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Contained within this ‘Review of Learning’ will be an exploration of how my career has developed with an emphasis on several salient events that I have learned from within that period, which incorporates various thematic and chronological components over almost thirty years. 

Reflecting on my informal learning is particularly pertinent to me. Until fairly recently, my life in academia had been rather a disappointment – especially to my dad. School was a place I went to enjoy - to play rugby and to play music. It was most certainly not a place to diligently study, work hard and achieve my potential. That wasn’t cool at all! I knew I was bright, so what was the need to revise for exams? So I didn’t. Ever! Years later I worked out that if only I had been taught things I wanted to learn, I may have had many more GCSEs and A Levels than I actually achieved. Nevertheless, I just about charmed my way into university and expected my talent to carry me through. It did, but only just! The adage about genius being five percent inspiration and ninety-five percent perspiration held true with me. At least I contributed my five percent!

I sort of fell into teaching. How hard can it be? - I thought. The pay is ok, lots of holidays and it won’t be forever. I could also develop my ‘other’ career as a musician. I had all the qualifications I needed, and I knew what I wanted to achieve and how to achieve it. This continued for 15 years, and I had developed a career in teaching and a lucrative career in music. It eventually dawned on me that I needed to develop and improve my skillset and completing a MA Ed. was vital to achieve this. So, after prevaricating for another 12 months, and a firm shove from my wife, I finally applied and, to my surprise, was accepted. No matter that the course was undersubscribed, and the University needed the money – I was in! I didn’t really know what to expect - I didn’t want to feel like I did in school or university. In my mid 40s, for the first time, I wanted to really try at formal education. 

Out of the ten evening sessions of the first module, I didn’t speak for six of them. No way. My plan was that, if the lecturer and cohort thought I was a fool, then so be it. I wasn’t going to open my mouth and prove it to them. However, my lecturer had something, I didn’t know quite what, but whatever that what was, it was something that I knew was working for me. I was enjoying being a learner. By the time Lecture 7 came, so did my breakthrough. I engaged. Not only did I engage, but engaged now realising the 95 percent perspiration was enjoyable too - learning things I wanted to learn, enjoying working hard, enjoying the coursework, even enjoying the assignments. This academia thing was ok. Yo! Go me! Lo and behold, three years later, I had achieved my ambition. I passed, and passed quite well. My dad was proud too - he knew I could do it easily. As caring dads do, however, he did point out that it could, and should, have happened 20 odd years earlier. A fair point I suppose.

Lockdown came as I completed my MA, and despite being a very harrowing and difficult experience for us all, it did allow me the time (such a sparce commodity) to undertake further studies that I could complete online which I really enjoyed. Once those courses were complete, the only decision was whether next it was a PhD, EdD or DProf. In this more recent educational journey I have embarked upon, I have realised that I have lots of experiential learning that I can draw upon and now have the confidence to undertake further study and improve my personal and professional life.

My Professional Timeline: Educator
On completing my initial degree, I commenced work in the music industry. During this period, I undertook a PGCE qualification and embarked on a portfolio career. Figure 1 illustrates some extended employment I have undertaken and will comment upon.   
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BA (Mus), MA Ed. (Distinction), 
FHEA, FNCM, LLCM, ALCM, Dip. NCM, PGCE

	Experience: Education

September 1997 – September 1998
Music Teacher • Rhymney Comprehensive School
· After completing my PGCE in inner-city London, I experienced further significant professional growth in the more rural Welsh valleys. This was not just in terms of lesson planning, classroom management, and student engagement in my probation year, but student aspirations, community demographics, and educational priorities. Haringey was diverse in terms of race, ethnicity, and socioeconomic status, which affected teaching approaches and student interactions, where the Heads of the Valley had a more homogeneous population, but faced challenges related to poverty and access to resources. These diverse range of student backgrounds could be exemplified with pupils leaving for a few weeks in September and October to collect the harvest while others had not ever left the town of Rhymney. 
· My probation mentor supported me and I use many of the same techniques today when I support new teachers/lecturers. Teaching in an out-building caused challenges as often the pupils entered the room wet and their behaviour was often challenging. This caused me to learn new techniques in classroom management, like playing the latest music on the piano as the entered. The music from Titanic was always (for them) a good starting point.
· I was fully involved with the extra-curricular provision and wrote a musical that the pupils performed in the Spring Term, which helped their academic progress, social development, and overall well-being. It made me feel very proud too. It is clear that much of my classroom management techniques were a result of my work and development in Rhymney and informed my practice throughout my teaching career. I was sad to leave, but I had musical opportunities that I wanted to pursue.

January 1999 – September 1999
Music Teacher • Llanrumney High School, Cardiff / Supply Teacher • Various Schools
· Whilst adopting a portfolio career as a musician and teacher, I held a number of short- and medium-term supply positions. My role in Llanrumney was very similar to what I had learned in London, while much of what I learned in Rhymney in terms of classroom management was vital in this new role in many of the primary schools I worked in. I had to constantly adapt to new environments, school cultures, and teaching styles. 
· However, this flexibility become a key skill, allowing me to thrive in different classrooms and with various age groups from 5 to 19. I found myself teaching numeracy to a group of nine-year-olds one day and PE to 14-year-olds the next. This variety kept things interesting and allows you to explore different subjects, teaching methods and build up an array of learning resources. While not having the same long-term relationships with students as regular teachers, I still found valuable opportunities to make positive educational impacts. It did also give me techniques to build rapport quickly, essential for effective classroom management and student engagement.
· Despite the experience on balance being a positive one, stepping into a classroom with little to no preparation, dealing with disruptive behaviour, or navigating unfamiliar school policies and procedures did prove challenging at times. Understanding and overcoming these challenges did build resilience and problem-solving skills which were valuable. While supply teaching can offer flexibility in terms of scheduling, it can also be unpredictable, with periods of high demand followed by quieter times. Finding the right balance between work and my personal life was difficult for maintaining well-being.

September 2000 – July 2014
Peripatetic Music Teacher & Choral Repetiteur • Full-time • Merthyr Tydfil C.B.C.
· Whilst continuing my portfolio career, becoming a music peripatetic teacher required more than just playing the piano or singing well; it involves understanding pedagogical principles and methodologies. Often it involved playing the piano well, while singing the words, while making sure a hall full of children were participating, behaving and learning, with different age groups, skill levels, and learning styles. 
· Like supply teaching, peripatetic music teaching involves moving between different schools and classrooms. My adaptability was key to manage the demands of the differing environments, instruments, and student needs.
· Balancing my teaching commitments, travel, lesson planning, and administrative tasks as a peripatetic music teacher demanded strong time management skills. This served me well in my later role, as I learned how to organise my timetable and private work efficiently to maximize teaching opportunities while minimizing downtime. 
· A vital part of my role involved collaborating with school staff, parents, and other music teachers to supporting students' musical development, to create a cohesive musical education experience for my students.

September 2014 – Present
Programme Director of Music • Neath College, NPTC Group
· Perhaps this has been the most enjoyable part of my career as my passion for music acted as a driving force, motivating me to continuously improve my teaching skills, produce teaching resources and lead teams. I have enjoyed trying to explain complex musical ideas in a clear and accessible way and leading ensembles that create a strong connection with my students. Creating bespoke musical arrangements allowed me to express my creativity and develop resources to suit the needs and interests of the students, enabling me to tailor my delivery in a way that maximizes learning and enjoyment.
· I am able to develop my teaching methodologies and strategies in music education, including lesson planning, curriculum development, assessment techniques, and classroom management. Improving my technological skills plays an increasingly important role in music education, learning to integrate software and hardware tools for music composition, notation, recording, and analysis into my teaching practice.


[bookmark: _Ref164842255][bookmark: _Ref164842240][bookmark: _Toc166167618]Figure 2: Detailed Educational and Musical Experience
Figure 2 reveals that my career aligns with my aspirations, which has led to long-term success and fulfilment (Arhin, 2018). In my SWOT Analysis (Figure 3), I weigh up my strengths, address my weaknesses (to a point!), look at work opportunities that have materialised more recently, and to be aware of possible threats to my practice (Thompson & Thompson, 2023). It serves as a valuable tool for planning my future career, empower my decision-making and give a lead to further professional development which is augmented Figure 4. By annotating my current job description (Figure 5) I have gained clarity about my current role and provided further evidence to inform my continuing professional development and the most satisfying elements of my current role (Thompson & Thompson, 2023).
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	Strengths
	Weaknesses

	Expertise: I am a successful music lecturer and programme director within Further and Higher Education. I have a passion for music, a dedication to student learning in music, and commitment to fostering a rich and rewarding musical experiences.
Teaching Skills: My teaching methods involve a combination of approaches tailored to the subject matter, learning objectives, and student population. I experiment with different methods and gather feedback from students and determine what works best in any particular context. I find that Active Learning, Problem-, Project- & Inquiry- Based Learning are the most successful. This was evidenced in my successful FHEA application. 
Experience: I have accumulated 15 years of experience as a peripatetic music teacher in primary and secondary schools and 10 years as a higher education lecturer. As a freelance musician, I have been a Musical Director, performer, composer and arranger for over 30 years.
Feedback: My effectiveness as a music lecturer is reflected in the positive feedback from students, colleagues, peers and external examiners. By adopting a student-centred approach, my teaching and learning observations and yearly reviews are consistently high.
Adaptability: I incorporate innovative teaching strategies and technologies into my lectures, keeping my teaching methods fresh and engaging. I try to adapt to new teaching technologies to ensure that my teaching remains relevant and effective.

	Time Management: I have the tendency to prevaricate excessively before starting a piece of work, assignment or new project and aim to become more efficient and effective in my approach to planning and execution. I do find deadlines a good motivation though.
Bureaucracy: Dealing with bureaucratic (often pointless) tasks that consume valuable time that could be better spent on teaching, research, or personal pursuits cause me frustration. It can lead to frustration, stress, and decreased job satisfaction, affecting my overall morale and motivation. Sometimes these tasks overshadow teaching and other activities.
Listening: I am poor at taking suggestions or be given any feedback from people that I do not respect. This is especially true of some managers that have been overpromoted. I need to actively listen to their suggestions and be more willing to make adjustments based on their input.

	Opportunities
	Threats

	Professional Development: There are many opportunities to attend conferences, workshops and other training sessions to further enhance my teaching and managerial skills within my institution.
Workshops and Seminars: I attend workshops, seminars, and conferences related to educational management and the teaching of music. This provides opportunities to learn about new research, teaching methodologies, and best practices in higher education.
International Programme: I have been co-opted onto the International Operations team, delivering online sessions in Shanxi and Hainan, China, in an online delivery model. The challenge this has provided me has been really interesting – with working through an interpreter being number one.
Online Teaching: Since Covid-19, I continue to develop online teaching practices. I now offer flexible learning options such as asynchronous and synchronous delivery to accommodate diverse learner needs, preferences and times they can learn. This allows for self-paced learning, live discussions, group activities, and virtual office hours – which is new to me.
	Funding: Within my institution, a series of budget cuts have been proposed given the current financial situation. This, in turn, may mean that there are reduced course offerings, redundancy, decreased resources, increased class sizes and deteriorating departmental facilities.
Competition: There are a number of competing institutions nearby who offer similar courses who have a higher marketing budget.
Student Expectation: Addressing the expectations of underperforming students who expect to pass without putting in the necessary effort requires patience I don’t possess. Not being ‘on-call’ 24 hours a day causes issues too. 
Burnout: I do recognise the risk of burnout. Trying to manage my 9-5 job, freelance musician jobs, a DProf, music fellowship, two choirs, family life plus some down-time is something I struggle with.
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	Objectives
What do I want to be able to do better?
Area and target
By when? Timescale
	Success Criteria 
How will I measure and review success /progress?
	Actions 
What methods will I use to achieve objectives?
	Implementation 
How will I practice and implement this?
	Resources and Costs

	Continue developing my leadership and management styles – both in education and the music industry – from an autocratic style to a collaborative and transformational style.
See myself as others see me and not have ‘blind spots’ for my own strengths and weaknesses. 
Understanding these to grow my potential and learn how to make the most of my talents.
Completion: 08/2033 (with regular reviews).
	Ease pressure when completing tasks.
Encourage more detailed peer and colleague feedback.
Highlight successes and manage workload.
Enable regular meetings with mentor.
Make a specific as possible list of both your strengths and your weaknesses. 
Ask for feedback from others to paint a more accurate picture.
Be objective when evaluating myself.
 
 
	In a diary or log, self-reflect on leadership experiences.
Track my successes and less-successful achievements.
Conduct more personal research in the area.
Look for a suitable mentor.
 
	Carry out recommendations.
Recognise my successes more favourable.
Have regular mentor meetings.
Accept that some of my flaws can be seen as strengths.
Implement a new style every three months and evaluate it
	YouTube and internet.
Personal mentor.
 
Cost: Internet – $69 a month for online courses
LINK
Mentor – Free as part of staff development.
Time: 3 hours per month.

	Complete work on my FLCM submission
Stimulate my creative thinking;
Improve my practical skills 
Develop technical skills and stylistic range.
Use unconventional notation and use layout that must be fully explained. 
Demonstrate originality, and an increasing engagement with contemporary techniques. The portfolio should demonstrate a 
consistent, individual and original voice.
Completion: 12/2024
 
	This FLCM diploma is the highest awarded by University of West London. It demands a truly exceptional 
demonstration of ability of the very highest standard. In order to pass, I must present work which is expected in a professional arena, demonstrating a clear maturity of personality and authority. The standard expected is equivalent to that of a Masters level qualification. Candidates must achieve 75% to attain the diploma.
	Compile a portfolio of compositions of approximately 50-70 minutes’ total duration. The portfolio will be a musical for children / young adults based on the Industrial Revolution and the rule of the Iron Masters. 
 
	It is essential that the show enables the me to demonstrate originality, creativity and technique at the highest levels, and to sustain a convincing musical argument over an appropriate length of the work.
	Time cost: At this level and complexity, 1 minute of completed score takes 5 hours of thought, transcription, orchestration and alterations. Total: 300 hours. Examination cost £495.

	Continue DProf at UWTSD
Integrating part-time doctoral-level study with my continuing professional development in work.
I wish to review my professional learning and improve my research skills. Additionally, I want to undertake a significant research project which focusses on fostering better learning environments in Higher Education.
Continuing

	Encapsulate my professional identity and gain hands-on experiences and new skills, develop a commercial mindset and build a fulfilling professional portfolio.

	Meet with a co-supervisor and advisor who will meet with me on a regular basis to monitor your progress.
Take part in the academic community of the department and the University by participating in seminars and by presenting my research at regular intervals.
	Look online at supervisors’ academic output and correlate my own research.
Understand their motivations and inspirations. Look at their reviews.
Align my own work to theirs.
Speak to others on the course.
Use WhatsApp to communicate with fellow students and seek advice and support. 
	PhD (part-time)
UK students (per annum): £2,356
Total over 6 years: £14,136 

	Take further management and leadership courses (ILM Level 7) to provide me with the knowledge and skills needed to be a more effective leader. It will also help me to network with other industry professionals.
Completion: 08/2026 (with regular reviews).
 
	Look at taking courses online or in person, with a program that is reputable and accredited. Earn certificates and/or diplomas at a steady pace.
	Look at taking courses online or in person at College. Essays, coursework, examination and certificates. 
	Learn about skills: planning, communication, decision-making, delegation, problem-solving, and motivation. Personal research and advice from mentor
	To be met by staff development.
£2495 with BCF Group Training.
LINK

	Endeavour to give clear and direct communication to increase motivation of students, increase industry experience and further amend the HND course. 
Discover new approaches, teaching techniques, and types of management skills.
 
	Implement this innovation throughout the course and its design.
Student feedback will be improved.
 
 
	Attend development sessions on communication.
Read articles and self-help information.
Use less humour and consider other people’s opinions more.
	Think slightly longer in situations where time is available.
Accept that other people’s opinions are valuable to them and they may be correct.
	Articles and articles are free online and there are resources in the library.
Monetary costs are not applicable but 2 hours per week over the year.
 

	Run (or walk) the London Marathon in Twenty Twenty-something as it’s a major lifetime goal - one to tick off the bucket list - and the satisfaction of finally achieving it is one of the major reasons why I want to run a marathon. 
 
Completion: Unlikely
	Enjoy the training and preparation.
Raise over £1000 through sponsorship.
Complete the marathon in less than 7 hours.
	Planning, hard work and commitment to improve character development. Regular training to improve my goal-setting, organisational skills and discipline outside of the workplace. 
	Run three times a week and committed to the marathon journey. Change the days of the week and ensure that a run day is followed by a rest day.
During a run, feel relaxed and breath comfortably and be capable of holding a conversation throughout the run. As a new runner it won’t feel easy at first – slow down, walk if necessary and control my effort. 
	Trainers & other equipment £250
Weekend accommodation and travel £1000.
Marathon entry £70
 
Total: £1320
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      Job Title: 	Music Lecturer: Creative, Visual &         
 				Performing Arts (CVP)

Responsible To:	Head of School: CVP 

Job Purpose:	To carry out a full range of teaching duties and administration associated with the delivery and management of learning programmes as
   						      		appropriate.
Principal Responsibilities
1. To teach/deliver modules on a range of learning programmes in Music, within the area of CVP (Levels 2-6);
I teach/deliver on:
· Level 2 BTEC Level 2 Award/Certificate/Extended Certificate/Diploma in Music industry Skills (Pearson).
· BTEC Level 3 National Foundation Diploma and Extended Diploma in Music (Pearson).
· Higher National Certificate/Diploma in Music (Pearson).
2. To co-ordinate Music a learning programme; 
I co-ordinate:
· Level 2 BTEC Level 2 Award/Certificate/Extended Certificate/Diploma in Music industry Skills (Pearson).
· Higher National Certificate in Music (Pearson).
3. To promote and deliver Essential Skills Wales within the curriculum;
I deliver:
· Essential Skills Wales – covering application of number, communications digital literacy and employability.
· Agored - supporting employability and progression for learners in Wales.
4. To play a key role in the development of the curriculum;
I instigated a complete restructuring of the HNC/D, acknowledging feedback from previous and current students regarding their preferred learning methods.
5. To work effectively within course teams;
Within the courses I deliver, I often team-teach to offer students differing perspectives and stimulate my own practice. I have joined the International Programme, and work with colleagues in all the different schools delivering to China.
6. To liaise with colleagues and external organisations as required;
I am responsible for collating and presenting Assessment Plans, verified Assignment Briefs, examiner visits, observation documents, plagiarism acknowledgement, student feedback sheets, mark verification and other administrative tasks to the qualification awarding body.
7. To liaise with colleagues in the management of resources;
As a department, we meet to discuss how we manage resources. Much to senior managers rancor, we are a high spending faculty, with musical instruments, sound equipment and theatre costs. It normally falls to me to order stock etc., using the technique of bidding at least 200% of what is needed and maybe getting 25% of what we want. 
8. To assess and verify learners’ assignments, and course work;
I provide written and verbal formative and summative feedback aligned to the course requirements set by Pearson. This is always verified by a colleague in standardisation meetings.
9. To monitor and provide reports on learner progress as required;
I provide to management regular reports on student attendance issues and the steps I have taken to address any issues including meeting students and contacting parents. I hold two parents’ evenings per year in addition to giving formative and summative feedback to students throughout the year.
10. To demonstrate commitment towards pastoral care and academic progress of learners and provide appropriate guidance for progression;
The progression of all my students and their access to future learning opportunities is an important element of my personal tutorial sessions. I encourage my students to explore all the available opportunities available to them during the course and on its completion.
11. To attend regular meetings as required eg. course team, Quality, learner reviews, parents’ evening and INSET events;
· Half-termly music course team meetings
· Twice termly CVP meetings
· Termly learner reviews and extensive verification sessions for every learner before submitting marks.
· Five open evenings per year
· Undertake Insight visits as part of the college quality cycle
· INSET with recent training that includes:
· ILM Level 5 Award in Leadership & Management
· Visit Leader Training for FE Lecturers
· Leading & Management Development Programme ILM 5
· EBS Ontrack changes to LDS, new pastoral log & exam registration systems
· Information Security Essentials
· HE Conference
· Rethinking Differentiation
· Safeguarding
· Welsh Language Standards
· Emotional, Social and Behaviour Difficulties Workshop (CPD Day)
· Academic CPD - Stretch & Challenge
· Data Protection Essentials
· ACT Awareness E-learning
· Autism Awareness
· Fire Marshal Training
· Positive Hybrid Classrooms
· Emergency First Aid
· HE Coordinators Working Group member, with specific interest in:
· Staff development – HE fellowships and mentoring colleagues.
· Induction Week, and engaging students early
· Welsh medium provision within our courses 
· Awarding Body updates and what it means to our delivery 
· Quality assurance and ensuring that we are robust
· Student recruitment. 
12. To complete administrative procedures as required eg. class registers, statistical returns, examination entries, lead body registrations and award applications;
I use OnTrack to:
· Mark registers promptly.
· Monitor student attendance and punctuality.
· Access and update student work and pastoral information 
· Complete individual learning plans
· Enter student summative grades into MarkBook
· Register and enter students for examination via Edexel Online (and watch endless hours of online tutorials to complete the process as it seems not to be the job of our exams office and the process itself is completely unfathomable!!!).
· Ensure the correct processes have been followed and completed by the exam board, so students receive their award on time (this takes up an inordinate amount of time).
· Claim the relevant student certificates.
13. To play an active role in marketing, recruitment and enrolment, including participating in school interviews, and the active promotion of taster days with partner schools;
I market my courses effectively by ensuring that our website is up to date. I use video and images from performances to market on Facebook, Instagram, X and TikTok. I prepare ensembles for Year 10 Taster Day visits and activities to encourage students to opt for music. I undertake ‘Roadshow’ visits to local schools where we take bands out to perform sets for prospective students.
14. To play an active role in internal moderation/verification and Quality issues;
I internally verify assessment decisions colleagues have made on courses I am responsible for as well as agreeing my marks and feedback is appropriate.
I attend departmental meetings regarding course review documentation, completion rates and student voice and action recommendations.
15. To help to develop and organise appropriate educational visits and events, as required;
I organise many visits to local schools, venues and tours for the students, with the most recent being Music For Youth in Birmingham. This often involves:
· Devising a plan with colleagues to ensure the maximum educational benefit for the student.
· Communicating with parents/students regarding interest, itinerary and costs
· Completing and submitting a NPTC200 form stating venue, leader and staff details.
· Completing and submitting a NPTC203 form stating student and staff details including emergency contacts and relevant medical information.
· Completing and submitting a NPTC205 Risk Assessment – Educational Visit / Activity form. This is always a joy to complete, and normally takes as long as the visit itself.
· Completing and submitting a NPTC206 form consisting of a final detailed itinerary and complete information relating to the visit, to be provided to Parents/Guardians and left at Reception.
· I need to be First Aid Level 3 trained to lead visits and be MiDas trained to drive college mini-buses.

College Responsibilities 

16. To actively promote the diversity agenda within the College;
· I establish clear goals and objectives aligned with the college's mission and values and implement diversity training programs for staff. 
· I foster a culture of cultural competence and respect by celebrating diverse cultural events, holidays, and traditions through music. 
17. To promote and ensure safe working practices in line with Health and Safety requirements;
I regularly assess hazards and risks through thorough risk assessments and identify potential hazards, evaluate their severity and likelihood, and implement control measures to mitigate risks. I prioritise high-risk areas and tasks for immediate attention.

18. It should be noted that this job description merely provides a resume of the main duties and responsibilities of the post and will be subject to periodic review in conjunction with your Line Manager and the Assistant Principal: HR which may lead to revisions in light of the operational requirements of the College. 
This job description CLEARLY ‘merely’ provides a brief summary of my actual main duties and responsibilities. Perhaps it is written in this way not to put off future applicants.

[bookmark: _Ref164843545][bookmark: _Toc166167621]Figure 5: Current Job Description (Annotated)
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In this section, I identify the high-level informal learning 
that I have achieved during my career. Rather than something that has been observably learned or planned within formal study, I will focus on what I have learned implicitly, addressing different typologies of informal learning with analysis of my own practice. Figure 6 identifies some of the high-level informal learning I have benefited from in my career. 
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[bookmark: _Toc166412233]Informal and Incidental Learning: 
Informal and incidental learning happens as a natural part of living (Marsick & Watkins, 2001). Whilst not necessarily planned or structured, it emerges from daily experiences and interactions with one’s environment. Observing, experimentation, problem-solving and exploration contribute to this learning typography (Bragg & Freedy, 2022). Advantageous aspects include its relevance to real-life situations and being able to learn from everyday experiences, making learning more meaningful and practical (Gaeta, et al., 2014). Bragg & Freedy (2022) suggests that its flexibility promotes creativity and independence in learning as its spontaneity and non-existent structure allows individuals to explore topics of interest to them at their own pace and in an approach most suitable to them. 
Incidental learning happens unintentionally or passively while engaged in other activities (Kelly, 2012). In my role as a music lecturer, I often learn from my students in a range of situations (Topping, et al., 2017). While observing their performances, I am exposed (sometimes reluctantly) to differing genres and styles with which I am less familiar. Additionally, through informal discussions during breaks or before/after class I often learn about music-related topics, such as recent concerts, new albums, or emerging trends in the music industry, which spark my curiosity, encourage me to critically think, and expose me to diverse perspectives (Marsick & Watkins, 2001). While I acknowledge the significant learning I subconsciously undertake, this is not currently formally recognised by my own employer (Afridi, 2018). This poses a challenge to me as I seek to demonstrate my skills and knowledge in an academic and professional settings. Informal and incidental learning offer many advantages, with Bonk, et al. (2015) reflecting that learning something new to help others or to enhance your own life is often more important than gaining academic credits or certificates. Hay, et al. (2019) articulate that this learning could be supplemented with formal education or training to ensure a well-rounded and robust learning experience.

[bookmark: _Toc166412234]Experiential & Serendipitous Learning
Experiential learning occurs through direct experience and reflection on that experience (Greene, et al., 2021). As a music lecturer, I often take opportunities to play and perform music with the students. Often through necessity, by actively engaging with them, I deepen my own understanding of musical techniques, interpretation, and repertoire. Having the opportunity to organise and participate in educational visits offers the students and myself educational benefits, by visiting music festivals, concerts, museums, or historical sites relevant to the course curriculum. I enjoy the chance to immerse myself and the students in diverse musical traditions and cultural contexts, enhancing our appreciation for music in all its forms and promote cross-cultural/curricula understanding (Polk, 2006).

Gaeta, et al. (2014) describe serendipitous learning as the process of learning that occurs when unexpected discoveries are made via hidden connections or analogies. This occurs for me as I discover information ‘accidentally’, often as a direct result of exploring divergent topics. It can lead me to discover new ideas, solve problems, and innovate (Bragg & Freedy, 2022). An example of this would be delivering lessons online to HE students in Hainan, China, where I worked with colleagues from different disciplines to create teaching resources in a language and a culture not familiar to me. From this experience, I learned that I can be confident in both my knowledge and my ability to adapt to unfamiliar circumstances and thrive as an educator. Ross (2023) acknowledges, however, that serendipitous learning relies on chance encounters and can overwhelm individuals as it cannot be controlled, nor be created on demand (Race & Makri, 2016). This is not my experience however, and I relish the opportunity to learn from experienced colleagues in such circumstances.

[bookmark: _Toc166412235]Collaborative and Peer Learning: 
Informal collaborative learning involves participation co-operation when approaching learning (Armour & Yelling, 2007). It relies on the importance of peer interaction, shared exploration, and self-directed learning, whilst delivering a non-formal learning experience outside the traditional classroom setting (Laal & Ghodsi, 2012). By allowing participants to share their unique perspectives, experiences, and expertise on a particular topic, sharing knowledge can enrich the learning experience and provides diverse insights that individuals might not have gained through solitary study (Davidson & Major, 2014). By actively engaging in tasks, projects, or discussions, I find that there are greater levels of maintaining focus and motivation, which often leads me to gaining a deeper understanding and retention of information (Munna & Kalam, 2021). However, Macdougall et al. (2017) report that many elements of professional development have become less flexible, and not based on personal choice. In my workplace, training is often aimed at the many, rather than the few, resulting in situations where professionals may not learn as successfully (Keerthirathne, 2020). 

In my own place of work on March 22, 2024, a whole CPD day was ‘imposed’ on the whole staff. This was decided upon by administrators, recently in post, who organised blanket training, with no regard for individuals’ learning needs. Whilst not dismissing the importance of the topics, previous staff suggestions of training required were not taken into account. Feedback in Figure 7 illustrates some of the frustrations felt by myself and other experienced colleagues, due to the lack of consideration for our training needs and the possibility of informal or collaborative learning within our areas of operation (Meke, 2013). Opportunities were lost to include peer/collaborative learning involving problem-solving activities or group discussions that would have required participants to analyse and evaluate information and ideas and make collective decisions (Armour & Yelling, 2007). Topping (2009) reflects that peer learning could allow me to learn from team members’ strengths, weaknesses, and experiences.
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[bookmark: _Ref164256308][bookmark: _Toc166167623]Figure 7: Colleague responses to recent CPD day
As a direct result of the CPD Day, I decided to take proactive steps to try to address the issues highlighted and enlisted the thoughts of fellow experienced practitioners who were also in attendance. I formulated a positive and constructive action-plan to managers, documenting the issues where the development fell below standard, and included my views on the design of the day, my expectations, thoughts on its delivery and the (negligible) impact it had on my work. By using concerns of colleagues (Figure 7), I summarised concerns, focussing on the impact these shortcomings have had on my productivity, morale, and overall job satisfaction. I offered constructive suggestions for improvement including being face-to-face and less of a podcast, less generic and tailored to ‘artists/musicians/performers’, relevant and less ‘tick-box’, continuous and not intensive and to introduce elements of experiential (Greene, et al., 2021) and serendipitous learning (Gaeta, et al., 2014) opportunities. I also recognise that the college ‘bean-counters’ find this difficult to quantify. I scheduled a meeting with my line manager to discuss my thoughts and hope it will be beneficial to my department and the institution as a whole. As a result, my professional practice has changed with some alterations, reflecting my views for future sessions and being invited to join the CPD working group. I am open to such feedback and willing to collaborate on finding solutions that work for everyone and ensure that any agreed-upon actions are being implemented (Keerthirathne, 2020). I continue to advocate for ongoing improvements in professional development within the college.  This evidences that, through approaching challenging situations with a well-thought-out plan and a focus on constructive dialogue, I have achieved positive changes in my workplace.

However, in agreement with Hall & Buzwell (2013), I note that, in some group situations, there are individuals who contribute less or rely on others to do the work. This ‘free-riding’ or ‘social loafing’ creates imbalances, leading to me resenting some colleagues who I feel do not acknowledge my work or efforts. Furthermore, some other colleagues remain passive or disengaged (Ying, et al., 2014), while differences in opinions, communication styles or work habits can cause tensions and hinder progress. Yasin, et al. (2021) suggest that this can stifle creativity, limit the exploration of alternative viewpoints and result in suboptimal decision-making, which I concur with. Samarakoon & Imbulpitiya (2020) also observe that collaborative learning groups may consist of participants with varying levels of skill, knowledge and expertise on the topic at hand. However, I want to learn from experts in their field and not be burdened by others with less interest in a particular topic or discipline. Group cohesion is normally not important to me as a learner as I strive to improve standards and opportunities for my students. 


[bookmark: _Toc166412236]My Self-Directed Learning 
Robinson & Persky (2020) describe self-directed learning as a skill-set, enabling learners to set further goals outside of the formal lecture-based classroom environment. An example of my self-directed learning would be when I recently worked towards the Licentiate Diploma award from the London College of Music (LCM, 2024). This is a comprehensive examination process that assessed my compositional skills, my creative talents, and musical understanding. However, as Figure 8 reveals, details on how to achieve it was limited and easy to misinterpret. I realised that, whilst I received formal compositional training 30 years ago, much of it had been forgotten. Therefore, a vast amount of revision and additional learning was required to be successful. I understood that my submission required originality and engagement with contemporary compositional techniques. Without an official timescale or deadline to meet, I self-imposed a routine to maximise my chances of success, as discussed by Robinson & Persky (2020). Each composition session started with some improvisation and extemporisation at the piano, often while looking at poetry or liturgical text as inspiration. I found this a valuable tool for generating musical ideas and exploring different melodic and harmonic possibilities. The ability to research and experiment with new genres, different (possibly quirky) time signatures, or incorporating unconventional instruments was particularly interesting. The online masterclasses and seminars of film composer Guy Michelmore (2024) were of particular interest, as an inspiration, knowledge base and technical help. It was a valuable opportunity to develop some techniques I was less familiar with and gain insights into the creative process of a professional composer.
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[bookmark: _Ref164765781][bookmark: _Toc166167624]Figure 8: London College of Music Licentiate Diploma Syllabus


[bookmark: _Toc166412237]Digital Informal Learning: 
In the Licentiate Diploma, there was also a 10% examination weighting regarding the presentation of the work in terms of quality of production, layout, accuracy and legibility of scores. This required specialist software, in my case, the music notation programme ‘Sibelius’. Whilst being able to achieve professional notational results, the interface design of Sibelius is acknowledged to be ‘the embodiment of what not to do’ (Tantacrul, 2018) and often completely unfathomable to a part-time user. Furthermore, the official product support is uncontactable. Fortunately, the independent ‘Avid Sibelius Users’ (AVID, 2024) Facebook pages were completely invaluable. The ability to connect with other users, ask questions, and elicit their knowledge and experiences was a significant assistance to me, and sped up the compositional process. Overall, by embracing self-directed learning in a compositional process, I was able to develop technical skills, explore compositional techniques, and cultivate my artistic voice (Creech, et al., 2020). Curiosity, patience, and an open mind made the journey of musical and personal discovery a satisfying and rewarding journey, resulting in being awarded the LLCM qualification.

Zajac, et al. (2020) provide tips to improve informal virtual learning. Possible learning techniques I could have employed to accelerate my learning were to fully document my journey and detail my progress (Carliner, 2012). I could have recorded some of my compositional ideas, sketches, or reflections as it may well have allowed me to track my development as a composer and revisit ideas (Webster, 2012). Perhaps I lost valuable material I could have developed by not doing this. I also found it completely impossible to share my work with trusted friends and/or mentors constructive criticism as I struggle to accept criticism (however constructive), especially in an unfinished piece of work (Fong, et al., 2018). I accept, however, that external feedback can offer fresh perspectives and identify areas for improvement in my compositions. It is something I expect from my own students – but a method I struggle to adopt myself during the creative process (Garino, 2020).

[bookmark: _Toc166412238]My Work-Based Learning
In my current lecturing role, over time, I have learnt about the ways in which I can be fully involved in all aspects of teaching, learning, assessment and course design via both formal and informal learning. Following my appointment in 2013, I became Module Lead for ‘The Business Industry for Musicians’ and ‘Music Education’ contained within the Foundation Degree in Music. While, prior to this, I had been a school-teacher for many years, these were not topics that I had covered explicitly in my prior experience, neither had I taught within a college setting nor on courses at Levels 4 and 5. This, therefore, presented a steep learning curve and an opportunity to develop my own knowledge and practice (Milner, 2021).  I set about researching the content of the modules, outlining the learning objectives for each one, understanding what students had to learn and achieve by the end of the module. This was achieved by interrogating online resources such as academic databases, digital libraries, and educational websites to access articles, books and teaching materials. Importantly, I engaged with my peers and used their experience for guidance and advice, as they could provide valuable insights, resources and share their own experiences teaching similar topics (Topping, et al., 2017). I have continued this practice in my recent international delivery in China with new colleagues from different departments. I am pleased that I can also act as a mentor to less experienced colleagues through my own experiential learning (Hobson & Maxwell, 2020). Within my own practice, reflecting on my delivery, content and feedback has enabled me to redesign lesson plans, schemes of work, assignment briefs and formative/summative assessment opportunities to make them more learner-focused (McLeod, 2019). Through continuous research, I continue to adopt a range of approaches to improve my own teaching and students’ learning, as discussed below.
[bookmark: _Toc166412239]My Student-Centric Approach
I use student-centric approaches in my practice (Smith, et al., 2017), where the students decide what they want to research and the methodology they will employ in order to undertake it. I planned to enable a self-exploration of cognitive learning which allowed students to make decisions concerning their preferred method of absorbing and understanding new information (Peng, et al., 2021). For example, in an assignment based on the ‘#metoo’ movement, one student chose to meet the learning outcome by presenting arguments in an essay format while another submitted a podcast, which included similar material, but was presented in a very different manner. Student feedback was constructive in tutorials and at student/staff/management course meetings. Summative student results confirmed that the approach that I engaged was successful and, therefore, this pedagogy (Morgan, 2013), continues to inform my practice.  

[bookmark: _Toc166412240]Differentiated Approaches
Through further informal research that I have undertaken, and through observations and discussions, I identified that some of my students had limited knowledge of the theory of music. It became clear that it would not be inappropriate to set tasks they would not be able to complete to a sufficient standard as they lacked the underpinning theoretical understanding of musical notation. As a result, I realised that a differentiated approach (Allison & Tharby, 2015), would be needed and have developed my own learning programme, which includes personalised backing tracks, lead-sheets and ‘TAB’ notation that students can access asynchronously ahead of lectures. By enabling the students to learn autonomously (Benson, 2007), they have had the option to study independently, both prior to, and also following, the formal lecture. In these circumstances, I employ a personalised, didactic approach, (Zimmer, et al., 2014), re-enforcing the correct conventions at the level each student requires in additional tutorial sessions. This differentiated approach (Allison & Tharby, 2015), maximises progress for all, and further develops my own practice in instigating new techniques to deliver an individualised learning experience.

[bookmark: _Toc166412241]Problem-based Learning Approaches
In recent years, in both traditional lectures and virtual learning environments and following international research and best practice (Ulger, 2018), I have developed problem-based learning approaches. By devising key questions and tasks within each topic, it provides further opportunities for students to ask probing questions and to undertake focused research. I ensure to undertake personal research in areas where I have had less experience, which has included buying a bass guitar and signing up to an online course. This was to help students out in ensembles, if and when one was needed. By having the physical instrument, I gained practical experience, the flexibility to practice at my own speed and experiment with various techniques and playing styles (Yew & Goh, 2016). In enrolling in an online course provided instruction from experienced instructors in their own field. Offering the convenience of learning from anywhere at any time, allowed me to conduct my studies around my schedule (Moust, et al., 2019). These proactive steps expanded my knowledge and skills in an instrument less familiar to me, allowing me to grow personally and professionally. However, despite my best efforts to help my students, I was absolutely terrible at it! Through this fairly bruised ego, it did help me to understand some of the frustrations my students feel when they fail to grasp a particular concept; therefore, as a result, it has improved my own practice (Nilson, 2016).

[bookmark: _Toc166412242]Providing authentic learning opportunities
Over time, my teaching has developed to include both theory, practical and industry-based lectures, delivering to groups and within individual tutorials. Critical to my learners’ needs is for me to create real-life ‘working’ situations for them where they can gain relevant, practical experience that will prepare them for the workplace (Caniglia, 2019). Pertaining to composition, by using real industry briefs and industry-standard software, students compose, arrange and master their music for both course submission and create demo tracks for future employers. To develop students’ performance skills, I realised that holding weekly workshops where students can perform as individuals and in ensembles in purpose-built accommodation would be the most effective way of ensuring that they could have a sense of what working as a ‘real-life’ musician would be. This has resulted in performances in local professional venues to live audiences in a range of environments, which has included performances for local arts organisations. Crucial to their development is involving them in the planning and preparation for each performance, transporting, setting up and dismantling PA equipment etc., while still taking notes for later reflection and commentary. This approach allows students to acquire vital employability skills as discussed by Otondo (2016), and ensures that they are suitably prepared for both further academic studies and/or industry employment. By equipping my students with the ‘tools’ they need to succeed in a variety of professional environments, the students are more employable, and I fulfil my role as an educator and mentor with a great deal of satisfaction. Also, the profile of the courses improve further, thus attracting high calibre students. This, in turn, drives me to seek further opportunities and drive my own practice to higher levels (Schreiner, et al., 2020).

[bookmark: _Toc166412243]Providing Feedback 
Over time and through reading and reflection, I have come to realise that there is much research to support the value of open, honest and constructive feedback (ICAS, 2019). This can develop learning of a high level and, ultimately, can improve the chances of summative assessment success (Faulconer, et al., 2021). Therefore, employing the work of Hattie & Timperley (2007) as good practice, I have developed opportunities to give frequent feedback during the development of students’ work rather than only upon its completion (Havranek & Cesnik, 2001). All formative feedback I deliver is constructive, evidence based, and includes suggestions for the student to improve (Nicol & Macfarlane-Dick, 2006). In addition, experience has taught me that, by asking students to record, share and comment constructively upon their own work and that of the cohort, a proactive system of peer support and feedback can be developed (Hanken, 2016). I encourage self-assessment and reflection by encouraging students to consider the positives of their work and any areas that require further thought (Kay, et al., 2006). This allows an increased level of feedback than would be able to be provided by the lecturer alone (Smith, 2017). However, I struggle with accepting any feedback, either positive or negative, as I produce drafts before submission or publication (Stone & Heen, 2014). It is an issue I am trying to address, given the body of evidence supporting its benefits (Faulconer, et al., 2021), to further develop my professional practice.
[bookmark: _Toc166412244]Providing Pastoral Support
In October 2023, I received devastating news that one of my students had taken their own life. The impact of their death has been the most difficult issue of my career in terms of my own grief, and that of colleagues and classmates. Overnight, I had to learn about the best way to proceed in processing my own emotions and become a beacon of hope to my team and students. I reached out to trusted colleagues (Klicker, 2013), and assured my tutor group know that it was okay to feel sad, confused, angry or upset. I, and others were there to support them (Schonfeld & Quackenbush, 2021). I encouraged open and honest communication, and let my students know that their feelings were valid, important and what I was feeling too (Klicker, 2013). I planned activities to help my group process their grief and encouraged the students to support one another, reaching out to classmates who were struggling, just like them. I made myself available to our students for individual support and counseling and monitored signs of distress or emotional difficulty, including changes in behaviour, mood, or academic performance (Brown & Jimerson, 2017).  Later in the year, we were able to remember the student who passed away through a charity event where they played a ‘set’ of their favourite music in their memory. Additionally, I learned a great deal in supporting Mum who has kept in contact throughout the year (Klicker, 2013). Overall, experiencing the loss of a student was a profound and transformative experience that taught me important lessons about myself, my relationships with others, and the impact I have as an educator (Hattie, 2017). It made me reflect that formal education is not all about academic achievement, but rather to nurture well-rounded and emotionally secure individuals who are not only academically proficient but also compassionate, ethical, adaptable, and equipped to make meaningful contributions to society (Kumar, 2022). 

[bookmark: _Toc166412245]My Leadership in Education
In September 2019, I was asked to lead the Higher National Diploma in Music (Year 1). From the outset of my appointment as Programme Director of HND Yr1 Music, and due to student feedback, I understood that significant changes in approach, management, content and delivery were immediately necessary. I instigated a complete restructuring in the course lectures, acknowledging feedback from current students regarding their preferred learning methods (Flodén, 2016). Selecting the most suitable units from the available options for the cohort proved to be central to the success of the programme. I acknowledged the strengths and weakness of the students themselves in order to provide opportunities for them to achieve their full potential. I was accountable in accurately reporting student marks to examination boards, ensuring their accuracy, regulatory compliance, confidentiality, transparency, completed documentation and professionalism in the assessment and grading process. This ultimately supported students' learning journey and allowed progression and further academic success. I was able to embrace these broader leadership responsibilities and developed my verbal and written commination skills appropriately. Thinking strategically, being adaptable and engaging in a Leadership and Management course helped me achieve these things within this new leadership role. As a further part of my role, I mentor staff, noting that good mentoring skills are part of good teaching (Gravells & Wallace, 2007). Following Renshaw (2009)’s recommendations, I establish a supportive environments where staff develop, based on trust and a mutual understanding of roles, encouraging self-reflection in order to evaluate actions (Conway, 1995). This informs any developmental mentoring or support required (Karcher, et al., 2002). In reflecting on my learning from this leadership and management course, I have actively applied many methods discussed and researched, including strategic thinking and emotional intelligence (Cole, 2018). I continue to grow and evolve as a leader, making a positive impact on my students, colleagues and organisation, and this exemplifies my professional development.

[bookmark: _Toc166412246]Conclusion
The significant impact I have on student achievement is an acknowledgment of the professional experience that I have gained and have identified the range and depth of my own professional knowledge and capabilities. My influence goes beyond simply delivering lessons or assessing assignments; it encompasses the guidance, support, and inspiration I provide to my students. I have identified high-level informal learning that I have undertaken during my career, which are not occurrences that have been observably learned or planned within formal study. I have focused on what I have learned implicitly and addressed different typologies of informal learning with analysis of my own practice. It is clear to me that much of my informal learning has benefitted me just as much as my formal learning, and this will form part of my research going forward in my doctorate and future career. Through understanding my own needs as a learner more clearly, I intend conducting research on possible strategies for others to understand how best they can learn (Elder & Paul, 2020).
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Yesterday 16:09

. | found that dispersed approach harder and | was more likely to
forget to do it.

S Yesterday 16:10

@ 1 raining these days is more e istening to a podcast: than
actual 'training". | miss interactive engagement and sharing of
ideas.

&

I Yesterday 16:07

more practitioner-based options would help as we are
artists/musicians/performers and not desk pets.....

és)

Yesterday 16:07

Tick-box exercise unfortunately, poorly delivered.

&2

N osterday 16:11

Q Elements of the anti racism were useful, but too many tick box
activities. Just feels we are always run off our feet and when the
CPD is soul destroyingly outdated or irrelevant and we end up
feeling frustrated that people are getting paid v richly to teach
grandma how to suck eggs. We end up tired and cross as result
instead of inspired

P Yesterday 16:11 Edited

CPD should be tracked across the year, workshops, performances,
lectures - | go to them all - these are my 'real' CPD.

I Yesterday 16:11
Q CPD days - Skill sharing, maybe?
&

M Yesterday 16112
Would it be worth putting a form out where we can vote on what
we feel we need to improve on? | agree with [l though they
need to be more engaging and person centred and not online.

S Yesterday 16113

Q Can't count the amount of CPD days, also, where we sit through
things that are then told 'this is not really for creative vocational
courses'

&1
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Candidates should compile a portfolio of compositions of approximately 30-40 minutes’ total duration.
The following considerations must be observed:

At least one of the compositions (or movements) must be for ten or more independent parts.

At least one of the compositions (or movements) must be for four or fewer independent parts.

At least one of the compositions (or movements) must include a vocal part.

At least one of the compositions (or movements) must include one or more parts for strings.

At least one of the compositions (or movements) must include one or more parts for woodwind instruments.
At least one of the compositions (or movements) must include one or more parts for brass instruments.

At least one of the compositions (or movements) must include one or more parts for percussion instruments.

At least one of the compositions (or movements) must include one or more parts for a polyphonic instrument (eg.
piano, organ, harp, etc.)

A maximum of ONE arrangement may be included. Any arrangement should not be more than 7 minutes in
duration.

At least one of the compositions (or movements) must comprise at least 7 minutes of continuous music.
The portfolio may comprise a single work; but in this case, it must exhibit all of the characteristics outlined above.
The portfolio may not comprise more than SIX individual works.
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