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Task 1 
Play is described differently by many people. Some would say that play is impossible to define as it cannot be described as one thing. Play Wales (2014) describe play as being a spontaneous and active process where children can think, feel, and do, which makes them feel free. However, Play Scotland (no date) describe play as the universal language of childhood. 
To children, play comes naturally. According to UNICEF (no date) the UNCRC article 31 supports that all children have the right to play and engage in activities. They also support that play is a necessity for children. 
Self-directed play
There is no specific way in which children should play. Self-directed play is all about the child following their own interests and ideas. Children should be able to choose what they want to play with and what they want to do within their play. Self-directed play allows children to feel a sense of freedom where they can explore independently to make decisions about their play experiences. Heather Shumaker says that “True play is child-initiated and child-directed. It can occur on a blank playground. It can occur with a few tires. Children can play – and do play – when all they are given is space and time.” (Shumaker, no date).  

This independence that self-directed play provides for children, supports their self-esteem. Hollis Montessori (2018) talk about the importance of self-directed play in relation to children’s self-confidence and mentions that exploring by themselves, makes children aware that they can do a lot for themselves. An example of self-directed play would be a child using an object for several different things. Children have amazing imaginations. A cardboard tube could be used as a bridge, a telescope, or a musical instrument. If the materials are provided, children will decide what they will do with the object that they have chosen. 
The role of the adult during self-directed play is to scaffold children’s learning and provide resources to support this. Much like Vygotsky’s theory about the zone of proximal development where adults scaffold children to reach the next stage. However, during self-directed play, it is important that the adult is present but not involved in the play unless they are invited to or if it is necessary for example conflict resolution or for health and safety reasons. According to SQA (2014) self-directed play is all about children’s free choice, intrinsically motivated and directed by them and their interests and ideas for their own reasons. Following what SQA state, children have different personalities, likes, dislikes and interests so it is important that practitioners listen and understand children during play. The Montessori Society (no date) suggest that adults must follow the child as they learn but follow them as their leader. 
Walls (2008) talks about how Montessori spoke about imitation of reality rather than role play, an example of this would be children pretending to be on the phone, imitating an adult. Role play is a perfect play type to link with self-directed play. Within this area of play children take it upon themselves to make decisions about who they are, where they are and what they are going to use. Children may use a block in the construction play area to build a tower and then take it to the role play area and use it as a phone or a remote control. Children learn more in a role play area than you may expect. They can use their social skills to communicate with peers, imaginative skills, they may use mark making skills to write down a shopping list. The list of possibilities for learning in just one area is endless. 
Holistic play
Holistic play is about the whole child. According to Foundation Education (2018) holistic development is an approach to learning which encourages physical, emotional, and psychological wellbeing of children. When children draw with a pen, they are improving their fine motor skills, just like when they count to 10 their mathematical development improves. When you observe holistic development in children, you see that a child is comfortable and confident in what they are doing which is a display of high self-esteem. They are happy to do what they are doing, and they feel safe to do so. Fattore et al., (2007, cited in Howard and McInnes, 2012, p. 740) suggests that children that engage in play feel more happiness and have an improvement on well-being. Children who engage in holistic play are usually engrossed in what they are doing and look to show peers and adults their achievements. 






Task 2
Life is full of risks ready to take. Risky play is described by Play Scotland (2008) as children having fun by pushing their own boundaries and learning as they do so. 
For children, taking risks is part of their play and how they learn their own capabilities and boundaries. Play Scotland (2008) talk about children using their instincts and investigation skills to independently problem solve.  For example, if children are told ‘don’t touch that’ their instinct is to find out why even if this means they are taking a risk. Some examples of risky play would be children learning to ride a bike for the first time without stabilizers or children using real life objects such as tools to build in the outdoor area. Children having the opportunity to take risks in a safe environment is extremely beneficial.  Risky play opens so many doors to further learning and development of skills for children and can take place in the indoor learning area as well as the outdoors. 
As practitioners, sometimes it can be hard to watch a child ride their bike for the first time or when they start to climb a tree, but if practitioners overlook the risk knowing that there are measures in place to protect the children, then children will take it upon themselves to learn where and how far up the tree they feel comfortable to go. When practitioners feel these moments of worry for children who are taking risks during play, it can be hard not to intervene, however by looking in to Play Wales (2018) and how they talk about the playworker training it is clear that practitioners have steps in which they should take before intervening in a risky play encounter. SLLRRRP is an acronym which stands for Stop, Look, Listen, Reflect, React, Reflect, Practice. This way of understanding when to intervene during play and can be highly beneficial for childcare practitioners to use.  Roald Dahl once said, ‘the more risks you allow children to take, the better they learn to look after themselves’. This supports the idea that allowing children to take part in risky play develops their self-confidence and independence. 
According to Play Wales (2018) if children are not exposed to risk then they may seek risks that are more harmful in later life to look for achievement. 
Allowing children to partake in risky play comes with many benefits towards their development. It can offer children opportunity to problem solve and work on their emotional and physical development. According to Lavrysen et al. (2015) the benefits of risky play include self-esteem, concentration, social competence and motor control.
Although understanding that risky play has benefits towards children’s development, it is also important to understand that there are measures that practitioners must put into place and understand to best ensure that the children in their care are safe. HSE (2005) advise that health and safety is about managing risks rather than taking them away completely. 
Play Wales (no date) explain that all children are different when it comes to taking risks. Some children may find something easy, where another child might find the same thing very challenging. Having said this, it is also fundamental that we consider the needs of children with disabilities when it comes to risky play.  It is within a practitioner’s duty of care to implement procedures that are put into place for their settings to ensure that all children are kept safe. Risk assessments should be completed to ensure that any risks that could potentially be a danger towards children have measures put into place to avoid this. According to Brit safe (no date) risk assessments are systematic processes to identify hazards and implementing control measures to reduce or remove them completely. 














Task 3
According to Welsh Government (2008) observation is a key part of childcare practitioners’ roles and is essential that there is a clear understanding of the ages and stages of children’s learning and development.  By observing children and gaining an understanding of their stages in development, practitioners can then plan to scaffold learning based on the child’s individual needs. Early Years Matters (no date) also suggest that observing children is vital and observation always starts with the child. Welsh Government (2017) proposes that observation is an essential portion of everyday practice within the Foundation Phase Curriculum.  It also advises that by observing children, practitioners can assess progression in children’s learning and further support them in areas needed.
Howard and McInnes (2012) suggest that the well-being of children is shown when observation is undertaken when the child is engaged and happy within their play. This shows holistic development. 
The Foundation Phase Profile or FPP is described by Welsh Government (2017) as an assessment tool which is used throughout a child’s time in Foundation Phase from ages 3 to 7 years. It is also recognised in early years settings such as Flying start nurseries with children aged 2 onwards. The skill ladder used to show progression of development over a period of time is made up of 43 skill ladders according to Pacey (2017).  Practitioners use this tool throughout the Foundation Phase curriculum which looks at children’s holistic development and in the following areas:
· Mathematical 
· Language, literacy and communication
· Personal, social and emotional
· Physical 
The Welsh Government (2017) in the Foundation Phase handbook mention guidelines on how to use the assessment tool. It starts with a baseline assessment to identify the child’s stages of development when they first enter the Foundation Phase Curriculum. This assessment tool is used by practitioners as a working document and is updated to show progression or regression. From experience, evidence to support areas of development are usually gathered by written observations, images, videos and sticky notes throughout daily practice with children. Early Years Wales (no date) suggest that by observing and assessing children in these 4 areas means that children who need extra support with learning and development can access this easier and in a timelier manner. 
It is encouraged that practitioners involve children as active learners during their time in education. All children learn at different paces and have different interests. Children reflecting on their own learning can be an extremely important aspect when reflecting after an activity or an observation. The foundation Phase handbook states “Discussion of activities before, during and after helps children reflect on their own abilities” (Welsh Government, 2017). This point is also reflected elsewhere in the handbook and says:
As children learn new skills, they should be given opportunities to plan their learning, practice their skills and transfer them to different situations across all Areas of Learning, as well as opportunities to reflect on and evaluate their learning (Welsh Government, 2017).
Practitioners should be inspired to listen to children and understand their interests to incorporate this into their play and learning. UNICEF (no date) express that article 12 of the UNCRC is about children having the right to voice and express their thoughts, interests and feelings. Athey (1990) suggested that children learn in schema’s or patterns of learning. This can support practitioners to tailor learning opportunities for each individual child by simply observing their schemas. 
Practitioners observe children holistically. Howard and McInnes (2012) support that children enjoying an activity as play will help their holistic development which means observation results will be more natural if they enjoy it.   
Some practitioner feared when the FPP was introduced that the workload and paper trail while still carrying out daily practice with children would increase, but according to the Welsh Government (2017) Foundation Phase handbook, the workload does not increase because the observations that were already made in the past are used within this observation tool to interlink with each other. 


Task 4
Kelly (2016) reveals that the role of play during observations is about supporting practitioners to gather important information about the child as an individual. Observing play is everywhere in early years learning environments such as schools and nurseries. Drummond (1993) says that observing children during play happens in everyday practice.
Practitioners observe children during play with their best interests at the centre. The main objective of observing play is to understand what children are interested in, how they learn best and to support their learning further, Neaum (2016). Once practitioners know where the children enjoy playing and finds interesting, they can then facilitate this into planning. 
Some practitioners struggle to differentiate between what they are looking for and what they can see the child doing or achieving. Penelope Leach (1988) spoke about a child being unable to differentiate between play and learning. Children will take part in an activity because it is fun and not to learn. Roden (1999) believed that as children play and we observe them it becomes clear that children find out and learn about the world in the same way a scientist finds out something new. Children can use their senses, knowledge and master skills and achieve while playing. 
While children play, you may observe them taking part in observational play. This is where children observe adults or mostly peers doing something which they may be unfamiliar with.. They watch it being done and then try to do it too. This is very similar to Bandura and his social learning theory. 
Welsh Government (2008) suggest that if observations of children’s play are undertaken everyday as part of the daily routines, children will become comfortable with practitioners observations. This means that children are more likely to carry on with their play while you observe, meaning a truer reflection on their abilities.  
As mentioned previously, article 12 of the UNCRC outlines the importance of children expressing their opinions, thoughts and interests. Children have the right to be asked permission to be observed by practitioners. Some children may change their behaviour when they know that they are being observed or may stop playing all together. According to Keap (2009) adults can overcome this by simply asking permission to observe or to join in with the play or activity. 
By observing children holistically, it can ensure an overall view in every area of development. This gives practitioners the ability to then take these observations and put them into planning and practice with each individual child’s needs or interests considered. For example, by observing a child in the construction area building a tower, the child may count the blocks, work in a team to build which develops their social development or they could be talking to a friend about their tower while working together.  This proves to be more beneficial compared to asking a child to count 5 pebbles just to reach an outcome. Howard and McInnes (2012) say that when children enjoy activities, their holistic development improves. If children are happy and comfortable then they are more likely to reach their developmental outcomes without them even realising they were learning while they play.
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