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Mini Research Project Proposal
Diagnosing and Assessing the Language Competence
of Undergraduate Students in BTI Program


1. The aims of the investigation
This research hopes to (1) find out the main English language barriers in learning interpreting for undergraduate students in the BTI (Bachelor of translation and interpreting) program, (2) analyze the reasons and elements of these barriers that leads to their low English language proficiency, (3) put forward according methods and strategies for English language competence development for students in BTI program at provincial level to curriculum makers.

2. The rationale and main conceptual themes for the investigation
Theoretical Significance of the Investigation
According to previous survey there is a huge gap and great discrepancy between the need and the supply of high-leveled interpreters in Chinese mainland. Although now 281 colleges and universities provide BTI programs and 253 MTI ( Master of translation and interpreting ) programs, the quality of an overwhelming amount of the graduates  from both BTI and MTI programs still can’t meet the requirements of the market for high-leveled interpreters today with the deepening of globalization (Report, 2019). As a result it is reasonable to say that there must be problems in the process of raising interpreters in both programs in Chinese mainland. So it is necessary to take the training and proficiency development of interpreters into serious consideration. This research will reflect on the interpreter training and interpretation teaching in BTI program and aims to find out and demonstrate that the the most crucial fatal problem in raising interpreters is the students’ English language proficiency.And then this research will put forward a new model for interpreter competence development in BTI program with great reform and innovation in English learning in order to meet the need of the world market. Furthermore, the research will give suggestions to related colleges and universities to modify the teaching plan for BTI program laying enough importance of on the target language environment in English teaching and learning so as to foster more competent interpreters during the process.  
Pragmatic Significance of the Investigation
Because of the globalization of world economy and culture, and the Belt and Road Initiative, translation and interpretation are indispensable in helping China’s soft power play its role as a strategic cultural service, promoting economic and cultural exchanges between China and other countries, promoting the realization of telling China’s stories and promoting exchanges among civilization. Whereas the overall proficiency of translation and interpretation in Chinese mainland severely lag behind, the market is in great and urgent need of high-leveled translators and interpreters in Chinese mainland. This investigation hopes to find out the barriers that affect high-leveled conference interpreting and put feasible suggestions to resolve this practical problem -- English language proficiency improvement of the concerned students. 
Ways and Strategies for EFL Students to Achieve Ideal Language Proficiency
In order to achieve competent interpreting, interpreter competence is the must for an interpreter. Three interpreting competence models were put forward by Kuze (2010), Pochhacker (2000) and Albl-Mikasa (2012) respectively. In all these three models bilingual competence is regarded as the first essential sub-competence. Bilingual competence according to Albl-Mikasa belongs to pre-process basic skills that an interpreter need to acquire in their professional life and will significantly affect the latter interpreting process. 
What are the main language problems that prevent students in BTI program from interpreting competently? From survey it is widely agreed that students’ bilingual proficiency is definitely the fatal barrier in interpreting learning and teaching in Chinese mainland. Most of the students in BTI program can neither be able to express themselves freely in English nor catch the gist meaning of a listening material at average difficulty. They have serious problems in English listening, speaking, reading and writing, and are far from bilingualism. The main reason for less bilingualism of BTI students in Chinese mainland is because of their lack of exposure to English although they have learned English for at least nine years. As we know that in Chinese mainland, students in elementary school are exposed to the English environment one and a half hour per week, junior and high school 2 hours and college and university 4 hours per week, which is extremely under-exposure to English and very far from the minimum level of 30% of the exposure to the weak language put forward by Fred Genesee, a top Canadian expert on childhood bilingualism (Baker, 2014). 
How to develop students’ English language competence from the aspect of teachers? To most people in the world, learning a foreign language is not an easy thing. The evidence of bilingualism through foreign language learning is not always so positive (Baker, 2001). Research shows that in the United States and United Kingdom, only a small portion of students could be functionally and fluently bilingual after extensive foreign language learning in school. In the US, fewer than one in 20 students become bilingual in despite of foreign language instruction at school. In Colombia the National Bilingualism Program that was created by the Colombian Ministry of Education, encouraged and provided chances to all students to become bilingual in English and Spanish. And they are expected to achieve a C1 level of English proficiency according to the Common European Framework (CEF). But according to the survey for the past five years only 5% of the students reached the goal and as high as 95% of students failed in achieving C1 level stated by the national new law (Herrera, 2017).
There are many factors that affect foreign language learning such as intelligence, motivation, aptitude, teachers, learning strategies and so on but age and exposure to the target language and culture are of crucial importance in learning a foreign language. As far as the students in BTI program are concerned, most of them are of average hard working and have great motivation to learn English well, some of them even have linguistic intelligence, but few of them become bilingual or get competent English proficiency after years of years of English learning at schools in Chinese mainland. Seldom research touches the reasons for their unsuccessful learning of English till now. According to EFL learning theories, they have missed the advantageous critical period of age that is often regarded as 3-7 years old or at least before puberty. So the only most effective way to improve their English proficiency is to be exposed to the English language and culture until they are competent enough in English. 
What could be suggested to the curriculum design? Firstly, the students in the BTI program are suggested to be sent to English speaking countries to learn English and culture as exchange students for at least one year in their freshmen or sophomore years if students can afford it with the aid of BTI program. Human being’s experience and EFL research indicate that a most important factor affecting EFL learning is adequate exposure to English language. A typical reason for one language not developing so strongly as one wishes is under-exposure to that language (Baker, 2001). If there is enough exposure to the English language, they will make rapid and great progress in English. The second method is that let them to receive English immersion education for four years in the whole process of the BTI program. English acquisition in immersion program is learning knowledge through English used as a medium of instruction. The focus of immersion classrooms is typically on real, authentic communication, curriculum content and creative processes. Survey and experience shows that immersion students mostly succeed in gaining competence in two languages.

3. A description of the evidence you intend to collect
First, data of the BTI students’ scores of TEM-4 (Test for English Majors - Band 4) and TEM-8 (Test for English Majors - Band 8) will be collected from BTI programs of three universities at different academic levels in Hunan province, China. This data  collection is feasible and easy because students majored in English or English related specialties such as translation and interpretation, business English,etc, are required to take exams of TEM-4 and TEM 8 respectively in their sophomore year and the fourth year in Chinese mainland. The comprehensive statistic score data, such as level rates of the whole nation, each province even each university are open to the public by related authorities. TEM-4’s aim is to assess students’ basic ability to use the English language and TEM-8’s aim is to assess the level of English proficiency including their listening comprehension, speaking, reading and writing abilities, and encyclopedic knowledge of students. TEMs have no officially recognized direct connection with the worldwide acknowledged IELTS (the International English Language Testing System) that is jointly owned and globally operated by British Council, IDP: IELTS Australia and Cambridge English Language Assessment. However, according to CSE (China’s Standards of English) it could be roughly calculated that students who pass TEM-4 and TEM-8 may possibly but not definitely get 5.5-6 and 6-6.5 in score respectively in IELTS.    
    From the data collected, through analysis, it can be easily seen that BTI students’ English proficiency in all the investigated universities is below competent ranging from farther to far depending on the university level. 
Second, data of a follow-up investigation on two undergraduate translation majors in BTI program has been collected. They understood the aims of this research and agreed beforehand to take part in the experiment. The two students are of the same age, the same levels of Chinese proficiency as their native language, English proficiency as their foreign language and encyclopedic knowledge. What’s more, they have very similar education and family background. One of them studied in the United States for one year as exchange student from August 2018 to August 2019 while the other stayed in China continuing her sophomore study. Both of them were told beforehand to prepare for IELTS, conference interpretation and Interpreter Level II of CATTI (China Accreditation Test for Translators and Interpreters).
According to the test results of IELTS and Interpreter Level II of CATTI and  the detailed record of their conference performance, their English language and interpreting improvement will be analyzed comparatively after they studied in China and U.S.A. separately for one year. This data will be used to test the most effective and positive function of learning a foreign language in target native environment, such as immersion program and studying in target language speaking countries.
Third, questionnaires on problems in interpreting competence will be assembled from students at their fourth year in BTI programs in three universities in Hunan province, China. This will be done via their interpreting teachers under the condition that both the schools and students know the aim of this survey and are willing to finish the questionnaires in a sincere attitude. These three universities represent different academic levels according to their enrollment requirements for students’ scores. In the questionnaire, there will be questions as “Do you think you have achieved competent English proficiency as a conference interpreter?”“Do you have enough motivation to learn English?”“Are you working hard in learning English?”“Are English teachers important in your English learning?”“What are the ideal English teachers like in your opinion?” Responses from the questionnaires will demonstrate that English proficiency is the fatal reason that leads to the lack of advanced conference interpreters.  

4. The methods you plan to use to collect your evidence
This research will use mixed methods with quantitative data and qualitative data, an experiment being embedded. The score data of TEM-4 and TEM-8 will help to indicate that BTI students’ English proficiency is much below competent so as to further demonstrate that the English language proficiency is the first and utmost urgent problem that need to be resolved in conference interpreter training. The data from follow-up investigation of the two students in BTI program include both the scores in IELTS and Interpreter Level II of CATTI, and their audiovisual recording in interpreting practice. This will reveal the fact that the most effective and positive function of learning a foreign language is to stay in the target native environment. It may help this research to put forward suggestions for according curriculum in order to improve BTI students’ English proficiency. Through the analysis of the results of the questionnaires, it further demonstrates that English proficiency is the key reason that leads to the lack of advanced conference interpreters so that more strategies for English teaching and learning are to be put forward from the aspect of teachers and training plan makers as well.  

5. A description of the settings in which you plan to collect your evidence.
The survey and investigation are conducted in three universities of different academic levels in Hunan Province, P.R.C. A total of six classes in BTI programs in three universities are to be selected as the sample for the analysis, so score data of TEM-4 and TEM-8 are from these classes.The subjects are students from sophomore class and fourth year class in BTI program from the above mentioned universities. 
The empirical research is on the two undergraduate students with very similar background in BTI program from the same university.

6. The ethical issues you need to consider
I have read the book Ethical Guidelines for Educational Research published by BERA (British Educational Research Association) in 2018 and as a researcher I will comply with the guidelines in the book. 
As far as the participants are concerned, at the start of the research, I will let all the participants, subjects and all the people involved know the aims, procedures and the predicted dealing of the findings of the research. To be more specific, all of them  will be told why their participation is necessary, what they will be asked to do, what will happen to the information they provide, how that information will be used and how and to whom it will be reported (BERA, 2018). And what’s more, all the activities needed in the research should be consented by everybody involved beforehand and all of them keep the right to withdraw their consent for any reason at any time if they want. All the people involved in the research will be informed at the very beginning of this right. I will provide my own contact details to them. Self-examination on my own actions are needed and persuasion to the participants should be based on their consent without any coercion, inducement or payment of any form. 
In the experimental research the confidential and anonymous treatment of the two BTI student participants’ data will be considered as a norm. I will accord them their rights to confidentiality and anonymity. Each data of them including their names, schools, scores, pictures, videos and transcripts, won’t be open to the public without their consent beforehand. Everything about them will be in subject to their requirements. In the questionnaire survey and score collection of TEM-4 and TEM-8 anonymity is also needed. I will conduct research under the guidelines of responsibilities to all the participants’ privacy and rights. 
As far as the community is concerned, I will protect the integrity and reputation of research and contribute to the community spirit of critical analysis and constructive criticism. I will never criticize my peers in any defamatory manner via any medium.
From the aspect of publication and dissemination, I will communicate the findings in a clear and straightforward way in appropriate language to the intended audience such as schools, professionals and policy makers. And the findings will not be used for any economic interest.

7. The methods you expect to use to analyse the evidence you collect.
Mixed methods with both qualitative and quantitative research This research will be conducted involving collecting and analyzing, integrating qualitative and quantitative research in order to provide a better understanding of the research problems (Su, 2011). This mixed research method is a two-phase project of explanatory design with quantitative phase first and qualitative second because the qualitative research is based on the quantitative analysis in this case (Creswell, 2007). By collecting quantitative statistic data on TEM-4 and TEM-8 from related institutions, the research analyzes them first and then makes an interpretation and achieves a conclusion afterwards. And in the questionnaire survey, a quantitative data collection comes first according to the subjects’ answers. Qualitative analysis is on the basis of the quantitative results.
[bookmark: _GoBack](1) Document analysis method Document analysis method will be adopted for the data collection and the obtained data are to be analyzed with the content analysis method. A total of six classes in BTI programs in three universities are to be selected as the sample for the analysis. Students in BTI programs in these three universities can provide a profile of English proficiency of BTI students in Hunan province because the universities are in three academic levels. With the help of the published data statistics on the pass rate, good-grade rate and excellent-grade rate of TEM-4 and TEM-8, we group their scores and analyze and compare them with IELTS scores under the guidance of CSE (China’s Standards of English) so that we could roughly get the numbers of students who get a certain score varying from 4 to 9 with the assessment of IELTS that is most widely accepted around the world. So generally speaking, the data after analysis can reflect the real English proficiency of students in BTI programs in Hunan. And the results show that the subjects in the research are far from competent English proficiency that is regarded as the prerequisite of conference interpreters. Therefore it is urgent to find out effective ways to resolve the problem of English proficiency of students in BTI program in Hunan province.
(2) Empirical research method From the follow-up observation on the two typical BTI students, their respective English learning process has been tracked. Their learning results after a year have also been collected. As they were almost of the same background including education, residence, family organization, encyclopedic knowledge and social practice before the experiment, they were specifically chosen as representatives of learning English in and out the target language country respectively. After one year from their scores in IELTS and CATTI and their recorded performance in conference interpreting practice, the advantages of learning English in the English environment have been tested and proved significantly.
(3) Survey Invitation letters were sent to the Dean of BTI programs in three universities at different academic levels in order to conduct the survey in advance (Fu, 2014). All of these three universities were willing to accept the invitation to finish the questionnaire in a serious manner. All the participants are BTI students in their fourth year in the university and they know more deeply about their fatal English language problems in conference interpreting because they have received all the English language training, interpreter training and almost finished all the school curriculum and had more interpreting practice than their schoolmates under their age. The questionnaire includes both open and ended questions so that their problems in English learning can be revealed more completely and their EFL learning activities in and out of the classroom can be seen more clearly. Through the analysis of the survey questionnaire, crucial English language problems affecting negatively conference interpreting are to be found out, methods and strategies for improving English language proficiency are to be put forward after serious considering and study. What’s more, suggestions to curriculum design of BTI program will sent to the related policy and curriculum makers for considering. 

8. The timetable for the proposed project
(1) Training experiment (finished) (1st Aug, 2018—31stMar, 2021): Finished a follow-up investigation on two undergraduate students in BTI program who were of the same age, the same level of Chinese as native language, English as a foreign language and encyclopedic knowledge and they had very similar education and family background. One of them studied in the United States for one year as exchange student while the other stayed in China continuing her sophomore study. Both of them were told beforehand to prepare for IELTS, conference interpretation and Interpreter Level II of CATTI (China Accreditation Test for Translators and Interpreters).
(2) Questionnaire survey (1stMay, 2021-31stAug, 2021): a. BTI students’ English learning status in Hunan province; b. BTI students’ self-esteem of English proficiency in Hunan; c. the image of an ideal English teacher; d. conference interpreters’ qualifications in Hunan province now.
(3) Data collection (1st May, 2021- 1st Oct, 2021): Data of the BTI students’ scores of TEM-4 (Test for English Majors - Band 4) and TEM-8 (Test for English Majors - Band 8) will be collected from three universities at different academic levels in Hunan.
(4)Data Analysis (10thOct, 2021—31th Dec, 2021): a. According to the detailed record of the follow-up investigation, the two students’ conference performance and the test result of IELTS and Interpreter Level II of CATTI, their interpreting improvement will be analyzed comparatively after they studied in China and U.S.A. separately for one year. b. The result of scores of TEM-4 and TEM-8 are to be analyzed. c. The result of the questionnaire survey will be concluded.
(5) Theoretical Explanation (1st Jan, 2022—31stFeb, 2022): a. Reasons for less proficiency in English are explained; b. Strategies for English learning are suggested; c. The analysis result will be described and explained theoretically and the rules that guiding facts are hoped to be found out so as to build up an effective and feasible EFL mode and a reasonable conference interpreter training mode for undergraduate translation majors at provincial level including enrollment, four-year teaching and learning plan and faculty plan.
(6) Conclusion (1stMar, 2022—31thMar, 2022): An article will be finished according to the achievements at different research stages and aspects.
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