Dai Nicholas PCET Part Time Year 1.

Managing Behaviour and Learner Engagement.

Creating a learning environment through the engagement of the whole cohort is a common theme that arises during research into Post-16 teaching delivery and the theory of ‘students as partners’ and ‘co-created learning and teaching’ Cook-Sather et al. (2014) and Mercer-Mapstone et al. (2017) and student engagement (Kuh 2009) is widely covered as is by Cook-Sather et al. (2014) who quotes it as a “collaborative, reciprocal process through which all participants have the opportunity to contribute equally, although not necessarily in the same ways, to curricular or pedagogical conceptualization, decision making, implementation, investigation, or analysis.” This essay will compare these theories against the reality of teaching in post 16 classrooms.

In Classroom Behaviour Management in the Post-16 Sector, Mervyn Lebor discusses the dichotomy between theorists who support intrinsic or extrinsic motivation for preferred classroom management and he uses the contrasting views of Kounin (1997) and Kohn (2006) and whilst these are referring to American Post-16 education system, Kounin supports the view that behaviour should be managed in the classroom whilst Kohn argues that through better intrinsic motivation via student engagement the problems of managing behaviour becomes less of an issue. But is it as simple as developing teaching practice based on these theories?

The right environment to improve engagement.

These theories represent a wide range of views that in essence seem to seek the goal of better behaviour management and effective learner engagement, however, there are less linear and more realistic views that reflect the actual classroom environment, Harry Wong (2009) argues that there is a lack of class facilitation rather than discipline and although he is speaking about the school environment his theory makes interesting assertions that structuring lessons through the organisation, creating a safe and positive environment for students of all ages will improve engagement with the key drivers being the flexibly of the teacher and thorough, considered, lesson preparation working collaboratively with learners with teachers assuming the role of managers, managing classrooms and establishing classroom procedures to create achievement, but his methods assume that all students will cooperate and act in a mutually civil and fundamentally civilised way. Mervyn Lebor, however, says that this is not always the case, and his methods suppose that all students will act in a manner of cooperation and mutual respect, but in the teaching environment further arguments will be offered that indicate that this is not always a scenario that plays out in the learning environment.

The case for motivation.

In comparing two theories for motivation we can look at Maslow and Hertzberg, in Maslow’s Hierarchy of Needs it is maintained that if the two lower needs are largely met for your students by making sure that the students have motivational factors such as value, acceptance, experience success and praise and feel that routine tasks are replaced by choice offering learners the freedom to think for themselves and feel valued, however, Maslow showed that there is only one way of motivating your students. And that is to ensure that your students’ belongingness, esteem, and self-actualisation needs are nourished through the learning activities you devise. These are the only ‘go buttons’ and whilst Maslow’s theory is a very useful tool in the classroom for understanding student behaviour the rigidity of the hierarchy is open to question (Serhat 2021). For example, students might have higher-level needs met before lower ones are addressed. It could be argued that students might deprive themselves of basic physiological needs, such as sleep and food, to prepare for learning.

Hertzberg also talks of motivation in his Hygiene Theory and offers a more practical approach to Hygiene or Maintenance Factors where qualifications, conditions of the learning environment, level and quality of teaching, assessment and submission procedures interact with regulations, and relationship with the teacher.


The angle from teaching professionals.

Teaching staff that theorists suggest should put these various assumptions into teaching practice and see the students as partners is not being sufficiently challenged (Arnstein 1969; Ling 2000) many teaching staff are interested in the possibilities of collaborative teaching and learning but may struggle with the challenges they anticipate or experience (Allin 2014) with a ‘manager’ stance taking them away from their traditional teaching role.

In the book ‘Addressing potential challenges in co-creating learning and teaching: Overcoming resistance, navigating institutional norms and ensuring inclusivity in student–staff partnerships’ (Bovill et al., 2015) there is a tantalising hint of what may need to be done, it argues that the challenges are that of resistance to co-creation which requires navigating institutional structures, practices and norms, establishing an inclusive co-creation approach and the need to change the mindset about the opportunities to teachers and learners. 

Are management structures supportive?

Research conducted in Classroom Behaviour Management in the Post-16 Sector Student and Teacher Perspectives on the Battle Against Being Educated (Lebor, 2017) the issues of adoption of these methods by teaching staff is not the only angle and that of management in and further the acceptance of learners, to seemingly getting the formula right. In a survey of thirty tutors over half said they had no support from managers and the attitude of managers was that if teachers had planned their lessons the behavioural issues would not arise although this is a small survey it does highlight those other factors make the ideal scenario behaviour management and engagement harder to attain. Others in the survey said that support was varied depending on the culture of the learning institution they taught at, however, at one institution incidents of disruptive student behaviour were discussed and dealt with at staff meetings which were well received as a method of sharing the burden of individual teachers.
  
The staff perspective.

From the staff perspective, the more practical approach to managing behaviour was accepted working on the theories discussed earlier, with ground rules being put in place either through imposing them or negotiation with the students with issues being discussed away from the classroom. One to one tutorial was further seen as offering a more discreet option for tabling and actioning improvements. Lebor, 2017 uses the phrase ‘turning students into teachers and getting to present the research in front of a class’s offering a solution of imparting their skills to the cohort, in achieving mutual respect and positive regard for all students (Rogers 1961) there is a suggestion that a consonant approach to developing ‘authenticity in relationships, but also through effective teaching whatever that form might be. This achieved what Mervyn Lebor discussed as extrinsic motivation and managing the classroom by keeping the students occupied.

Why some learners are disruptive.

Although in some extreme cases learners can be disruptive and a survey conducted amongst students (Lebor, 2017) saw them give a range of reasons why they had acted in such a way including anger, boredom and indicated in some instances teacher provocation, stress tiredness, dislike of the lesson content and a response to bullying. Students also indicated that they felt it was reasonable that they were treated respectfully, having engaged in interesting lessons by personalised learning and learn more about what was relevant to their lives in the context of the study. This fits in with what Robbins (1993) refers to as Inputs and Outcomes.


Guidance for teachers.

Teaching today a practical guide (2009) looks at this in a more practical teacher–student relationship and says that good relationships are fostered by mutual respect with the student respecting the teacher for qualities such as professionalism and the teacher returns the respect by the acknowledging the student as an individual and respects their endeavours in learning. It further advises establishing authority by not expecting respect unless it has been earned however from the start of the relationship and there must be boundaries in place such as having the right to silence when you are speaking and not feeling shy or apologetic about using that authority, it says you cannot teach without authority after all it’s for the student benefit in terms of learning outcomes.

Establishing a teaching style.

The importance of establishing a teaching style is advised and asks the teacher to consider what the teachers’ goals and philosophies are offered two viewpoints, that of an instructor who directs, is task oriented and gives and controls with a focus on predetermined knowledge in contrast to the facilitator which offers more control to the students by asking rather than telling and initiating them to consider solutions to the questions.

Legislation in Wales.

In Wales legislation exists to offer guidance for staff with the National Behaviour Policy, which was agreed upon on 25th March 2021 and produced by the Wales Negotiating Committee for Further Education, along with the Higher Education (Wales) Act 2015 and internally at universities, for example, the University of Wales Trinity St David’ there guidance’s such as The Student Code of Conduct.

Observing managing behaviour and learner engagement.

In a teaching session for Pearson BTEC Level 3 National Foundation Diploma in Enterprise about innovation and enterprise, I observed three lectures of two hours each to complete a six-session module. This was an exciting prospect on one level as it was a subject matter that I have studied, advised businesses on and have experience in developing innovative businesses, the challenge for the teacher was expressed to me that the learners were behind in meeting the deadline, this class of 16- and 17-year-olds needed to prepare final assignment submissions with only two weeks with limited knowledge of the subject matter.

The strategy was outlined to me to recap on the three previous lectures and understand the level of knowledge of eleven learners and get them to develop case studies of innovation in business based on the module outline to put innovation into context.

The profile of the class explained to me as a generally quiet group who are always respectful to each other and staff. The group has had one overseas student from the Philippines. Four of the students have already completed a one-year level 3 course before joining the course. Three of the students originally enrolled on the A Level pathway before transferring to us within the first half term. The language needs were that two of the students were fluent Welsh speakers, three were Welsh speakers but not fluent and six were non-Welsh speakers. Due to the tight deadline, I was asked to interact in sessions two and three and offer support.

The first session was split into an hour on a recap and followed by specific slides on actual case studies to create interest and put the subject matter into context based on Drucker’s seven sources of innovation an understanding of which was part of the assignment which allowed them to get them to decide a case study subject matter and quickly establish an outline of the essay they had to complete. 

I observed teaching 16- and 17-year-olds for the first time and noted six learners turned up on time the remainder late, however, the initial response to the opening was as the pre-exploration of the class suggested, muted and non-communicative. But the teacher used the opportunity in the second hour to find a baseline of where each learner was in terms of having started the assignment by asking them to research a case study of their own based on their interests, during this the teacher went around one to one and established only three had started the assignment with some just saying ‘don’t know’ when asked what they were working on. 

It was clear that with only a week to a deadline for a draft submission there were problems I quickly noted that whilst there wasn’t a word count on the work to be presented there was no understanding of structuring the submissions so towards the end of the session a suitable structure for the writing the submission was discussed and developed. The difference between teaching 16 and 17-year-olds was clear in the second session when having asked them to bring in their chosen business sector and case study only three still had an idea ready to work on, the further issues were that a student close to the front was very engaging but controlling the narrative whilst three learners at the back who were friends were yawning and passing comical glances between themselves whilst two others were spending time looking at their computers and typing, the horseshoe layout allowed the teacher to walk around whilst talking and noticed they were not note taking and merely browsing the internet.

After the first session of a debrief the teacher stated that given the deadline, she would be reassessing the approach. In the second session, she decided to ask them as a class firstly what was the best way at this late stage of helping them achieve their goals and secondly suggested spending the third session giving them fifteen minutes each individually to work through their essays this was met with approval and my time was offered to help, this gave the management of the session back to the learners. This was conveyed to me to give equal time to each student and break up the three friends and get them to focus on their tasks whilst offering the quiet learners the chance to discuss ideas discreetly and address any language barriers that may have been present with the learner from the Philippine’s and further conduct three interactions in Welsh which I undertook.

The contrast was quite stark when I observed a session on ILM L3 business which was conducted virtually to a class of 33 learners and county council employees of varying ages from 28 years to 54 years of age. This was to teach about managing problem-solving. The sessions were taught modules but offered one to one tutorials and assignments based on own workplace case studies. It was immediately apparent to me that the contrast between BTEC class observed, and this cohort was that it was easier for the learners to identify the subject matter of the writing, but the goal was to get learners with life experience to return to the principles of management and learn again on how to develop structured thought and writing skills. It was hard to gauge the reactions of the learners individually as there was a mix of the camera on and camera off, but a similar number of issues presented themselves with around 4 or 5 learners trying to control the narrative with others almost non-communicative which were to be expected with such a large cohort.

The session was conducted with a mix of the slide presentation, video case studies, break out rooms to explore issues in the workplace and Google Jam Board brainstorming. This offered engagement and the opportunity for all to partake which I observed as a good solution to the virtual problem. One noticeable learner presented problems of slowing the session down by constantly questioning the validity of the content and indeed questioning what the course was adding to her ability as a manager to be better at her job echoing the fact the learners had been booked on the block as part of a Continual Professional Development (CPD) work-based initiative. Whilst it was clear many understood the value and the career progression opportunity it was interesting to observe how the experienced teacher dealt with it. Initial the learner was addressed by being offered an issue raising session in the break thus allowing the session to continue and was further offered to bring her one to tutorial forward to address the issues.

I was asked to contribute to the follow-up lecture and tutorials and was again it was interesting to note how this learner was again proving disruptive, whilst it was daunting initially to conduct the one-to-one tutorial the first three under supervision, the learner tutorial later in the day was the same learner with issues. I used the issues to start the conversation and addressed them one by one however it was clear these could not be solved in the fifteen-minute session offered that was now into twenty-five minutes, I had to re-engage the module lecturer at this point who quickly offered a further tutorial session at the end of the day and further offered to email some refresher pieces of focused course content.

I conducted the first full face to face lecture the following week with the same cohort and it was again good to observe how the learner with issues was now engaging more with the problem solving.
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Action plan:


	Specific areas:
	Solutions to measure against:
	Remedial actions:
	Practical testing:
	Remedial targets and timings:

	Establish a teaching style.
	Trial styles in lectures
	Look for a lecturing mentor
	Feedback from lectures
	From September 2022

	
	
	
	
	

	Outcome check:
	
	
	
	

	Evaluate learning outcomes
	Devise checklist on all completed work.
	Complete teaching plan before slides
	Test at upcoming teaching experience
	From September 2022

	
	
	
	
	

	Teaching Delivery style:
	
	
	
	

	Getting better learner better engagement participation.
	Write into feedback forms and learning outcomes
	Explore examples of Buzz Groups
	Use in teaching sessions at Coleg Sir Gar.
	September 2022

	Getting learner engagement
	Write into feedback forms and learning outcomes
	Explore brainstorming teaching methods
	Use in teaching sessions at Coleg Sir Gar.
	September 2022

	Explore role play teaching methods and empower students to direct their own learning
	Write into feedback forms and learning outcomes
	Explore methods of learner practical challenges 
	Use in teaching sessions at Coleg Sir Gar.
	September 2022

	Devise teaching tools that can be completed as the session progresses
	Write into feedback forms and learning outcomes
	Explore a note taking method or live project completion.
	Use on next assignment with Digital Teaching by developing the use of apps and online landing pages
	September 2022

	Explore a ‘managing’ style to get learners to deliver part of the teaching journey
	Write into feedback forms and learning outcomes
	
	
	September 2022
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	Teacher

	Debbie Gill

	Date
	6th of May 2022


	Group
	
Eleven 16–17-year-olds

	Topic/Context
	Pearson BTEC Level 3 Foundation Diploma in Enterprise and Entrepreneurship.

	Notes on the lesson:

	









	Type of delivery.
Face to Face with Power Point presentation.

Attendees; 11

Level of knowledge of learners.
Post School ‘A Level’ with basic knowledge of business and business planning and the commercial business world.

Demographic.

This group consists of 7 males and 4 females. They are generally a quiet group who are always respectful to each other and to staff. We have one overseas student from the Philippines. Four of the students have already completed a one-year level 3 course prior to
joining us. Three of the students originally enrolled onto the A Level pathway before transferring to us within the first half term.

Language Needs.
2 of the students are fluent Welsh speakers.
3 students are Welsh speakers but not fluent.
6 students are not Welsh speakers.
Currently all assignments and examinations are through the medium of English, however
the awarding body BTEC, is in the process of producing bilingual material. All staff in Business are working to ensure that resources and student interaction is presented
bilingually where possible. Numeracy levels are between 1 and 3.

Aims:
Learning aim A: Understand what is meant by innovation
Learning aim B: Explore the role of innovation in the success of
an enterprise
Learning aim C: Examine the stages of innovation.

The brief: Unit 9 - Authorised Assignment Brief for Learning aims A, B and C- Innovation and Enterprises (Version 1 April 2017) - Copy (2)

The task:
One of the keys to any successful business is being able to come
up with new ideas to keep operations, products, and services
fresh. A recent study by Accenture revealed that more than 90
per cent of executives believe long-term success of the
organisation's strategy depends on their ability to develop new
ideas.

Bringing new ideas to reality is called innovation.

Vocational Scenario (or Vocational Context)
You are working in your first job as a management trainee for a
small, local, independent company which is keen to expand. The
Managing Director has asked for ideas and you, keen to
showcase what you've learnt in your BTEC Enterprise &
Entrepreneurship Diploma, think that innovation could be an
important way forward. You have been asked to present a report
on innovation to the board.

You decide to use a case study to illustrate your ideas and need
to find a suitable example of an organisation which has used
innovation and entrepreneurial skills successfully to achieve its
objectives. The case study organisation you choose should give
you scope to carry out appropriate research.

Primary and secondary research should be carefully recorded
and sources referenced to add to the professionalism of your report. The report will be comprehensive, well presented, with a
logical structure, and will be well written, making use of the
correct business and financial terminology, suitable for your
audience of senior managers.

Task 1: 
You decide to write a report that evaluates the importance and
impact of innovation on the enterprise you have chosen. You will
need to carry out primary and secondary research to support
your conclusions.

Your report should cover the following aspects: Identification of the type of innovation and its development within your chosen enterprise.
Explanation of how Ducker's 7 sources of innovation
model could be applied to the enterprise. Use the model
to assess the need for innovation to the enterprise.

Put the case for innovation within any enterprise. For
your chosen enterprise, explain how new ideas have
contributed to its success and assess how this has
influenced its market share.

Draw conclusions on the effectiveness of innovation to
the chosen enterprise, supported by your research, by
looking at the following: The importance of innovation
The impact of innovation on performance and revenue
Checklist of evidence required.

Complete:
· An individual written report
· Record of sources used for the investigation, referenced
using a recognised system.

Task to include:

· Investigate the development of an innovation in a specific enterprise.
· Explain how the enterprise might have used Ducker's sources of innovation.
· Assess, using Ducker's model, why innovation is necessary to a specific enterprise.
· Evaluate the importance of innovation to a specific enterprise

Considerations:

· Explain the need for innovation in an enterprise
· Explain how an innovation contributed to the success of a specific enterprise.
· Assess the impact of an innovation on the market share of a specific enterprise.
· Evaluate the impact of an innovation/product or service on the revenue of a specific enterprise.
Learning outcomes:
· Explain the stages in the development of a new product or service.
· Explain the stages in the development of a new operational process
· Assess how changing a process, product or service has impacted on a specific enterprise.
· Evaluate how innovation has contributed to the achievement of the objectives of a specific enterprise.

Teacher/Comment.
The session was a recap of 3 previous lectures and the subject was to cover off the final assignment points and spend 3 remaining lectures helping the students complete the assignment.

Interaction.
The horseshoe style of the class was conducive to both teaching as a class, joint discussion and taking time on a one-to-one basis.

Teaching style.
The teaching style was informative with levels of one-to-one support around the room to take in some of the learners who had language barriers. The level was appropriate for learners with no commercial business background.

The session was collaborative, and reciprocal in its process through which all participants had the opportunity to contribute equally, however the number of learners was 33 which made it difficult, but it still worked well.



	What I have learned:

	









	
I have learned the difference between adult teaching as in my observation and teaching of ILM L3. The 16- to 17-year-olds needed more coaching and mentoring than the adults and I noted some basics needs compared to the adult learners:
· The need to be explained essay writing.
· Showing how to research a topic.
· Explaining the need in working to a structure.
· Choosing the right subject matter.
· A constant need for real life examples to put the theory into context.
· The value of 1-2-1 individual time.


	Targets to improve my own practice (mapped to professional standards where appropriate):

	
	My take:

· Start with engaging case studies.
· A quiz to embed the learning.
· Use the session to get them to fill in a brief they could discuss with the during and post lecture 1-2-1 support.
· Live shared screen demonstration of setting simple tasks like booking a domain name or setting up a social media account
· Increase the session to 2.5 or 3hours to get a final recap on the learning.






Teacher Observation Form 
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	Teacher

	Karen McMimm Davies

	Date
	18th of April 2022


	Group
	
33 Local Government employees.

	Topic/Context
	
ILM L3, Understanding Leadership

	Notes on the lesson:

	









	Type of delivery.
Online virtual delivery via emailed link through Chrome and other search engines.

Attendees; 33

Level of knowledge of learners.

Demographic.
Junior and Middle Managers from Carmarthenshire County Council seeking to have CPD points aged from 28 to 54 years old.

Teacher.
Karen is an experienced lecturer with a background in banking and teaching ILM Business L3 to L5.

Her delivery style was friendly and informal and suited the delivery to a basic knowledge management audience.

Offered an instant response via chat function which gave a good interaction and instant response to engage learners.

Offered a confidence element where he would impart further reading at the end to build upon the knowledge and encourage further own reading.

The learning outcomes.
· To complete an assignment that describes the factors that will influence the choice of leadership styles or behaviours in workplace situations.

· Explain why these leadership styles or behaviors are likely to have a positive or negative effect on individual and group behavior.

· Learn to become better mangers.

Comment.
This was a good session with the right detail and sound professional practical advice given the different levels of the learners.

Interaction.
Instead of introduction around the room, there was a virtual introduction via chat box with questions and discussion which was answered live.

Teaching style.
Talking to slides but not line by line and offered good real examples at every juncture with quizzes to break up the learning and live ‘Google Jam Board’ brainstorming.


	What I have learned:

	









	
The range of communication tools were impressive with both ‘Google Jam Board’ quizzes and real-life case studies with a blended mix.

There was one particularly disruptive learner who was constantly interrupting as she couldn’t get to grips with the assignment and what was needed Karen dealt with it well by offering a breakout session during the lunch break and offering a further Zoom meeting at the end of the day where she shared helpful learning tools and case studies. This allowed the large class to continue.

The value of 1-2-1 tutorials, which I undertook myself on Karen’s behalf on the second session.




	Targets to improve my own practice (mapped to professional standards where appropriate):

	
	My take:
· Start with engaging case studies.
· A quiz to embed the learning.
· Use the session to get them to fill in a brief they could discuss with the during and post lecture 1-2-1 support in this case a tutorial.
· Live shared screen demonstration of setting simple tasks like booking a domain name or setting up a social media account
· Increase the session to 2.5 or 3hours to get a final recap on the learning.
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Lesson Plan

	 Topic: Unit 9; Innovation and Enterprise
	Class: Pearson BTEC Level 3 Foundation Diploma in Enterprise and Entrepreneurship. 


	Date: 18th of May 2021

	 Length of lesson: 2 hours 15 minutes
	Number of students: 11

	Resources required:
· PowerPoint powered by laptop with presentation on a pen-stick external drive
· Handouts of the PowerPoint
· Case study handouts.




	Language Needs.
2 of the students are fluent Welsh speakers.
3 students are Welsh speakers but not fluent.
6 students are not Welsh speakers.
Currently all assignments and examinations are through the medium of English, however
the awarding body BTEC, is in the process of producing bilingual material. All staff in Business are working to ensure that resources and student interaction is presented
bilingually where possible. Numeracy levels are between 1 and 3.

Aims:
Learning aim A: Understand what is meant by innovation
Learning aim B: Explore the role of innovation in the success of
an enterprise
Learning aim C: Examine the stages of innovation.

The brief: Unit 9 - Authorised Assignment Brief for Learning aims A, B and C- Innovation and Enterprises (Version 1 April 2017) - Copy (2)

The task:
One of the keys to any successful business is being able to come
up with new ideas to keep operations, products, and services
fresh. A recent study by Accenture revealed that more than 90
per cent of executives believe long-term success of the
organisation's strategy depends on their ability to develop new
ideas.



	Learning Outcomes – The Learners Should Be Able To:
Task to include:

· Investigate the development of an innovation in a specific enterprise.
· Explain how the enterprise might have used Ducker's 7 sources of innovation.
· Assess, using Ducker's model, why innovation is necessary to a specific enterprise.
· Evaluate the importance of innovation to a specific enterprise

Considerations:

· Explain the need for innovation in an enterprise
· Explain how an innovation contributed to the success of a specific enterprise.
· Assess the impact of an innovation on the market share of a specific enterprise.
· Evaluate the impact of an innovation/product or service on the revenue of a specific enterprise.



	Previous student knowledge required for the session:
· None, the session is meant to give them a basic item such as cheese and show them how to create an innovative recipe and inform them of how to take it to fully packaged commercial product.



	Anticipated difficulties (if applicable):
· Certain students not having an interest in the subject matter,
· Left field questions slowing the process down.
· Mechanical or technical failure of the PowerPoint or screen or laptop
· Students not engaging. 
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