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Breaking down the language barrier 
for EAL pupils



We are learning about……

the distinctiveness of EAL learners 

So we can…….

analyse the 
challenges facing 

one particular 
stage of EAL 

learner 

evaluate EAL 
pedagogy

create suitable 
EAL resources

ANALYSE
EVALUATE & 

APPLY CREATE



EAL: Welsh QTS
 S1.1 They understand the diverse learning 

needs of learners and endeavour to 
provide the best possible education for 
them to maximise their potential, whatever 
their individual aspirations, personal 
circumstances or cultural, linguistic, 
religious and ethnic backgrounds.

Which other standards
refer to EAL learners?



EAL: Welsh QTS
 S3.1.3 They select and prepare resources, and plan for their safe 

and effective organisation, taking account of learners’ interests 
and their language and cultural backgrounds, with the help of 
support staff where appropriate.

 S3.2.5 With the help of an experienced teacher, they can identify 
the levels of attainment of those learning English or Welsh where 
this is the language in which they are being taught and is different 
from the language or form of language of their home.  They begin 
to analyse the language demands and learning activities in order 
to provide cognitive challenge as well as language support.

 S3.3.5 They are able to support those learning English or Welsh 
where this is the language in which they are being taught and is 
different from the language or form of language of their home, 
with the help of an experienced teacher where appropriate.



What do we mean by EAL 
learners?

EAL learners :

 Speak, or have access to, a home language 
which is neither English nor Welsh.

 Need to use two or more languages at home 
and/or at school.

 Are not necessarily literate or fluent in any of 
the languages they use.

 Are in the process of learning English for 
academic purposes.

(From Fiona Gordon for Teach First)



“Pupils for whom English is an 
additional language are not an 
homogenous group” (NALDIC)



A very diverse group.
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Who are EAL learners? 

(From Fiona Gordon for Teach First)



Estyn: 2013 Survey
 Few mainstream teachers have the training or skills 

to meet the needs of EAL pupils effectively

 There is not enough co-operation between 
mainstream teachers of EAL pupils and EMAG 
support teachers in planning pupils' experiences.



“Inspectors should look for 
evidence – such as equality 
objectives and published 
relevant information – that 
providers are addressing key 
issues affecting different 
protected groups and have 
effective steps to address 
possible disadvantage 
experienced by them, such 
as differential attainment, 
rates of exclusion and 
bullying”.



Estyn Questions: Diamond 9

EXTRA: Create a category for each question



Primary School X , Swansea

EMLAS (Ethnic Minority Language and Achievement Service)

At present School X has 12 EAL pupils who originate from 
5 different countries. 

The EMLA Service works in the school in the form of in 
class teaching, individual or group work to develop 
pupils' literacy skills.

The EMLA Service also endeavours to inform teachers of 
pupils' cultural, linguistic and religious backgrounds so 
that the school can value and celebrate diversity in a 
meaningful way.



What are the factors 
influencing the development 

of EAL learners?









WELSH dimension: Minority Ethnic 
Language and Achievement Project 

 Helen Myers, Team Leader, MELAP: 
“We’ve discovered that there is often a 
dip in motivation for pupils at 
1)_________when a learner might be 
2)_________________________but lacks the 
3)________________________________to fully 
access the curriculum and achieve.” 
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EAL: the Welsh context



Pupils in nursery, primary, middle and 
secondary schools acquiring English as an 
additional language by local authority and 
stage of development – 2017/8



Cummins’ 
Iceberg Model

of language 
development

BICS

Basic
Interpersonal

Communicative
Skill

CALP

Cognitive and
Academic
Language

Proficiency

(Cummins)

What can 
have an 
impact on 
the shape of 
the iceberg?





End of Year 
EAL Stage Pupil A’s EAL Progress Chart

E

D+

D

D- Yr 6 Yr 9

C+ Yr 5 Yr 8

C Yr 7

C- Yr 2 Yr 3 Yr 4

B+

B Yr 1

B-

A+

A Rec

A-
Years learning 
EAL

1st 2nd 3rd 4th 5th 6th 7th 8th 9th 10th

(From Fiona Gordon for Teach First)



EAL 
Stage

Pupil B’s EAL Progress Chart

E

D+

D

D-

C+

C

C-

B+

B Yr 4 Yr 5 Yr 6 Yr 9 Yr 10 Yr 11

B- Yr 3 Yr 8

A+ Yr 7

A

A- Yr 2

Year 
learning 
EAL

1st 2nd 3rd 4th 5th 6th 7th 8th 9th 10th

(From Fiona Gordon for Teach First)



Inclusion & EAL
ALN & EAL









Hier is een zaadje
In het begin, groeit de wortel 
Na de wortel, groeit de stengel 
Na de stengel, groeien de 
bladeren
Na de bladeren, groeit
de bloem 
Na de bloem, groeit de vrucht 
De vrucht geeft ons de zaden



1. Hier is een zaadje
2. In het begin, groeit de wortel 
3. Na de wortel, groeit de stengel 
4. Na de stengel, groeien de bladeren
5. Na de bladeren, groeit de bloem 
6. Na de bloem, groeit de vrucht 
7. De vrucht geeft ons de zaden

1

2

3

4



Planning for progress - Cummins’ quadrant

High Cognitive Demand

Context ReducedContext Embedded

A

B

D

C

Low Cognitive Demand



NALDIC have identified five principles 
of good practice in EAL teaching and 
learning

1. activating prior knowledge in the learner

2. providing a rich context

3. encouraging learners to communicate 
in speech and writing

4. pointing out key features of English 
explicitly

5. developing learners’ independence.



Create a resource for an EAL 
learner…



EAL MAT

ALN FSM
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We are learning about……

the distinctiveness of EAL learners 

So we can…….

To analyse the 
challenges facing 

one particular 
stage of EAL 

learner 

evaluate EAL 
pedagogy

create suitable 
EAL resources

ANALYSE APPLY
CREATE
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