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The aim of this assignment is to reflect upon my own practice during the teaching of a Welsh second language lesson within a key stage two class in an English medium primary school in Wales. It will first set the context and discuss previous lessons that were conducted in preparation for the recorded lesson, linking to the theories of learning a second language; that may or may not be specific to the learning of the welsh language.
During my current placement, I have had weekly opportunities to teach and facilitate Welsh lessons with support of the school’s scheme of work. It was fortunate for me, that the theme during my placement was Gwyliau, a topic which I had recently engaged with during Welsh lectures in University. The lesson recorded and reflected upon within this paper was created for a year five class who, as a cohort, has minimal fluency in the Welsh language but has experience of the language through incidental discipline and ‘drilio’ lessons that took place a few times a week. 
Prior to the recorded lesson, the children were introduced to the ‘Gwyliau’ theme using Chomsky’s (1957) communicative method. During this lesson, oracy was the focus to support the introducing of past tense language patterns, and to motivate the children’s development through a pair work task (Richards, 2011). Children were provided sentence pattern mats (appendix 1) which allowed the guidance for person ‘A’ and person ‘B’ to converse. First, modelled by me and a child, who was part of the ‘crew cymraeg,’ the sentence pattern mat was chronological conversed supported by a power point slide with shared content vocabulary of countries and modes of transport (appendix 2). In order to develop past tense verbs accurately, the language patterns were also executed during ‘drilio’ sessions (Ghazi- Saidi and Ansaldo, 2017) such as discussing what we had eaten for breakfast or what we had done over the weekend.  It is suggested that these sessions would also support the development of fluency as it reflected the natural use of Welsh language (Tice, date un-known and Bei, 2012). 
Building upon the leaners’ foundation of knowledge through oracy, the activities arranged for the recorded Welsh lesson were aimed to develop the reading of continuous text, locating information and writing (Welsh Government, 2014). These skills are encouraged within Estyn’s (2016-2017) annual report which discusses the importance of integrating the Literacy and Numeracy Framework (Welsh Government, 2014) into all subjects and areas across the Welsh curriculum, including Welsh Second Language.
The first activity which was differentiated two different ways (appendix 3 and appendix 4), was a ‘literal comprehension’ task (Day and Park, 2005). Children required understanding of the text to answer questions to what we had read as a class (Welsh Government, 2015, p. 12 and Welsh Government, 2014). The activity was aimed to develop skills of reading, remembering of facts and skimming. The task was differentiated, with the first of the comprehension tasks (appendix 3) being a true or false activity, and a more complex task of answering questions using subject specific vocabulary (appendix 4). 

The second activity was a written task in which children extended on their learnt sentence structures combining it with other phrases that they had learnt during their previous years within Foundation Phase and Key Stage Two (Welsh Government, 2015, p. 15). This activity was differentiated to meet the learners’ needs by providing different expectations through the support of two variations of the conversational structure mats. As shown in appendix 5, the supporting resource encouraged children to write simple sentences, whereas the more challenging resource (appendix 6) encouraged the generating of compound sentences. Along with the conversational mats, I supplied children with visuals to support context specific vocabulary as displayed in appendix 12, appendix 13 and appendix 14. These were to help stimulate learners and could be considered to have had a positive response towards the use and memorising of such vocabulary (Drummond, 2014).

When delivering Welsh second language lessons I do not normally feel overly nervous. However, I was also fully aware of the recording taking place at the back of the classroom. This caused me to worry more about my challenges with the Second language Welsh subject knowledge. I feel these worries contributed to the questioning of my own ability to support the children’s development in the Welsh language.

I first greeted the children in Welsh with ‘prenhawn da pawb’, this is a phrase in which I would normally greet the children in the afternoon and was therefore, confident to incidentally use the phrase. However, I found myself ‘uming’ to link my greeting to the activating of prior knowledge. I questioned why I did this after replaying the recording, as it is something I purposefully try to avoid when conversing or speaking in English. However, through post reading of linguistics, Liberman (2005 as cited in Portillo, 2014 and Higgins, 2015) suggests that we use the word ‘um’ while we decide what or how we are going to say something. Linking this with my lesson plan (appendix 7), I had planned to ask the children what we had done in our last lesson, through the medium of welsh. This, as shown on the recording was not the case. Instead, due to lack of confidence, I hesitated, filling the hesitation with the word ‘um’ and then proceeded to ask the question in English.
Due to my lack of subject knowledge, and a poor experience on a previous placement, I had my written Welsh (appendix 8), that I used as a supporting resource, checked by people who spoke fluent welsh. However, I had not had the dialogue that was prepared to deliver the lesson checked. This was an error on my part, one which should have and could have been avoided. I feel that having all the language checked may have made me feel more confident in using such phrases.

It can be acknowledged that during my introduction, I did use Welsh vocabulary that I was more confident with as I use these daily within the school context and at home with my own children. Genesse (1985) refers to this method as language immersion. The writer firmly believes that immersion of language has a positive impact on the natural development of learners. Personal experience supports the immersion approach as my own two children attend a Welsh Medium school, and both are very near to a level of fluency in the Welsh language, despite there being minimal Welsh language within the home. In opposition, it is highlighted by Myers (2011) that language immersion may be intimidating to some children and may cause them to deter from the learning. This may explain the lack of engagement of some children that was displayed on and off the recording. However, it is suggested that this use of Welsh vocabulary may start to encourage children’s use of Welsh vocabulary in the classroom which may support further language development (Hulstijin, 2013). 

During the reading of the resource (appendix 9) I demonstrate aspects that are typically displayed in the Grammar-translation method (Kupi, date unknown). I felt it necessary to have children translate the text in order to visually recognise the sentence patterns that they had learnt through speaking in the previous lesson. This is a method that is seen as rote, inevitably it is sometimes referred to as a ‘dull’ method of learning (Mortimer, 2016). However, it is a method which is advantageous when teaching a large and diverse class (Khan and Mansoor, 2016).

During the evaluating of my recording, it became apparent that I also demonstrated subtleties of the direct method (British Council, date unknown). This is exemplified using facial expressions and gestures when decoding specific vocabulary (Huang et al, 2018) on the board with the learners. An example of this is the exaggeration of eyes when I discuss the meaning of ‘bob dydd.’ However, it is portrayed in the video that this method did not always provide understanding of vocabulary, which supports the notion of using the grammar- translation method. It is important to recognise the importance of sound subject knowledge when using the direct method approach (Vega, 2018). This is something I feel that I need to deliberately work on by participating in extra Welsh courses and encouraging conversation with my own children at home. 

The lack of subject knowledge is evident during the recording as I sometimes respond incorrectly to children’s answers. An example of this is the response provided by a learner when I posed the question ‘sut est ti?’ The learner, as shown in the recording responded incorrectly. However, I did not notice this at the time and praised her response. The possible reason for this occurrence was the nerves of being recorded and the lack of fluency I have with Welsh second language.

The learners work during the activities were of a mixed ability. It is evident in appendix 10 that the ‘true or false’ activity (appendix 3) was not completed correctly. This could have been due to lack of engagement of wanting to get the task over and done, not understanding the questions in welsh or the lack of comprehension skill. This is something that will require discussion with the learner to understand the reason incorrect answers were given. In addition to this, the more challenging comprehension task (appendix 4) was also, at times, completed incorrectly due to the incorrect tense being used within the learner’s answers (appendix 11). This could have been due to the lack of understanding and restricted use of the past tense vocabulary. Therefore, it is suggested that a more explicit teaching method of tenses should be used to ensure learners understanding (Ellis et al 2009).

In reflection, the lesson recorded describes that of a trainee that lacks confidence in the delivery of welsh second language, and this is portrayed with the errors displayed throughout the recording. This is something that I require to improve as part of my own development. The Welsh Government aims to have a million Welsh speakers by 2050 (Welsh Government, 2017). As an individual entering a career in education, it will be my accountability to ensure that this target is contributed to. Therefore, my own professional development will be the key to ensuring learners within my classroom have an enthusiastic engagement with the Welsh language. To start acting upon this, I have, since the recorded lesson, enrolled onto a free online course provided by the Welsh Government to consolidate my basic Welsh vocabulary and extend my knowledge of the welsh language. 
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