everybody took part.

The whistle was a little but too loud. We did not have many rugby balls to play
with, so we had to compromise, and my plan had to be altered slightly but all was
fine. We did run out of time at the end, but the children were very pleased with
the lesson.

disappointing?”
Gwerthuso a dadansoddi/ | | will keep trying to encourage the children as the main for many of the children
Evaluate and gnalyse. was to impress me. | will keep the same level of difficulty and differentiation as this
Beth fyddwih chiln caasir un fathi | worked well throughout the lesson.

Sigthan dysay, ac addysau elfeltbirh

oy dufodal?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth ogdd achosxelfen siomedio.
buwsisar?

“What was the cause of the most
important disappointing element?”

Next time | wouldn’t use a whistle at all as this wasn’t helpful and too loud for the
small sports hall. | would also try to make sure everything needed was available in
the sports hall before the lesson to avoid the problem.
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