Microteach Reflection Essay 1st November
The subject of the microteach was domestic abuse and the informal support networks of the victims and perpetrators and what role they could play.
The chosen reflection model for this microteach was Gibbs (Gibbs, 1988) Although Gibbs model of reflection has been used extensively in health settings it was felt that the more comprehensive headings used in Gibbs would be of more assistance in this first reflective piece of work. The titles of the headings are clear and simple and follow a logical sequence. It could be interpreted as prescriptive but does enable the inclusion of information in a reflection that is relevant and presented in the right order. 
The reflective model by Kolb (Kolb, 1984) was developed to be used in the learning situations and mostly experiential learning. Gibbs model, which he based on Kolb’s, is applied most often in the health educational sector but as it contains more steps it requires more effort. Kolb (Kolb, 1984) has less steps but could result in steps being missed. 
The other models available for reflective work are Johns (Johns, 1995) which again has clear steps, less than Gibbs, but is very much focused on the health care sector
Schön (Schön, 1994) is also very  health focused and the model concept is ‘reflection in action’ and reflection on action’. Schön sees reflection during the event itself as important but also after where you can focus on the thinking and learning from the experience.
The simplistic model of Rolfe (Rolfe, et al., 2001) of What?, So What?, Now What? requires care that the reflection is not superficial. It should cover as much as possible. Again for a first reflection there is a danger this model would result in a simplistic reflection and omit vital observations. 
The last model considered was from Driscoll (Driscoll, 1994) with identical reflective questions as Rolfe. It was discounted as a model for the same reasons as Rolfe, as a first relective piece of work.  

The aim of the lesson was to raise awareness of the role played by the members of informal support networks of victims of domestic abuse in all it’s different forms. The network’s role in identifying and assisting the victim. The subject matter of this lesson can be dark, and I warned the group, before the session commenced, and advised if anything discussed or brought up during the session, upset them, they are free to leave room or discuss, with me, any further issues after the session finishes. I also included contact number of Women’s Aid organisation within the presentation if they wished to discuss this after the session. I took time to explain the subject matter of the session was about Domestic Abuse but clarified that it was aimed specifically at victim’s informal support networks such as parents, relatives, close friends, colleagues and employers. What role, if any, do they play in helping or hindering the victim? Also, their role in interacting with the perpetrator, if appropriate (Parker, 2015) 
The prepared questionnaires were to gain an initial perception of knowledge from the group of their impression of who would be a typical victim and perpetrator. Categories used came from the socio-economic classifications for types of occupations and classes (McDonald & Dunbar, 2004). The first questionnaire was given out at the very start of the session and the second distributed at the end. The group were only required to tick boxes, no comments were expected or asked for due to the time constraints.
I went onto discuss the differences between physical and psychological abuse, during this section I touched on the gender of victims and perpetrators. We discussed coercive control and the 2015 Act dealing with this crime and the difficulties in investigation by police. It can limit the evidence that is available for subsequent trial and prosecution. A newspaper article in the Guardian (Tickle, 2017) does go into detail of the difficulties of policing and prosecutions for Coercive Control and the perceptions of domestic abuse can be skewed by this type of abuse. The book Operation Lighthouse, written by two brothers who suffered the loss of their Mother and Sister at the hands of their abusive Father. (Hart & Hart , 2018) They share the powerful story of their family life and how they did not realise the abuse they and their Mother and Sister suffered at the hands of their Father. Both brothers were in the police station after the murder took place and only after reading posters on the wall did, they know their family life was abusive. Further legislation to the 2015 bill was planned but has been delayed due to Brexit. It was eventually discussed in Parliament a few days after this micro teach session took place, but little further progress has been made.
There was an inappropriate question from the group about power of attorney, I explained that I had no knowledge of the law surrounding the question being asked. The question arose in relation to the discussion around coercive control. 
Pros and cons of informal networks trying to assist victims was discussed but attitudes from network members could be a wish not to interfere as they could make the situation worse (Parker, 2015). A YouTube video was shown from Mankind Initiative which had used actors to play out two identical scenarios observed by members of the public (Mankind Initiative, 2015). The first clip showed a male perpetrator being aggressive to a female victim. The public came forward to defend the woman and both male and female observers confronted the male perpetrator, but when the situation was reversed, a male victim and a female perpetrator there was some amusement from the public and no one questioned the female perpetrator, the man was on his own. I gave a warning that the clip contained some very strong language. 
A conclusion slide went over past research and that informal networks can provide support but mostly it is thought that formally trained professionals would be the best option for victims. If informal networks are to be of assistance to victims much more awareness raising is required.
The last slide asked a controversial question, do we need further research on what makes a perpetrator? Do victims facilitate perpetrators when they are known to have multiple relationships with violent and abusive outcomes or are perpetrators able to identify and target victims as potential partners? On reflection this was a very large topic to introduce at the very end of the session. There was no chance to go into this question in any depth or generate any discussion due to time constraints
I personally felt very strongly about the topic but really tried not to influence the group to agree with me, I wanted them to make up their own minds. The reaction of the group came over as ambivalent, and I felt they could have asked me more questions or provided comments. In my mind I had formed a structured explanation around domestic abuse and support available. I was worried about time as the session was limited to thirty minutes. I felt this may have caused the group to interpret this as a lack of enthusiasm on my part as I wanted to put over the information, I had prepared but felt I rushed through the presentation.
The questionnaires I had prepared were designed to be completed by the learners in two stages. They are in an identical format and content which was designed to identify the learner’s perceptions of who is a typical victim and perpetrator of domestic abuse. It required the learners to tick boxes to indicate their perception for the gender, including male, female and LGBGT. Also, a list of socio-economic classes in terms of occupations. Learners could tick as many boxes as they felt necessary. The second questionnaire was distributed at the end of the lesson. Both completed questionnaires were collected and then responses were collated, this was designed to judge if there were any changes to perceptions from first questionnaire and the second. The victim gender perceptions changed very little and the gender of the perpetrator stayed exactly the same. The perceptions of the socio-economic groups as potential victims also stayed very much the same. This demonstrated the lesson made a nominal influence on the learner’s perceptions of a typical victim and perpetrator. 
The use of Kahoot or a similar survey type programme was considered as a means of gathering evidence of perceptions of learners before and after the micro teach. Nearpod is a system that enabled the synchronised use of tablets and phones with both Android and IOS systems. Presentations can be interactive, and the teacher can obtain instant feedback from the students with quizzes and polls.  Kahoot is an internet programme that can be used to engage students. It allows teachers to create their own games, quizzes and questions and students can take part from anywhere there is an internet connection. It can be used for fun or to measure level of understanding or knowledge. The time constraints caused me to dismiss this method as it would require too much time to connect the learners to the Internet and log them into the programme. I was able to analyse the questionnaires after the lesson and in a real-world situation I could feedback to the learners at a subsequent session. The idea of asking learner’s opinion on their perceptions is a positive one but there was not enough time to explore, discuss and commit to paper and get a realistic impression from the group. Even though the information presented to the learners regarding gender showed the percentage biased to female victims and male perpetrators this was mirrored in the responses in the questionnaires.
The video from Mankind shown within the presentation is a powerful image of the differences between the general public’s reaction to a female victim and male perpetrator as opposed to and a female perpetrator and male victim. This video clip was only one minute and thirty seconds, as it had some very strong language, I warned the learners of this before commencing to show the video. 
I ensured the YouTube video was set up to play directly from the PowerPoint slide (Mankind Initiative, 2015). The problem with the speakers was an issue as the soundtrack only played from the computer speakers not from the ones in the projection system. A plus point was the strong language was less of an issue, but you could still just hear the soundtrack. The video had been embedded in the PowerPoint slides as an MP4 file. This meant that there was no reliance on Internet access or connectivity to play the video to the group. There was not a need to load any programmes or get into YouTube before the slide could be used. 
Using PowerPoint to deliver the information allowed for the use of appropriate images to illustrate the narrative. The setting up of slides in the programme allows for design features to be incorporated to enhance the message to be given. Stock photographs from the programme also ensures the learners attention is kept and using them within the presentation does not infringe copywrite. The PowerPoint programme also provides imaginative layout and colour features, but care and balance are needed that this does not distract from the content. Learners engage in different ways and for some an engaging visual element assists them to retain the information while others find it distracting. 
This session was limited to thirty minutes and when you are dealing with a subject where you, as the teacher, have very strong feelings the difficulty is you want to include as much as possible. To make decisions on what to leave out and what to include was extremely difficult.  
It would have been better to narrow down the subject matter instead of trying to cover everything. I included coercive control, informal support networks, differences in attitude to gender and what makes a perpetrator or victim. This resulted in not dealing with any subject in enough detail to generate discussion and understanding from learners. Prioritising the subject matter and organising it more effectively would have allowed time to go into it with the necessary depth. 
The questionnaire design was intentionally kept simple because of time constraints. Also, the group had little previous professional experience in the subject matter. On reflection it would have been an advantage to allow more time to explain and explore the understanding of the group and establish their initial perceptions through discussion.  
I feel I would put examples of domestic abuse situations into context to ensure the learners can have the best opportunity to gain understanding. Doing this differently would allow me to consider beforehand the depth of understanding that is required
I would take particular care to consider the time available and analysis of the learner group, their experience, skills and abilities before deciding on what to include and what depth from the teaching materials would be required. Also, consider the depth of knowledge required of the learners to appreciate this particular subject matter.
The very act of entering a formal evaluation of the teaching you personally prepared and delivered has been enlightening. Realising it is not just a matter of delivering information to learners is extremely important. The method and way the subject matter it is covered is key. Checking understanding and allowing time for discussion is vital. Engaging learners takes time and must be balanced with moving the subject matter along. This is difficult to achieve in the short period of time allowed for the micro teach. The subject matter of the lesson was complicated and sometimes the concepts were subtle. The overall subject of domestic abuse in now widely publicised but is mostly concentrated on the victim and their children. A different lens and angle needed to be employed which required a longer and more comprehensive session. 
In the time allowed it did constrain the content and what could be dealt with but in hindsight the content needed to be further restricted to allow for discussion and checking of understanding.  
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