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Currently in Wales there is a significant period of change occurring in the education system. The curriculum has been overhauled and along with-it standards and expectations of teachers. This is outlined in the new professional standards for teachers which has been set out by the government in Wales (Welsh Government, 2020). There is now an expectation on teachers to constantly seek to improve and develop themselves as practitioners with research acting as the backbone (Welsh government, 2020). According to Tripp (1993) observations of critical incidents can provide the insight which enables practitioners to reflect and develop themselves in a sustainable way. 
When considering the purpose of this assignment it is important to firstly outline what makes an incident critical, whilst also considering the value the critical incident has towards practitioner development. According to Tripp (1993) critical incidents are interpretations of events which occur, and therefore are unique to the person observing them. Mccgar and Mccormack (2016) expand on this and outline the benefit that critical incident research has on reflective teacher practice. This is supported by Tripp (1993) who suggests that critical incident research leads to increased development in teaching practice and increased focus for classroom research. Meijer et al (2011) expands on this by suggesting that critical incident research can accelerate the development of student teachers. 
This study focuses on an observation which took place within a primary school. Within this observation was a critical incident which will be discussed, with the intent of informing future practice and identifying next steps. 
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The observation of the critical incident took place in a Primary school in Swansea, Wales. For ethical reasons names of the school and participants in the study will be kept anonymous. The school shall be referred to as (School X) for the purposes of anonymity. This is in line with the BERA (2018) who state that all participants and locations within a research study have a right to anonymity. 

School X has learners from foundation phase to key stage 2, with learner ages ranging from 3-11 years old. The critical incident being discussed took place in a year 6 classroom at the beginning of term. Delivery of the lesson was by the usual classroom teacher (Participant A) and so the learners were familiar with the member of staff. The level of ability within the classroom was mixed and learners were seated in rows facing the front of the classroom. Additionally, literacy development was the primary focus of the lesson being observed. Furthermore, the lesson occurred during a pandemic which could have had an impact on a number of areas the extent of which is not clear. Overall three participants were observed, in the text they are referred to as Participant A, B and C. Participant A is a teacher, B and C are learners. 
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This study was conducted using an interpretivist/constructivist approach. The overall aim of the study was to observe and reflect on a critical incident within a classroom to inform future practice. On consideration of this constructivism/interpretivism was the most suitable paradigm. Kivunja (2017) states that constructivism is associated with the study of human behaviour. It promotes the study of human interaction in real life situations and therefore because of this, constructivist research is usually linked with qualitative data (Punch and Oancea, 2015). 

In order to achieve the desired outcomes of this study a ‘structured case study’ was chosen as the overall research method. According to Cohen et al (2011) a case study provides an insight into real people in real situations. It allows for the collection of qualitative data which provides insight into a real-life situation. This is expanded on by Bassey (1999) who suggests that case studies are effective at enhancing practice and informing policy in education. This supports my use of a case study approach as the observations were conducted to record a critical incident which had the potential to inform my own practice and enable self-reflection. 
However, there are other research methods which exist that would allow for the collection of quantitative data within a classroom, which in turn would align with a positivist research approach. This is expanded on by Hughes (2006) who states that quantitative research involves data which can be analysed through a numerical lens. Whilst conducting research in this manner may provide some insight into teaching and learning, a qualitative method such as a case study allows for more depth and interpretation by the researcher, this is supported by Cohen et al (2011).  This provides an initial justification for using a case study as the method for this research, as the overall aim is to observe behaviour within a classroom to encourage reflection and inform practice. Specifically, to this study, the use of a case study method allowed me to interpret assessment for learning, questioning and collaboration and how they were used by the teacher to benefit the learner’s development. Therefore, due to the lack of interpretation associated with quantitative research it was less suitable. 

Like all research methods there are strengths and weaknesses which make them more suitable or unsuitable for different types of research. This is supported and expanded upon by Hughes (2006) who suggests reliability is where qualitative research can come under scrutiny. This is furthered by Noor (2008) who suggests that case studies lack the reliability and accuracy of quantitative methods. Cohen et al (2011) elaborates by proposing that the lack of cross checking can lead to the research being bias or subjective. However, whilst there are weaknesses, case studies also have many strengths. Kivunja (2017) argues that case studies can be credible, dependable and transferrable. This is supported by Cohen et al (2011) who suggests that a primary strength of case studies is the ability to record unique instances which can lead to deeper understanding of a situation. Moreover, according to Popil (2011) case studies enable researchers to apply theory to practice. Overall, a case study is the most effective research method to use as it allowed me to narrow the scope of my research and make interpretations of the interactions between the teacher and learners. Furthermore, using each class as a ‘case’ I was able to look for potential critical incidents that would enable me to develop my own practice. 

 According to Cohen et al (2011) observations allow for data to be collected on people, behaviour and settings. Caldwell and Atwal (2005) support this view and outline the value and effectiveness of observations as a data collection method. 
According to Cohen et al (2011) there are two primary types of observation Participant and Nonparticipant. Mcfarlan (2020) suggests the key difference between both observation methods is the level of interaction the researcher has in the environment they are studying. This is expanded on by Cohen et al (2011) who outlines the features of participant observation, with researcher interaction heavily promoted. This study opted for a non-participant observation, which meant that I had no interaction with the sample group. This is outlined further by Scott (2015) who suggests that nonparticipant observations watch their sample group without taking an active role. The observations took place online and the lessons observed were pre-recorded. There have been some criticisms made of non-participant observations, for example Scott (2015) suggests that the process of observation can alter the behaviour of the participants, which in turn would affect the reliability of the data. Liu and Maitliss (2010) support this view and also suggest a possible ethical problem with the researcher opinion having more meaning than the subjects. However, Black and William (1998) suggest that observations are an effective means of development. Therefore, the use of non-participant observations in this study minimised the impact that my presence could have on the behaviour and interaction within the classroom. However, whilst I was not present the teacher and learners were aware that observations were taking place. Therefore, there may have been some impact on the behaviour of the sample group. 

Finally, the observations were structured. This structure (Which can be seen in Appendix A) promoted a deeper focus on certain elements during the lesson. Furthermore, the structure allowed me to identify incidents which I deemed to be critical. 
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As previously discussed, the critical incident took place in a year six classroom at the beginning of term. The observation captured the first 30 minutes of a literacy lesson. Participant A put an image onto an interactive whiteboard at the front of the class. The image had a bridge in the background and a hazard sign with an alligator emblem. Participant A then asked the class to work with the person next to them and attempt to infer where in the world they think the image is located. Participants B and C then proceeded to work together to complete the task set by the teacher. Once the timer had stopped Participant A got the class’ attention and moved to the front of the classroom. They then used class Dojo to randomly select a learner from the classroom to feedback their answer. Participant A then questioned Participant B to feedback to the class, “where do you think this image is from?” Participant B replied “Florida” explaining that they had made a link between the sign and Florida because they knew that there are alligators in Florida.  Participant A responded by giving praise to Participant B specifically noting how they had built on their knowledge and made connections whilst developing their inference skills.
The Welsh government state that all learning should link to at least one of the four core purposes (Welsh Government, 2020). The critical incident linked in some capacity to three of the purposes. This is evident when comparing the observation to the specification for each purpose. For example, according to the Welsh government ‘ambitious capable learners’ should seek and enjoy challenge, have the skills to apply their body of knowledge in different contexts and are questioning and enjoy solving problems (Welsh Government, 2020). It was evident that Participants A and B were enjoying the challenge set by the teacher as they appeared enthusiastic for the duration of the peer task. Furthermore prior to the task Participant A explained that the purpose of the task was to develop inference skills. Finally, the picture on the interactive whiteboard represented a problem, Participants B and C were then tasked to solve the problem by working together. 
The critical incident also appeared to connect to “enterprising creative contributors”. The Welsh government state that enterprising, creative contributors should connect and apply their knowledge and skills to create new ideas and give of their energy and skills to the benefit of others. Firstly, Participants B and C were applying their inference skills to create an answer for the task. Secondly Participant B gave their energy and skills to benefit others by working in a team and sharing their knowledge with Participant A and the rest of the class. 
Finally, the critical incident linked with “Healthy and confident individuals”. This is evident as the curriculum states that learners should form positive relationships based on trust and mutual respect, face and overcome challenge and have the skills and knowledge to manage life as independently as they can. Participant B developed in these areas as the group task would have aided in the development of social relationships. Furthermore, the task set by the teacher encouraged independent thinking and the development of literacy skills. 
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The purpose of assessment for learning (AfL) is outlined by several sources. 
According to the Welsh government (2013) (AfL) encompasses the use of formative assessment to gauge knowledge in order to inform future teaching and learning.  Cambridge Assessment (2020) builds upon this view by outlining how (AfL) promotes the use of feedback to improve the development of learning by closing the learning gap. However, several authors suggest that assessment for learning has not always been prevalent or prioritised within education curriculums. Leirhaug and Macphail (2015) and Lambert and Van Der Vleuten (2011) outline the move away from assessment of learning to assessment for learning. However, Torrance (1993) argues that curriculums need both summative and formative assessment. This is exemplified by the Curriculum for Wales as it is evident that (AfL) plays a prominent role in plans for learner development (Welsh Government, 2020). This signifies that there has been a change over time regarding the overall view on the purpose of assessment. Whereas before assessment was used as a means of measuring knowledge, it is now viewed as a tool to promote learner development and build upon prior knowledge. 

Several authors suggest that assessment for learning has a positive impact on teaching, learning and standards (Black and William, 1998; Leirhang and Macphail, 2015; Hill et al, 2016; Harlen et al 1992 cited in Pollard, 2014). Black and William (1998) suggest that formative assessment can raise standards as it promotes interaction between the teacher and learner. Furthermore, they suggest that assessment promotes the development of individuals through teacher awareness of individual needs. However, Bennett (2011) argues that the effectiveness of formative assessment at developing teaching and learning is inconsistent and cites a lack of reliable evidence as a concern. This is expanded on by Seden and Svaricek (2018) who suggest that the effectiveness of formative assessment can be impacted by the teachers view or idea of how it should be carried out. Research by Black and William (1998) found that formative assessment consistently raises the standards of learning. Therefore, whilst it is apparent that assessment can improve teaching and learning, there appears to be a need for guidance based on research to ensure that it is understood and consistent. This is further exemplified by the creation of an assessment for learning framework in Wales (Welsh Government, 2013). Additionally, whilst there have been criticisms made of assessment for learning it has also been linked to increased equity for learners. This is supported by Leirhaug and Macphail (2015) who suggest that assessment for learning has a direct impact on equitable learning opportunities. This is expanded on by Hill et al (2017) who suggest that assessment for learning can be a tool used to address equity issues within education. Research by Black and William (1998) found that formative assessment often benefits the learners with the lowest ability in the class. However, Milner (2018) suggests that assessment can only improve equity when there a system in place to ensure that individual development is taking place. This is built upon by Dannefer (2013) who suggests that assessment for learning provides a pathway over time which promotes learning and development. Therefore, it is apparent that assessment for learning can promote equity in terms of learner education. However, there is evidence to suggest that for this to be successful a structure is needed in the form of a pathway or portfolio which acts as a tool for learner development. This is perhaps exemplified in the curriculum for Wales progression steps, which provide statements of development but recognise that individuals develop at different rates (Welsh government, 2020). 

There are several ways in which (AfL) is practiced in education. This is expanded on by NFER (2007) who suggest that there are four types of formative assessment which underpin assessment for learning. These are, questioning, feedback, peer assessment and self-assessment. 
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The use of language as a means of learning and development is outlined by several authors who cite the work of Lev Vygotsky (Newman, 2018; Shabani, 2010; Roth, 2014). This is expanded on by Neff (2020) who states that Vygotsky believed that the use of language promotes cognitive and social development. 
Many theorists have made links between questioning, learning and development. This is supported by Flanagan (2006) who suggests that Greek philosopher Socrates viewed questioning as a primary tool for learning and development of knowledge. Tofade et al (2013) supports this view and outlines the prevalence of questioning as a tool for teaching and learning throughout history. Currently questioning is used as a tool by teachers for a number of reasons. Hall (2016) supports this view and outlines questioning as a primary method of (AfL). This is expanded on by Jiang (2014) who outlines the role questioning has in formative assessment. Furthermore, Vygotsky (1997) outlines the need for questioning in determining a child’s zone of proximal development. The zone of proximal development in Vygotsky’s view is the mental ability of a child when carrying out tasks with guidance from a practitioner. This is supported by Yiang (2014) who suggests that questioning enables teachers to gather useful information on the ability or current knowledge of a learner. However, Vygotsky (1980) outlines the need for questioning to be effective and accessible in order to aid learner development. They outline the possibility of questioning being too difficult and therefore being counterproductive to development. This is supported by University of Illinois (2020) who suggest that questions as a means of (AfL) have to be planned by the practitioner beforehand to ensure effectiveness. Therefore, while it is evident that questioning can be an effective tool for (AfL) there is evidence to suggest that practitioner planning and effective questions are essential to learner development. 

Whilst questioning is a technique used for (AfL) many theorists have suggested that it has uses outside of assessment and with other areas of education. Several authors suggest that questioning is linked to learning and development (Meacham et al, 2014; Albergaria-Almeida, 2010; Franke et al, 2009; Chin, 2007). Albergaria-Almeida (2010) links questioning to the development of independent learning and thinking skills, for example critical thinking. This is expanded on by Franke et al (2009) who also notes how questioning can be the scaffolding for learner development. However, Wenjuan (2019) argues that critical thinking skills are only developed when high end questioning is used by the teacher. The University of Illinois (2020) support this view and outline the differences between high and low ended questioning. They relate low ended questioning to formative assessment, and high ended questioning with critical thinking and problem solving. Therefore, whilst there is clear evidence that questioning can develop skills such as critical thinking and problem solving it is important that teachers use the correct form of questioning to promote that development. Recent research by Bulent et al (2016) expands on this view as it found that teachers mostly ask lower ended questions to their learners. Additionally, University of Illinois (2020) note that teachers should ask a combination of both lower and higher ended questions throughout a lesson. Therefore, there is evidence to suggest that questioning can be used as a means of scaffolding, developing critical thinking, independence and other skills. However, it is evident that the use of higher ended questions which promote this development can be underused in the classroom. Therefore, it is vital that teachers use a balance of lower and higher ended questioning to ensure that (AfL) and cognitive development are effective. 
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Alongside questioning, collaboration has been the focus of much research in education. Several authors make links between collaboration, learning and development. This is supported by Weinberger et al (2007) who suggest that collaboration between peers can lead to increased knowledge and development. This is built upon by Kaendler et al (2015) who suggests that the primary strength of collaboration is that it promotes the sharing of knowledge between peers in order to promote individual development. Le et al (2016) expands on this view and outlines that collaboration between peers can also develop social skills in learners. However, whilst this may be the case there have been criticisms made of collaboration and peer work. Kaendler et al (2015)  build upon this and outline that collaborative work is only effective when a structure has been provided by a teacher. This is expanded on by Le et al (2016) who found that teachers often find it difficult to manage behaviour, organise time and manage the resources needed for effective group work. Furthermore, Le et al (2016) found that the level of communication between primary children in group work inhibits the knowledge shared and can impact individual development. Therefore, there is evidence to suggest that learner collaboration can benefit knowledge, development and social skills. However, it is also evident that planning and organisation by the teacher is essential in the effectiveness of group work. 
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Brookfield (2017) outlines the need for critical reflection within teaching practitioners as a means of assessing the effectiveness of current teaching practice. Therefore, because of this, the observations I have carried out have provided an opportunity for self-reflection and have enabled me to consider my own teaching practice.  Kolb (2014) expands on this and also links in reflection as a key characteristic of development. This is expanded on by The University of Leicester (2020) who outline reflective observation as a primary process of learning development. Brookfield (2017) suggests that critical reflective practice occurs through four different lenses, these are: Students eyes, colleagues’ perceptions, personal experience and theory. 
The following reflections have been made through the use of Brookfields (2017) lenses. In using this model, I have been able to formulate recommended next steps and personal development based upon my own personal views, my interpretation of the learner’s views and a wide variety of literature. 

When considering the critical incident in relation to the literature review there are some areas where possible next steps could be suggested to promote further learning and development. During the critical incident, the use of (AfL) by Participant A on Participant B immediately impacted me as I wanted to find out more about (AfL) as a strategy for learning and development. Furthermore, I was aware of the use of assessment due to my own previous experiences working with learners. Whilst the literature review clearly showed that (AfL) can be extremely beneficial to learner development it also provided me with an idea for next steps. (AfL) as a strategy to promote equity within the classroom emerged within the literature review as a possible next step for Participant A. Through the use of an assessment strategy to gauge the understanding of every learner in the classroom, the teacher would be promoting equity of development. 

Another area that emerged from the critical incident was the use of questioning by Participant A as a tool for building knowledge and assessment. The use of questioning had an impact on me as I wanted to find out more about the effectiveness and variation of questioning to provide next steps and also develop myself as a practitioner. When I thought about my own experience with questioning, I realised that it was a potential area for self-development as my experience and knowledge with questioning is minimal. The literature revealed the use of high-level questioning as a means of developing critical thinking, problem solving and independence in learners. When considering this from the point of view of Participant B they we’re able to communicate their idea and build upon their knowledge through Participant A’s questions. Therefore, the next step for Participant A would be to increase the frequency of high-level questioning as well as increasing the number of learners being asked questions to ensure that development is promoted in every learner. 

The final area of interest which emerged from the critical incident was the use of peer collaboration by the teacher as a means of learning and development. The use of collaboration had an impact on me as I saw the enthusiasm within Participants A and B when working together. I was able to reflect upon how I would feel given the opportunity to collaborate and share knowledge with peers. Furthermore, my own experience as a teaching assistant has provided me with a good knowledge and understanding of collaboration in classrooms, however it was an area where I felt that my own practice could benefit greatly from further research. The literature review revealed possible next steps for Participant A. Whilst the literature review found that collaboration can promote development, increased knowledge and social skills in learners, it also outlined the need for planning and supervision by a practitioner. Therefore, possible next steps would be for Participant A to provide more structure to the group work activities as well as assessing the progress of each group to ensure that the collaboration activity is effective. 
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In conclusion, the overall aim of this study was to promote my development as a reflective practitioner. The Welsh government (2020) outline how being a reflective practitioner is part of the pedagogy for professional learning. Furthermore, the new professional standards in Wales require teaching professionals to reflect on their own practice against agreed standards to ensure continuous development (Welsh government (2020). When considering the professional standards in Wales, this study has promoted my development within the ‘professional learning strand’. This is outlined by the Welsh government (2020) who state that professional learning is consistently developing knowledge, skills and understanding whilst showing how reflection leads to professional learning. 

Observing a critical incident has enabled me to gain a deeper understanding into three areas of learning and development: assessment for learning, questioning and collaboration. Through a combination of personal experience, learner experience and theoretical research I have been able to formulate next steps which have informed my own practice. Additionally, through self-reflection I have been able to broaden my own knowledge, skills and understanding on teacher practice in Wales. 
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[bookmark: _Toc54455089]OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: September 2020, year 6.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Introduction to a literacy lesson. The class is mixed ability. 






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

The learners are all sitting quietly and look concentrated on the teacher. 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher is using verbal instruction to convey to the learners what he wants them to do and what he expects them to achieve. 

There are plenty of opportunities for learner collaboration which appears to aid in learner understanding. 

The teacher uses pictures on an interactive whiteboard to stimulate thinking in the learners. 

The teacher consistently reinforces the skills the learners are developing through discussion. 








	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The interactive whiteboard is the focal point of the classroom. 

Throughout the lesson the teacher increases the challenge slightly by integrating more skills into the activity in a similar space of time. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher assesses engagement and understanding consistently through the lesson. He discusses with the class using class dojo which randomly selects learners to give their opinion/ answer. 

The teacher asks questions to the class to gauge their understading and promote engagement. 






	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Repeating phrases in Welsh throughout.
· Consistently getting down to the childs level when discussing the task one to one. 
· Through effective questioning the teacher reinforces the skills developed to the learners. 
· Giving a specific time limit for each task. 
· Teacher stands at the front of the class in the same position when giving instruction and addressing the class. 
· Teacher acknowledged positive behaviour to influence others. The teacher said “well done for sitting nicely” to two pupils. The rest of the class heard this and immediately did the same. 
· The teacher used questioning to extract the knowledge from the learners.
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	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Beginning of term 2020. Year 6 class  Key stage 2. Usual classroom teacher, delivering a literacy lesson. 







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher used questioning to the class as a way to get learners to infer, make connections and take control of their own learning. The teacher used questions as a tool to get learners to come up with the answers themselves and promote independence. On reflection this got me to think about the importance of questioning as a tool to promote independent learning. 

The teacher gives the class a group task and asks them to infer the location of an image on an interactive whiteboard. I immediately notice a postive reaction from the learners when asked to work in pairs. This made me question the impact of collaboration on learners as well as it’s various uses inside the classroom. 
After the group activity, the teacher asks one of the learners for their answer regarding the question, the learner answers Florida and makes links between an image of a crocodile. The teacher through questioning was able to get the learner to independently make links between what they know and what they are learning. This impacted me as I began to think about how questioning can be used to promote independent learning and develop learners. Additionally, the teacher used questioning as a form of (AfL). They were able to gauge understanding through questioning. I became interested in the use of (AfL) as a strategy not only through questioning but through other methods. I am interested in finding out it’s various uses and possibly its effectiveness. 
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[bookmark: _Toc54455092]OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Year 5 September 2020


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Introduction to maths lesson. Deputy head teacher teaching the class, covering paternity leave. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Attitudes appear positive. 




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Success criteria provided to learners to enable them to have an understanding of what they are expected to achieve. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher is using an interactive whiteboard as the primary learning tool and focal point for learners. 

The learners are giving the opportunity to collaborate and come up with their own success criteria. 


	
Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Teacher uses questioning to draw and engage learners. The questioning encourages them to think independently. 

The teacher consistently praises learners for their answers. 

Teacher uses more direct questioning when they can see that learners are struggling to come up with the answers. 





	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher makes connections between the work done in the previous lesson to guide the learners to build upon their own knowledge to progress. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher recongised that one side of the classroom was not as engaged as the other. They then proceeded to praise the learners that were contributing. During the next discussion one of the learners who was previously disengaged put their hand up and contributed to the lesson. 

The teacher explains to the class that they will be partaking in group work. On hearing this multiple learners appear to become excited and more engaged, looking around the classroom. 
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	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Start of september. Year 5 mixed ability class. 

Deputy headteacher taking class due to paternity leave of usual teacher. 








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The teacher began discussing with the class what activities they were going to be doing. They mentioned that there was going to be a group task. On hearing this all of the children seemed to become more excited and engaged. They looked around the classroom seemingly excited to begin. This made my consider my own teaching practice and the role that group work and collaboration has to play in engaging and developing learners. 
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[bookmark: _Toc54455095]OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Reception year 1. September 2020. 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Carpet time. 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher uses non verbal cues to guide learners and help them engage. Learners seem to respond to this. 

The teacher uses visual aids, for example a puppet and number line to interact with the learners. The learners seem to respond to this and enjoy the use of the puppet. 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher uses props to gauge learners engagement, for example she asks ‘What do you say to pirate Pete?” Whilst holding a toy pirate. The children immediately respond with the appropriate response. The toy helps the learners to make connections between what they know and what the teacher wants them to do. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher uses questioning to build on the learners prior knowledge. 

The teacher uses Afl by asking whether they think an answer given by another learner is correct. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The recycling monitor is told by the teacher to go and recycle some paper. They do this during the teachers introduction to the numeracy task. As they walk away they turn back seemingly interested in the task. By the time they get back they have missed a chunk of the activity and their engagement appears to be dampened when they return to the carpet. 

The teacher praises one of the children for sitting down with their legs crossed. This immediately results in the other learners instantly crossing their legs and paying attention to the teacher. 
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	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
End of the day. Carpet time. Nursey year 1. 








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher used questioning as a form of Afl. They asked a learner to step up to the front of the classroom and place a number in the correct position on the number line. Rather than say whether it was correct, the teacher asked the class whether they thought it was the right answer or not. This enabled the teacher to gauge the level of understanding of the others. It also enabled the learners to come up with the answer themselves rather than telling them. This encouraged independent learning.  This made me think about how (AfL) can promote learning and development. 
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[bookmark: _Toc54455098]OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: Nusery, filmed beginning of term. There is less than half of the class present. 



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The lesson is carpet time in nursery. It is the beginning of the year and the pupils are new to the school. It is a mixed ability class. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom vibe appears “upbeat”, the learners on the whole appear happy and eager to take part in the lesson. 




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher uses visual aids throughout the lesson as a means to engage learners as well as guide their learning. Music and song is also used as a primary tool for engagement. Additionally, the teacher uses non verbal cues to guide learners, such as pointing towards specific areas of the face to help learners make connections. 

The teacher also uses the tone of her voice to convey her expectations of the desired noise level and atmosphere for the classroom. For example, loud and authoratative when wanting a louder and excitable atmosphere and quiet/ mellow when wanting calm and relaxed. 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The environment in the classroom is bright and colourful with visual aids spread across the walls and floor. 

Four teaching assistants are present, they appear to be helping with engagement and maintaining focus. They are evenly spread around the group of learners and I have observed occasions where they have helped maintain focus by talking to learners or giving non verbal gestures. 

The teacher used questioning to engage the learners and promote the learner voice, “we are looking a little tired, what song shall we sing to wake us up?”. In doing this the teacher provides learners with a choice although the questioning has limited the possibilty to one answer. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The TA’s constantly monitor engagement and focus. 

Teacher uses techniques to encourage learners to build on existing knowledge. In doing this they are also assessing learner understanding. For example the teacher purposely makes a mistake counting to ten. They then put it to the class whether they think the answer is correct and what is the correct answer. This appears to engage the learners. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Teacher uses sensory resources as a means to engage learners. Use of a tambourine at the beginning immediately gets the learners attention. This has impacted me as I have began to think about the use of sensory resources in the classroom. I want to find out more on their effectiveness throughout primary schools.
· Toys and music are used throughout to maintain engagement and manage behaviour, this appears to work effectively on the majority of the learners. There is an example where the teacher uses a puppet to express sadness at the fact that some children still have toys on the carpet. The children respond to this in a positve manner and happily return the toys and sit back onto the carpet. Through the use of the toy the teacher was able to communicate her expectations through the toy. This has impacted me as I began to think about how I could integrate toys and music as well as other sensory stimuli into my lessons when I begin teaching. Furthermore, I began to think about why toys and music seem to engage learners and help manage behaviour. Firstly I began to wonder what research exists on the use and effectiveness of toys in the classroom. I want to delve deeper into its uses and effectiveness to inform my own practice. 

· The teacher uses hand prompts to guide learners to the answer. For example during one of the songs at the beginning the teacher points to her eyes and ears to help learners identify. This had an impact on me as I have always thought of non verbal expression as instinctive. Observing the teacher use hand signals purposely as a tool for guiding the learners made me reflect on my own practice. I am interested to find out more 
· The teacher changed her tone of voice throughout to effect the mood and atmosphere as well as provide learners with a non verbal expectation. There was an instance where the teacher went from loud and authoratative to quiet and mellow. This had an impact on the learners as well as the atmosphere in the classroom. This observation made me think about the impact that my tone of voice may have on the classroom and the learners. 
· There was a moment in the lesson where the learners got up along with the teacher and the TA’s and ‘danced’ to a song lead by the teacher. This immediately had an impact on me as I began to consider the different ways in which physical development can be promoted and developed inside and outside the classroom. 
· The teacher used questioning as a means of promoting and developing the learner voice. The teacher acknowledged that the learners appeared “sleepy” and then asked the learners to suggest a song to wake themselves up. This impacted me as I began to consider how I can use questioning to promote the learner voice. Furthermore, it made me consider other ways in which the learner voice can be developed in the classroom. 





[bookmark: _Toc54455099]CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Beginning of term, Nursery lesson. Half of the class present. The learners have just begun school. There is one teacher and four teaching assistants present. 






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The classroom teacher expressed to the class that they looked sleep and not energised. They then gave the learners the choice to decide a song which would wake them up. The learners then got to choose and proceeded to stand up and perform a ‘dance routine’ along with the teacher and the teaching assistants. My initial thoughts were that the teacher encouraged the learner voice through effective questioning. The learners only had one choice of song, but the teacher made it appear that there was choice and therefore encouraged independence. When considering the pedagogical principles of the curriculum in Wales, the teacher was deeloping personal effectiveness through encouraging independence. Additionally, I immediately made links towards the incident and “Ethical informed citizens” as exercising their human and democratic rights links in with the learner voice. 
When considering the ‘dance’ routine, I began to consider the activity in relation to the Four purposes of the curriculum for Wales. There were links to ‘Healthy and confident individuals’ as within that purpose taking part in physical activity and having confidence to participate in performance are integral components. Because of this I began to consider what theories underpin the ‘learner voice’. Moreover, in what contexts is the learner voice effective. Additionally, I began to consider the ways in which physical literacy can be developed in learners. 
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