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Introduction
This portfolio will introduce three Alternative Learning Environments and their role in the education of pupils today. The portfolio will critically evaluate three different Alternative Learning Environments and activities that could potentially develop and enhance a learning experience for students. Alternative Education has its place and has firmly been embedded in the traditional education system and the alternative education provisions. England’s number of pupils in Alternative Provisions has increased since 2010. The highest increase was from 2022 to 2023, where there was a 13% increase in pupils, up to an estimate of 67,600 pupils. Behaviour accounted for 56% of the referrals into an alternative provision (UK Government, ND). 
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Analysis of Terminology              Experiential Learning (EL):
MTA Learning (ND) defines Experiential Learning as a process where individuals learn through direct experience, rather than being instructed or shown. They also believe that age, ability and background are not a factor within Experiential Learning. As an Experience world-renowned theorist, Dewey was an advocate of and spent his career supporting experiential learning. John Dewey believed that in a social context, children learn through hands on experience, and that experiential learning plays an important role in education. Inspiring a literal ‘hands -on’ approach, pupils in education will expand their knowledge and skills. David Kolb, an educational theorist, has expanded upon the foundation laid by Dewey’s theory of learning by doing (Morris, 2018). Kolb created a model of a four-stage learning cycle, known as Kolb’s Experiential Learning Cycle, the stages are as follows:
· The Concrete Experience – when a learner will experience a new situation 
· Reflective Observation – this is when a learner will reflect on what they have experience and deduce the understanding of the new experience with knowledge from previous experiences
· Abstract Conceptualisation – following reflexion, leading to a new idea or concept that has developed from their new experience
· Active Experimentation – stage four is when a learner will use their new knowledge from their new experience in the world around them (Morris, 2018)
Experiential Leaning is found around the world, Leong and Ma Nang (2024) discuss EL in higher education. EL is applied to various subjects under different themes, such as woodwork and stonemasonry, which gives learners a ‘hands on experience’ By creating something with their hands the experience can be discussed in a more formal setting such as a lecture theatre or a classroom, which could inspire questions around their experience thus leading to the use of their new knowledge in a future endeavour. Their findings showed that when EL is implemented correctly and appropriately it can enhance a learner’s education more than traditional learning and teaching methods. Additionally, Dyson, Litchfield, Raban and Tyler (2019), found that experiential learning creates an environment where the student and teacher learn from each other as well as learning from the experiences they have encountered. Lewis and Williams, (1994) defined Experiential learning when a learner is completely engaged in in an experience, reflects on that experience and uses their extended knowledge for future experiences in their lives. Cantor (1995), McKeachie (2002) Lee (2007), Eyler (2009) all conclude that Experiential Learning is when a pupil is in engaged in learning in a different environment other than that of a typical, traditional schooling (Austin and Rust, 2019). McKeachie (2002) says that experiential learning is relevant in more than an educational setting, activities such as workshops, internships and even community service qualifies as experiential learning. For the purpose of this portfolio, Dewey’s definition of Experiential Learning will be used ‘the student learns by doing’, (Autin and Rust, 2009).

Alternative Education (Alternative Provision)

Alternative Education is commonly known for an education that is not provided through the typical mainstream schooling system such as Primary school, Comprehensive schools, sixth form schools and three to eighteen schools. According to the Department of Education (2018), Alternative Provisions are used when pupils are at risk of exclusion from mainstream schools. Additionally, alternative provisions are utilised when a mainstream school is not able to provide appropriate schooling and education for pupils with additional learning needs, mental heath issues and wellbeing needs. It can also provide a sanctuary for those who are at risk of being NEET – not in education, employment or training. Power, et. Al. (2024) define Alternative Education provisions as an evolving provision of educational settings, of which are not bound by the constraints of mainstream education thus providing an environment that is more appropriate for some pupils who are not engaging fully in their education. Estyn, (2025) has reported, in a recent inspection of The Bridge, Bridgend, that of all the pupils on roll at the PRU provision have an Additional Learning Need, which shows that there is a need for PRUs
Some of the alternative education provisions available in the UK are:
· Montessori schools – this type of school follows the Montessori approach whereby pupils have more hands on play. Montessori Northwest (ND) believe that a Montessori education offers an environment where all pupils are comprehensively engaged in their learning and this type of environment will allow pupils to thrive through a non-traditional education pathway. 
· Pupil Referral Unit (PRU) – Blair, (ND) tells us Pupil Referral units are available for pupils that are on the precipice of exclusion or have been permanently excluded, it can also provide an education to those who have medical needs that are barriers to their education, including short and long term illness or even pregnancy. The Units provided a safe place for pupils to revise their feelings, attitude and experience of education as a whole, it can reacquaint pupils with their love for learning. 
· Forest schools – are an alternative, holistic approach to teaching using real world context. Cree (2023) believes it provides a sensory and more hands on experience of the world. Knight, (2011), claims that positives of providing an outdoor education has shown improvements in concentration and self esteem, since becoming an intervention with pupils that struggle in a classroom environment.



Chapter 1:
Alternative Learning Environment 1: Outdoor Education
This section will be looking at how a nature-based learning environment can strengthen and deepen a pupil’s learning engagement and contribution to their knowledge. Outdoor education can serve as an alternative or a complement to traditional education (Cook, 2023). Working outdoors can give a pupil a different perspective to a task, which may be considered mundane or pointless to a child in a school setting. An activity to consider is storytelling and reading. Luebbe (2024), states that reading allows pupils to gain confidence, can improve comprehension, literacy and open their minds to realms of alternative scenarios. Reading has a positive effect on a child’s education and understanding of the world. Mihret and Joshi (2025) concur that reading has a significant benefit to cognitive skills, the teacher should support reading to ensure this success. Their study indicates that a holistic approach can aid the socio-emotional learning for pupils. During research for this portfolio, the author experienced a story telling activity on the beach. The brief was to listen to a short story as a class followed by a walk on the beach to collect items available to recreate the story on a stick. Historically, the use of a story stick originated from Indigenous traditions and used to communicate and to tell stories, (Barkaskas and Gladwin, 2021). Garbett (2021) endorses the use of story sticks within education and concludes that the use of story sticks is most effective in outdoor learning, as it gives a pupil the opportunity to create a deeper more meaningful feel for a story. Furthermore, Advanced HE (ND), believe that when a pupil partakes in this way of learning, it can encourage them to feel safe to share a story, to feel some sort of control over how they tell it and give them time to share and process their experiences or interpretation of a story. They say that a pupil could be feeling emotions they are unable to express in a traditional manner such as speaking or a facial expression. Countryside Classroom (ND) provide a resource for story sticks, to use outdoors. The pupils used a story stick to create a story, following the activity the pupils drafted a story, through doing this it solidifies the learning and feeding into Dewey’s learning theory, where he believed that pupils learn through experience. Pupils gain a sensory view of the outdoors whilst using their creativity in an alternative setting to school. Pupils can feel the items they use to create the story, the sound that the items make. The activity encourages creativity which helps pupil develop problem solving skill and thinking freely. 
Whilst 
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