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The Foundation Phase is the curriculum used in Wales designed for 3-7 year olds. The Foundation Phase was designed to support children to use their imagination and become creative learners. (Early Years Wales, 2020).  The Foundation Phase is made up of seven areas of learning. These areas of learning include personal and social development, well-being and cultural diversity, language, literacy and communication, mathematical development, Welsh language development, knowledge and understanding of the world, physical development and creative development.  For each area of learning there is guidance that states what should be taught regarding the learning area and the outcomes that children should meet. (Welsh Government, 2015). A very important part of the Foundation Phase is children’s holistic development.  (Welsh Government, 2015) states that children learn through first hand experiences and play is a big factor in children’s learning. Through play children learn to take risks, experiment with new ideas and use their experiences to make decisions. The Foundation Phase was intended to suit the needs of all children, acknowledging that all children develop at different stages. Children should be given time to become competent learners before moving onto the next stage. (Welsh Government, 2015). 
To ensure the children are learning to the best of their ability it is important that practitioners have a good understanding of children’s learning. Practitioners should also be thinking of barriers that could hinder children’s learning and how these can be overcome. Children should be the main priority and practitioners should work to challenge children’s learning. (Welsh Government, 2015). 
The independent stocktake took place between the years of 2013 and 2014. One of the aims of the stocktake was to develop a good understanding of how the Foundation Phase is put into practice in Wales and make recommendations to improve for the future. There were 23 recommendations in total. Out of the total 23 recommendations a large majority of them are linked to supporting and training practitioners and head teachers. The stocktake states that by ensuring practitioners have a good understanding of the Foundation Phase and are passionate about what they do, it will have an impact on the children’s learning (Siraj and Kingston, 2014).
The Welsh Government commissioned a group of researchers at Wales Institute of Social and Economic Research, Data and Methods (WISERD) to evaluate the Foundation Phase. Altogether this took a total of three years. The aim of the evaluation was to evaluate the effect the Foundation Phase has on children’s learning and using these results can make suggestions to improve for the future. (Taylor, 2011).  The evaluation was carried out between 2011 and 2014 and has four main aims, the first aim being to assess how well the Foundation Phase is applied in practice and recommendations of things to change. (Welsh Government and Social Research, 2015).
As a result of the evaluation one of the recommendations was that the Welsh Government should provide clear guidance to practitioners that defines the importance of practice being suited to the developmental stage of the children. (Welsh Government Social Research, 2015). Recommendation number 14 states that there should be advice available for the practitioners to help support them to put the curriculum into practice. This is something the Welsh Government should consider when putting the new curriculum into practice. (Welsh Government Social Research, 2015).
(Welsh Government, 2015) states that there should be a good balance between child-initiated activities and learning directed by practitioners. (Walters, 2016) states that one of the main challenges of the Foundation Phase for practitioners is for them to understand the meaning of key words used in the Foundation Phase. It is important for all practitioners to have a good understanding of words used such as child-initiated and practitioners directed learning. All practitioners need to have the same understanding of the key words used to ensure they are used in practice in the correct way. Practitioners should be provided with guidance that make terminology clear to ensure all children receive good quality practice. The framework suggest that children should be given opportunities to be creative in their own learning. Practitioners should challenge children and encourage positive learning experiences. (Welsh Government, 2015). 
The Welsh Government designed the National Numeracy and Literacy Framework (LNF) to help support practitioners to ensure children learn the vital skills to help them through the curriculum. (Welsh Government, 2015). The Welsh Government believed in the importance of professional learning. (EEF, 2021) states that practitioners who are committed to their role and continuously work on their professional development are practitioners who make a big difference to children’s learning. Professional development has a huge impact on practice. Kingston and Siraj (2015) found that high quality practitioners have a very positive impact on the development of children. There is new evidence supporting the importance of practice and practitioners' engagement and promotion of sustained shared thinking (SST). 
Although there is a lot of research (Welsh Government, 2015; Kingston and Siraj, 2015) to show that professional development has a big impact on children’s learning there can also be some disadvantages to this. Practitioners working within the Foundation Phase have a lot of time taken out of their practice working with the children and ensuring children are progressing in their development. It is important that there is guidance available to support practitioners to ensure they have all the appliances needed to become the best practitioners. The Welsh Government should work closely with all settings who follow the Foundation Phase to ensure that practitioners are receiving enough support to become highly qualified practitioners. 
Brown, Wilmot and Ash (2015) completed a study and found that in South Africa children were not meeting the national standards and that the level of teaching was very low. The study found that children’s levels of literacy and numeracy were low in the early years, and this had a big impact on the children’s future. There is a lot of evidence to suggest that practitioners with high levels of teaching will have an impact on the children in practice. They found that to improve the levels of learning they would need to improve the levels of teaching. Poor levels of education were seen to have a big impact on future learning and an impact on unemployment. To improve education the Department for Basic Education (DBE) designed and implemented several new policies including a new curriculum and a new national assessment framework. Furthermore, the Department for Higher Education and Training (DHET) introduced a new framework for practitioners the aim being to improve the quality of teaching. In addition to the changes, universities are offering professional development programmes for practitioners to improve the quality of teaching. The study found that the levels of learning did improve, it also found that there were lots of changes to holistic development. This would be something that the Welsh Government could consider for the implementation of the new curriculum for Wales (Welsh Government, 2020). 
In Wales, a new curriculum has been designed called Curriculum for Wales. As stated in the evaluation of the Foundation Phase one of the recommendations was the importance of professional learning and ensuring that practitioners have a good understanding. As a way of supporting practitioner professional learning modules have been developed. These modules are available to help support practitioners in the current framework and with the implementation of the new curriculum. (Welsh Government, no date). The modules have been designed for practitioners working with children between the ages of three and seven. The modules provide support to practitioners and help them reflect on their practice and make improvements. (Welsh Government, no date).



The Curriculum for Wales is designed for children between the ages of 3-16 years of age. The main changes to the new curriculum are that there are no more phases. There is a lot more flexibility for all children to learn at their own pace. There are four new purposes of the curriculum all with the children being the focus. (NDNA, no date). 
The Curriculum for Wales was designed in 2020. The guidance is available to help support practitioners and head teachers to design their own curriculum. The guidance is available to ensure each school is aware of the main areas of learning and to ensure that there is similarity of teaching in all schools across Wales. (Welsh Government, 2020).
A new curriculum is needed as the world is changing. There will be support available for practitioners while the curriculum is being introduced in schools. (Welsh Government, no date). 
The minister of Education states that from speaking to practitioners he is aware how important professional learning is and is aware some practitioners have concerns. The minister of education has designed guidance for professional learning so all practitioners can improve their practice. (Welsh Government, 2022).  This is a very positive step for Wales and means that practitioners have opportunities to become the best practitioners possible. 
“Reflective Practice is integral to our professional development” (Welsh Government, no date). 
Children all develop at their own rate and at different ages. Every child is individual, and no child should be treated any differently because of race and cultural background. (Early Years Matters, 2022). Children’s well-being is central to the ‘unique child’. Children should be respected for who they are and given time to develop at their own rate. (Castle, 2019). The Welsh Government have summarised key parts of the United Nations Convention on the Rights of the Child. In total there at seven key points they have picked out. One of them being “children are listened to, treated with respect and are able to have their race and cultural identity recognised” (Welsh Government, 2015, p. 2). 
In Wales, the Foundation Phase Child Development Assessment Profile was designed to support practitioners when assessing children in the Foundation Phase. The main aim of the profile was to support practitioners to assess children in the first six weeks of children entering the Foundation Phase. This assessment is then used to define the children’s development. The profile has six areas of development. These include Personal, Social and Emotional, Speaking and Listening, Reading and Writing, Sort, Order and Number, Approach to Learning, Thinking and Reasoning and Physical. (Welsh Government, 2011).  Research into how children were assessed was carried out and discovered that practitioners found that the Foundation Phase Profile took a lot of time for practitioners to complete and was not suitable for all children’s needs. (Welsh Government, 2022).
The Foundation Phase in Wales assesses children using the Foundation Phase outcomes. Each area of learning has outcomes that practitioners can use to assess children. The Welsh Government (2015) state that practitioners should be assessing children and reporting the outcomes. Using the Foundation Phase outcomes practitioners can see where the children are at and use the type and range which suit each child. Practitioners should decide which description suits the child. Every area of development has separate assessment outcomes. The outcomes for the Foundation Phase are grouped in age. This can be seen to have a negative impact as not all children develop at the same age and stage (Childcare.gov, no date).  They start off with reception age up to year two. However, the Welsh Government (2015) says that children learn and develop at different stages. Children should be given time to develop at their own unique pace. This shows that there is a need for the new curriculum to support children.  
The new curriculum for Wales has been developed to fit with the changing world (Welsh Government, 2020). An important part of the new curriculum is assessment. Welsh Government, (2022) state that the main purpose of assessment is to ensure each child is given the time to develop at their own pace. There is guidance offered to practitioners to help support them support and guide each individual child to progress in their development. There are three main reasons for assessment. The first being to “Support individual learners on an ongoing, day-to-day basis, identify, capture, and reflect on individual learner progress over time and understand group progress in order to reflect on practice” (Welsh Government,2022). 
The new Curriculum for Wales has changed from Foundation Phase outcomes to progression steps (Welsh Government, 2015). The new curriculum is developed for 3–16-year-olds and the aim is for the curriculum to flow through every year. Practitioners are responsible for supporting and challenging children for them to reach their full potential. By practitioners not assessing children at the end of each stage it will allow the children to continue their learning as they progress through the year. The purpose of assessment in the new curriculum is to monitor the children’s progress and support practitioners in ways to understand each child’s way of learning. (Welsh Government, 2022). 
Assessment should be continuous and not a one-off way of making judgements on children’s development. By assessing children on their progress continuously rather than assessing the children at the end of each stage practitioners can highlight the learners' key strengths and identify ways of improvement. (Welsh Government, 2022). There has been guidance created to help practitioners gather a level of understanding about what children’s progress should resemble. The description of learning provides practitioners with a variety of different forms of assessment that could be used in the classroom. One form of assessment will not suit all children. (Welsh Government, 2022). It is up to the practitioners to identify a form of assessment that provides the best assessment results for all children. The guidance has been established with the needs of all children being the most important part. (Welsh Government, 2022). When assessing children their individual needs should be priority. Practitioners should use assessments to identify children’s key strengths and areas of improvement and potential barriers to children’s learning. (Welsh Government, 2022). One way of assessing children is observation. There are some barriers to this. From research completed by the Welsh Government. Practitioners have stated that by following the Foundation Phase Outcomes and assessing children at the end of each phase can have a negative impact on child at the time. However, children can learn and develop quickly. This can have a negative impact on the child as improvement in their development will not be shown until the next assessment. Assessing children regular using observation will have a positive impact on both children and practitioners. As practitioners will have a good understanding about where each child is at with their development and all children will thrive in their learning. (Welsh Government, 2022). 
Using the Foundation Phase outcomes and assessing the children at the end of each stage can have a negative impact on children’s development as children who are intelligent in one area of development can hide the need for support in another area. (Welsh Government, 2022). 
There are many different types of assessment that can be used to help support practitioners to provide the correct levels of support for the children. Through practitioners using the correct form of observation they can gather information on individual children and from that information can provide further support and challenges for the children.  One of the most common types of assessment are observations. Research into assessment practice states that observations are one of the best forms of assessment as they provide the most information on the individual child. (Welsh Government, 2022). There are two main types of observation that are used in practice. The first being formal observation. This type of observation happens most days where the practitioner is given time to sit and observe what the children do. The practitioner does not get involved in this type of observation. The other type of observation is informal observation. These types of observation happen more often and sometime many times throughout the day. The information gathered during the observation can be used to support practitioners in providing the correct amount of support for the children. (Learning Journals, no date). 
Observing children in practice is a vital part of their learning. By practitioners observing children, it gives practitioners the ability to identify where the children are at, things that they can do to put in place to support the children. Observing children is very important because each child has a different set of abilities. By completing observations practitioners can gain an understanding of children’s interests and what they are capable of. This information can be used by practitioners to develop a good understanding of the unique child. (Early Years Matters, 2022). Time sample observations are another way of practitioners gaining an understanding of children’s development. This type of observation takes more time than any other observation and are not as detailed. The children need to be observed more often which can be challenging for practitioners to find the time. However, this type of observation is helpful as it shows practitioners what kind of activities the children are interested in. (Brodie, no date). 
(Welsh Government, 2022) maintains that from research practitioners believe they should be capable of completing on-going assessments. Some practitioners say that there is a positive impact on completing on-going assessments rather than end of phase assessments. By practitioners completing on-going assessments throughout the term, it will be easier to see the progress that the children are making. 
Going forward into the new curriculum with the correct amount of training and support for practitioners. Observations are a very good way of helping to support each individual child’s learning. 
Maria Montessori believed in the importance of observations. Through carrying out observations Montessori found that the outcome of children’s observations was impacted by practitioners and the environment children were in. In Montessori settings practitioners are required to observe children daily. (Brodie, 2013). A Montessori setting does not define children’s development according to test results but instead through observations. Practitioners can use the information they gather from observations to plan for future lessons as they have a good understanding of the child’s abilities. (Learning Journals, no date). 








Play is an essential part of children’s development. Play plays a big role in children’s holistic development. All children learn through play. It is the practitioner's responsibility to ensure children have the time and space to be able to learn through play. (Play Wales, 2022). 
There is research that shows outdoor play has a big impact not only on the child and their learning but the environment.  Children learning through the outdoors also heightens their interest in nature. The Welsh Government believe in the importance of outdoor learning and have stated that children should spend the most amount of time outdoors as possible. Outdoor learning has a big impact on children’s health and well-being. (Williams, 2020). 
A report produced by Estyn (2011) states that children’s well-being has been impacted by the outdoor environment. Although the outdoor environment has been proven to have an excellent impact. Estyn found that the outdoor environment is not used enough to develop other areas of development such as mathematics. The report states that practitioners should have a good understanding of how important play is and how it can be used to enhance children’s development.  
Forest schools are excellent ways of children learning through the outdoor environment. Forest schools provide children with opportunities to develop their confidence and learn to take risks through play. Children learn to deal with real-life situations. (Forest School Association, no date). Research shows that forest schools have a huge impact on children’s holistic development. Children have developed in their confidence, communication skills and their physical skills. (Forest Research, 2022). 
[bookmark: _Int_kXnvF6kA]Outdoor learning is very important. The importance of outdoor learning is embedded in the Curriculum for Wales. (Learning through Landscapes, no date). I believe that if practitioners have the training and understanding of the importance of outdoor learning, all practitioners will push for the best for all children. Children can learn so much through the outdoors. Children should be spending a lot of time outdoors. Some free time, where they have the choice to decide what they would like to do. Also, children should have time where practitioners are involved and children are challenged to learn skills through the outdoors. 
Children can learn many skills through the outdoors beside the obvious of their physical skills. If schools invest in spending money and time on the outdoor environment. Space can be made available for children to spend more time outdoors as part of what would usually be their lessons indoors. The outdoor environment is the best place for children to develop their gross motor skills. Children have a lot of energy and will develop these skills by running and climbing outdoors. As well as developing their physical skills by being outdoors children are also learning from the enriched nature around them. By practitioners asking children to find and look for things in the garden the children are constantly learning. There could be birds in the sky, squirrels in the park by practitioners talking to children about this the children will become interested to learn more and may begin to ask more questions. (Nursery Outdoor Play Equipment, no date). 
Some schools in Wales have designed what they call ‘outdoor classroom’. There is evidence to suggest that children learn more from being in the outdoor environment. By taking children away from their ‘normal’ working environment evidence suggests that children have more energy and are more willing to learn. (Nursery Outdoor Play Equipment, no date). 
I believe if all schools had an outdoor classroom, then all children would have the same opportunity to become the best learners possible. When children are happy, they are more willing to learn. Children learning outdoors encourages children to learn to take risks.
 As the world in changing, parents are less likely to have trust in the community and the safety of their children. The use of technology has grown over the past couple of years. Technology is available to children a lot more now than it ever has been.  Children are growing up and technology is all that some children know. Therefore, it is so important that when children are in school, they are getting as much use out of the environment outdoors as possible. (Council for Learning Outside the Classroom, 2019). There is growing fear that as the world is changing it is too dangerous for children. This fear that children will get hurt from being outdoors sometimes overrules the importance of outdoor play. (Bento and Dias, 2017).  Some children don’t have access to any outdoor areas when at home so when in school or nursery it is all they get. Some non-maintained settings have a routine they stick to which limits the amount of outdoor play children are receiving. Outdoor play should not be limited to 30 minutes. Children should have access to the outdoor area at any point throughout the day. Although this can be difficult due to the child to staff ratio. Practitioners should always be thinking what they can do to enhance the children’s development. There should not be anything stopping children from exploring the outdoor environment. (Wilkinson, 2013). 
Play to children does not have to be complicated, children find the simplest objects most fascinating. To children natural objects such as sticks, rocks and grass can inspire children and encourage use of their imagination. Children should be given time outdoors to explore and use their imagination. Natural objects have unlimited opportunities for children. (Bento and Dias, 2017). One object can act as so many different things in the eyes of the children. It is important that children are given plenty of opportunities to develop their imagination from a young age. One way that practitioners can help support this is by ensuring the outdoor space for children has enough resources to ensure that children can thrive. Some resources in the outdoor environment could include a ‘mud kitchen’. With this being in the outdoor area it can have a positive impact on the children. Practitioners can promote learning further by setting up the ‘mud kitchen’ with activities such as ice and soil. Children should be given the option whether they would like to explore the area or not. Children should not be forced as children who are not interested in an activity will not be willing to learn and therefore the activity will not have as much as an impact on their development. (Bento and Dias, 2017). 
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