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Task 1

Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your initial 6 months of learning and since being attested as a Police Constable, outline the coping strategies you have applied to develop resilience and minimise stress.

1000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Over my initial six months of Police Constable training, as I am aware this will be an important factor moving forwards in my career, it has been important for me to apply and develop coping strategies to minimise stress and improve my personal resilience. Papazoglou and Andersen (2014) suggest that, during the line of duty, officers will be exposed to various health issues and that setting a strong foundation during training can help bolster resilience and positive coping mechanisms, whilst simultaneously breaking down mental health stigmas, inherent in the profession. From my initial experience, some factors that have prompted these reflections include a change in routine, academic examinations, the nature of the job and personal stresses such as moving house.

Stress is defined by the works of Selye (1956), who presents the notion that it is the ‘nonspecific response of the body to any demand’. Throughout my training, the difficult subject matters, of which I have no prior experience, as well as aforementioned personal stresses have provided a clear indication of the necessity to maintain a healthy work-life balance. This argument is supported by Dhas (2015) who highlights the physical and mental health implications of work life conflict, particularly in young women. It has been, therefore, vital to ensure an action plan was set in place to help minimise, if not wholly, prevent these potential issues.

After learning about topics such as child sexual exploitation and sudden death, I found the nature of the lessons to be physically and emotionally draining and a positive coping strategy I found to be effective was to spend time with my family and dog. There is evidence to support this action plan in the studies of Wiscovitch (2014) whose found that pets, (specifically dogs), used in forms of therapy, can help relieve academic and psychological forms of stress in college students. This is perhaps further corroborated by Westgarth et al. (2017) whose qualitative findings provide further evidence that dog-walking can act as a relaxant to owners from work-place pressures. From experience, taking my dog on long walks through the countryside help clear my mind from a difficult day during training.

In further analysis of this, certain aspects of my training, such as watching real life body-worn video footage, had a more lasting impression on my emotional wellbeing. It was at this point I realised I had to amend my coping strategies by ‘debriefing’ what I found stressful through talking to my family. Certain longitudinal studies support these findings, highlighting inconsistencies in the long-term effects of dog ownership at preventing mental health issues (Cui et al. 2019). Consequently, although I found spending time with my dog to be a short-term relaxant, in order to robustly process my initial six months of learning I found it necessary to discuss upsetting experiences, which also subsequently prevented a long-term build-up of stress (Pennebaker, 1999).

On further reflection, a potential disadvantage of implementing this stress relieving technique is the impact it has on my family and their own stress levels. In particular, my mother found it difficult to discuss the delicate topics inherent to policing; especially concerning my own safety as an officer soon to undertake active duty. Therefore, it was critical to be transparent but selective about the level of detail I divulged. Furthermore, there were certain issues pertaining only to law enforcement, such as criminal violence, that my family had no experience of and therefore I found it more beneficial to discuss with my colleagues, who had a better comprehension of the issue (Can and Mendy, 2015).

Resilience can be defined as the intricacies of our responses to difficult and distressing situations (Aburn, Gott and Hoare, 2016). In conjunction with this, the importance of developing resilience amongst trainee police officers is not only vital for personal development but critical to prevent ‘irreversible mental and physical health problems’ (Andersen et al. 2015). In context to my own six months of learning, I have found it necessary to build my resilience in tackling drastic changes of routine and preparation for academic examinations. Initially, the learning shift pattern of 0800 – 1600, after working different shift patterns in my previous employment and additional travelling hours left me lethargic and struggling to organise exercise. It was, therefore, imperative to organise my time efficiently and develop a routine to ensure I was exercising regularly to prevent a build-up of stress and remain happy and healthy (National Health Service, 2021). I found the most successful method of achieving this was weekly planning with my partner, on a Sunday, to ensure we had time allotted for revision and exercise as well as food preparation and other household routines.

Perhaps more importantly, relating to the development of my own personal resilience, was revising for examinations. Historically, I have not coped well emotionally with academic practice and to avoid stress and negative mental health it was imperative to put coping strategies in place. To achieve this I implemented structure through lists so I could manage my own revision progress. Studies suggest that students who have better control over their time management tend to experience less stress and have stronger evaluation over their own development (Macan et al. 1990). In conjunction with this strategy, I discovered that working collaboratively with my peers helped solidify my learning and, therefore, adapted my timetable to include group revision sessions. Laal and Ghodsi (2012) suggest that both teaching and being taught by peers can bolster mental resilience and self-esteem and I found I was usually more productive whilst studying difficult topics in this manner. Furthermore, Felder and Grant (2007) highlight how cooperation can lower learning anxiety. However, in criticism of this strategy, I found from my own experience that some group members could be ‘competitive’ during revision. Therefore, it was prudent to find common ground and develop my emotional resilience by challenging overpowering behaviour and ensuring that I and all members of the group were listened to. 

In conclusion, it is evident that stress and anxiety in the policing profession can have a detrimental effect upon positive emotional health. Building resilience and implementing coping strategies to manage these are critical in ensuring a positive career experience and founding a healthy work-life balance. Organising oneself, using family, friends and exercise to overcome stress are robust foundations to do this and having good insight and awareness to situations and circumstances where stress and anxiety can become overbearing are pivotal to seeking support in a timely, appropriate and effective way.  
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Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Describe the process for determining whether the use of force was necessary in a conflict situation (including any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:


Conflict is described by Thomas (1992) as a situation when a process of frustration between two parties or individuals escalates. In policing this definition relates to many situations faced everyday as Response Police Officers working in the Community. In this question, I will be reflecting upon a situation where I have dealt with conflict and the significant role I played in the matter. In regard to a conflicting situation, I have learnt that people usually experience a response that is called fight or flight. Milosevic & McCabe (2015) talks about the fight or flight response and describe how it is both a neurological and physiological mechanism that rapidly activates your body to confront the threat or to escape it, hence the resultant term fight or flight. 

In policing, the fight or flight concept happens often when an offender enters a state of panics about Police presence and doesn’t know what to do in that situation and lets their body react. The body responds to the stress of the situation by producing adrenaline which increases heart rate, raises blood pressure, and gives the individual a significant energy boost. Adrenaline affects the body in different ways. MIND (2023) explains the different physical affects adrenaline has on the body like the pupils dilating, the mouth becoming dry, muscles becoming tense and breathing becoming more rapid. I have experienced evidence of these symptoms in offenders whilst they try and resist arrest for a suspected crime. An offender usually resists arrest as they know that their rights are likely to be restricted. 

The conflict incident reflected upon took place in a public high street with many members of the public present and witness to the event. An intoxicated male, who had been drinking alcohol for long periods of the day, had caused criminal damage by throwing a glass bottle through a window of his partner’s home and upon my arrival, had already left the scene, allegedly carrying bottles of alcohol with him at the time. 

Police were called by the male’s partner to report the criminal damage and upon arriving at the scene, my colleague and I witnessed the male in the street. We approached him cautiously and used tactical communications in an attempt to encourage him to talk to us. It was quickly evident that this approach was not likely to be effective and, as the male was immediately aggressive and violent towards us, we immediately asked for more units to attend the scene to support in the male’s arrest. Whilst waiting for other units we carried on talking to the male but as his behaviour started to become slightly erratic and with an increased risk to the members of the public at the scene, we decided to take action. 

At this point, the male head-butted the Police vehicle, causing damage and began to spit at us. My colleague and I then used reasonable force, which was justified and proportionate in light of the circumstances, implementing a takedown procedure that I had learnt from my Officer Safety Training (OST) and I able to safely and effectively put the male on the floor (College of Policing OST, 2023a). Having cuffed the male at the rear, whilst he was on the floor, I further ensured his safety, by positioning him on his side to ensure he did not suffer positional asphyxiation, where the male’s breathing could be compromised resulting in significant injury or death (NHS England, 2015). I was then able to make the arrest for criminal damage. 


Additional units attending the scene, resulted in the male becoming more aggressive. And he proceeded to spit at one of my colleagues and as this was a repeated action, I made the decision to put a Spit Guard over his face. This action further agitated the male who became more aggressive, beginning to kick my colleagues. As the aggression increased I made the decision to secure fast straps, with my colleague’s support, on the male’s legs to prevent further kicking out and potentially causing injury. I supported the male’s head to prevent the likelihood of injury and we achieved a situation where the male was fully restrained and had calmed down. 

Simultaneously, members of the public, to whom the male was known, began to antagonise him by shouting his name, laughing at him and filming him, using their mobile phones. I immediately shouted towards the young males who were doing this and insisted they stop. They did not initially listen but having approached them and speaking to them in a calm but firm manner, their behaviour abated as I helped them understand what was happening and why it was not appropriate for them to be there and they eventually moved along. The male we were dealing with was then put in the van and conveyed to custody. 

Communication is fundamentally described at the exchange of information between two or more individuals (Mallicoat & Grubb, 2018). Attempts at using effective communication at the onset of the incident failed. Despite giving consideration to my own communication techniques and skills and initial attempts to open dialogue with the male, both of which are critical components of highly stressful situations where conflict is evident (College of Policing, 2020a), and regardless of the implementation of tactical communication, taught in OST, where I was able to initiate communication at a low level, it was clear that de-escalation of the situation was going to be challenging and potentially futile. 

Being conscious, and having a comprehensive awareness of, the situation and the immediate surroundings, such as the gathered members of the public, was important in the initial risk assessment of the scene (College of Policing, 2020a). This, along with consideration that the male may experience his own communication difficulties, which can include mental health status, learning difficulties, personal health needs or language barriers, I attempted to include non-verbal cues in my communication with the male, elements of which may support successful communication (Mallicoat & Grubb, 2018). These cues, developed through my training and life experiences, included hand gestures, body language and appropriate eye contact with the male. However, these combined attempts at managing the apparent conflict were unsuccessful and progression towards the use of reasonable force ensued.

Throughout the incident I made several justified decisions. Whilst approaching this situation I consciously, referred back to the Police National Decision Making Model (NDM) (College of Policing 2023b). The NDM is broken down into different stages of decision making, with respect to the policing Code of Ethics (College of Policing, 2014) at its core. 

Using the NDM framework I was quickly able to gather immediately available relevant information about the scene I arrived at. Prior to arrival we had been provided with only fundamental details about the call, but no identity of the male were available and hence, no identity checks by means of the Police National Computer could be performed and no warning markers were made available to me.

Moving through the NDM cycle I progressed to the assessment of threat and risk, where evidence of the male acting erratically raising concerns that he was becoming unpredictable and posing potential risks to himself, my colleague and I and the wider group of public onlookers it became necessary to implement reasonable force, as taught in OST, where my knowledge of a variety of techniques and procedures to safely and effective contain the male were utilised effectively. Further decision-making, in accordance with the NDM framework was necessary to reduce risk and the use of spit guard was justified in attempting to reduce and eliminate threats. 

The NDM advocates consideration of powers and policies and the identification of options and contingencies prior to taking action and in doing so, I was able to determine that the safest action in this instance was to ensure the safety of all present at the scene by using reasonable force as described. This consideration further supported my decision to arrest the male for criminal damage as a result of the damage to his partner’s windows, as well as the damaged Police vehicle. I followed the policy of arrest and ensured the arrest was lawful by using the caution and telling the male the necessity for my arrest. 

The final part of the NDM cycle is to review actions taken and this enhances the need to reflect upon practices to either confirm practices are robust and correct or, equally, to determine whether a different course of action may be taken in similar circumstances in the future. Having utilised the NDM and personal reflection through use of reflective models, the incident was closed with self-reassurance that my actions were justified in the context of both the NDM and my Code of Ethics.



Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	 

Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 


Explain and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 


Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER: 

To enable effective reflection upon an incident in practice, I will use Borton’s model of reflection (Jasper, 2003) as a framework to structure thoughts and feelings and develop actions to use in future practice.  Delves-Yates, (2021) explains that reflective practice makes us attentive towards actions that are unskilled and detrimental to positive outcomes.  Using Borton’s model will facilitate reflection in three parts that include a description of the incident, what was significant in the incident, with encouragement to analyse the situation and the development of a plan to inform future practice, regardless of whether this is to change outcomes or to reinforce what has already been achieved. 

A recent call was received regarding a female who was concerned about the welfare of a friend. The caller informed Police that they usually have regular contact but has not been recently responding to her attempts to contact him. The caller explained that the friend had mentioned that he had feelings of wanting to end his life. Information from the caller also highlighted that the male had taken recent actions to sell personal items on social media platforms, some of which was expensive and had personal value. 

Responding to the call, I attended the address and spoke to the male, the subject of the caller’s concern, at the door. Following initial reluctance to allow access to his property and after implementing good communication skills to build a rapport and reassure the male that our only aim was to talk to him, he agreed to let us in his property.

The male was present in the property with his mother, who was reassured about our presence and our objective in calling at the property and we subsequently took the male into another room to talk privately, where I was able to commence frank and open discussions about the male’s current mental health and how he was feeling. Despite initial reservations about disclosing details about his health, the implementation of effective communication, including non-verbal actions such as body language and eye contact, led to discussions about the male’s wider social functioning in respect of family, friends, work and leisure. This supported development of a trusting relationship and the male subsequently disclosed that he had experienced feelings of suicide and actively ending his life, continuing to explain that these feelings had arisen because he had recently become redundant and that his mother’s health had deteriorated. 


I took further initiative, asking the male about his plans in relation to work, where he informed me that he was unable to process how to move forward. I, therefore, utilised the technology available to me to inform him of resourceful websites and locate a contact number for his local job centre, following which the male displayed evident relief. 

My next action was to contact the control room to source a mental health professional to support the male with his current poor mental health. Following a discussion with a mental health nurse in duty at the time, the male appeared in a better frame of mind and was subsequently grateful for the interventions and support I had initiated, explaining that the successful discussions and interactions were the most beneficial he had experienced to date in respect of his poor mental health and self-esteem. 

The Police Code of Ethics (College of Policing, 2014) asserts the need to treat individuals with, amongst other factors, respect, integrity and courtesy and ensuring any interaction with members of the public is undertaken in a compassionate and non-judgemental manner. This awareness, reinforces my personal moral principles about helping and supporting vulnerable individuals, primarily developed form previous personal and occupational experiences led me to treat the male in this incident with the respect instilled in me as a Police Officer. The College of Policing (2023c) describes respect in relation to policing as the appreciation of an individual’s dignity and privacy, reinforcing the actions I took in ensuring the male was given the opportunity to express his feelings in a calm and private manner, so ensuring that his feelings were understood by me, in order to ensure the correct support was made available and accessed. 

Maintaining a non-judgemental and objective perspective, as emphasised in the policing Code of Conduct (College of Policing, 2014), when dealing with the male and his health status is critical in the development of rapport and to foster trust between the police officer and the individual. In this case, the male’s mental health was clearly poor and this was evidently having a negative effect upon his actions and his decisions. Choices being made to sell personal items and withdrawing from social contacts were indicators of the feelings being experienced and identifying this early in the engagement with the male (Equality Act, 2010) had a positive bearing upon the outcome of both the incident and the longer term goals for the male in finding work and improving his mental health through support from mental health services. Effective communication in this instance was critical in building a therapeutic relationship with the male. To enable a full and frank account of his potential actions, utilisation of good listening skills, alongside non-verbal actions such as the maintenance of good eye contact, confirming my words with hand gestures and ensuring appropriate body language were effective in encouraging the male into discussion. These actions are critical in engaging individuals in the two-way process of sharing information, which is the essence of communication (Harvey, 2014).

Reflecting upon practice has allowed me to recognise both the conscious and sub-conscious implementation of the Police National Decision Making Model (NDM) (College of Policing 2023b), which is broken down into different stages of decision making, with respect to the policing Code of Ethics (College of Policing, 2014) at its core. At the initial contact and engagement with the male I was sub-consciously able to apply the use of the first part of the NDM cycle and gather information about the male in order to ensure a thorough assessment of the risk and threat to both the male and to my colleague and me, upon arrival. The use of discretion in this instance was important, not only in utilising my experiences of displaying empathy, compassion and a non-judgemental attitude but additionally in recognising that no offence had been made and that a sensitive approach, through consideration of options and contingencies was most likely to be the more effective choice of action. 

As response officers, exposure to situations where openness, accountability and selflessness, outlined in the Code of Ethics (College of Policing, 2014), is a regular daily consideration in practice. Cultural differences that include socio-economic differences and the mental health of individuals are factors that police officers must have at the forefront of decision-making in a range of situations (Mind, 2023). The NDM Framework (College of Policing, 2023b) when implemented in conjunction with the individual officers own experience, judgement and intrinsic ethics and morals form a robust foundation for decision-making in complex situations that rely upon openness and honesty and ensure that officers can demonstrate justification for their actions and omissions in everyday practice.

In conclusion of my reflection on this incident, I am assured that I treated the individual with respect and dignity, using effective communication skills in my engagement with the individual to ensure I gathered a rounded account of the thoughts and feelings that were drivers for his actions that led to the concern being raised in the initial call. Utilising available frameworks and drawing upon personal experiences alongside my training I was able to support the male to the best of my ability with the successful aim of reaching a positive outcome for both his initial mental health status and hopefully, in the longer term, financial stability in his endeavour to take steps in seeking new employment.  

As well as affirming what I considered to be appropriate actions and decision-making in this instance, reflective practice has enabled me to identify value from the engagements I have with members of the public and the decisions made in supporting them, ultimately enhancing my personal perspective in serving myself as a police officer, my force and the communities I police. 














Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Consider the role of discretion in the decision-making process. 

Explain your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information.

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.


1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

To reflect upon the following incident I have chosen to utilise Gibb’s Reflective Cycle (1988), one of the models advocated for reflection by the College of Policing resource pack for reflective practice (College of Policing 2023d). Sewell (2019) describes reflection as the facilitation of awareness in an individual’s actions to enable continuous learning and personal and professional development, alongside the need to affirm good practice and establish challenges in bad practices and strive to change them.

To ensure that my actions as a response officer are justified and robust, the need for reflection allows analysis of situations and developments of structured plans for confirmation or adaptation of future practices to ensure a sound consideration of frameworks such as the Police Code of Ethics (College of Policing, 2014) and the National Decision Making (NDM) framework (College of Policing, 2023b), alongside personal morals, ethics, attitude and behaviour, all of which have evolved through lived experiences and prior vocational exposure. 

This reflection focusses upon an incident that I attended recently following a call regarding an assault at a local convenience store. Upon attending the call, I had no details of who was involved only that an unknown male had entered the store, become aggressive and had assaulted the shop owner. When I arrived at the store, I spoke to a male who appeared distressed and upset and having spoken to the male, who, it transpired was the store owner and I was able to determine that the unknown male who had allegedly made the assault had left the scene. The store owner was unable to coherently respond to my questioning, so I made the immediate decision to review the CCTV available in the store and was able to determine through this what had happened. 

It was clear following a review of the available CCTV that an assault on the store owner had taken place and the unknown male, who was the subject, had left the scene and, in this case, if the unknown male was located or identified I would arrest him for common assault. 

My next step was to ensure an accurate and comprehensive statement was taken from the store owner, upon whom the assault had taken place. Having recovered from the initial distress of the assault, the store owner was able to offer information but it became evident that a language barrier would hinder this process as the store owner only possessed limited English. To compensate, therefore, for his limited understanding the male used hand gestures throughout the communication. 

My assessment of the situation and prioritising actions, at that point, led me to undertake checks for injuries to the store owner, subsequently coming to the conclusion there were none and then conducting an area search in an attempt to locate the offender, once I had ensured that the victim was safe. Additional colleagues had now arrived at the scene and were able to assist in the incident and I made the decision to delegate to those officers to conduct the search of the locality. As my colleagues conducted the search, my responsibility was to take an initial account from the male and recorded this account into my Electric Pocket Notebook. Because of the communication barrier I was mindful to adapt my communication skills to ensure that I took into account the need to meet the male’s needs in relation to his understanding of what was being relayed to him by me. 

After leaving the scene I further considered my options in relation to communication with the victim and decided an interpreter would be necessary to take a more comprehensive statement from the male. Facilitating this would enable the male to talk to someone who fully understands what has happened and can listen to his thoughts and feelings on the incident (Police National Decision-Making Model 2023).

Acting in the manner described ensured that I paid heed to all components of the NDM (College of Policing, 2023b) and both consciously and sub-consciously cycled through each stage of the model in turn. Gathering information as an initial action then led me to determine that there was little or no risk to me, my colleague on scene, the store owner, or in the immediate vicinity, no risk or threat to the general public. The NDM policies and powers, as well as the options and contingencies components, alongside my knowledge of legislation subsequently informed my practice, allowing me to consider and decide to delegate fellow officers in the search for the alleged assailant with the ultimate objective of making a justified arrest, informed by the information determined at the scene. 

Having left the scene and reflected upon the actions taken, as well as considering the final stage of the NDM model, I was able to self-articulate the events of the incident and identify that the store owner would require a fair and unbiased opportunity to relay the course of events in his own language, which would offer further opportunity to understand his feelings and thoughts and better understand the personal impact of the assault upon the store owner. This consideration allowed me to then source an interpreter and invite the store owner for further opportunities to give information about the assault.

Ensuring fairness and eliminating unconscious bias in investigating crime is critical to ensure the security of arrest and convictions. The College of Policing (2016) guide to fair decision making outlines the need to be free of prejudice and assumption in questioning and other aspects of daily response officer policing, in addition to consideration of other factors such as race, gender, sex and religion, amongst others. An awareness of unconscious bias will eliminate subjectivity in practice and allow complete objective collection of factual information and inform robust decision-making, alongside consideration of the Criminal Procedure and Investigations (CPIA) Act (1996) Code of Practice. Furthermore, obvious bias and prejudice from an investigating police officer towards victims and perpetrators can act as tangible barriers to the effective disclosure of information related to a crime (College of Policing, 2023) and high quality communication, albeit difficult and challenging in this instance due to the language barrier between me and the victim, are essential in ensuring compliance with investigation and the assurances that information provided is accurate and appropriate. 

My own morals and principles in ensuring a fair, non-judgemental assessment of facts and evidence, when used in conjunction with the Police Code of Ethics (College of Policing, 2014) that imposes openness, integrity, fairness and respect amongst its core values will hold the ultimate aim of ensuring that all victims of crime and the criminals that commit them have a fair, unprejudiced and unbiased opportunity to be heard and to understand the processes that inform investigation of criminal acts.  

In conclusion of my reflection on this incident, I am can confirm that I treated the individual with respect and recognised the need to offer additional methods of being heard as part of the store owners recollection of events. I was able to use limited communication skills in my engagement with the individual to ensure I gathered a limited amount of information, along with CCTV evidence that could safely and robustly inform my decisions around delegating other officers to search for alleged assailant that would ensure the wider safety of the community.  Utilising available frameworks, my training and personal experiences I was able to support the store owner to the best of my ability with the successful objective of giving reassurance that his crime would be investigated and that he would have opportunities to relate more information utilising an interpreter.

As well as affirming what I considered to be appropriate actions and decision-making in this instance, reflective practice has enabled me to identify value from the engagements I have with members of the public and the decisions made in supporting them, ultimately enhancing my personal perspective in serving myself as a police officer, my force and the communities I police. Reflective practice is critical in my personal and professional development and has the potential to reaffirm good practice in response policing as well as encouraging recognition of aspects of practice that can be changed, adapted and improved, all for the sake of public safety and assurance. 



 





Task 5

Personal Development Plan (PDP) / Learning Plan. 

As part of your reflective process, please use this table to aid you in identifying the next steps for development.  This is equivalent to 500 words. Please note that this not the actual number of words you need to use, the wordcount reflects the thought and research you put into it. 

	
Identified area for development 

	
How it will be achieved
	
Who can provide support?
	
Timeline 

	
Sudden death form 








	
Attending more Sudden Death calls and taking initiative by trying to take the lead when filling out the Sudden Death Form with the Next of Kin 
	Talking to my Colleagues on my shift about what I can do to improve and ask for tips. I can Point to Point my Sergeant for any advice needed at the time of completing a Sudden Death Form. 
	6 months 

	

Missing People









	Attend more Missing Persons calls. Get used to asking lots of details about the person, where they are likely to be and when they were last seen. Practice filling out a Missing Person’s report and OEL on Niche. 
	My colleagues can provide the support I need. They can support me by letting me attend first and pushing me to get the details from the reporting persons. If I am struggling with the Niche side of things, I can ask my colleagues to help me and assist me when filling out the reports.
	6 months 

	

Traffic 
Offence Report (TOR)









	To achieve development in giving out TOR’s on shift, I need to use more initiative. By doing this I need to keep a lookout whilst passenger in the Police Car. Best practice for giving out a TOR is by actioning one myself. I could also practice by reading the paper form when I have spare time in the station. 
	Support can be provided to develop my ability in issuing a TOR from my colleagues and Sergeant. I can observe my colleagues issuing TOR’s and learning from the way they handle the situation. I can also ask my Sergeant for any tips on issuing TOR’s and if there are any easier and quicker methods to give one out. 
	6 months 

	
Witness 
Interviewing 
	Witness statements are something I need to improve on as I have not taken many. I can practice taking witness statements on both my Mobile Phone and Laptop. I will try and attend as many calls as possible where a witness statement is provided. 
	I can ask my colleagues for support with Witness Interviewing and taking statements. I can ask them for any tips that they use whilst interviewing. I can also create a sticky note on paper or on my laptop with acronyms like ‘ADVOKATE’ to help me remember what is needed in a witness interview / taking a statement. 
	6 months. 

	
Suspect 
Interviewing 
	Suspect interviewing is something I need to improve on. By doing so I will try to get as much practice as I possibly can by offering to do handovers when they are needed and referring again back to my notes from training school on how to conduct a suspect interview. 
	Once again, I can speak to my colleagues for advice on suspect interview. I could also ask to look at any plans that they have previously created for a specific incident when interviewing. I can also speak to my Sergeant about possible attachments with CID to experience higher levels of interviewing. 
	6 months. 
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