
University of Wales
Trinity Saint David 
	Module: Learners, Schools & Communities: where am I teaching?
Module code: ECAD7003

Name: Holly Thomas
Student number: 2106128
Word count: 2,703
Assignment title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.















Contents page:
Introduction…………………………………………………………………………..3
Literature review…………………………..……….………………………………..4
Developing an action point …………………………………….……………………7
Reflection and evaluation…………………………………………………………….9
Conclusion…………………………………………………………………..………..11
Reference list …………………………………...…………………………..………...12
Appendices……………………………………………………………………………16















Introduction 
This report will explore a schools development plan (SDP), and critically reflect on the actions, impact, and evidence base of one chosen aspect.  
To comply with The British Educational Research Association (BERA) guidelines, all names will be kept confidential, to safeguard the school, staff, pupils, and researcher. The school will be discussed in a respectful and fair manner when exploring and analysing an aspect of its SDP. 
The school is an English medium primary school, located in Rhondda Cynon Taf (RCT). According to the school’s latest inspection report (Estyn, 2016) the school has one hundred and eighty-seven pupils on roll, with 26% of pupils eligible for free school meals (FSM), which is above the county’s average. This may have increased along with the national average, with Gov UK (2021) highlighting a 2.4% increase in pupils eligible for FSM from 2020 to 2021. 
The SDP identifies three main targets to increase the school’s performance and pupil outcomes. This report will explore target one: To raise standards in literacy (English). The target highlights the reading age gap between eFSM (eligible free school meal) and non eFSM pupils has increased since the last academic year. In addition to this, there are 38% of pupils identified to have a reading age below their chronological age. These statistics are a result of ‘learning loss,’ post covid, which is an arising issue for multiple schools within RCT. This forms the rationale as to why this target will be analysed, as it is applicable to alternative schools. 









Literature review 

The primary purpose of a SDP is to enhance schools’ aspirations to aid pupils in achieving their full potential, regardless of factors such as background (Welsh Government, 2022). They claim it is pertinent that a school completes a self-evaluation, prior to considering their improvement planning, ensuring all reflections are honest and critical. Lumby and Coleman (2016) argue that equality is paramount in school development planning, to ensure the targets are beneficial to all pupils, including those who are at a disadvantage due to circumstances such as poverty.  In contrast, Ylimaki and Brunderman (2022) contend that the most influential factor to creating an SDP is evidence. They suggest summative assessments are valued evidence, that can be analysed to obtain data and detect recurring areas of concern. This can in turn contribute to the rationale of why a school has designed its targets. However, Ian and Ivinson (2020, p.1-3) state that poverty levels and low attainment are conjoined, suggesting that targets created based on evidence, will undoubtedly effect children from a poor socio-economic background. Concurring with Ylimaki and Brunderman (2022), Schildkamp (2019) maintains that data should be the leading factor in goal setting. However, alternatively to collecting this through formative assessments, she suggests an informal data collection can provide more candid insight, as assessment results do not always mirror student potential. Informal classroom observations are one method suggested to do this. Beverborg et al., (2021) argue that detecting a basis for the aims of an SDP is effortless in comparison to implementing the strategies to achieve them. They suggest that the targets set can have a direct influence on teaching, which is often ineffective if the teachers do not share the vision. Cornwall and Graham-Matheson (2012) suggest that any resistance needs to be challenged with positive drive to inspire staff involvement. However, Demetriou and Kyriakides (2012) argue that this can be difficult if internal factors such as quality of teaching are considered inadequate. They suggest designing policies and frameworks, to promote the idea that the improvement targets are theory driven, alternatively to defective teaching which could result in low morale. On the contrary, Cobbinah (2022) discusses how leaders should create positive culture within schools by adapting a whole school approach, where all staff and pupils create and share a vision together. This can ensure staff feel involved in the change and understand the paramountcy in their role to drive it. Despite establishing teachers’ motivation for change, the Welsh Government (2022) suggest that the improvement plans will be ineffective, without employees understanding their specific role in establishing them. Implying that creating clear guidance that can be easily interpreted, will promote the success of the improvement plans. 
Nelson (2016) highlights the increasing need for primary schools to prioritise literacy skills in an evolving digital world, when considering improvement plans. Suggesting that using technology is potentially captivating children’s interest, in comparison to reading or participating in play that can promote fine motor skills. In relation to this, the National Literacy Trust (2022) state that only 28% of children (aged eight to eighteen) read daily, with less than 5% of that statistic, including children who identify as eFSM pupils. Comber (2014) concludes, low literacy levels and poverty have a direct correlation, due to disadvantaged families being unable to provide efficient resources to promote these skills. Conversely, Compton-Lilly and Delbridge (2019) argue that the community a child is raised in, has more of an extensive influence on their academic results, alternative to internal factors within their household. It is suggested that low socio-economic areas provide fewer opportunities for children, with little access to public amenities such as parks and libraries. Both factors contribute to the ‘microsystem’ notion, put forward by Bronfenbrenner (see appendix one). Hayes et al., (2017) explains how components within this system, have a direct influence on a child’s learning, relating to factors including language and literacy development. Tussey et al., (2022) explore how the impacts of Covid-19, created a more extensive gap between poverty and literacy levels. They highlight families who were already categorised as ‘poor,’ were now viewed at a greater disadvantage, with restricted external aid. Despite this, Lynch (2022) argues that families who were previously considered ‘working class,’ faced the same hardships as those in poverty, with homeworking, illness, and well-being, all having a direct influence on children’s ability to learn from home. However, Munna (2020) contests that poverty should not be considered a factor when analysing pupils attainment levels, insisting that teachers hold the responsibility to create positive attitudes and experiences of learning. Suggesting that providing students with the same resources, and opportunities to learn and achieve, should limit the variable of poverty on attainment levels. Mazzoli-Smith and Todd (2019) suggest through removing the barrier of families requiring supplying their children with resources for school and cost essential trips, the school is providing all pupils with an equal opportunity to engage in their studies. Hughes (2010) disputes the possibility that all schools are financially capable of this, highlighting the emergent cost of technical devices, to align with digital frameworks set out in the curriculum. To overcome this barrier, Drotos and Cilesiz (2016) suggest building relationships with both students’ families and external organisations to receive donations. Through communicating the implications of a lack of resources to families and facilities within the community, it can translate the schools desire to close the gap between poverty and attainment. 
It is evident through this literature review that there is a direct correlation between a child living in poverty and poor literacy skills, with research highlighting statistics surrounding the matter. Through completing self-evaluation, schools can assess areas of concern such as this, through collecting data and evidence. In turn, they can generate actions plans to improve the outcomes of all pupils. 


















Developing an action point
In accordance with Welsh Government (2014) guidance, the SDP has established a clear vision that summarises the school’s ethos and values. ‘Together we care, share and achieve.’ The context refers to the Four Purposes (Welsh Government, 2020) and discusses the importance of building partnerships. As previously stated, target one, identified in the SDP is to improve literacy standards across the school. When analysing the target, it is evident that self-evaluation has taken place, to conclude that literacy standards are a concern within the school. As suggested in the literature explored, the school has completed this through analysing quantitative data from reading reports. The report highlighted that 38% of their pupils had a reading age below their chronological age, with a dip in spelling and presentation throughout all classes. In addition to this, they identified a 3% gap in between the reading ages of FSM pupils and non-FSM pupils. This correlates with the statistics put forward by the National Literacy Trust (2022), that highlight children of poverty are less likely to engage in reading. Suggesting that this could mirror in low reading levels. The school reflected on the data collected, and proposed that a significant factor in these statistics, was Covid-19. Suggesting that the ‘learning loss,’ during this period, has directly impacted the statistics. Qualitive data collected found, that the desire to engage in reading was low and many students did not participate in exploring a range of reading genres. 
To ensure success in reaching the target, the school had to consider strategic planning. The Welsh Government (2014) highlights all stakeholders related to the school, are required to offer input, to ensure the SDP is effective. These often include the governing body (GB), local authorities and schools within the community network. This allows for external support which is often beneficial for funding.  Meetings have been documented with the GB, regarding pupil progress and key stage analysis, with areas of concern including literacy standards. The pupil deprivation grant (PDG) was vital to consider within setting this target, as the statistics from self-evaluation, highlighted a gap between FSM pupils and non-FSM pupils. The PDG is additional funding allocated to pupils eligible for FSM which the Welsh Government (2015) state can be used accordingly. However, they suggest successful schools use this to employ intervention methods for deprived students. This provided sufficient reasoning to utilize a portion of these funds towards improving the literacy standards, accentuating opportunities for those considered children of poverty. Prior to exploring what strategies would be most effective to implement into the school, a success criteria was generated. This aided the headteacher in envisioning what improvement she wanted to see, that would mirror successful SDP results. The SDP presents quantitative data, constructed on the data collected from the reading results. Within the academic year, one aim is to increase the number of pupils with a reading age above their chronological age, by 10%. This is the aim for pupils through from year three to six. In addition to this, they aim to grow the gap between the reading ages of FSM pupils and non-FSM pupils, by 2%. Leading from the qualitative data collected through self-evaluation, the SDP plan states that the school aims to create more enthusiastic readers, who have an appropriate range of reading genres. 
Despite creating a clear vision for the school and prioritising literacy standards within the SDP, the school needed to adapt and generate strategies and implement them, to ensure success. The Welsh Government (2014) refer to this stage as ‘making improvement and action.’ Following strategic planning, all staff should be aware of their roles and responsibilities, in implementing the strategies put forward. As discussed in the literature review, this can often be a challenging stage if faced with opposition (Beverborg et al., 2021). However, the SDP is structured in a comprehendible way, stating the strategy, personnel involved, start and completion dates and the budget allocated. The Welsh Government (2014) claim that clear details such as this, avoids miscommunication.  Through analysing the reading results, pupils identified as requiring additional support, were to be registered for intervention sessions. This allows more student-teacher interaction which should translate into improved reading results. For all pupils, the school introduced class provision time, referred to as ‘ERIC.’ All staff are to implement this into their classrooms and can do so in a method they feel best accommodates to their pupils ages. This promotes positive drive for teachers to discover teaching methods that suit their style, which was suggested by Cornwall and Graham-Matheson (2012). Further strategies include the teachers reading daily to pupils, to model good practice, additional reading materials to be purchased and to provide workshops for parents. 
To ensure the SDP is effective, the school should have a means of reviewing its impact. For each action point and strategy, the SDP has outlined evidence that can be used to support successful implementation. The data is stated to be collected from a variety of sources which include reading reports, provision maps, ERIC monitoring by SMT and learning walk summaries. 

Reflection and evaluation
The SDP has highlighted areas of improvement they wish to target throughout the academic year, with clear rationales as to why these have been chosen. In addition to this, action points are clearly stated with reference to staff who will be involved in the implementation. 
The daily classroom provision, including the structure of ERIC and teachers reading, is one action point that the school views as beneficial to encourage pupils to enjoy reading. The pupils are provided with a range of reading materials to promote this. Murray et al., (2022) suggests that this is not an effective way for children to advance their reading skills, as patterns have shown that learners often choose books with limited text if not supervised. However, Vaknin-Nusbaum (2019) argues that if the pupils are provided with books from the teachers, it can result in low motivation from the learners, and lead to disengagement. Despite this, the mid-year review states that members of SMT have monitored this and have highlighted that numerous pupils are choosing materials that are below their reading ability, based on the theme of the book.  To ensure this does not affect the success of the SDP, it would be beneficial for the class teachers to assess the books the pupils have chosen, prior to commencing the session. This will establish that each child is challenging themselves to promote an increase in reading ages across the school. The mid-year review has also stated that all pupils who require additional support have been identified and are attending intervention support sessions, weekly. This has evidently been successful, as numerous pupils have been assessed for dyslexia, which was not recognized prior to this initiative. These pupils have been referred and set up with online training to promote their reading and spelling skills. Reid and Green (2007) suggest classroom display that consist of high frequency words to support dyslexic learners and those with a low reading level. This may be beneficial for the school to consider, for pupils to refer to and to promote familiarity with these words.  It has been evidenced that the strategies in place are promoting success in raising reading levels, as the school stated that there has been a 4% increase in pupils reading above their chronological age following a four month period. However, there is a lower percentage of improvement with FSM pupils, with the gap only widening by 1% between these and non-FSM pupils. Although the school has introduced a significant amount of new reading materials within the school, this does not correlate with the opportunities they are given outside of school hours. As suggested in the literature review, children also need access to materials at home, to increase engagement in reading. A lending library, that allows families to take books home would provide the learners with equal opportunities and encourage an inclusive school reform. Despite this, Levy (2011) argues that if families do not share the desire to promote reading at home, this will influence the child’s willingness. This could be acknowledged through the family workshops the school have aimed to conduct, which are yet to be established. 





















Conclusion 
To conclude, this essay has explored a schools SDP, highlighting its purpose and its significance to improving standards in schools. Self-evaluation plays a crucial role in creating these and is an effective tool to identify areas of concern across the school. Ensuring staff engagement is promoted, can be a leading factor to success, in addition to all stakeholders that may be involved. The schools aims are clear, with evidenced progression being made with literacy standards. However, there are still areas for improvement, to encourage each child to reach their full potential, and promote all inclusive opportunities. Throughout future practice, I will ensure to be knowledgeable of the schools SDP plans to work together with the school, staff, learners, and families to help both the school and its pupils reach excellent standards. 
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Appendices 
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