EAEE5002                                         Word Count:  3,629                                                                      1903637

Reflection on early years practice.
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Element 1
Reflective Practice has been developed over some years and one of the first theorists who developed reflective practice was Schon and Dewey. As stated by (Griggs, et al, 2018a) they say that both Schon and Dewey are known as having influential contributions to reflective practice.
A reflective model is a process that you use which facilitates and develops a skill that later on you can apply to practice to help and improve professional practice, as said by (Mcfarland et al, 2009) reflective practice and self-evaluation are important tools to have within the early years sector. Reflective practice is a cycle in which you think and figure out what needs to be changed and challenged within your current practice (Pacey, 2016a). According to (Knight, 2015)  there are many benefits to reflective practice and they state that one benefit is that rather than separating the practitioners feeling into positive and negative reflection you should allow them to reflect as a whole.
In order for a childcare practitioner to be able to develop their practice effectively it is important that they use a tool or step by step model, as said by (Tarrant,2017) he states that reflecting makes the practitioner more professional, in control and it enables them a vision to see strengths and weaknesses when reflecting on action, in action and achieving the realization of knowing. As stated by (Griggs, V. et al, 2018b) he states that the key tool of professional reflection is claimed to improve depth and relevance of learning and development.
[bookmark: _Hlk42420639][bookmark: _Hlk42421944]Research found by Bleach, J.(2014a) states that the benefit of reflective practice is that childcare practitioners are continuously developing their professional development and providing a high-quality care to children, young people, and their families. There are many benefits to reflective practice and it is research to support that reflecting using a model has more of a benefit to the practitioner than reflecting without one, According to (Cambridge Assessment International Education, no date) they state that using a model enables you to think back to the past and make changes for the future, they say by using a reflective model it gives you a sense of  direction. Whereas on the other hand (The University of Edinburgh, 2018) argue that there is no set or correct way to reflect and they believe in a free from of reflection, as they say some practitioners may find it more beneficial to let their thoughts flow freely and reflect in their own independent way without any structure of a model. As stated by (Foundation Phase Forum, 2019) they say that if the practitioners monitor, observe and collect data through reflection then they are continuously learning and developing to become effective practitioners who recognise change.
The benefits found when researching Gibb’s reflective model is that it is based around the persons thoughts and feelings. Gibbs reflective cycle allows for description, analysis and evaluation of the experience which helps practitioners make sense of current practice and experiences. (Gibbs,1988)
[bookmark: _Hlk42620089]While researching into Gibb’s reflective model, One may say that there are many positive and negatives to the model, one benefit of his model is that it includes deeply the persons thoughts and feelings which other models do not take those aspects into consideration (Davies, 2012). It is of high significance for thoughts and feelings to be accounted for within the early years to ensure the practitioners can act and preform professional behaviours within their practice, as referenced by (Potter,2015). However, on the other hand this reflective model is lengthy and has a number of stages which could be off putting to a practitioner who does not have the time to go through the step by step process which would be time consuming for the individual. Although, a benefit of this is that the model ensures you reach a deep level of quality reflection. (Rumson,2018) Believes that using critical reflection is the most effective and they state that you can only change what is in your own control. 
The benefits found when looking at Kolb’ reflective model is that it is a set process so once it is concrete it does not change however this model is highly concentrated on past experiences and as stressed by (Leeds Safeguarding Children Partnership, 2020) they say that this model is a positive cycle for leaders to use in reflective supervision with practitioners who work with children, young people and their families. As stated by (Nature Academy, 2019) it states the importance of Kolb’s Reflective model and expresses how experiential learning is an important process in regard to reflection as it is positive that you experience this process on a first hand basis. 
Within Kolb’s reflective model when researching within the findings it is set to be complicated language used within each stage, this may make it difficult for early years practitioners to understand and use effectively due to the complex language, this being said it is unlikely for the practitioners to engage and effectively use Kolb’s Model due to this challenge and barrier. (Dennison, 2010)
[bookmark: _Hlk42615538]Kolb’s model is often referred to as an experiential learning model which means learning through experiences, whereas on the other hand Gibbs reflective model is referred to as learning through repetition and the doing and trying. (Williams,2017) Another comparison between the both models are as stated above Gibb’s reflective model considers the practitioners thoughts and feeling, where as looking at Kolb’s model it is set and it does not change, this is stated as a more objective model. (The University of Bradford, no date) they also state that both models will overlap and find some similarities as they both learn through experiences and proven theory.
[bookmark: _Hlk42760332]There are positive and negative points to both these reflective practice models. It is important to remember that these models may not always apply in every situation and the process of reflective practice is continuous, Likewise stated by (Venninen,T et al, 2012a) they found that during the reflection period the depth of reflection the individual practitioner uses varies. As stated by the (Open University,2020) they state that practitioners can use other methods like keeping a learning journey, diary and personal blogs by bullet pointing and making lists of your thoughts and feelings this is stated to be an effective way in supporting reflective learning. However, there are positives in using these models and these are that you will always be able to identify when the process is complete as you can follow a step by step structure, and it will always enable you to access all levels of the situation. (University of Cambridge, 2020) 
Based on the summary and evidence in this discussion both Gibb’s and Kolb’s reflective models are effective to reflection within the early years and based on the individual person and their personal situation both of these models can be found as positive aspects of reflection.





The importance of early years practitioners maintaining reflective practice and a quality service for young children and their families.
Aim- The core aim of this paper is to provide young children and their families with a top-quality service while also expressing the importance of reflective practice. 
[bookmark: _Hlk42632495][bookmark: _Hlk42683077]Reflective Practice is when you use your past experiences to improve your future working ways, it is a positive way in increasing confidence and becoming a dynamic qualified practitioner (Staempfli et al, 2016). Encouraging reflective practice should be a positive impact on the quality of care you provide and should allow you to make the link between theory and practice (Bright Knowledge,2020). According to (Dallos & Stedmon, 2009a) he states that ‘reflection’ was first applied through a process in the early 17th century with the meaning of literally turning ‘one thought back’.
The historical consent of reflection comes from Schon and Dewey. John Dewey is said to be the founder of reflection, alongside came Schon who built on the work of Dewey and applied it solitary to professional development and practice, Schon always emphasised that when reflecting you find hidden traits (edshare,no date).












As stated by (Reed and Canning,2010) they stress that ‘Reflecting on practice underpins the work of early years practice.’ (Nutbrown, 2012) expresses the importance of children experiencing high quality care and education, and he states that this will then have a lasting, positive impact on education and the child’s achievements in the future. He provides research that suggests that quality provision is proven to be effective to children’s education.
As stated by (Welsh Government, 2020) it is important to have a professional workforce with an understanding of what works for them as a team, within the early years sector it is essential that you can be a reflective practitioner and reflect on every day practice within your working environment, you are making strong links and improving professional development, awareness of the setting and others around you, improving a deeper understanding and always learning from experiences which stated by Hayes,(2017) using observation tools will supports this.









Donaldson, (2015a) suggests that the purpose of the Curriculum for Wales should be that childcare practitioners should be encouraging children and young people to be reflective and develop ambitious  capable learners and set them up for their learning and reflection for the future.
(Dallos & Stedmon, 2009b) states that it is important to be reflective about reflective practice in which he states it may not always be positive reflection. It is argued that reflective practice involves difficult processes that allow practitioners to see things in new ways viewed through the lenses of different reflective models to understand and connect therapy, and to ensure the service provided is of high quality. He also believes that reflection can be a creative way of the brain working. As referenced by (Bleach,2014b) she stresses the importance of all staff members having their voice heard which helps to ensure it explores all practitioner’s continuous professional development.
It is also important you are able to recognise and measure quality practice, as stated by (Siraj & Hallet 2016) they state the importance of effective leadership and effective relationships built with parents/carers, a way in doing this would be to conduct some managerial roles which would be to look and listen, through observations, having the ability to understand, ensure the wellbeing of staff and children are at its at most best and to ensure there is room for development and further outcomes upon reflection.(Aubrey,2016)











To ensure the safety and mental health of your staff team it is important to keep a high quality level of service for the children in your care, as stated by (Dallos & Stedmon, 2009c) he says you need to account for the importance and understanding of the reflective process at a number of levels of analysis to provide this. Research provided by (Cigala, Venturelli and Bassetti, 2019) show that staff members who undertake training within their staff teams find this effective for the health and wellbeing of staff, they stated that staff felt a ‘sense of belonging’ towards other participants at the end of the process and felt more connected. Likewise stated by (Tikkamkai, 2016) they say that evidence suggests that reflective practice plays a big role in promoting positive stress levels.
Donaldson(2015b) references within the ‘Successful Futures’ report that children will be:
· Ethical, informed citizens:
· Enterprising, creative contributions
· Ambitious, capable learners 
· Healthy, confident individuals 
Studies from research carried out in Finland show that reflection is an important tool in recognising change in present practice (Venninen et al. 2012b).  On the other hand, likewise (Chi, 2010) (Hutton & Smith, 1994) Mezirow (2000) argues that reflection generates change in the staff’s perspective. They can share experiences, establish interpretations, and question different opinions. 












(Appleby, 2010) say that to be an effective reflective practitioner you need to be able to think critically and creatively. 
This is Gibbs Reflective Cycle; this is how you reflect Gibbs cycle to reflective practice to ensure quality services are being carried out in practice. Gibbs reflective cycle is a simple model made up of 6 simple stage processes that can help practitioners reflect on experiences within their workplace. The focus of this Reflective Cycle is to ensure practitioners can learn from things that were either positive or sometimes negative and plan from this. (The University of Edinburgh, 2020) The purpose of this reflective cycle is for people to be able to analyse the current situation and be able to evaluate on their feelings and thoughts and accept it can be reflection of good and bad. (The Manchester Metropolitan University, no date)
[image: ] (Source: Prehospitalreserch,2014)














[bookmark: _Hlk42193049]To Conclude, the proposed outcome of this briefing paper is that early years practitioner ensures more knowledge and understanding about the importance and effectiveness of reflective practice and improving the service to make sure it is of a high quality. As stated by (Pacey, 2016b) it states that to provide an excellent level of quality care, reflection is essential. When using the reflective tools and strategies as talked about above this will guide practitioners in the right direction to make sure they are effective reflective practitioners who are providing quality care to children, young people, and their families. Likewise, this will also ensure the wellbeing and safety of the practitioner as they will be continuously reflecting and develop the required skills needed to improve their daily work and practice, achieving the best outcomes for themselves, their teams, children and their families. (Longford County Childcare Committee, 2017)






	[bookmark: _Hlk40983043]Brief description of the activity:(no more than 50 words)

	Small group risky play activity using real-life tools/ equipment:
Hammers, nails, protective clothing, 
and tools.


	Aim/Objective of the activity:

	The aim of the activity is for the children to experience real life experiences while working on a 1:1 basis to ensure their wellbeing and safety, while they are using nails, hammers & real-life tools. The objective is to make the child aware that it is good to take risks and by taking risks it is healthy as long as they know of the importance of the safety aspect and how important protective clothing and high supervision is at all times.


	 Your role:

	My role as the supportive adult is to ensure the children are always supervised with the correct level of supervision, not too much to intrude on their learning but the correct amount to ensure the real-life opportunity and risk is not completely taken away from them but ensure their happiness and safety.
Another role is to ensure the other members of staff are working alongside me and that they are adhering to the correct level of supervision. My final role is to ensure I am being a positive role model and help the children and show them how to use the real-life equipment correctly so the children can follow and to keep them safe and out of risk of harm and most importantly ensure they feel comfortable carrying out this task.


	Positive aspects – why?  How could these be developed further?:

	The positive outcomes of this activity were that the children experienced peer learning and developed their own learning from watching and observing other children. Another positive was that the children were made to turn take and understand that they must wait and observe before they can have a turn. The final positive was the children learning about safety and how important safety is when using real life equipment like these and knowing about the potential danger.


	Challenging aspects – why?  Link to your own practice:

	The challenges I found during this activity was trying to supervise every child and ensure every member of staff was always providing a high amount of supervision to ensure the safety of the children. This being said the other children playing within the playroom was another challenging aspect as I had to ensure they kept a safe distance away from the risky play table and resources we had out, as they are not used for free play the children took as interest to this area. Another aspect I found was a barrier and challenge to me was the children not following guided instructions and not using the tools safely and correctly and how to address this without making the children afraid to take risks.








	What knowledge did you demonstrate:

	I demonstrated all the knowledge I knew to ensure this was passed onto the children. I named all of the tools as I was using them so the children were introduced to the correct names of resources being used, I role modelled safety and how important it is to keep safe at all times while using this equipment.
I demonstrated that girls and boys can both carry out this activity and work using these tools. Previous Knowledge around Fine and Gross motor skills were used and demonstrated throughout, for example when using nails fine motor skills were demonstrated by using their pincer grip to hold the nail and when hammering gross motor skills were used while presenting larger movements.
Knowledge around benefits of working as a small group can help extend the children learning and experiences were shown, likewise encouraging peer learning was demonstrated from start to finish.



	What skills did you demonstrate?:

	The skills I demonstrated throughout this was patience, I showed this by allowing the children the time to make their own decisions/judgements and take healthy risks and make choices to guide their own independent learning. I demonstrated skills that while thinking and planning for the activity I had taken many factors into consideration and took time to draw up a risk assessment and list all the positive and negatives and my final piece of evidence conducted was that the benefits over weighed the potential risks. The activity was more beneficial to the child than the potential harm or risk according the correct adequate supervision was put in place. I demonstrated high quality professional practice while planning for this activity and had the correct plans and equipment in place to ensure the safety of myself and the children.


	Which values did you demonstrate?

	The values demonstrated by me was giving the children the time to get a feel for the activity and feel comfortable and confident in their protective clothing ready to carry out the task and activity. I ensured I valued the child by allowing them to have their own voice by encouraging them to communicate how they feel, what they think of the activity by expressing their thoughts and feelings. I also ensured I was patient throughout the activity, in order for the children to lead their own learning and take control of the activity and allow them to make the choice and decided the intensity of their risk taking, while I observed and always ensured their safety. 


	What could be done differently in future?  Why?

	If I were to carry out this activity again in the future, I would carry it out with just 1 child at a time not as a  group of children, this way I would be able to give that child my full 1:1 support and attention, allowing them to thrive. With having other members of staff to supervise the other children it is possible for this to be carried out and it is important that 1 on 1 care can be adhered to at all times to ensure the safety of the child, staff and other peers within the setting. However, if this was to be changed in future activities then this would have an impact on the positive aspect as talked about above which was peer observation and learning, it is essential and effective to the children’s holistic learning and development and plays a big contribution to their experience of the activity.



PDP
	[bookmark: _Hlk40987899][bookmark: _Hlk40989361]Areas for future development (provide further details 
	Why?
	How?
	Who/Where?
	When?

	To Graduate from University with my Degree.
	For further professional Development, own personal achievement, and future job opportunities.
	To continue attending University lecture every Monday evening and completing assignments by their deadlines.
	Ask Lectures, Friends and Family for help and support when needed.


University of Wales Trinity Saint David.
	By Summer 2021.

	To complete my probation period within my new promoted role as Deputy Setting Leader.
	For further Professional Development.

Develop my knowledge and understanding to undertake and carry out more responsibilities.
	Liaise with higher management and complete all expected roles and responsibilities.

Use independent reading to support me with deputy paperwork
	Leader Manager, Staff team and senior manager.

Being at Work.

Carrying out deputy roles and supporting the setting leader.
	By Summer August 2020.

	After achieving my Degree, I would like to Work with ALN children.
	It is something that is special to me through my experience I have worked 1;1 with many children with ALN.
	Undertake research and see what job opportunities are available, then consider applying and asking for more details on them if interested.  
By Attending interviews.
	Online Job Sites.

Job Posts.

Updating my C.V which jobs will ask to see my previous experiences.

Arrange career session within University.
	2-3
 years.

	

Update my safeguarding training. 
	


To continue my job role and ensure I keep developing my professional development. To ensure I keep myself and children safe.
	


Contact head office and book myself in for safeguarding training. 
Attend the training provided by my company and engage by carry out training tasks.
	


Training department within our local head office training centre. 
	



1 month

	Undertake Elklan / Elsa training around Speech and Language to be able to fully support ALN children and children with speech impairment.
	To be able to develop my knowledge and understanding and support children with their speech and language using these techniques, also introduce this training to the wider staff team.
	By researching and looking around to find out where the training is held and booking myself on the training and attending it.
By Ensuing I take part within the training course.
	To attend the training. 

Contact training department, wherever it is being held.
	3-6 months 
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