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This essay will consist of two parts. The first part of this essay will consider additional learning needs of higher education students by looking at the Equality Act 2010 and the University of Wales Trinity Saint David’s policy and assess their functionality. The second part of this paper will consider the case scenarios for Megan, Dafydd and Alys and provide a support statement for each student in relation to the Equality Act 2010 and the universities’ policy.

Additional learning needs is referred as students that require extra support within teaching in Wales. The Welsh Government in a white paper publication defined additional learning needs as young people who have a restriction for learning and students under the age of 25 who have a language learning difficulty (Department of Education and Skills, 2014). This was issued as reform due to the negative stigmatisation of the phrases ‘learning disabilities’ and special education needs’ and for coherency about new legislation and policies (Department of Education and Skills, 2014). Although there are various definitions of what additional learning needs denotes, the Welsh statutory definition expresses that ‘a person has additional learning needs if he or she has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise)’ (Additional Learning Needs and Education Tribunal (Wales) Act 2018. 

It is important for higher education students with additional learning needs to have equality within the classroom. This is highlighted by Warnock and Norwich as they state how students with additional learning needs deserve to feel a sense of belonging within the classroom and indicates that the social and educational impact is heavily beneficial in comparison to a segregated additional learning needs classroom (Warnock and Norwich, 2010, p.35-36). This is important as Heiman reports that children who experience education in non-inclusive settings tend to feel isolated which left to a passive eagerness for education (Heiman, 2000, p.12). This need for inclusivity in education is therefore paramount as students experience a detrimental education without this equality.

There are various legislative controls which enforces inclusivity for students with additional learning needs. In international law the United Kingdom are a signatory state to the United Nations Convention on the Rights of Persons with Disabilities with Article 24(1) grants students with additional learning needs the right to an inclusive education at all educational levels (Department of Economic and Social Affairs, 2008). However, although the United Kingdom are a signatory state to this convention, they have incidents of not completely implementing this article by placing derogations which allows the segregation of additional learning needs students which raised concerns (Committee on the Rights of Persons with Disabilities, 2017, p.10). Although the United Kingdom may not fulfil their international obligations, they are bound by the Equality Act 2010.

The Equality Act 2010 governs various equality-based rights for UK citizens under distinct characteristics. In relation to students with additional learning needs s.6 of the Equality Act gives the definition fitting for students with additional learning needs with s.90-94 giving the rights for students with additional learning needs regarding admissions into education and treatment which includes ensuring that additional learning needs students are not discriminated against other students (Equality Act 2010 s.91). Furthermore, s.98 and Schedule 13 of the Equality Act ensure that reasonable adjustments can be made for students with additional learning needs which places an obligation on higher education institutions to ensure that student enrolment, facilities and education are reasonably accessible and equal for students with additional learning needs (The Equality Act 2010). This legislation is paramount for students with addition learning needs as it provides a statutory footing for their rights to a fair education by obliging higher education bodies to facilitate and proactively ensure that equality is present.

Higher education bodies also place their own policies regarding how they ensure that additional needs students are having an equitable education. Considering University of South Wales Trinity Saint David, they have policies in place as ‘disabled people in Wales are not experiencing the progress seen by other groups’ (University of Wales Trinity Saint David, n.d). Consequently, the university has put into place policies to ensure that additional needs students have an equitable education. An example of this is the safeguarding policy which obliges the university to make reasonable adjustments for students with additional learning needs. These reasonable adjustments can be additional aids for students who may need extra support during their studies such as more support from educators or equipment/tools which enables student participation and learning (Gov, n.d) which also ensures that they adhere to the Equality Act 2010. Furthermore, the university have objectives to promote inclusivity such as committing to programmes such as the ‘Time to change Wales’ and the ‘Big and the White Wall’ programmes and reviewing policies and enhancing management and support (University of Wales Trinity Saint David, n.d).

The second part of this paper will consider the scenarios for Megan, Dafydd and Alys and will provide a support statement for each student. This will be done as a student on placement for University of Wales Trinity Saint David within the law department so I will be using the university’s policies considering each student.

The first student is Megan who has declared that she needs mental health support due to potential anxiety and dyslexia due to struggling to participate in class, concentrate in class and has had previous tutors’ comment that she may have dyslexia. Because Megan is not diagnosed with any additional learning it would be beneficial to refer Megan to student services. The university’s student services offer a wide range of support for students who need mental health support. This includes giving students support on Disability Student Allowance applications and offers support for reasonable adjustments for the classroom, assignments, and exams from disability advisors and learning support managers who have expertise in these areas (University of Wales Trinity Saint David, n.d). Interviews may take place to identify Megan’s’ additional needs with a pre-assessment requirement. This may recommend Megan to have a full diagnostic as she may not have any suitable medical reports as she is undiagnosed (University of Wales Trinity Saint David, n.d). This will support Megan as it will give the university definitive knowledge of her mental health needs. This will allow the university to make appropriate steps in supporting Megan. Furthermore, depending on the results Megan would be able to claim Disability Student Allowance which can cover study-related costs.
Whilst this procedure is taking place. It is suitable to sit with Megan and discuss her additional learning needs in a comfortable environment. There are several ways to support Megan’s anxiety within the classroom. The first method is connecting with Megan; making her comfortable with her additional learning needs and that there will be support for her. This is important as studies show that immediacy can increase a student’s stress and anxiety (Williams, 2010, p.4-5) and empathising with Megan could also reduce her anxiety (Pan and Tang, 2005). This is also important as it reflects the professional standard of demonstrating commitment to learners, their learning, safety, and well-being and builds a positive and collaborative relationship (Welsh Government, Department for Education and Skills, 2017).

Following from this discussion it would also be suitable to converse on what teaching strategies would be suitable for Megan. It Is important to acknowledge that not all teaching strategies may be suitable for Megan so recognising which strategies should be avoiding is necessary. This would also support Megan as empathy for her additional learning needs may reduce her stress (Horwitz, 2002, p. 562-570). Megan’s potential dyslexia should also be considered. There are methods of ensuring that Megan can visually read the course’s content. Ensuring that fonts and colour schemes are consistent is beneficial for students with dyslexia (Race, 2020, p.196). Furthermore, sans serif font, minimal text on each PowerPoints and ensuring that the slides are left on the screen long enough for Megan may also help her read and intake information as these factors can mitigate dyslexia (Race, 2020, p.197)

The next student is Dafydd. Dafydd has cerebral palsy which causes him mobility and note-taking issues. Furthermore, Dafydd is also partially sighted but not blind. Despite these influences, Dafydd wishes to remain independent. The first recommendation that I would make on Dafydd’s behalf in ensuring easy accessibility for Dafydd on-campus. This would be a bottom floor classroom to support Dafydd’s fatigue. If this is not possible, ensuring that there are elevators or other means on transportation is important to contemplate. This also meets the professional standard of valuing and promoting equality of opportunity and learning (Welsh Government, Department for Education and Skills, 2017). His eyesight management must also be addressed. During all teaching strategies his eyesight must be contemplated. Whether it is lecturing using a PowerPoint, worksheets, or gamification Dafydd must be able to read all content that is presented to ensure equity and inclusivity. Race expresses that ensuring that font is size 24 is the ideal size for all students whether that is on PowerPoint or handouts (Race, 2020, p.195). Furthermore, Dafydd struggles to take notes due to his mobility. Although Dafydd wishes to remain independent within his studies it is important that Dafydd is given an equal opportunity to take notes. Pacing the lecture so that information can be scribed and inquiring towards the entire classroom whether everyone has finished taking notes will assist Dafydd and does not single out Dafydd which gives an equal opportunity and includes Dafydd, meeting the professional standard (Welsh Government, Department for Education and Skills, 2017). 

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Dafydd wishes to remain independent during his time at university. However, that does not mean that he shouldn’t be offered additional support. Although it is beneficial to allow Dafydd independence to give him confidence and self-efficacy (Cavaliere, n.d) he still deserves to be offered additional support. There are various reasonable adjustments that can be offered to Dafydd which includes receiving lecture notes in advance (Scope, n.d) which will assist Dafydd with notetaking, specialist computer equipment (Scope, n.d) that also assists with notetaking which can be financed if Dafydd goes through student services and gets support applying for Disability Student Allowance, and accessible student accommodation (Scope, n.d) which would will aid Dafydd with his cerebral palsy. These adjustments meet the professional standard of ensuring demonstrating commitment to learners, their learning, safety and well-being and values and promotes equal inclusion and opportunity. (Welsh Government, Department for Education and Skills, 2017).

The last student is Alys. Alys is currently pregnant during undertaking her university course and wants to know what will occur during this academic year whilst pregnant and what will transpire after she gives birth. Importantly for Alys, pregnancy is covered by s.4 of the Equality Act 2010 as being a protected characteristic which covers discrimination in education contained in part 6 of the Equality Act 2010 (Equality Act 2010). Furthermore, University of Wales Trinity Saint David have policies regarding pregnancy and being a parent as they believe that all students in this situation deserve equal opportunity for education (University of Wales Trinity Saint David, n.d). Their policy is that academic disciplines, institutes, and professional units support pregnancy confidentially (University of Wales Trinity Saint David, n.d). Subsequently, discussions will be held to ascertain how the pregnancy will impact Alys’ education such as missed teaching sessions and suspended assessments or examinations and health and safety concerns for herself and other students (University of Wales Trinity Saint David, n.d). This is important as policies should encourage and assist pregnant students so they can achieve academic success (Brown, 2012, p.527) 

Although trained staff will arrange this, it is also important for myself to ensure that the classroom environment is safe and inclusive for Alys throughout her pregnancy, keeping in line with the professional standard of demonstrating commitment to learners, their learning, safety, and well-being (Welsh Government, Department for Education and Skills, 2017). An important aspect to consider is the physical classroom. The Equality Act 2010 ensures that reasonable adjustments can be made prevent discrimination (Equality Act 2010, Schedule 13). Similarly, to Dafydd, Alys may have mobility concerns later during her pregnancy so it would be recommended that classes take place on ground floors. Furthermore, considerations to teaching strategies should be contemplated. The law course is not an active course which requires physical involvement or involves instruments which issues concerns for Alys’ safety. However, teaching strategies which involves movement around the classroom should be highly contemplated as Alys’ safety is paramount. Movement activities should not be abandoned but be held safety to allow Alys’s participation and inclusive in all teaching methods, keeping in line with the professional standard of demonstrating commitment to learners, their learning, safety, and well-being (Welsh Government, Department for Education and Skills 2017). 

Alys will also need support after she gives birth to her baby. It is the university’s policy to disallow Alys to return to campus until two weeks after she has given birth (University of Wales Trinity Saint David, n.d). When she is permitted to return to campus, she will meet with the academic team to review her timetable for education. Although parents and education can cause complex and stressful challenges for Alys (Cappleman-Morgan, 2005, p.12) there is support for Alys in terms of childcare facilities which Alys can benefit from offered from the University (University of Wales Trinity Saint David, n.d).

To conclude this paper, additional needs students are protected by several legal footings. The United Nations Convention of the Rights of Persons with Disabilities and the Equality Act 2010 give several legal protections for higher education students who need additional needs. Furthermore, universities across the United Kingdom have several policies frameworks in place to guarantee protections for these students. The second part of this paper has examined Megan, Dafydd and Alys and have given various methods of ensuring their inclusivity and participate despite their additional needs. 
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