1. Investigation of the curriculum set at Swansea Business School (SBS) and a critique of its design.

Introduction
This paper is intended to investigate the curriculum set at University of Wales Trinity Saint David (UWTSD) Swansea Business School (SBS), in which the professional teaching experience is placed. An outline to determine what curriculum is will be offered, in conjunction with an exploration of the Curriculum Models: Product versus Process. These models acting as varying components, in which education can be broken down, with each model taking a different viewpoint (Griffin, 2018).

A critique in regard to the curriculum design, and the link between the above models will follow. The overall ethos of the curriculum presented by SBS will also be examined. Thus, to allow for a deeper understanding of the rationale behind the curriculum, and how its structure was designed and implemented. Strengths and weakness within the SBS curriculum will be highlighted, to rationalise any areas of improvement that could arise.

Curriculum Overview
The term curriculum can be considered ambiguous in its meaning, with a plethora of definitions offered as a means of understanding its complexities. In its simplistic form curriculum, can be referred to as a planned sequence of instruction, articulating predetermined educational goals, learning objectives and content. Highly influenced by the social, physical, economic and cultural factors. While there are many interpretations surrounding the curriculum, in this instance a more cohesive definition seen in literature provided by theorist A.V Kelly (2009) will be observed.  

According to Kelly (2009) to refer to curriculum as a “syllabus” is inadequate. To merely transmit subject knowledge, limits educators and does not pose an effective curriculum. Instead Kelly places significant value on the experiences offered to students, instead of the content delivered. Anything that is planned for and is not experienced, therefore does not constitute as part of the curriculum.  

In order to provide a productive curriculum, the immersion of other generic skills needs to take place. Field trips, after school activities or promoting an awareness of behaviours, and attitudes adopted by students should combine to formulate a rewarding educational experience.  With the latter referring to the hidden curriculum, put forward by (Jackson, 2007) regarded as one of the “conceptual capitals” within curriculum design. This concept is appropriate when considering the SBS curriculum.

As an institution, UWTSD positions itself within a pertinent manner in relation to the development of individuals for the future workforce. According to UWSTD literature (2018) “All programmes and pathways are supported by the relevant professional qualifications with the ethos of the professional bodies being integrated into the delivery of the modules. The programmes have been designed with a shared set of skills that any business/management graduate is expected to have, and which are the skills desired in the employment context.”

This supports the aim of bridging the gap between academia and employment as well as providing graduates with a competitive edge upon completion of their degree programme. UWTSD recognising the role Higher Education has within a graduate’s lifelong learning journey, developing individual’s during the course of their studies and supporting the transition between education and employment.

Curriculum Models
Curriculum models are employed, to systematically design the rationale in regard to teaching, learning and assessment approaches used within curriculum. Such models can be used to determine specific aspects of teaching, including the subject matter, and the mannerism related to teaching (Ornstein, 2018). There are two long standing models of curriculum: the process model and the product model of which will be explored below and is outlined in figure 1. 
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The product model is a component within the curriculum which centres upon a desired end-product (FEU, 1980). Key theorists supporting this model include Bloom et al (1956), Gagne (1967) and Wheeler (1967). The product model offers focus to the knowledge of certain facts, and the mastering of particular skills and competencies. In turn this model, emphasises behavioural objectives, taking the belief that the curriculum should converge the importance of ‘appropriate’ attitudes and values to learning (Sheehan, 1986). A positive connotation taken from this model implements the belief that behavioural objectives assist with the formation of teaching, in turn enriches the capacity to assess and evaluate leaning (Rowntree, 1974). On the contrary, it is argued that such behaviouristic approach deepens the workload of an educator, and instead places an increased focus on behavioural objectives, instead of the teaching itself (Eisner,1984). 
The curriculum set out at SBS employs the product model through its form of continued assessment strategy. Within the curriculum it is outlined the assessment scheme is designed to “enable theory to inform practice, with students demonstrating intellectual rigour and reflecting critically on their own experiences, where relevant”. 
Such intention reflects the notion that knowledge is manufactured, thus similar to a product. To gauge the understanding of said knowledge a measurable evaluation technique would have to take place, and this instance in echoed with continued assessment.  

Process model however, takes the focus that the curriculum is centred upon how the learning takes place, as appose to the product model which emphasises the end result. Stenhouse (1980) advocates this model with the belief that an emphasis should be surrounded on the experience in which the learning takes place, and the conditions accompanying. In conjunction with this, the way in which a student is inclined to think, as well as their own feelings should also be considered. 

This approach can be noted with the SBS curriculum with its strong focus on employability within its programmes. SBS actively promote the involvement of student activities and outside organisations within the syllabus and is seen within its literature; “The use of live projects allows the students to develop skills in real world environments, as well as applying their academic knowledge, as a pathway to employment”.

Conclusion
After an exploration into both models, the SBS curriculum can be viewed as a hybrid of both frameworks. Through the continued promotion of Innovation, Enterprise and Applied learning within the curriculum, this actively adheres to the notion of taking into consideration how learning is taking place. Through its continuous projection of offering a “prosperous infrastructure” and adopting a student-centred learning approach the focus is on offering a transformative education. 



Whilst this concept is at the core of the curriculum, it cannot be denied that SBS still adheres to a product model through its use of examinations. Thus, a predominant characteristic of this model, in which the teacher transmits information to students, and the student’s role is to learn. In turn memorise this knowledge within a formal setting. 
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