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Outdoor play opportunities and challenges within the Education for Sustainable Development and Global Citizenship (ESDGC)
By Sophie Puglia
What is Education for Sustainable Development and Global Citizenship? (ESDGC) 
[bookmark: _GoBack]Education for Sustainable Development and Global Citizenship or otherwise referred to as ESDGC, provides emphasis on the role that individuals’ can play by being a global citizen. Through changing our values and attitudes it can develop into an act of responsibility and commitment to creating a more sustainable world (Welsh Government, 2012). 
ESDGC is built around seven themes which are:
· The Natural Environment
· Consumption and Waste
· Climate Change
· Wealth and Poverty
· Identity and Culture
· Choices and Decisions
· Health 
ESDGC challenges learners to consider and acknowledge how they can help and contribute to the lives of others and themselves. It is implemented in all different stages of education, in a variety of subjects. Provides learners with the knowledge and awareness of the impact their decisions can have on everyone around them, their environment and economy (Welsh Government, 2017).
For learners, the Welsh Government (2008) describes the ESDGC as the encouragement to care for one another and to look after their environment. For them to be educated on the issues that they have a right to know about, that will affect them, people around them, their future and how they can positively make changes to prevent further destruction to their world. 
Can links be made to outdoor play and the seven themes that ESDGC is built around?
According to Hopkins and Mckeown, education is an effective and essential tool in successfully achieving and imbedding sustainability (Tilbury et al. 2002). Links can be made from children learning outdoors and the seven themes from the ESDGC, such as health, the natural environment and choices and decisions which will all be explored throughout this article. Staempfli (2009) has recognized that there has been a significant decline in the involvement of outdoor play within children’s education, which will be investigated within this article. However, Martin et al. (2013) states that over 90% of schools in Wales have registered to become a part of eco-school’s program, promoting ESDGC in schools. Because of this, outdoor learning and wellbeing of children have been positively linked to sustainable development. Davis and Elliott (2014:127) also make the link between sustainable development and the outdoor environment for children, by describing the outdoor as a ‘sufficient response to addressing sustainable development’. Furthermore, Lester and Maudsley (2007) state the benefits of children playing in natural environmental settings improve their health and learning. In Australia, according to Ferreira et al. (2006:2) they launched ‘The Australian Sustainable Schools Initiative (AuSSI)’. They incorporate a whole-school approach in order to successfully promote and embed sustainability into their curriculum. The end goal of this initiative is for the school to commit to the actions and decisions they make, to work towards the school becoming a sustainable environment. They are incorporating this within their teaching by ensuring the learning spaces encourage and implement environmental management, they ensure that what is taught in the classroom is reinforced out of the classroom (Ferreira et al. 2006).
The outdoors is a ‘dynamic environment’ which is ever changing. The is where the themes of ESDGC can be interlinked. Children can experience different weather conditions, the movement of clouds, flowers blossoming, leaves falling and the appearance and disappearance of puddles. Through these small changes in the environment are children able to recognize, understand and learn about their natural environment and climate change (Tovey 2007). 
The Foundation Phase Framework recognises the need for both indoor and outdoor environment for children’s learning and development. If children are to receive both, it promotes their development, to develop a sense of curiosity to explore and learn through first-hand experiences. An outdoor environment promotes discovery and for children to have and develop their own independence in learning, to have an environment where they can learn for themselves. They are then able to recognize and create their own resources (Welsh Government 2007).
The Foundation Phase also includes seven areas of learning which must be implemented and encouraged in children’s education and learning. 
· Personal and Social Development
· Well-being and Cultural Diversity 
· Language, Literacy and Communication Skills
· Mathematic Development 
· Welsh Language Development
· Knowledge and Understanding of the World 
· Physical and Creative Development

The curriculum for early years focuses on the holistic development of children, all seven themes can be recognized and implemented in outdoor learning (Welsh Government 2007). Linking to the ESDGC theme of the natural environment, through the learning in the outdoor, children can gain an understanding of how the world works and what they must do to conserve it which links closely to another theme of the ESDGC, a globally responsive Wales. Tinney and Hurst (2018) have identified links between the ESDGC and The Foundation Phase. They both encourage the learning the cycles of life and nature, the natural environment and the impact they can potentially have on the world if the correct choices and decisions to support and gain sustainability were to be made. 
The Well-being of Future Generations Act 2015
The Well-being of Future Generations Act 2015 according to The Welsh Government (2015:3) is about the actions that we can and should take to improve the ‘social, economic and cultural well-being of Wales’. 
Included within this act are seven goals, these goals show the Wales that it’s striving to be and what people want to see. The seven goals are:
· A prosperous Wales
· A resilient Wales
· A healthier Wales
· A more equal Wales
· A Wales of cohesive communities 
· A Wales of vibrant culture and thriving Welsh language 
· A globally responsible Wales 
These seven goals can be linked to the seven themes of the ESDGC. Incorporating these themes and goals through activities with children in settings will they then learn about how to become sustainable and the actions they must take to achieve this. Laurie et al. (2016) recognizes the advantages that the implementation of ESDGC has on a child’s learning and development. ESD contributes to developing their ability to adapt to complex evolving global situations and issues and allowing the children to recognize and understand that sustainability is not just about the environment but the link and reconciliation of their environments sustainability and their own development and contributions (Laurie et al. 2016). 
It is critical that educators are ensuring children are obtaining their information and further knowledge from direct, individual engagement and experience rather than just being informed by an educator (Rickinson et al. 2004 cited in Bourn et al. 2016). 
The Reggio Emilia approach views that there are three educators in a classroom, the teacher, the child and they also recognize the environment to be an essential learning tool for children’s development. Strong-Wilson and Ellis (2007) state that in early childhood, this is when children being to view and use the environment imaginatively. The Reggio Emilia approach involves the maintenance of a balance between providing children within their learning but also allowing free exploration for further development, learning and experiences (Tarini and White 1998 cited in Strong-Wilson and Ellis 2007).
This Act also has introduced a ‘Sustainable Development Principle’. This focuses on when we are going to act on a decision on something and we are not ‘compromising the ability of future generations to meet their own needs’ (Welsh Government 2015:7). However, Bourne et al. (2016) has recognized that there is still a significant amount of work to be done in order to successfully promote sustainable development in education. UNDES in 2015 had made the statement that by 2030, educators must ensure that all learners have acquired some or all knowledge and skills needed for them to be able to promote sustainable development. Whether that be through higher or further education, amongst others and have the appreciation towards their own culture’s contribution towards sustainable development (Bourne et al. 2016).
How does the ESDGC encourage outdoor play?
Aziz and Said (2012) state that play is the most influential mechanism through which children can effectively become familiar within their environment and be educated on how to be sustainable to preserve it. One theme of the ESDGC involves The Natural Environment. According to The Welsh Government (2007) the understanding of their surrounding natural environment that children gain is most powerful when they can explore it for themselves. The theme of Natural Environment provides children with the opportunities to begin to learn about their environments, what they can do to protect it and how they can become sustainable through hands-on, real life experiences and activities. Dewey (1938) and Piaget (1948) recognised and believed that children contrast their own knowledge through their own judgements and experiences of the world. Children are active learners who create their own environments and do this through hands-on learning (Sloane 1999). Tovey (2007) states that a deep level of learning takes place when children are involved and in charge of their own learning and experiences. The theme choices and decisions in the ESDGC instigates the development of social skills which can be enriched during outdoor play. According to Stone (1995) during outdoor play children learn social skills necessary to learn how to resolve conflicts and to take turns and share. Through the learning and working with others will children learn about different people and the lives of others which links closely with the ESDGC theme of identity and culture.  
Why are we not embedding the ESDGC in outdoor play education?
According to Stone (1995) educators have been reluctant to incorporate outdoor education in the curriculum, it was understood to be undervalued as a tool and not effective. However, it has then recognized and now viewed as a vehicle for students to be educated on what is important in the curriculum areas of maths, science and languages. Blatchford and Huggins (2015) state that children’s overall attitudes and values towards the environment, social justice and consumption and waste begin during a child’s earliest years. Research studies have suggested that primary schools tend to prioritise the teaching of global and sustainability issues which have a more empathetic approach rather than educating children of a young age on issues which are viewed by educators as being too controversial. It could be argued that this is due to educating children on further complex issues when the children are older (Bourne et al. 2016). Fien (2007 cited in Tinney and Hurst 2018) also recognizes this and states that it is uncertain whether children of the early years have developed the sufficient cognitive skills for them to think and make informed decisions on world problems which can be defined as complex. 
Children are growing up in a world that is surrounded by the power of the media. Due to the access children are readily available to, they are more aware of the world around them and the global issues that arise and which affect them. Unlike previous generations, who did not have the accessibility to. Due to children not gaining sufficient knowledge and understanding of sustainability during their lessons and not from direct experience they are learning through a digital screen (Buckingham 2007 cited in Bourn et al. 2016). 
A study issued by Estyn in 2014, it was recognized and highlighted that there is a lack of expertise and experience in teachers in a significant number of schools in Wales, that they are not able to deliver a high quality ESDGC (Bourne et al. 2016). The Welsh Government (2008) states that for the implementation of ESDGC to be successful it must be demonstrated and knowledge of it must be had by the whole school community such as parents, governors, non-teaching staff as well as teachers and learners. Bourn et al. (2016) argues that it is merely not enough to just be promoting the themes of ESDGC gradually throughout children’s education. Whether children learn about issues such as poverty as a global problem, equality and climate change there must be a recognition of how children should learn about them and analysing what influences their change of views and behaviours. An effective and engaging approach towards learning must be sustained for educators and towards learners. 
What opportunities arise when learning and experiencing outdoor play?
Through the experience of outdoor learning, according to The Welsh Government (2007) children can acquire and gain different skills such as independent thinking, being able to effectively manage their time, motivation, communication and working as a team. Clements (2004) also recognizes that most parents and educators view outdoor play as a natural part of a child’s learning experiences and development. Between the ages of three and twelve, this is when a child’s body is at its greatest physical growth and this can be recognized through their urge to run, climb and experiment in the outdoor spaces. The skills can be acquired from outdoor play include of those necessary in future adult life. Furthermore, to link with the themes and areas of learning of both The Foundation Phase and ESDGC, learners will evidently be able to deal with real world issues and have a developed sense of awareness with their surrounding environments (Welsh Government 2007). The United Nation Convention on the Rights of the Child specifies in article 31 that play is a fundamental right which child all have. For children to develop emotionally, socially, intellectually and physically, play is essential for this development to occur (Staempfli 2009). Staempfli (2009) suggests that through outdoor play and experiences children can develop a genuine understanding of the environment around them. To incorporate with the choice and decision theme of the ESDGC it has been recognized that skills children can gain from outdoor play is that of flexible and divergent thinking, they will be able to gain the knowledge and experience to be able to solve real problems. 
Research by Page (2000 cited in Tinney and Hurst 2018) investigated young children who live in Australia, in which the schools have implemented sustainable development into their curriculum for a significant time prior to Wales, which was discussed previous by Ferreira et al. (2006) Page (2000) was able to identify that children were able to demonstrate an understanding of Global Warming.  Forest School programmes which are originated from Scandinavia, provides children with the opportunity of learning and gaining knowledge of sustainability issues whilst being in the outdoors. They are implemented in settings to provide and inspire children through positive outdoor experiences (Grigg and Hughes 2014). Knight (2009 cited in Grigg and Hughes 2014) describes the experiences of Forest Schools as a process which is inspirational and can offer children rich hands-on learning in woodland surroundings. Clements (2004) recognizes the importance of sensory experiences through hands-on learning, within the outdoor environments children are able to play with dirt, water, mud and this will inevitably increase the likability towards physical activity and enrich their knowledge. 
Blatchford and Huggins (2015) view children as capable and competent individuals who are able to engage in complex environmental issues. The opportunity for children to be outdoors allows them to develop their motor and cognitive skills, ever-changing attitudes and being able to experience different emotions (Aziz and Said 2012). 
What are the criticisms of outdoor play? 
The connection that children gain of their environment, their later values and attitudes that they adapt is due to direct contact, the first-hand experience that they gather has the greatest impact on this. However, this is not always the case within education in the classroom as teachers do not always facilitate this approach. The pressures teachers have of possible health and safety concerns, delivering the correct curriculum teaching, restricted budgets and lack of confidence and knowledge of the topic (Welsh Government 2007). 
Ball (2004 cited in Staempfli 2009) states that the exposure children have to the risk of injury is part of the experience of being outdoors. When children witness, or sustain their own injuries will they then understand the potential harm they may experience due to the consequences of their decisions and actions. In perspective of a child’s development, risk taking is natural and desirable and is part of the development stages.
Furthermore, Dyment et al. (2014) recognizes that although the implementation of ESDGC into early years’ curriculum may deem to be beneficial for children’s learning and development, existing research has acknowledged that educators do not the confidence, they do not have a satisfactory level of understanding to teach and embed it into the curriculum effectively. 
Although outdoor play promotes a child’s health and development it has also been associated with injury and death. The involvement of outdoor play in children’s learning and education has diminished over time due to the concerns of children’s safety and the prevention of further injury. The restriction of these opportunities has been increasingly discussed due to the potential negative impact on physical behaviours in outdoor play activities (Brussoni et al. 2015).
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