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Task 1
[bookmark: _GoBack]The theme that I chose to teach was food. The children had just finished learning about different animals and the class teacher had planned for the pupils to learn about food next. I agreed to this as I felt comfortable teaching this topic to the children. The proposed audience was a group of 32 children in KS2. The children were in year 4 and therefore aged between eight and nine years old. The aim of the lesson was to increase the pupils’ knowledge of vocabulary relating to food and in addition, develop their writing and reading skills. The main aim of the lesson was for the children to increase their vocabulary in relation to food, discussing with the children what they like and dislike to eat. The current whole school approach that I adopted was the use of learning partners within the classroom. For all the activities in this lesson, all the children were paired up in their groups with one higher ability child and a lower middle ability child; the same with the lower ability children being paired with a higher middle ability child. This method has proven to work within the school through encouraging higher ability pupils to extend their skills by helping their partners and to use their prior knowledge to help their partner extend their skills. This has been mentioned by Roehl, Reddy and Shannon who explain that when the children are active in their learning by using this partner approach, it increases the children’s utilisation of their higher order thinking skills and creativity (Roehl, Reddy and Shannon, 2013). I conducted four activities with the children in order to help develop their Oracy, Reading and Writing skills in the classroom. The current ability of Welsh across the class was limited leading to the decision to ensure that the children had a high level of support for all the activities. This meant that each rotation group had resources and an adult present to help each individual child achieve their best. 
Task 2
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Task 3
	For this reflection I have used Gibbs’ reflection cycle to help structure my reflection. The reflection cycle consists of a description of the activity and then my feelings towards the activity. Furthermore, the cycle then includes evaluation and conclusions of the activity. Finally, further actions to help improve the activity in the future. As reflective practitioners it is important for teachers to reflect and improve on their practice to meet the needs of all the pupils that they teach. 
	Before teaching this lesson, I was anxious and apprehensive about how the lesson was going to go, in particular, I was concerned as to whether my level of Welsh would affect the children’s learning. Throughout the lesson, I started to feel more comfortable with the activities. To start the lesson off I read a story to the children called Wncwl Em O America. The story is based around an uncle who flies over to Wales from America with lots of beef burgers for the children to eat. They enjoy the beef burgers with lots of other food items and in different places. As we progressed through the story, I encouraged the children to get involved with translating and reading. During this part of the lesson, I really struggled with the pronunciation, however I feel as if I have improved a huge amount in the last few years; the children were able to understand me reading and engage with the story. The children were deeply engaged and eagerly sat waiting to find out what happened next. This activity helped develop the children’s reading and oracy skills; reading through the book with the children results in them being active in their learning. This, as Roehl, Reddy and Shannon mention, enables the children to be active in their higher order thinking (Roehl, Reddy and Shannon, 2013). As a way forward, I would like to develop my questioning in Welsh and be able to have a conversation with the children through the medium of Welsh. This could be achieved by speaking the Welsh language on a day to day basis in and out of school. This method can be supported by Bybee who states that “It is the repetitive use of these processes that has an impact on the cognitive representation of language” (Bybee, 2010, p.1).  After reading through the story with the children, I then explained what activities the children would be completing during the lesson. The school currently has a whole school rotation approach within KS2.  This means that during a lesson the children will complete some of the activities in small groups and some independently. Independent learning has been praised by many people such as Gow and Kember who suggest that excellence is seen in an independent learner (Gow and Kemeber,1990). However, due to the considerably lower than average ability of the class, I ensured that the children had an adult supporting their learning. 
The first independent task the children completed involved the children scanning through a Welsh dictionary and finding unhealthy and healthy food options in Welsh. The children were instructed to split the page and sort the foods into those categories. This activity has developed the children’s reading and writing skills as well as covering multiple of the four purpose aims. This activity was a success with the children, with feedback from the adult support suggesting that the children were on task throughout.  The children enjoyed drawing pictures next to the food which helped to improve their memory. Looking into the future, the children loved the activity so I would keep the activity the same with a few modifications. Next time, I would like to give the children a small list of foods that I specifically want the children to learn about. This also would give the children the opportunity to use their locating skills to find the relevant words. 
The next activity started off as an independent activity; the children were provided with a script of the story read. The aim of this activity was to develop the children’s oracy and reading skills. The children were instructed to read through the script in partners or threes translating some of the vocabulary as they read through the text. I felt that this activity could have been more efficient for the child’s learning. Feedback from the adult support in the class confirmed that the children really struggled with pronunciation and found it hard to translate the vocabulary. To help improve this activity, I then decided to place some of the children into groups of five rather than pairs (as there were five characters in the story) and read through the story assigning each child one of the characters. I changed this to a supported activity rather than an independent task because the children struggled previously; this allowed me to help support the children with their pronunciation as they went along, thereby preventing the children continuing to use inaccurate pronunciation. This involved me thinking on my feet and adapting the lesson to ensure that the needs of the children were met for this activity. I completed this activity to the best of my ability as I am still working on my own pronunciation which still needs to be improved. Completing the activity this way also meant that I could help the children with their translation of the vocabulary, encouraging them to use their thinking skills and prior knowledge to discover the translations of the vocabulary. I believe that in order for the children to complete this activity independently, the children’s level of Welsh needed to be higher than it was. Looking back, to help the children who did complete this activity independently, a Welsh dictionary may have helped them with the translations. To further improve this activity the trainee would ensure that the children have the support from the class teacher to improve pronunciation and include the use of the dictionaries to allow the children the opportunity to discover the vocabulary for themselves. This might help the children to remember the translations at a deeper level. 
The final rotation activity aimed to increase the children’s level of writing. This activity was the focused task. As the children’s level of Welsh in the classroom was limited, this led to me using a lot of scaffolding during the activity. Gibbons suggests that scaffolding “is of crucial importance in the educational success of their students” (Gibbons, 2015, p. xx). The support that teachers can provide the children is significant and enables them to succeed. I explained to the children that they were going to write a description on Wncwl Em, where he lives, what he likes to wear, what he likes to eat and what he doesn’t like to eat. I explained that they would be writing this as a group, due to the level of their Welsh. The children were provided with resources to help start a sentence and structure it accurately. The objective was to start off describing Wncwl Em and then progress onto describing themselves in the same way. I felt really anxious about this aspect of the lesson as I had to rely on my own memory of sentence structure and ensure that everything written on the board for the children to magpie was correct. The children were on task and focused throughout the lesson. The children contributed to the construction of the paragraphs with support and added exciting vocabulary to improve their descriptions. To improve the activity, I could have given the children dictionaries to find some of the vocabulary rather than helping the children to recall the words. This could also improve their memory of the vocabulary as the children found the word themselves and therefore may be able to remember it at a deeper level for the next lesson.  
Finally, after the first rotation finished, I asked all the children to sit on the carpet. I used the lollipop sticks to choose the first child to sit on the chair at the front and chose another child to ask one of the questions written on the board. I was a lot more comfortable teaching this activity and was a lot less nervous. The children all wanted a chance to sit on the hot seat and were all fully engaged in the activity which was great. All of the children were able to ask the question correctly, however most of them needed a lot of support when it came to the structure of the sentences. Some of the children knew how to finish the sentence but found it challenging to how to start the sentence. Looking into the future, to help the children more, I would place the question and then the sentence starter on the board. I would start by doing this and then gradually allowing the children to recall the sentence starter without the support. My next step would be helping the children to develop their vocabulary; this would depend on me having an improved vocabulary myself so that I could communicate with the children through the medium of Welsh.
Overall, I think the session was mostly successful. The children started to develop their reading, writing and oracy skills at a deeper level. The reading task was really successful after making the changes to the independent learning aspect and they got a lot more out of the activity. The children enjoyed reading through the script and explained that they wanted to keep reading it over again. One activity that I would need to use a different approach for was the writing task; due to my own level of Welsh I didn’t feel confident teaching this activity. However, each day I continue to increase my own vocabulary and have become more and more comfortable with the language. 
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