Part 3: Different aspects of professional practice and why are these important to meet individual and inclusive needs of children?
(Melrose, 2021, p.27) describes professionalism as a difficult subject to comprehend. She argues that understanding professionalism is dependent on the exact domain of professional practice, and how growth over time can be dependent on the individual's attitude and experiences. (Melrose, 2021, p.27) acknowledges that trying to find a definition and understanding of professionalism can be unsettling, because of its broad spectrum of characteristics. (Melrose, 2021, p.27) considers the traits that underpin the ‘quality’ aspect of being a professional; these include timekeeping, good social and communication skills and how we present ourselves in the workplace. (Melrose 2021, p.27) goes on to suggest that professionalism is much more profound and how becoming a professional is a journey that involves deep knowledge of a specific role, that then leads to analysis of how to best carry it out.  
Like (Melrose, 2021) Reed, M., Walker, R., and Gasper M. (2015, p.254) agree with the complexity of defining what a professional is. The authors debate that the definition of a professional can superficially arise from a qualification, or a field of expertise and while these are beneficial to a professional role, they acknowledge the role of an early year's practitioner, and go on to consider how those aspects of professionalism alone would not compliment the role, a role which needs a person with specific values and principles that are underpinned with experience and knowledge. Reed, M., Walker, R. and Gasper M. (2015, p.257) Suggests an early year's professional is someone who would be mindful of children's needs and who will strive to meet those needs. The authors compared professional practice in this context to that of a servant.
These theorists both agree that it is simpler to look at aspects of professional practice than to describe what a professional is. For example, the Welsh Government (2025) published a consultation document that depicts the role of an educational professional as a person who supports and assists the development and learning of children and young people. The standards were created in 2018 to compliment the arrival and digestion of the new curriculum for Wales.  When laying out the foundations of professionalism while working in education, the Welsh government (2025) suggests using the standards as a tool. The standards consist of 5 parts: Innovation, Collaboration, leadership, professional learning and pedagogy. Each standard has a range of descriptors describing ways to demonstrate competency in each specific role.
Mohammed (2023, Para. introduction) expresses the significance of early years education on the lives of children. He acknowledges how children's very foundations are developing rapidly at this stage, including their social and emotional skills. Mohammed (2023) explores the lifelong benefits of early childhood education academically, and how the opportunity to attend, explore and be a part of an early year's setting could be detrimental to positive foundational development. Mohammed (2023, Para.8) considers different theorists and their approaches to the early years, for example, Maria Montessori, Rustamova, Reggio Emilia (Louis Malaguzzi), and Waldorf. Mohammed (2023) suggests that parents and educators can look at the different models and choose an approach based on children's needs. Mohammed (2023) summarises the work of Quigley and hall, who recognise the different roles that early childhood professionals take on daily, these include the skilful development and delivery of a child centred curriculum, creating a warm, inviting, inclusive space for children. They go on to say that professionals are responsible for engaging children and managing classroom expectations, and for children's physical care needs. The professional needs to have strong communication skills to be able to establish effective relationships with parents and carers. An important range of skills and a depth of knowledge to be able to deliver important practice at a critical time in the development of a child. 
Crow and Watson (2019, Chapter 6) explore safeguarding and have scrutinised safeguarding in this chapter to be able to write an in-detail guide to support students going into early years roles. They state that safeguarding is an essential part of the early years practitioner's role and discuss how the knowledge and understanding of safeguarding policies, and procedures are vital to be able to keep a child at the centre when safeguarding. The chapter put emphasis on how losing sight of the child has been a common indicator of error in past serious cases. 
Bottrill (2022, Chapter 15, 02:30) Discusses parenting. He has an interesting, easy, relatable outlook stating that parenting is a major factor in the development of a child. He mentions how we don’t get lessons in school on how to be a parent, yet, when thinking about his own children, how they present with qualities from himself and their mother. Unconsciously, parents are conditioning their children, and unconsciously children are evolving into their parents, picking up characteristics and traits. This is one of the reasons why parents need to play a leading role in their child's life and education. They are the caregiver; they have the biological connection. Bottrill (2022) goes on to note that most of all, a child will crave ‘time’ from their parent, and parents can thrive with an understanding of what is ahead for the child, with the support of skilled early years practitioners and other professionals the families may come across. Bottrill (2022) worries that parents experience with their own parents could present as a wall to healthy relationships with their own children (attachment theory). This is why it is important to have effective communication between professionals and children's main caregivers. Bottrill (2022) stresses the importance of getting parents on board, but regrets that many parents are reluctant to get involved. Parents' own experiences, attitudes and outlooks on education can influence a child. He advises that we listen to parents and offer them guidance to support them in a job they were never trained for, so that they realise the impact of their own influence and actions effects on their child's outcomes and the value of working alongside others who also want what’s best for their child. We need to listen as professionals so that we can meet those individual needs but always being mindful that a parent knows their child best.
Doyla (2010, p.147) Discusses parents, the position they are in, and benefits of taking them on their child's educational journey because of the natural love they possess for their children. As result of this love, they know their child the best, have a natural urge to advocate for them and help them learn and while they are young, they want to be involved. Doyla (2010, p.147) expresses that even good parents may not know the importance of quality time at home, and valuable experiences like accessing the outdoors. Parents just need equipping with the knowledge to know how. As well as working alongside parents the (NSPCC, 2023) say that multiple agencies working around a child is paramount to be able to get the best available holistic insight into a child's life. The (NSPCC, 2023) maintain that this is an effective way of being able to meet a child's needs and to safeguard a child. This means professionals, can purposefully share important information, that gives different experiences and perspectives of the child which can then, support professionals in making decisions based on more accurate and detailed information.
In terms of education, the (Welsh Government, 2022) have developed a cycle of reflection called notice, analyse and respond. Used alongside knowledge of child development, this cycle can support us in understanding children. By using this cycle, the Welsh government (2022) intend for us to decode a child's behaviour, learning styles and interests to motivate them and engage them in learning. 
The (Welsh government, 2022) model compliments the work of Loris Malaguzzi (1991) 100 hundred languages. The model allows educators to follow the lead of the child, wrap them up in their own interests and meet them where they are at individually, allowing for differentiation and promotion of inclusivity and equity.  
Learn together Cambridgeshire (2026) describe inclusivity as something that must be at the very centre of early years practice. It states that one of the most important considerations is diversity in individuals, families and communities that they belong to. The principle of inclusion is to ensure, for example, that no matter where a child comes from, what culture or religion they belong to, their status in terms of wealth, their health and capabilities that these do not prevent or disadvantage a child obtaining their rights. The UNCRC (1991) state that all children have the same rights, it is an adult's responsibility to make sure a child knows what their rights are, and to advocate for children to ensure sure their rights are honoured. Firstly, the UNCRC (1991) say that the rights are about freedom for all. The freedom to live without fear and discrimination. They recognise the fragile nature of childhood and in article 3, layout that no matter what sector, all are required to respect the child's rights and honour the legislation. In article 19 of the UNCRC (1991) it states that the professionals around a child have the duty to safeguard children and work with others to achieve safety and the best outcomes for children. 
In conclusion, defining the word professional is difficult because it has such a broad range of characteristics. To practice professionally underpins the word ‘professional’ a person practicing in a professional way would engage with information, guidance and legislation to support them in their roles when striving for inclusivity and the best outcomes for children. 


