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Section 2 

This section will focus on holistic child development through the lens of transitions, 

play and attachment theories, and how they link to Maslow’s hierarchy of needs.  

Brodie (2018) states that holistic means looking at a person as a whole instead of 

just focusing on the sub divided areas of the person. Holistic development is when all 

areas of growth, individual needs, development, and learning are combined to 

ensure the best support for children and young people. Children do not learn new 

skills and knowledge in a linear way, children’s learning is fluid, and children are able 

to learn new things at the same time or they can sometimes regress so it is important 

to ensure a holistic look into development so adults can see the milestones children 

have reached and what support needs to be given to help children reach their goals. 

Maslow’s hierarchy of needs provides that holistic framework for practitioners to 

follow and combine with school curriculum to ensure that all basic needs are met for 

children to learn and thrive.  

Transitions are continuous throughout life and a vertical transition that has an impact 

on a child’s holistic development is the transition from home to starting nursery in a 

school setting. The transition into a new setting might be daunting and hard for a 

young child as it is an unfamiliar environment, new people and the child will have to 

eventually go into class without the parents, taking away that child’s sense of 

security. Not feeling safe impacts, the child’s well-being and development as the 

child may become distressed, upset, anxious and scared going into school making 

that transition difficult for the child. Naaz and Khalid (2023) state that Maslow’s 

theory suggests having the basic need of safety taken away could impact the other 

needs of the child as they will be focusing on surviving and finding safety in the 

unfamiliar environment instead of learning new skills and progressing onto further 

development. So, it is essential for practitioners to form secure attachments with the 

children to make them feel safe and help them thrive in school.  

Crittenden (2017) says that Bowlby identified attachments as people forming bonds 

to seek comforting and safe relationships, this could be with parents, family 

members or practitioners. Bowlby highlights it is important for practitioners to make 

those attachments with children as it builds a sense of security for the child without 

having the need of the parents being with them. This bond helps the child feel happy 
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going into school making that transition from home to school easier. Through having 

that positive and safe attachment it helps the child grow holistically as that safety 

need is fulfilled the child is confident to explore, engage in activities, make emotional 

connections, and gain learning experiences and skills that will help them flourish 

throughout school.  

A way practitioners can build positive attachments with children is through play. Play 

is essential in child development as it’s the way children start to understand the 

world and the way they learn best. Play provides a natural, calm, and enjoyable 

atmosphere and can help children calm down and regulate their emotions if they are 

distressed about anything such as a transition from home life to starting school. 

Through 1:1 play the child becomes more familiar and at ease with the practitioner 

forming bonds over positive fun experiences and happiness, building that sense of 

security, safety, and trust. Having the basic need of safety met means the transition 

into school will become easier as the child has that bond of trust and feels safe with 

the practitioner. The child will be confident to explore more of the setting and engage 

in further play leading them to gain new knowledge, skills and relationships helping 

them become a resilient, confident, and well-rounded person (UNICEF 2022). 

Another transition that could affect a child’s development is moving to a different 

class. Moving classes may make children feel nervous, anxious, lonely, and isolated 

so it is important for that child to feel a sense of safety and belonging when 

transitioning. A way for practitioners to help with the transition is meeting the child 

before they officially start the class and make that initial bond with them. Forming an 

attachment with the child beforehand can make the child a little less nervous when 

starting the class as they are familiar with the practitioner and if the child is in 

distress the teacher will be able to understand how to help them. This links to 

Maslow’s hierarchy of needs as when children have the sense of safety and support 

when facing challenges, it helps children learn ways to self-regulate, break down and 

understand why they are feeling the way they are and become resilient. This 

improves the children’s over all well-being and development because they will be 

able to problem solve and deal with challenges in the future on their own, helping 

them grow as a person (Wilson, 2025). 
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Conkbayir and Pascal (2021) say that Bronfenbrenner’s attachment theory highlights 

the importance of practitioners making attachments and relationships with the child 

and their family as these are the people who mostly have an impact on a child’s 

development. Communication is key between the practitioner and family when 

children are transitioning from one classroom to another. The practitioner can learn 

more about the child, their individual needs, interests, family, and cultural 

background. This information can be used to engage with the child more such as 

talking about interests and then incorporating their interests into the classroom 

activities. So, when the child begins in the new class, they will feel a sense of 

belonging and community leading to a stronger bond between the child and 

practitioner as the child will feel valued and listened too. This ensures the child’s love 

and safety needs are fulfilled, allowing them to continue to grow and become the 

best versions of themselves. 

In conclusion ensuring the basic physiological, safety and belonging needs of 

children is essential during transitions. Practitioners can ensure this through creating 

a safe and rich learning environment for all children that supports their individual 

needs. Ensuring these basic needs are met creates the building blocks for children 

to thrive in all other areas of learning. Holistic development is essential for growth 

and development and article 6 of the UN convention on the rights of the child states 

that every child has the right to reach their full potential (UNICEF, n.d.). 
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Section 3  

In this section I am going to reflect on my previous experiences working in early 

years settings using Gibbs model of reflection and discuss how important Maslow’s 

theory is for practitioners to understand child development (Gibbs, 1988). 

From reflecting on my practice, I can see that Maslow’s hierarchy of needs provides 

a great and simple framework for understanding children’s development. One 

example I would like to reflect on is when a child starts day care nursery. It is difficult 

for a child to trust a new unfamiliar adult and having the sense of safety when their 

parents are not there. From my experience I have seen a child upset and in distress, 

clinging to their mother not wanting to let her go. This action and behaviour from the 

little girls showed me she has a strong attachment with her mother. According to 

Early Years TV (n.d.), Bowlby suggests that young children go through a phase of 

favouriting adults and this could lead to separation anxiety from not feeling safe with 

a new unfamiliar adult. When trying to encourage the little girl to come into the 

nursery I felt nervous and became flustered as I was running out of ideas and topics 

that peak her interests and unsure if I was doing the right thing. I felt relieved once I 

found out that she loves doing arts and crafts I used that as a bridge of connection 

for her to calm down, gain her trust and show her it is safe for her to come to me.  

From this experience I have learned that making those attachments and providing 

emotional security for children is essential for children to feel safe. Without the sense 

of safety and security children will only focus on the lack of it, leading to the child 

becoming anxious, distressed, and upset and not wanting to explore new 

experiences. (Trivedi and Mehta, 2019). 

If this happened again, I would be more confident in showing my gentler side and 

creating a safer environment through continuous reassurance, kindness and makes 

those bonds to make the transition of coming into the day nursery smoother. I would 

also change the environment to make it more engaging and stimulating towards her 

interests and needs to provide a safe and rich learning environment. Yelland and 

Wagorn (2023) highlight that it is important that practitioners provide supportive and 

secure relationships with children to ensure the children’s basic needs to feel safe 

and secure are met for them to gain confidence and explore, learn new skills, 

develop further, and thrive in life.  
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Another experience I would like to reflect on is working with children who have adhd. 

I started working in a primary school and worked with a boy within a mainstream 

class who struggled to concentrate, sit down for more than 5 minutes, and did not 

engaging with the rest of the class. Banerjee (2013) suggests that children with adhd 

encounter more school difficulties such as poor organization skills, listening skills, 

find it hard to participate, can be quite loud and disruptive due to their brain 

development and overload of information. Using Malsow’s theory to look at the child 

holistically helped me identify that the child’s sense of belonging and self-esteem 

needs were not being met. This made me upset as I understand how isolating that 

could be for a child.  

From this information I was able to work with the teacher and create a better routine 

for the child, ensuring shorter amounts of time to work and concentrate with brain 

break intervals where he can play and use his energy. I found it difficult at first as 

some days it would work but other days, he would struggle with the change of 

routine but once we found the best-balanced routine for him it benefitted him. 

Stoyanov (2017) says that Maslow implies that children should have a safe, 

organised, and predictable environment for children to develop well. The routine 

helped him become calmer in class giving him the chance to engage fully in the 

lesson and group work which in turn helped him make friends within the class. His 

standard of work become better as he was able to concentrate more for that smaller 

amount of time and retain the information. He was being praised for his hard work 

which led to him being happier in school and driven and he had the right balance 

between work and play which stimulated his thought process more. The child’s need 

for belonging and self-esteem was met which helped him thrive socially, emotionally, 

and academically in school as well as the child’s right to an education – article 28 of 

the UNCRC and the right to relax, play and take part - article 31of the UNCRC 

(UNICEF (n.d.). 

I have learnt from this experience how essential it is for basic needs to be met for 

children to learn academically. In future practice I will ensure I identify any struggles 

children may be having and use a holistic approach provide them with the best 

chance of learning and development. I will provide children with the sense of 

belonging and promote self-esteem through praise, positively reacting to children’s 

ideas and participation, and putting work on displays in the classroom. Ensuring the 
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children’s belonging needs are met encourages them to be self-confident, feel 

valued and part of the class which supports their emotional and social development 

(James, 2025). 

A final experience I would like to reflect on is ensuring a child’s physiological needs 

are met. I noticed previously that a child in my class would come into school tired, 

had no energy and started to have emotional outbursts. The other staff members and 

I in the class became concerned about the child’s well-being as this was occurring 

multiple mornings throughout the week. The class teacher spoke to the parents, and 

we found out the little girl was struggling with food and through using Maslow’s 

theory we identified that due to the basic physiological need of hunger not being met 

it affected other areas of needs like her sleeping, emotions and physical 

development (Maslow, 1943). 

To help meet the child’s physiological needs and ensure article 3 and 6 of the UN 

convention of the rights of the child we made changes to the routine and 

environment. We added breakfast to our morning routine and bought lots of options 

of food for her to try, we added in extra snack times for her to always have access to 

food if she is hungry and ensured we created a calm environment so she would not 

become anxious around food. We asked her if she wanted to sit by friends, hoping 

that if she sees others eating it will encourage her to eat and finally, when she did eat 

food, we showered her with praise which brought her confidence back with eating 

food. Through building confidence and eating more food it had a knock-on effect with 

energy, sleeping, emotions and she became happier and had the energy to explore 

and learn in class. (UNICEF, n.d.). 

The difficulty of this is that we did not want to push her and make the situation worse, 

so we wanted to create a natural environment that encourages her to eat while 

allowing her to make the decision and take the step. If this arises in the future, I will 

try techniques and give them time to work as I felt we were just hopping from one to 

another without letting it take effect. My experience has allowed me to think outside 

the box and use reflective practice to improve my own practice and become creative 

in finding strategies that helps children physiological needs and now I can use these 

techniques in further practice to ensure all basic needs of children are met (Mukherji 

and Dryden, 2014). 
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In conclusion Maslow’s theory is essential for practitioners to understand child 

development. Maslow’s theory guides practitioners to look beyond behaviour and 

check to see whether a child’s basic needs are being met. Incorporating Maslow’s 

theory into practice enables myself and other practitioners to provide a safer, more 

sensitive, responsive care and encourages practitioners to create engaging and 

stimulating environments that suits every child’s individual needs, ensuring every 

child can flourish and reach their full potential (Naaz and Khalid, 2023) 
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