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APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your Reflective Account of Practice and through two case studies.
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General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context





SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

· The Advance HE Fellowship Category tool will help you to determine whether Senior Fellowship is the most appropriate category of HEA Fellowship for you at this point;
· The UK Professional Standards Framework (UKPSF) – the award of HEA Fellowship is based on the criteria of Descriptor 3 (UKPSF, 2011, p.6) being evidenced; 
· Guidance for Senior Fellow applicants and Dimensions of the Framework guidance available on the Advance HE website.

Your application for Senior Fellowship takes the form of an Account of Professional Practice consisting of:
· Context Statement (maximum 500 words not included in overall word count)
· a Reflective Account of Practice;
· and two Case Studies.
The word limit is 6,000 words shared across all three elements, with an additional 500 words for citations (overall maximum of 6,500 words), along with supporting statements from two referees.

We suggest that you use 3000words for the RAP, and 1500 words for each Case Study

You will need to continue to refer to the Advance HE guidance and the UKPSF as you draft your application to ensure that you are writing to meet the requirements of UKPSF Descriptor 3.

You will be able to use the relevant boxes below to complete your draft application. Once completed, all the guidance can be deleted and this template containing your application can be sent to your two referees so that they can write their supporting references.

When you have finalised your draft application, you will need to send this to your two referees so that they can write their supporting statements. Please direct them to the guidance notes for Senior Fellow applications.

The form will expand as you enter your information



	Context Statement (300 words)

	· Provide a brief summary of your teaching and/or support of learning experience, including the context in which you currently work, your current role and responsibilities in teaching and/or support of learning. Identify the type and location of institution(s) you work for, as this will help to set out the context for your work, but keep this brief and relevant to your role. Do not include details about the history and prestige of the institution(s), as your Account of Professional Practice is about you and your practice;
· Identify the students/colleagues that you work with; for example, student level of study (e.g. year of study, undergraduate, postgraduate, etc.), programme(s)/unit(s) of study, discipline/specialist area of work, number and types of learners, etc. For Senior Fellowship, your work with students may be more indirect, as you may work more closely with colleagues/teams/external organisations/professional bodies, etc.; in which case identify these aspects of your work;
· Outline your current and recent role(s)/experience related to coordination, support, supervision, management and/or mentoring of others related to teaching and learning (Descriptor 3.VII);
· Focus on your current or recent practice, which should be able to demonstrate your sustained impact at Descriptor 3 over the last 3-5 years;
· Please remember that your application for Senior Fellowship is based on your higher education practice; if you also work in other teaching or learning roles outside of higher education you should not include this in your application

	Write your Context statement here.
In my current role as a Senior Lecturer and Programme Manager at the Institute of Inner City Learning (IICL), University of Wales Trinity Saint David (UWTSD), I manage the BSc Cloud Computing and BSc Applied Computing programmes at the Birmingham campus and previously developed and delivered MSc Computing programmes at Birmingham City University. My responsibilities at UWTSD encompass coordinating programme delivery, upholding institutional quality standards, and championing student experience and engagement through high-quality teaching and pastoral care.
At IICL, we are committed to widening participation and raising the aspirations of students from diverse backgrounds, which align with professional values V1 and V2. Our focus on providing a friendly, supportive, and tailored learning environment is pivotal to inspiring students to achieve their personal and professional goals. The Birmingham campus, where I am based, serves a highly diverse student body with varying needs and skill levels. This diversity necessitates a flexible and adaptive approach to teaching and programme management. In addition, diversity means we have to creatively apply best practices and embrace continuous improvement to achieve a new  record high of 93% student satisfaction rating in NSS 2024 for the programmes I manage.
My role involves close collaboration with faculty members across different campuses, ensuring that our programmes meet the strategic objectives of UWTSD. I actively contribute to essential academic activities such as board memberships (e.g., the Recognition of Prior and Experiential Learning, Exam Board, and other Academic Boar), programme portfolio reviews, and revalidation processes. I lead and provide mentorship to a team that includes full and part-time staff and some new and experienced lecturers from diverse environments.  Additionally, I engage in research projects that advance my field of study, enrich my teaching, and provide valuable insights to my students.
Word count - 288





	Reflective Account of Practice (RAP)

	You may wish to reflect on:
· Roles, responsibilities and experience related to teaching and supporting learning;
· Areas of research, scholarship and/or professional practice
· relevant publications and/or presentations;
· incorporation of research, scholarship and/or professional practice into teaching and supporting learning;
· links with professional bodies or wider communities.
· Involvement in teaching and learning initiatives
· institutional/nationally funded projects;
· small-medium scale investigations or awards;
· work with professional bodies;
· development and/or adoption of learning and teaching themes, for example, internationalisation,
· employability, assessment and feedback, retention, flexible learning, education for sustainability;
· dissemination of teaching and learning related expertise;
· impact of your own ongoing professional learning on your practice.
· Recognition and reward
· teaching prizes, fellowships, institutional awards for innovation;
· professional body recognition.
· Collaborating with others 
· advisory, support, co-ordination roles in teaching and supporting learning;
· leadership and management roles;
· working with colleagues to develop inclusive practice and ensure accessibility of learning for all students;
· contributing to academic collaborations with partner HEI(s);
	· Educational and staff development activity
· providing advice or coaching to staff on different pedagogic practices or learning development and support practices
· mentor roles in professional development programmes for new and inexperienced staff;
· learning and teaching workshops/seminars;
· related publications/documents;
· supervising the development of teaching assistants and research students in their learning support or teaching roles;
· creating and sharing relevant CPD or learning resources and materials internally and externally;
· Leadership, management and organisational roles within an institutional or wider higher education context
· learning and teaching/quality enhancement committees;
· programme design, approval and review process;
· quality assurance roles and responsibilities;
· contributing to the development of strategy related to supporting learning and teaching;
· leading projects/initiatives which have contributed to enhanced student learning or support;

	
As a Senior Lecturer and Programme Manager at the Institute of Inner City Learning (IICL) of the University of Wales Trinity Saint David (UWTSD), my role is multifaceted, which demands a commitment to enhancing student learning and academic staff development. This reflective commentary examines my practice through specific initiatives, detailing what I do, why I do it, how I implement these practices, how I evaluate their effectiveness, and what changes and continuous developments I have made. 
Championing Student Experience and Engagement 
As part of my role, I champion student experience and engagement through high-quality teaching and pastoral care and by coordinating various initiatives for improving student support and retention [D3.IV, A2, A4, V1]. 
Our student body is diverse and often faces significant challenges. Ensuring a supportive and engaging learning environment is crucial for their success (Sanger, 2020). This approach aligns with professional values such as promoting student engagement, supporting diversity, and fostering an inclusive learning environment [V1, V2, V3, V4]. While the literature offers many ideas on the way forward, I found studies like Araujo et al. (2022) and Moore et al. (2010) provide key instructional design elements and strategies to achieve accessible learning for a diverse community like ours. Therefore, I implement a socio-cultural pedagogic approach to teaching and learning (Watkins and Noble, 2015) [K1, K2, K3].
Examples of measures taken to enhance student experience and engagement include: 
· High-Quality Teaching: I incorporate inclusive teaching practices, use technology to enhance learning, and provide clear and constructive feedback [D3.II, A1, K2, K3]. Moreover, simple but apt strategies can have a significant impact; for example, given our ethnically diverse student body, simplifying communications led to a more positive response and feedback from students [V1, V2, V3].
· Pastoral Care: I offer pastoral support to students, helping them navigate personal and academic challenges [D3.III, A4, V1]. I found that we needed to regularly remind our students (who are diverse and mixed in maturity) of our willingness to give pastoral care and the support structure available [V2, V3]. Through this support, many of our students previously struggling are now thriving. For example, through the support, some mature students have discovered that they have learning disabilities (e.g., dyslexia), which held them back in their school days; they found comfort in the knowledge and are building confidence because of the support academics and professional services are giving [K6].
· Managing Assessment Anxiety: I lead initiatives like the Exam and Assessment Anxiety workshops and developed resources like short videos to explain concepts and practical skills [D3.V, A3, A5, K5]. Besides, incorporating some emotional intelligence helps to manage assessment anxiety to improve engagement, submission rate, success, and satisfaction [V1, V2].
Managing the diverse needs of our student body and ensuring consistent support across programmes was challenging. To address this, I developed standardised support resources and worked closely with other teams to provide comprehensive support [D3.I, D3.VII, A4, K4].
As a lecturer with a data science background, I believe in collecting and using data-driven approaches. Therefore, I collect feedback from students, analyse retention rates and academic performance, and use the results as key indicators of the effectiveness of these initiatives [A5, K1]. To encourage students to provide feedback, I introduced some simple strategies to my team, for example, getting students to scan QR codes for short surveys in the middle of a lecture. Regular surveys and focus groups provide valuable insights into the student experience [K5].
Based on feedback, I have introduced more targeted support initiatives, such as specific workshops for mature students and those with disabilities [D3.VI, A2, V1, V2, V3]. My plans for the future include expanding our online support resources and developing a peer mentoring programme. To encourage participation, we will embed more collaborative work as part of the assessment [A3, K4].
Overall, I ensure continuous development in this area by engaging in professional development activities, attending workshops on student support, and promoting the sharing of best practices, e.g., through our seminars [D3.I, D3.VI, A5, V4]. See the following extracts from surveys showing positive impact:
“Highly teaching methods, positive attitude from every single lecturer. The classes are designed in a specific way in which term you will be able to learn things slowly and gradually.” (Level 6 Student, 2024)
“Bootcamps on chosen subjects and understanding teaching staff” (Level 6 Student, 2024)
“Some lecturers helped us a lot of support even more than university ask.” (Level 5 Student, 2024)
By integrating these elements, I effectively contribute towards enhancing student experience and engagement, aligning with the UK Professional Standards Framework and supporting the diverse needs of our student community.

Leading Programme Development and Quality Assurance
In my current role and experience, I lead the development of computing programmes and ensure quality assurance (QA) is maintained to meet the highest industry standards and align with institutional goals [D3.IV, A1, A2, A4]. For example, I have considerable experience designing assessments to meet QAA standards for higher education, such as ensuring that assessments are appropriate for the level of study, enabling analytic and critical thinking, systematically gauging skill levels, and being inclusive [K2, K3, V1]. Furthermore, I am skilled at ensuring that assessments are plagiarism-proof and prevent inappropriate use of generative AI [A3, K5]. In my quest to establish authentic assessments, I incorporate practices that reflect on the practical side of theory [A3, K1]. 
Maintaining high-quality programmes is essential for student success and institutional reputation [D3.IV, V1, V2, V4]. Achieving this goal involves continuous improvement and adherence to quality standards, aligning with professional values such as excellence, integrity, and accountability [V1, V2, V4]. Examples of activities for achieving this include:
· Programme Review and Revalidation: I coordinate regular programme reviews and revalidation processes, ensuring our courses are up-to-date and meet industry standards [A1, A4]. For computing courses, we consider the current industry trends and needs. For example, skills, tools, and programming languages change fairly quickly. Therefore, we must review and adapt programmes regularly for our graduates to be relevant and to maintain our reputation [K1, K2, K6].
· Quality Assurance: I implement robust quality assurance processes, including regular performance reviews, standardised teaching materials, and feedback mechanisms [D3.III, A4, K5]. To stay abreast of the best practices and standards and to be effective in this role, I participate in CPD, such as the external examiner training. Recently, I found the Advance HE External Examiner course an excellent opportunity to maintain a sound grasp of QA matters and gain insight from the content of the course and interactions with peers and experts [A5, K5, V4].
· Stakeholder Engagement: QA and programme development is a collaborative matter and does not work well in silos. Therefore, I liaise with stakeholders, which includes faculty, students, and industry partners, to ensure our programmes remain relevant and high-quality [D3.VI, V2, V3]. Ensuring consistent quality across the computing programmes and campuses and dealing with rapid changes in the computing field presents significant challenges [A4, K4, K6]. Therefore, I developed standardised processes with active collaboration with other professional teams and incorporated regular industry input into our programme reviews [A4, V2].

Academic performance and student and external examiner feedback are ways to check the effectiveness of these initiatives [D3.V, A5]. Thus, regular performance data and stakeholder feedback provide insights into the quality and relevance of our programmes [A5, K5]. Based on evaluations, I have introduced new modules and updated resources, course content, and assessments to reflect current industry trends [A1, K1]. Additionally, I plan to align our programmes closer with industry needs, expand our use of technology-enhanced learning, and update our programmes to make our graduates ready for a world with AI [D3.VII, A5, K5].
In short, these actions are necessary to ensure our programmes remain cutting-edge and relevant [D3.I, A1, V4].

Enhancing Inclusivity and Support for Students with Disabilities
My ideology is that no student should be left behind, and I pursue this using the sociocultural pedagogic approach Morton and Guerin (2017) highlight [D3.I, V1, V2]. The researchers found that teachers who see themselves as competent in teaching all students in the class are more inclined to acknowledge every student as a learner. Such teachers critically analyse their views and grasp of disability and develop inclusive strategies for teaching, learning, and assessment [D3.IV, V1]. Moreover, the sociocultural teaching practice is the social construction of knowledge through making teaching and learning activities highly interactive in the classroom (Mutekwe, 2018) [D3.III, K2, K3].
I strive to enhance inclusivity and support for students with disabilities through tailored teaching strategies, resources, and support mechanisms [D3.II, A2, K1, K2]. Supporting students with disabilities is crucial for promoting inclusivity and ensuring equal opportunities for all students [D3.VI, V1, V2, V3, V4]. This aligns with professional values such as respect for diversity, inclusivity, and student success [V1, V2, V3, V4].
The approaches I use and promote include applying simple strategies and more complex skilled-based techniques [A1, K2, K3]. For example, I speak clearly and get feedback to ensure effective communication [A2, K1, K2]. In addition, I incorporate materials that reflect the class demography to foster a sense of belonging [A2, K3, V2].
To handle more complex settings, I received training to support various disabilities, such as Autism and dyslexia, and I am a certified Mental Health first aider [D3.V, A4, K5, V4]. Examples of their applications are:
· Inclusive Teaching Strategies: My training in the SPELL framework—used to support students and colleagues on the autism spectrum—and other inclusive teaching strategies enables me to support students with disabilities [A2, K2, K3, V1].
· Support Resources: I develop and provide resources, such as short videos and accessible materials, to support students with disabilities and various learning styles [A1, A4, K1, K4].
· Collaboration: Collaboration: I work closely with the disability and assessment teams to ensure comprehensive support for students with disabilities [D3.VI, A4, K4, V2, V3].
Ensuring all teaching materials and resources are accessible and effectively supporting students with diverse needs was challenging [D3.IV, A1, K3]. To address this, I developed standardised accessible materials and provided training for faculty on inclusive teaching practices [A4, K5, V4].
The effectiveness of these initiatives is evaluated through student feedback, academic performance, and engagement levels [D3.V, A5, K5]. Regular surveys and focus groups with students with disabilities provide insights into their experiences and the support they receive [A5, K5].
Like many aspects of teaching and learning in higher education, this is an ongoing pursuit [A5, K6]. “Hi Ali, Thanks for today really appreciate all the help you give me and I know most of the times I get hyperactive with my input and panic away before we get there but I do take your advice and input on board and input it in my work as much as I can. I know this time I was more focused on other things that needed my attention in my personal life that's why I was not fully there mentally with this assignment…” (Feedback from Level 5 Student, 2024)
“…i have really struggled and at times i have thought of giving up my first term was very hard and i had a problem with understanding the tutors or them helping with my difficulties … very thankful to have them be able to help me and take time to see people with mental issues may need a different type of teaching method which he has  that is all i wanted to say many thanks “ (letter from a student with disability appreciating the team, 2023)
Based on feedback, I have introduced more tailored support initiatives and developed additional resources to support students with disabilities [D3.VII, A5, K6]. Future plans include further enhancing our support mechanisms and expanding our use of assistive technologies [A5, K5, V4]. 

Supporting the Development of New Academics
As a Programme Manager, I lead initiatives to support the development of new academics, particularly those on temporary and hourly-paid contracts. This includes structured induction programmes, mentoring, professional development workshops, and forming Teaching and Learning Communities (TLCs) [D3.II, A1, A4, K1, K5, V2, V4]. The fluid and dynamic nature of our faculty structure, combined with the diverse needs of our student body, necessitates robust support systems for new academics to ensure high teaching standards and positive student outcomes [D3.VI, V1, V3]. These efforts are guided by professional values such as inclusivity, respect for diversity, and commitment to student success [V1, V2, V3, V4].
Activities for supporting and mentoring colleagues include:
•       Induction and Orientation: In addition to the standard induction of new staff, I developed a comprehensive induction programme that includes sessions on appreciating the nuances of our environment in the context of our domain. Other related activities reinforce institutional values, teaching strategies, and administrative processes [A1, K1, K2, V2, V4].
•       Mentoring: I established a mentoring programme where experienced faculty members provide guidance and feedback to new academics. In addition to the structured programme, I strive to create an open environment where colleagues are comfortable asking for help and giving, seeking and receiving feedback [A2, A4, K1, K4, V1].
•       Workshops: Regular professional development workshops cover topics such as inclusive teaching practices, technology-enhanced learning, and effective assessment methods. In partnership with a colleague, I have established a lunchtime teaching and learning series, which is popular and well-attended [A3, K3, K4, V2].
•       Our Teaching, Learning and Curriculum (TLC): Our TLC communities facilitate regular meetings, encourage cross-disciplinary collaboration, and support reflective practice [A4, K1, K6, V1, V2, V3].
•      Navigating AI Developments: I help new lecturers appreciate both the challenges and opportunities that generative AI presents and help them navigate through these developments [A5, K5, V4].
One significant challenge was ensuring the consistent quality of mentoring and support across different campuses [D3.IV, A4, K4]. To address this, I implemented standardised mentoring guidelines and facilitated regular mentor training sessions [A5, K6, V4].
The effectiveness of these initiatives is evaluated through performance reviews, student feedback, and peer observations [D3.V, A5, K5, V1]. Regular surveys of new academics provide insights into their experiences and the support they receive. In addition, we use informal discussions to get feedback and evaluate the course [A5, K6].
Feedback indicated colleagues are happy with the mentoring and support for specific teaching challenges. However, I am exploring specialised mentoring sessions and more focused workshops that will not be invasive of their time. So far, I have included online resources and peer support networks [D3.VII, A5, K6]. In addition, I am promoting peer review, participating in professional development activities, and staying updated with the latest research and best practices in academic mentoring and support [A5, K5, K6, V4].

Engaging in Research and Scholarly Activities
I acknowledge and value the importance of research in teaching and learning (Miller, 2014). As a research-active academic, I employ information from research to provide current, relevant, and evidence-based content to my teaching [D3.III, A1, A2, K1, K2, V3, V4]. My research area includes the application and theoretical development of artificial intelligence (AI) and data science. The application of AI has provided ample opportunities for multidisciplinary collaboration with colleagues from different domains and industry partners, ensuring my research is relevant and impactful [D3.VI, A3, K3, K4, V4].
My publications include top journals, such as The Applied Soft Computing Journal, which is the top-ranked journal for one of my research fields (evolutionary computation). I have several publications in Core Ranked A and B conferences. Currently, I have four journals under review, three of which focus on the application of AI. These include topics that are easily integrated into classroom teaching, such as "The Application of AI to Address Nursing Shortage" and "Using AI to Detect Undervaluation of Customs Declarations" [D3.IV, A4, K5, K6, V3].
My teaching and learning research areas include AI in higher education and employability. I have a manuscript under review with The Journal of Higher Education Quarterly on how best to use guest lecturers to enhance employability. These areas have a direct impact on teaching and learning outcomes [D3.V, A5, K3, V2, V4].
My research and industry experience have enabled me to successfully direct and supervise engaging MSc projects, resulting in strong outcomes for students. Within two years, three of my MSc students gained and demonstrated strong research skills to secure PhD studentships [D3.IV, A4, K4, V4].
Engaging in research enhances my teaching practice and contributes to the academic community. It aligns with professional values such as scholarship, research, and the advancement of knowledge [V3, V4].
Balancing research activities with teaching and administrative responsibilities is challenging. Addressing this challenge required me to develop effective time management strategies and collaborate and share workload better [D3.VII, A5, K6, V4]. I evaluate the effectiveness of my research activities through publication metrics, peer reviews, and the impact of my research on teaching practice and industry. Feedback from students and colleagues also provides insights into the relevance and quality of my research [D3.V, A5, K5, K6, V1, V3].
Based on evaluations, I refined my research focus and aligned my research projects to emerging areas of application of AI and data science. My plans include expanding my research collaborations and exploring new funding opportunities that will allow me to grow my team and increase output and impact [D3.VII, A5, K6, V4].
I ensure continuous development by attending research conferences, engaging in peer review, and staying updated with the latest developments in my field. This approach ensures my research remains cutting-edge and impactful [D3.I, A5, K5, K6, V3, V4].

Academic Leadership in Core Knowledge of the Subject Area.
In this section, I highlight how I meet the Core Knowledge aspects of the UK Professional Standards Framework (PSF). For the past six years, I have been involved in curriculum development at both module and programme levels. For example, at Birmingham City University, I developed and delivered courses for several computing subjects, including data science, AI, programming, and optimisation [D3.III, D3.IV, K1, K2, K3, K4, K5, K6]. At UWTSD, I supported the revalidation of computing programmes, ensuring they met the latest industry standards and educational requirements [D3.IV, K6, V4].
Supervision of MSc and PhD Projects:
· MSc Supervision: I continuously supervised MSc computing projects across various computing sub-fields. As part of a pool of experienced supervisors at Birmingham City University, I was allocated supervisees from any part of the School of Computing. The areas I supervised include machine learning, AI, modern optimisation, data analytics, data science, cybersecurity, business intelligence, and computer applications [D3.IV, K3, K4, K6].
· PhD Supervision and Examination: I am currently a PhD supervisor and examiner at UWTSD, providing guidance and assessment to doctoral students. My role involves ensuring rigorous academic standards and supporting students in producing high-quality research [D3.IV, K4, K6, V4].
Academic Board Memberships:
I am a member of several academic boards, including the Computing Discipline Board, Recognition of Prior and Experiential Learning, and the AI Advisory Board. These roles allow me to influence curriculum development and quality assurance processes, ensuring that our programmes meet the highest standards [D3.VI, K1, K3, K6].
Curriculum Development and Industry Feedback:
Factors that influenced my input during the development and revalidation of modules and programmes include feedback from the industry. This approach aligns with the scientist-practitioner model of curriculum development (Moore, 2001), which aims to improve the quality of graduates and equip them with the skills needed for the employment market (Collins and Callahan, 2011) [D3.III, D3.V, K2, K3, K5, V4].
Quality Assurance and Employability:
These experiences have broadened my understanding of issues related to quality assurance and supporting students to be ready for the employment market. By incorporating industry feedback and current trends into the curriculum, I ensure that our graduates are well-prepared for their future careers [D3.IV, D3.VI, K5, K6, V4].
Reflective Practice and Continuous Improvement:
My ongoing involvement in curriculum development, supervision, and academic board activities reflects a commitment to continuous improvement and excellence in teaching and learning. These activities ensure that I stay current with developments in my field and maintain high standards of academic leadership [D3.VII, K6, V4].
Professional Values and Core Knowledge:
· Respect for Diversity and Inclusivity: In all my roles, I uphold values such as respect for diversity and inclusivity, ensuring that all students have equal opportunities to succeed [V1, V2, V3, V4].
· Commitment to Scholarship and Research: I integrate my research findings into my teaching, contributing to the advancement of knowledge and enhancing the learning experience for students [V3, V4].

Conclusion
Reflecting on my practice has highlighted the importance of a strategic, reflective, and evidence-based approach to teaching, programme management, and academic support. By continually evaluating and enhancing my practices, I strive to make a positive impact on student learning and the professional development of academic staff at IICL. Through ongoing professional development and collaboration, I remain committed to excellence and continuous improvement in all aspects of my role.
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	Guidance on Case Studies

	Your case studies should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice which:
· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate your sustained effectiveness in relation to learning and teaching and that you meet the criteria for Senior Fellowship
In choosing your Case Study themes, you might choose to focus on particular aspects of your work. Some ideas to prompt thinking include:
· Developing quality enhancement
· ways you interact with others to ensure appropriate alignment of teaching, learning and assessment practices;
· how you ensure that student learning within the context of your responsibilities is enriched by disciplinary and pedagogic research, scholarship and professional practice (your own and that of others);
· ways you have fostered dynamic approaches to learning and teaching through creativity and innovation.
· Supporting other colleagues
· how you have supported other colleagues to enhance their practices;
· specific examples of how you have enhanced academic practice through coordinating/managing others;
· your roles in learning and teaching projects and initiatives at departmental, institutional or in the wider HE context;
· course and programme development, review and revalidation.
· Sustained engagement with educational and staff development
· staff development activities you have facilitated (informal and formal) that enhance your colleagues’ abilities to meet the requirements of the UKPSF;
· how your contributions have promoted the student learning experience through professional development of staff under your influence and guidance e.g. through informal or formal mentoring arrangements;
· how you have disseminated your knowledge and skills in teaching and supporting learning to audiences both within and external to your institution.
· Evaluation of academic practice
· steps you have taken to develop your own practice and how you have used your own experience to enable others to reflect on and critique their own practice;
· how you support, encourage and implement evaluation processes designed to enhance the student learning experience.




	Case Study One

	Write your first case study here. References and citations are to be listed in a dedicated field below.
Case Study 1: 'AI in Our Practice'
Introduction
I initiated and am leading the  'AI in Our Practice' initiative as my LEAP fellowship project. This initiative is a bottom-up approach to finding answers to the challenge of adapting higher education (HE) to a world increasingly influenced by artificial intelligence (AI). I used the UWTSD peer-led organisational development (POD) as a platform to develop the initiative. I designed the initiative to raise awareness and facilitate the exchange of evolving practices and ideas, which may inform practice and policy. The premise of the POD is effective leadership of development programmes can come at various levels (Bragger et al., 2021).  
My initiative is now a university-wide project stemming from my research project for the Learning, Enhancement, and Advancement Programme (LEAP) fellowship. This bottom-up approach complements the ongoing efforts to develop policies and guidelines (a top-down approach) by providing a platform for diverse and global participation across various disciplines, including computing, arts, philosophy, business, and health. 
This initiative aims to harness the expertise and creativity of our academic community to adapt swiftly to AI advancements, leveraging opportunities and addressing challenges as they arise. By design, this initiative gave opportunities to colleagues to voice their opinions, share their ideas, and learn from others. As a result, the initiative is well received. 
Aspiration of the Project
The primary goal of this initiative is to facilitate the natural benefits of sharing and cross-pollinating ideas among faculty and staff. This approach helps us adapt quickly to the rapid advancements in AI, allowing us to leverage opportunities and remedy challenges. 
Additionally, the project aims to:
· Raise awareness of AI-related challenges and opportunities, keeping the conversation at the forefront.
· Serve as a valuable resource for research, providing ideas, surveys, and a collaborative community.
· Potentially inform the development of policies and guidelines for integrating AI into HE practices.
Participating in the POD
The initiative utilises a robust online forum for sharing evolving practices and ideas. This digital platform ensures accessibility and continuous engagement among participants from different campuses and disciplines. Additionally, I am delivering seminars and encouraging colleagues to host similar events across other campuses, promoting widespread participation and the exchange of knowledge.

Design and Implementation
Designing the Initiative (A1, K2, K3) The design of 'AI in Our Practice' involved several key steps to ensure it met the needs of our academic community and aligned with our institutional goals. First, I conducted a series of consultations with faculty members across different disciplines to understand their perspectives on AI and identify areas where they felt support and resources were needed. In addition, I considered what the literature says on peer-led and social learning (Matthews et al., 2011). These consultations helped shape the structure and content of the initiative, ensuring it was relevant and beneficial to all participants (A1, K2).
Next, I developed the online forum as a central hub for sharing ideas and practices. I designed this platform to be user-friendly and accessible, allowing participants to post their contributions, comment on others' posts, and engage in discussions. To support the effective use of this platform, I provided training sessions and resources to help participants navigate the forum and make the most of its features (K3).
Facilitating Engagement and Participation (A2, K1, V1) To encourage active participation, I organised a series of seminars and workshops where faculty members could present their ideas and experiences with AI in their teaching and research. Furthermore, these engagement activities aim to counter the over-focus on detecting unauthorised use of generative AI by students for their assessment (revealed by an earlier poll), keep the matter in the forefront, and encourage participation in the forum.
These events were held in person and online to accommodate participants from different campuses and ensure inclusivity. Additionally, I worked with colleagues to promote the initiative through various channels, including email newsletters, faculty meetings, and social media (A2, K1, V1).
Supporting Continuous Improvement (A4, K4) Recognising the importance of continuous improvement, I established mechanisms for gathering feedback from participants and using it to refine the initiative. This included regular surveys to assess participants' experiences and gather suggestions for improvement, as well as a feedback section on the online forum where participants could share their thoughts and ideas. By actively seeking and incorporating feedback, I ensured the initiative remained responsive to the needs of our academic community and continuously evolved to address emerging challenges and opportunities (A4, K4).
Promoting Inclusivity and Collaboration (V2, V3) One of the core values of 'AI in Our Practice' is promoting inclusivity and collaboration. To achieve this, I made a concerted effort to involve faculty members from a wide range of disciplines and backgrounds, ensuring diverse perspectives and experiences were represented. Additionally, I fostered a culture of collaboration by encouraging participants to work together on projects and share their insights and expertise. This collaborative approach not only enriched the initiative but also helped build a stronger, more cohesive academic community (V2, V3).
Alignment with the UK Professional Standards Framework (UKPSF)
Design and Planning of Learning Activities (A1, K2, K3) The 'AI in Our Practice' initiative involves designing and planning learning activities that facilitate the exchange of ideas and evolving practices related to AI. By creating a robust online forum and organising seminars, I ensure that participants have multiple avenues to engage with the content and each other. This approach supports diverse learning preferences and promotes collaborative learning (A1, K2). Furthermore, the initiative addresses the need for continuous professional development by encouraging participants to reflect on and adapt their teaching practices in response to AI advancements (K3).
Teaching and Supporting Learning (A2, K1, V1) Through seminars and online discussions, the initiative provides opportunities for participants to share their experiences and insights on integrating AI into their teaching practices. This peer-led approach supports the professional development of faculty members and encourages the adoption of innovative teaching strategies (A2). By fostering a collaborative environment, the project aligns with the value of promoting inclusivity and supporting diverse learners (V1). The initiative also draws on the participants' existing knowledge and expertise, enhancing the overall learning experience (K1).
Assessment and Feedback (A3, K4) Although the primary focus of the initiative is not on assessment, the exchange of ideas and evolving practices inevitably includes discussions on how AI can be used to enhance assessment methods. Participants share their experiences with AI-driven assessment tools and provide feedback on their effectiveness. This exchange of information contributes to a deeper understanding of how AI can be leveraged to improve assessment practices in HE (A3, K4).
Developing Effective Learning Environments (A4, V2, V3) The creation of a robust online forum and the delivery of seminars contribute to developing effective learning environments that support the exchange of ideas and collaborative learning. This initiative promotes a sense of community among participants, encouraging them to learn from each other's experiences and insights (A4). The project also aligns with the value of promoting equality of opportunity and supporting diversity by ensuring that participants from various disciplines and backgrounds can contribute to and benefit from the initiative (V2, V3).
Engagement in Continuing Professional Development (A5, K5, V4) The 'AI in Our Practice' initiative is rooted in the principle of continuous professional development. By participating in the online forum and seminars, faculty members engage in reflective practice and share their evolving understanding of AI's impact on HE (A5). This ongoing engagement contributes to the professional development of participants and promotes a culture of lifelong learning (K5). The initiative also reflects a commitment to enhancing quality and developing an evidence-informed approach to integrating AI into HE practices (V4).
Impact and Evidence of Success
Improved Teaching Practices and Student Outcomes The 'AI in Our Practice' initiative has led to noticeable improvements in teaching practices and student outcomes. By providing a platform for sharing innovative ideas and strategies, the initiative has encouraged faculty members to experiment with new approaches and integrate AI tools into their teaching. Later polls show that colleagues are having a more positive attitude towards generative AI, confidently adapting their teaching and learning, and preparing their students for employability in a world with AI. These evolving developments show promise in improving student engagement and performance in their courses.
Enhanced Collaboration and Interdisciplinary Learning The initiative has also fostered greater collaboration and interdisciplinary learning among faculty members. By bringing together participants from different disciplines, 'AI in Our Practice' has facilitated the exchange of diverse perspectives and expertise. This has led to the development of interdisciplinary projects and modules that leverage AI to address complex problems. For instance, a collaboration between the computing and health departments resulted in a new module on AI applications in healthcare, providing students with a comprehensive understanding of how AI can be used to improve patient outcomes.
Positive Feedback from Participants Feedback from participants has been overwhelmingly positive. Faculty members have expressed appreciation for the opportunity to engage with their peers and learn about new AI-related practices and tools. Many have reported increased confidence in integrating AI into their teaching and research, and several have shared success stories of how they have applied the ideas and strategies discussed in the forums and seminars. This positive feedback indicates that the initiative is effectively meeting the needs of our academic community and supporting their professional development.
Case Example: AI in Arts Education One notable success story involves a faculty member from the art department who developed a new approach to using AI for digital art creation. By sharing this idea on the online forum, the participant received feedback and suggestions from colleagues in computing and philosophy, leading to the refinement and implementation of the approach in their teaching practice. This cross-disciplinary collaboration exemplifies the project's potential to drive innovation and enhance teaching and learning across the university.
Case Example: AI-Driven Assessment Tools Another example of the impact of the initiative is the development and implementation of AI-driven assessment tools. While we are exploring automating grading and providing personalised feedback, the most developed and popular use of AI is enhancing formative assessment. Faculty members are using AI tools to generate quizzes and interactive exercises that provide immediate feedback to students, helping them identify areas for improvement and reinforce their learning.
Case Example: Programming Assignement
In a world increasingly influenced by AI, it is essential to design programming assessments that not only test students' coding skills but also their understanding of AI concepts and their ability to integrate AI tools into their solutions. This case study outlines the development of a programming assessment aimed at preparing students for this AI-driven future.
Assessment Design
Objective The objective of this assessment is to evaluate students' proficiency in programming while incorporating AI tools to solve real-world problems. Students will be tasked with developing a software solution that leverages AI technologies such as machine learning, natural language processing, or computer vision.
By designing programming assessments that incorporate AI tools and real-world problem-solving, we prepare students for the challenges and opportunities of an AI-driven future. This approach not only tests their technical skills but also fosters creativity, innovation, and critical thinking, essential for success in the evolving landscape of technology and higher education.

Students have reported that the personalised feedback provided by these tools has helped them better understand their strengths and areas for improvement, leading to improved learning outcomes.
For example, one faculty member from the business department developed a new method for using AI to analyse student performance data and tailor instructional strategies to individual needs. 
Conclusion
The 'AI in Our Practice' initiative exemplifies a successful peer-led organisational development project that aligns with the UK Professional Standards Framework. By facilitating the exchange of evolving practices and ideas related to AI, the initiative supports continuous professional development, promotes inclusivity, and enhances the quality of teaching and learning. The project has had a positive impact on the university community, fostering innovation and providing valuable insights for research and policy development. As the initiative continues to grow, it will undoubtedly contribute to the ongoing advancement of higher education in an AI-driven world.
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Case Study 2: Leadership as a Programme Manager and Supporting the Development of New Academics
Case Study 2: Leadership as a Programme Manager and Supporting the Development of New Academics
Introduction
In my programme manager of computing programmes role at IICL, I lead initiatives to ensure the continuous development, mentoring, and monitoring of new academics. This is particularly crucial at IICL, where the larger fraction of lecturers is made up of temporary and hourly-paid contracts, resulting in a fluid and dynamic faculty structure. The nature of our student body, which is diverse, mature, and often underprivileged, necessitates a well-prepared and continually developed academic team to meet their unique needs effectively. This case study explores my leadership strategies and actions that support the development of new academics, ensuring high teaching standards and positive student outcomes.
Context and Challenges
The IICL is committed to widening participation and raising aspirations among students from diverse backgrounds. Our students often face various challenges, including balancing studies with work or family commitments, adapting to higher education after significant gaps in formal education, and dealing with financial or personal issues. To support these students effectively, our academic staff must understand our context, be adaptable, empathetic, and equipped with the latest pedagogical strategies.
However, the high turnover and temporary nature of many academic staff positions pose challenges in maintaining consistent teaching quality and support. New academics, especially those on temporary contracts, require robust development and mentoring to acclimate quickly and perform effectively. As a programme manager, my leadership in this area is crucial to sustaining the quality and effectiveness of our programmes.
Leadership and Development Initiatives
Structured Induction and Orientation (A1, K1, V1, V2)
To address the immediate needs of new academics, I developed a comprehensive induction and orientation programme. This programme includes:
Introduction to Institutional Values and Mission: Emphasizing our commitment to widening participation and supporting diverse students.
Teaching and Learning Strategies: Providing an overview of effective pedagogical approaches tailored to our student demographic.
Administrative and Operational Procedures: Ensuring new academics understand the administrative processes and support structures available.
The induction programme is designed to be comprehensive and engaging. It includes interactive sessions where new academics can ask questions and engage in discussions with experienced faculty members. This structured induction helps new lecturers quickly adapt to our unique operational environment and aligns their teaching practices with our institutional values (A1, K1, V1, V2).
Mentoring Programme (A2, A4, V1, V4)
Two common types of academics that join the faculty are (1) experienced academics with set ways of doing things that is more suitable for a different setting than ours and (2) new academics. These require modified approaches.
Recognizing the importance of ongoing support, I established a mentoring programme where experienced faculty members mentor new academics. This initiative involves:
Regular One-on-One Meetings: Mentors and mentees meet regularly to discuss challenges, share insights, and develop teaching strategies.
Classroom Observations and Feedback: Mentors observe teaching sessions and provide constructive feedback to enhance teaching practices.
Peer Review and Support: Encouraging a culture of peer review where new academics can observe and learn from their colleagues.
The mentoring programme is tailored to meet the individual needs of new academics. Mentors are selected based on their expertise and willingness to support their colleagues. The mentoring relationship is built on trust and open communication, fostering a supportive community and promoting continuous professional development (A2, A4, V1, V4).
Professional Development Workshops (A3, K2, K3, K4)
To ensure our academics are well-prepared to address the diverse needs of our students, I organize regular professional development workshops covering topics such as:
Inclusive Teaching Practices: Strategies for supporting students with disabilities, mature students, and those from underprivileged backgrounds.
Technology-Enhanced Learning: Using digital tools and platforms to enhance student engagement and learning outcomes.
Assessment and Feedback: Effective assessment methods and providing constructive feedback to support student learning.
These workshops are designed to be interactive and practical, allowing academics to apply what they learn in their teaching practice. Guest speakers and experts are often invited to provide additional insights and perspectives. These workshops equip new academics with the skills and knowledge necessary to excel in their roles (A3, K2, K3, K4).
Collaborative Teaching and Learning Communities (A5, K5, V3)
To promote a collaborative culture, I initiated the formation of Teaching and Learning Communities (TLCs) within and across campuses. These communities:
Facilitate Regular Meetings: TLCs meet regularly to discuss teaching practices, share resources, and collaborate on projects.
Encourage Cross-Disciplinary Collaboration: Faculty members from different disciplines work together to develop innovative teaching strategies and address common challenges.
Support Reflective Practice: TLCs encourage academics to reflect on their teaching practices and continuously seek improvement.
TLCs provide a platform for academics to learn from each other's experiences and expertise. These communities foster a sense of belonging and collective responsibility for the quality of education we provide. By promoting collaboration and reflective practice, TLCs contribute to the professional growth of our academic staff and enhance the overall quality of our programmes (A5, K5, V3).
Monitoring and Quality Assurance (K6, V4)
To maintain high teaching standards and ensure consistency, I implemented a robust monitoring and quality assurance framework. This includes:
Regular Performance Reviews: Conduct regular reviews of teaching performance, including student feedback and peer evaluations.
Standardized Teaching Materials: Developing and disseminating standardized teaching materials to ensure consistency across modules and campuses.
Continuous Improvement: Using data from performance reviews and student feedback to identify areas for improvement and implement necessary changes.
The monitoring framework is designed to be supportive rather than punitive. It provides academics with the feedback and resources they need to improve their teaching practice. Regular performance reviews are complemented by informal check-ins and support sessions, ensuring that any issues are addressed promptly. This framework ensures that our teaching practices meet the highest standards and are continuously refined based on feedback and data (K6, V4).
Impact and Evidence of Success
Improved Teaching Quality and Student Outcomes
The structured induction, mentoring, and professional development initiatives have significantly improved the teaching quality at IICL. New academics feel more supported and prepared to meet the demands of their roles, resulting in better teaching practices and positive student outcomes. Student feedback indicates increased satisfaction with the quality of teaching and the support provided by academic staff.
For example, a recent survey of student satisfaction revealed a significant increase in positive feedback related to the quality of teaching and the availability of support resources. This improvement can be directly attributed to the initiatives implemented to support new academics.
Enhanced Collaboration and Professional Development
The establishment of TLCs has fostered a collaborative culture among faculty members (Holmqvist and Lelinge, 2021). Academics from different disciplines now regularly share resources, discuss challenges, and develop innovative solutions together. This collaboration has led to the development of new teaching strategies that benefit our diverse student body.
A notable example is the development of an interdisciplinary module – ACCA5019 Business and Web Development. Faculty members from computing and, business collaborated to develop this module, leveraging their collective expertise to provide students with a comprehensive and practical learning experience. In addition, a volunteering opportunity was organised to enable the students to build and/or improve the online presence of a small organisation. For example, students worked with a local judo club and successfully applied their understanding of the relationship between technology and business needs and strategy to build a suitable online presence to the delight of the club owners. This project demonstrates the potential of cross-disciplinary collaboration in enhancing teaching and learning.
Consistent Teaching Standards
The monitoring and quality assurance framework has ensured that teaching standards remain consistent across programmes and campuses. Regular performance reviews and the use of standardized teaching materials have contributed to maintaining high-quality teaching and learning experiences for our students.
Consistency in teaching standards is particularly important in an institution like IICL, where the faculty structure is fluid. The framework ensures that all academics, regardless of their contract type or tenure, adhere to the same high standards.
Positive Feedback from Faculty
New academics have provided positive feedback on the induction, mentoring, and professional development initiatives. They appreciate the structured support and the opportunities for continuous learning and improvement. This positive feedback indicates that the initiatives are effectively addressing their needs and contributing to their professional growth.
For example, one new lecturer reported that the mentoring programme helped her transition smoothly into her role, providing her with the guidance and support she needed to develop effective teaching strategies. This feedback highlights the importance of structured support in helping new academics succeed.
Case Example: Mentoring Success Story
One notable success story involves a new lecturer who joined IICL on a temporary contract. Through the mentoring programme, she received regular guidance and feedback from an experienced mentor. Initially struggling with classroom management and engagement, she was able to improve significantly by implementing the strategies discussed in their mentoring sessions. Her teaching evaluations improved markedly, and she reported feeling more confident and capable in her role. This success story highlights the impact of structured mentoring on new academics' development and effectiveness.
Case Example: Cross-Disciplinary Collaboration
Another example of the impact of these initiatives is a collaborative project developed by the TLCs. Faculty members from computing, business, and health sciences collaborated to create an interdisciplinary module on data analytics for healthcare. This module leverages the expertise of academics from different disciplines, providing students with a comprehensive and practical learning experience. The success of this project demonstrates the potential of cross-disciplinary collaboration in enhancing teaching and learning.
Conclusion
As a programme manager at IICL, my leadership in developing and supporting new academics has been instrumental in maintaining high teaching standards and promoting positive student outcomes. Through structured induction, mentoring, professional development workshops, and collaborative teaching and learning communities, I have created a supportive and empowering environment for new academics. These initiatives align with the UK Professional Standards Framework (UKPSF) and demonstrate my commitment to continuous professional development, inclusivity, and quality enhancement. The positive impact on teaching quality, student satisfaction, and faculty collaboration underscores the value of effective leadership in higher education.
My approach to supporting new academics is holistic and inclusive, ensuring that they have the resources, support, and opportunities they need to succeed. By fostering a culture of continuous learning and collaboration, I have helped create an academic environment that is both supportive and dynamic, capable of adapting to the evolving needs of our students and faculty. This case study highlights the importance of leadership in driving positive change and supporting the professional development of academic staff, ultimately benefiting the entire learning community at IICL.
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