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Introduction
These workshops were originally intended to be delivered in a school, however the Covid-19 lockdown stopped this. This resulted in that we only made the workshops, then that changed to making them all but delivering just one, by picking a topic to test.

My workshops are based on six of Roald Dahl’s stories. They are in order, Charlie and the Chocolate Factory, George’s Marvellous Medicine, The BFG, James and the Giant Peach, The Witches and Matilda. All of them are aimed at the experiment of benefitting children’s creative writing through drama and performance projects. The reason I had picked Roald Dahl is because of how his stories are popular and how familiar they are to children, because they have effective morals and they vary through the materials of whimsical fantasy to dark and mature. I hope that these workshops would encourage children to read the books and reading leads to writing. Corbett (2003) describes that while children write as they speak, activities help youngsters to find words as it goes along. This links to the word exercises used in Charlie and the Chocolate Factory and The BFG, which encourage longer words to define a character, and words one makes up of their own fancy. 

Another reason for picking Roald Dahl is due to the links between many of the stories he wrote. Most stories start off grounded in reality but move into fantasy. What defines all this is that the participants would feel that they belong in the story and feel connected. The stories additionally feel like they are all linked in the same workshop. 

Reflection
One of my earlier plans was to take the participants through my six presentations of the other six workshops and give them a vote on which piece and workshop they would like to try out – however, I thought that it should be down to me to decide which one I believe would be the best one to present as a demonstration. Allowing the participants to vote may be risky because they might have picked one of the weaker presentations. After analysing through all my presentations, I have picked James and the Giant Peach for the experiment, as it will involve movement, performance and creative writing. It also requires exercises that involve creativity. This will appeal to younger children as well as older people. The exercise involves the participants picking a fruit or vegetable of any kind; apple, banana, tomato or cauliflower and imagine it to be a giant fruit or vegetable that they can voyage through the sky on, being pulled by seagulls. They must imagine what they see, smell, hear, feel and react to what they see while on their refuge. This will be backed up by sequences of background music in a variety of moods; excitement, adventurous, intensity, panic, relief and calmness. The purpose will be to help to instigate reaction because music makes us react in many ways. Once that is finished, they will be set a writing task; writing home to their families about their adventures and what has been going on, describing everything they saw, smelt, heard, tasted and felt. This was supported by The Seven Basic Plots about Voyage and Return (Booker, 2004). Booker explained that the theme of Voyage and Return uses both excitement and fear to create subtlety to an unforgettable adventure. This is my idea of creating this activity, since James and the Giant Peach involves a dramatic change of pace as the adventure commences, precisely what I plan to examine through the participatory experience.

Of all six workshops, most of them will end (in some way) with creative writing tasks to enforce a balance with the topic of the idea benefiting children through performance. Charlie and the Chocolate Factory has the task of writing up a description of a factory room which the participant has to create by his or herself from inspiration of listening to a read aloud passage which describes both the Chocolate and Inventing Room. In earlier planning, I decided they could take advantage of the child they would have created from the omitted monologue idea (see workshop) and add them into their factory room to think up a mess he or she would fall into from getting out of line, however, through reviewing the time limit, it would have been irrelevant and the aim would be for them to create a room within the chocolate factory, a room that makes us see the place due to smell, taste, sight, sound and feeling. George’s Marvellous Medicine is limited in writing tasks, but the list of ingredients for the medicine-making backs up the idea as the participants follow through the plan of discovering the unexpected. The BFG comes in two sections; coming up with words in the BFG’s language of putting words in an odd manner for the starting exercise, and the other is the participants writing or drawing their own dreams into a dream jar, involving their deepest desires. The concern of time consumption crossed my mind again when I revised the idea, so I made a shorter version in which they create their dreams, place them in a jar and keep the dreams to themselves without sharing, almost like the idea of keeping wishes to yourself after blowing out the candles of a birthday cake. While it may seem like a shortcut, it seems to give it a feeling of subtlety. James and the Giant Peach, as already mentioned, involves the task of writing home. The Witches incorporates theories relating to Mantle of the Expert for creative writing. When the participants write as witches letters to the Grand High Witch with suggestions about different methods of getting rid of children, the participants must think like evil witches and write their own “evil” thoughts onto paper with a touch of the ‘Magic If’ by Stanislavski (Mroczka, 2013). This method is a very popular acting tool, which helps actors to encourage their interpretations of a character. To add performance in, I decided they would perform a witch meeting and share their ideas with one spy watching the whole thing without getting caught, which is meant to give participants the experience of how they feel hiding while stuck in a room full of evil females, very similar to my giant exercise in The BFG from which Stanislavski (Building a Character, 1961) discusses the idea of a second life, so placing ones’ self into the body of a giant or witch leaving the real you outside the room. Matilda has the task of participants writing reports on their favourite teacher and reasons for this. Not just for their personality but other reasons such as helping or supporting them through struggles in school and outside of the educational establishment. In early development of this activity, I adapted it as an exercise called Trunchbull’s Treacherous Punishments. The idea of the activity is that the participants place their frame of mind into Matilda’s evil headmistress who tortures little children, and to think up over the top, painful, horrible punishments Miss Trunchbull would perform. However, I decided to readapt this session with two teams (Team Honey and Team Trunchbull) so that they could debate how teaching should be handled. In further hindsight, the earlier draft of this piece seems too similar to the exercise in The Witches where they all write letters as these characters. The teacher debate is used as a tool to get pupils to think deeply on their teachers when they write a review about them. It is always interesting to read or hear one’s opinion on a teacher, but without giving them the opportunity to speak ill of their least favourite ones, just reasons as to why they like certain teachers and why we think we can learn from them.

There are two things that I learned from my development of Charlie and the Chocolate Factory. The first thing was consideration of timing. I came up with two activities, one of them being the participants creating a monologue as a Golden Ticket recipient and representing the vile child they had created, and the other was the Chocolate Critic in which they imagine the tastes of differently invented  Wonka Bars and reading their reviews aloud. I learned that using both of these was too time-consuming. The other thing I learned is to be specific and find a balance for creative writing and performance. This links with an exercise of the session on finding the right words to describe the five Golden Ticket recipients, Charlie, Augustus, Veruca, Violet and Mike. They all have individual traits and different personalities. I decided to add more drama into the idea by making the participants pick one of the Golden Ticket children and walk about the room miming a chosen character, then they all have to guess which child they are acting as. Stanislavski mentioned in his book Creating a Role (1961) that it is up to the actor to interpret a character’s traits and accuracy of personality. While I want to help children understand big words in a gentle manner, I think this is something I should have thought of as an opportunity for them to perform as supported by Alison Flood (2015), in an article from The Guardian, that highlighted the issues of children being unfairly forced to use big words and synonyms that they may not understand within the classroom.

Later I felt the mime idea could also link to my development on the Matilda workshop which involves a starting exercise of participants miming a story by performing a key scene like Harry Potter waving his wand, Dorothy clicking her feet together or Arthur pulling the sword form the stone. In the Matilda workshop, I decided to involve the Mantle of the Expert (MoE, date unknown) so the workshop involves the children forming a union on how to prank grown-ups and another on debating how teachers should be handling children through education. In this exercise, the children become the adults and the adults become the children. 


Ethics
Seeing how all six workshops are connected to Roald Dahl, young participants are bound to enjoy them, but that does not save one from possible ethics to consider; it is not impossible that one participant in particular to be physically disabled, blind or
deaf. If this is so, I would have to find ways to improvise, involve, or communicate with them in sign language and guiding etc. Participants may have autism and will need extra encouragement and understanding through a task. They may have difficulty adapting to something and it is important that I keep an eye on the individual to make sure they are confident in what they are doing. Young participants may prove sensitive to such topics when you consider the man-eating giants from The BFG (as I understand deeply) or the Grand High Witch and her minions from The Witches, all of them very frightening and the participants might find themselves uncomfortable in such a topic. The best way to include them without shutting them out is to find easier tasks for them which relatively connect to upcoming tasks, for example designing dream jars or making a list of ideas on how to get rid of witches. Another consideration worth pointing out is the written tasks. While they learn to read and write in school, the form of education I give may prove difficult, especially when describing a room in the chocolate factory and writing home from the sky voyage. This may be particularly relevant when they write letters as witches, as it may be challenging, and I may need to repeat instructions and even break it down in a way that they understand. Areas that could be developed regarding this are showing them an image and what they can see in it and asking what they think it would smell like if they were in the setting etc. I do not expect perfection as it is Primary School, but all this is for an activity and to learn from the experiences of creative writing.
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